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ABSTRACT

For a long time, there has been a debate aboueftbet of class size on
teaching and learning English as a foreign languddes study examines the
influence of large classes in the English languagehing-learning process, in four
Ecuadorian high schools, considering; instructipnsdcial, and psychological
implications.

To reach the aim of this study, students of fivarses of English language
teaching-learning process of different high schaol€uenca were interviewed to
know their opinions about large classes. The sanmglkeded courses having over
than 35 students per classroom, the survey instrueraployed in this study was a
21-item questionnaire. The study was conducted &iyguthe qualitative and
quantitative approach.

The findings of the study evidence that the Endlishbe classes, which were
observed in the Ecuadorian high schools are affettg psychologically, and
socially implications, which make English-teachiegrning process unsuccessful in
those institutions.

Key words Implications, large classes, High schools, Einglisaching-learning

process.



Resumen

Desde tiempos lejanos se ha debatido acerca defdotos de una clase
numerosa en el proceso de ensefianza - aprendeajiaima Inglés. Este estudio
examina la influencia de las clases numerosas emprateso de ensefianza-
aprendizaje en el lenguaje Inglés en cuatro cadegiel Ecuador considerando
consecuencias sociales, psicolégicas y de instmucci

Para alcanzar el objetivo de este estudio, esttediade cinco cursos en el
proceso de enseflanza - aprendizaje del idiomasindge diferentes colegios en
Cuenca fueron entrevistados para conocer sus opsi@cerca de las clases
numerosas. La muestra incluyd0 cursos de mas de lldBnas por clase, el
instrumento de la encuesta fue un cuestionario déteZns. El estudio aplico el
método cualitativo y cuantitativo.

Los resultados del estudio evidencian que las €lasmerosas en Inglés, las
cuales fueron observadas en colegios Ecuatoriamoafectados psicolégicamente y
socialmente, lo cual hace que el proceso de enzafggrendizaje en el lenguaje
Inglés no sea satisfactorio en estas institucioRes.esta razén, el profesor deberia
desarrollar la confidencialidad y las habilidadesrap mejorar el ambiente de

aprendizaje en las clases numerosas.

Palabras clavesimplicaciones, clases numerosas, Escuelas Setasdroceso de

ensefianza-aprendizaje en el lenguaje Inglés.



INTRODUCTION

English teaching-learning process is one of theomeapncern all over the
world, especially in Ecuador, where it has beenepled that English has been
taught in schools and highs schools for many yebus, the results has been
disastrous. The government in Ecuador at this tisnapplying decisions to give
better opportunities for teaching and learningEnglish language, but these aspects
are not enough to obtain the desired outcomes. ubtddly as literature on this
topic, shows there are many factors that influemtéhe teaching learning process of
English either positively or negatively. One of thes the Large Classes clearly
evident in Ecuadorian’s Schools.

Therefore, it is important to research the infleerf large classes in the
English language teaching-learning in order to fad what instructional, social and
psychological implications do large classes havéherteaching-learning process.

Regarding this topic, literature shows that thereo consensus on whether
there is or no positive or negative effect on Estgteaching-learning process.

Some authors argue that class size reductioneisnibst effective reality in
teaching-learning process, whole other author'sedfaat the large class sizes is a
negative aspect in educational schedule.

There are numerous studies that attempt to exglaimmpact of class size on
the EFL teaching- learning process. Thus, for exangtass-size, Branch (2012)
conducts a study on the impact of class size remhgbn student achievement non-
cognitive outcomes, and the positive effects of lnalasses on student cognitive
and non-cognitive outcomes. The results in thidystevealed that students placed in
small classrooms performed better than their peetarger classrooms across all

grade levels tested and all geographic regions.



Other study was conducted by the University of Lamdinstitute of
Education, the study involved 27 primary schoalsl 2 secondary schools, the
results showed that the students are more likelye ‘off task’ when they are in
larger classes.

laria and Hubball (2008) in their study about essing student engagement
in small and large classes analyze the impact afsckize differences in public
school settings, focused on the relationship betwekass sizes and student’s
performance as a means of predicting for efforfuldy behavior. The findings
showed that in the large class, students were et ko spontaneously participate in
interactive discussions; as opposed to studentshelunged to small classes were
more likely to be engaged in active discussion.

Bahanshall (2013) conducted a study, in two pusdicondary schools in the
city of Jeddah with the purpose of investigating thacher’s experience in teaching
large classes, and the strategies to cope witlexlsting adverse situations in those
classrooms; for that, the teachers were intervieweaas discovered that there are
pedagogical problems when teaching large claskas,teachers require looking for
effective teaching methods and strategies to oveecihose problems.

Another study, conducted by Chowdhury and Shaild. 82 emphasize on the
debate regarding language learning/teaching argb de&e, teachers, all over the
globe, may agree with the idea that there is afuential relationship between
language instruction and class size, in additioa@y formulated the question, Is Class
Size a Problem?.

Osim, Chika, and Uchendu (2012) conducted anothetysrelated to the
“Class size pressure: An impediment to teacherskwgmality”. The results of this

paper shows that teachers whose schools had |®s slaes performed better than



their counterparts whose schools had very highsd&es. This result indicated that
there was a significant influence of class sizésmthers’ work quality.

The information provided above highlight the imjoice of researching
large classes whose findings will definitely behéfnglish Teachers, Educational
authorities and the high school students becausesults gotten will provide lights
to better understand the psychological, instrueti@nd social implications of large
classes, in order to design plans to meet thestadent’'s needs by educators and the
government.

Concerning this study aimed at determining th&uarfce of large classes in
Ecuadorian high schools, one of the limitationsnfibis the size of the sample, which
is too small to generalize findings. Other limitetiin this study was that the data
collected are only from the student’s opinions, tdechers were not asked about the
influence of large classes, for future studiessiitould be important to take in mind

the teacher’s opinions.



METHOD

Settings and participants

This study was conducted in Cuenca Ecuatiersample included five English
courses (large classes) from different high schootmsidering thenumber of
students over than 35 students per classroom. dnele studied consisted of ninth,
tenth, firth, and third courses of study; the shidef those courses are aged between
15-18 years old.The students study 5 hours of Engler week.
Procedures

For this study, literature on large classes waselyidesearch in order to
ground the research in theory, especially topiks nhethods of teaching English,
class size, managing learning, managing large edasgctivities for working with
large classes, seating arrangement, differentdeseproficiency, as well as studies
related to large classes.

The method used to approach this study was thetitpatare method. The
instruments used to collect data was a questiomrfamnex A) which included 21
statements, 9 statements about academic implicatibnstatements about social
implications and 7 statements about psychologroglications.

Regarding the academic aspect, the students hadpiess their opinions
about activities that permitted put in practice tearned into of class English.
Interpreting the social aspect, the students ogbwit interrelation that has between
teacher and student. Considering the psychologispkect, the students speak up
about the ambient and how feel in class. For eaehad the aspects mentioned the
guestionnaire measured by using the following scdtdally agree, agree,
particularly agree and disagree. It was aimed #htegamg information about the

opinions and perceptions of the students in thelivge classes selected.



Once the data were gathered, tabulated and orghat®rding to the items
related to instructional, social and psychologigaplications, the results were
quantitatively analyzed and interpreted to draw ctasions according to the

objectives set in the study.



DISCUSSION
Literature review

English language teaching success depends orsdifactors one of them is
large classes. There has been an ongoing debatg thi®o methods, approaches,
managing, activities, proficiency levels, regardiagge classes, as well as studies
that attempts to explain how these factors affédt Elasses.

The teaching methods and approaches, for teadbBnglish, has greatly
change through the years providing different foeasiow to make English teaching
learning process more effective. Here there isnansary of some of them.

Teaching approaches and methods

The Communicative Language Teaching methas$ developed around
1990. The goal of this method is the teaching ommmnicative competence
emphasizing in the use of the language, it is ingmirto know that the errors in this
method are considered to the natural.

According to Berns (2010) Communicative languagya method that is used
to communicate in real-life situations. Studentstiwation to learn comes from their
desire to communicate in meaningful ways about medul topics. Communicative
approach can leave students in suspense as tatitene of a class exercise, which
will vary according to their reactions and respanse

Other teaching method is tidatural Approach proposed by Krashen and
Terrel (1983) who argue that English as a foreagliage (EFL) could be learned
in a natural way, that means the language learisirigetter in real life situations,
similar to first language acquisition; the paret#ad to correct the content of

children’s speech rather than their grammar. ThersdbApproach explains that the



goal of basic personal communication skills is gday language situations,
conversations, shopping, listening to the radial, e like.

The initial task of the teacher in this approa@swo provide comprehensible
input that is, spoken language, understand abtbedearner or just a little beyond
the learner’s level. According to Krashen and Tler(@983) the Natural Approach
has three stages, the preproduction, production extdnded production. The
preproduction stage, the one in which comprehernskdls are developed. The early
production stage is the one in which marked witbrsras the student struggles with
the language and the last stage extended produictipies extending production
into longer stretches of discourse involving mooenplex games, role-plays, open-
ended dialogues, discussions, and extended snwalpgvork. Since the objective at
this stage is to promote fluency, teachers are daskebe very sparse in their
correction of errors.

Aslam (2003) call the method Natural Approachrédi method” because it
represents radical changes from literary languagye t-day spoken language as the
object of language teaching and learning. Oralsskile developed through carefully
graded programs, involving questions- answers @essinteractions between the
teacher and the learners, and intensive classradiss &econd language learning
must be an imitation of first language learning.

Cooperative learnings other important method. it allows students torkv
together to reach common goals. Cooperation meams than putting students in
groups. It means group participation in a projectyvhich the outcome results from
common effort, the goal is shared, and each persaccess is linked with every
other person's success. In practice, this meartsdbas and materials are shared,

labor is divided, and everyone in the groups is amled for the successful



completion of the task. A cooperative group is edi by Anderson (1984) as two to
five students who are tied together, by a commapgse--to complete the task and
to include every group member.

Ross and Smyth (1995) say that Cooperative legrisnan educational
approach which aims to organize classroom actsvitrdo academic and social
learning experiences. Students must work in graopsomplete tasks collectively
toward academic goals. Ross and Smyth (1995) descuccessful cooperative
learning tasks as intellectually demanding, creatopen-ended, and involve higher
order thinking tasks.

The same authors state, In second areigfo language learning, theorist
proposes several advantages for cooperative |lgarimoreased student talk, a more
relaxed atmosphere, greater motivation, more natyoti of meaning and increased
amounts of comprehensible input.. In a cooperatiessroom the students and
teachers work together to pursue goals and obgsctiv
The Whole language teaching methodinderson (1984)describes a literacy
philosophy which emphasizes that children shooltu$ on meaning and strategy
instruction. Whole language practitioners teachdéwelop knowledge of language
including the graph phonic, syntactic, semantic prajmatic aspects of language.
Within a whole language perspective, languageedaatéd as a complete meaning-
making system, the parts of which function in rela&l ways.

The whole language, became a very popu&thod of teaching reading in the
1980 and the 1990 Anderson (1984) believe thatdml learn to read naturally, just
as they learn to talk and walk. In the whole largguapproach, reading should not be
taught, it should be acquired through trial aneerand the teacher has to facilitate

the learning process, providing little direct instiion. Thus, reading help to child to

10



begin to memorize many words he sees in booksphndics is also taught, within
the context.

Similarly, Bomengen (2010) considers that ,in tHele language approach,
the reading is given by recognizing words as wipi¢ees of a language. He believes
that language should not be broken down into lettercombinations of the same,
Instead he believed that language is a completeeraysf making meaning with
words, functioning in relation to each other in . The whole language
Philosophy emphasizes efforts to make meaning a&e#t sneaning in language;
therefore, correcting errors places the focus ohrtieal correctness.

In aGrammar translatiormethod, Nagaraj (2005) explains the grammar is
presented by using a list of rules, vocabulaeyns are presented with their
translation equivalents, and translation exercasesprescribed, where the sentence
represents the basic unit of teaching and langpeaysice.

In addition Nagaraj (2005) explains that the wdyearning a language is
through a detailed study of its grammar. He sag$ tthe learners should apply the
rules of grammar to translate sentences, and patexts of the mother tongue, to
the target language and vice versa. Meanwhile As(@003) says that vocabulary
selection is based solely on the reading texts,used words are taught through
bilingual’s word lists, dictionary study, and menzation.

Class size

Class Size refers to the number of students irckgsrooms. Thus, classes
can be large or small larger classes led to modebagger groups within the class,
having an adverse effect on the amount and quafitgaching and the quality of
pupils’ work and concentration. Blatchford, (20G3ys that a large class may be

more manageable if a teacher gives learners highvation. But, based on a
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systematic observation of a study of a class, Bfatd (2003) state that report
increases over the school year in teacher timeask tn the small class, but
decreases over the year at teacher time on tdakger classes. There fore,the view
that smaller classes will lead to a better qualityeaching and learning, one reason
for this, is the anecdotal nature of the evideraikected.

According to Byram (2004) class size in itself sla®t necessarily have a
negative impact on the quality of teaching andrieey since success depends on the
methodology used by teachers and the ways of arig@ninteractions, and giving
attention to individual learners and adequatelgssiag students” work.

Besides that, the author states that the largercthss which teachers
regularly teach the larger their idea of what clagsiber is intolerable, problematic.
He emphasizes that what matters is teachers’ andemsts’ perceptions and
assumptions about large classes. but if other &sgech as: the teachers’ methods,
the ways of organizing interactions, attentionridividual learners and adequately
assessing students” work are analyzed, the laagsed won't be a problem in
English teaching in learning management.

After analyzing class size in English teaching, ist worth to revise
information about learning management in largesdas
Managing learning

Walters (2005) says the rule of EFL teachers imémage learning in the
sense that they must look at the plan during thamphg stage, or before the lesson,
and could usually refer to it, during the feedbatkhe lesson. In order to do this the
teachers have to consider how will order the stagelsthe approaches activities, and
materials that will use at each stage, answeriagdlyuestions: How much time do |

have?, approximately how will divide up the lessoto stages?, How much time
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will each stage take?. In addition, the realityhigt teachers and students are already
under great pressure, and that pressure will isereehen staff and students will
collapse in an attempt to keep the old system gdimg result will be a dramatic
decline in quality per student.

Brookhurtl (2008) explains that in managing leagnia important to make
the directions clear, have students develop their mubrics, or translate yours into
“kid friendly” language. The appropriate designegsons that incorporates in using
the rubrics as students work, provide opportuniteesmprove assignments, given
opportunities for students make the connection betwmhefeedbackhey received
and the improvement in their work. The next tojpidoe analyzed is managing large
class.

Managing large classes

Large classes are widely considered problematidaioguage learning, and
yet, some teachers effectively manage large clagsewshich students learn
successfully. Byram (2202) considered that ct®s in itself does not necessarily
have a negative impact on the quality of teachimgjlaarning. When teaching a new
or difficult skill, the class should be taught irogps of 15 to 20 instead of trying to
teach the whole class at once. The author sugtiestsafter the teacher sees the
students are relaxed in their interrelationshiphwilie class, the teacher may start
having them perform openly, be active in the clagsr/auditorium, move around the
class and invite participation; this help to cremteencouraging environment so that
neither you nor your students will feel intimidateg the numbers. The class gets to
know as many names as possible, Extending theaday show up to class early,
and be sure to keep regular office hours, and deo#edback to students often;

short quizzes, outlines, bibliographies, summabesyeen others.
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Phillips& Walters (2005) manifest that it is nosjuhe number of students
enrolled in courses that is increasing, but is #t@case that the range of abilities
and background in a class is varied, such effectim@eased class size is complex
and contextual. Teachers and students are undat gressure and measures even
more increase where staff and students will colapsan attempt to keep the old
system going, the result will be a dramatic decimguality per student.

Activities for working with large classes

There are many recommendations to work with aatwiin large classes.
Baker & Westrup (2003) suggest beginning the pocdsriding a large class, for
example a class of 150 students, divide into sguallps of three to five students
then, select research ideas from a list of 13 spmdter choosing a topic for each
group, then subdivide the assignment among the raenlrinally, the students
organize their individual work into a draft of asearch paper. The same authors
suggest use methodologies such as, case studipply sinformation, assign
problems, etc. many teachers could employ suchgshias video, scenarios.
Newspapers, which help students, apply difficulbaapts to real world problems,
and work better in large classes

Similarly, regarding large classes activities, Bidiord (2003) states that, the
teacher should ask the children collect ideas ael artivities focusing carefully on
developing a particular skill, and then ask stugl¢éatsubmit as e-mail or at the end
of the lesson, rather than sustained or meaning ifitéraction about tasks or
concepts.

In one extract, the author agreed that the meamlingteraction it is not
involved directly with the instructor, the tasksBlas questions, writing activities, it

Is better developed and discussed the problenaiiows groups, rather than repeat
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and follow instructions from the teacher only.

The University of Maryland (2005) suggests somaviiets to work with
large classes. Choose the better resources famigssreate a good environment in
classrooms, develop plans to make easy the moverhstidents in classrooms, use
space outside of the classrooms, display studentis creatively, allow students to
express themselves, develop an approach whickswiast with the teacher style,
and so on.

Seating arrangement and Classroom space

Regarding to classroom space and seating arrange@enanic (2009)states
many assumptions to design seating plans. The kewixed gender and change
them every half term, where the students work aitvide range of different class
members, which can help to develop their commuininatkills and ideas.

Ceranic suggest, the teacher should select therstudnd the way they have
to be sat. It is also a good way to establish tntbaity and expectations, by not
allowing students to choose their own seating basedfriendship groups, the
students frequently are disappointed when they aasit with their friends, but is
better that students turn their chairs around andkwith the table behind them.
This help to minimize distractions and maximize dpgortunity for discussion.

Additionally, Rothstein and Trumbull(2008) manifegtat the physical
dimension of organization has to do with the space all the materials and
equipment of the classroom. Finally, the authatest the necessity to learn the
social and physical dimensions are not independenthis reason, the teacher may
arrange the seating to facilitate; traffic flownomunication, supplies and equipment

access, private space, and the monitoring of dassibehavior.
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Different levels of proficiency

In a English classroom it is common to find a hejeneous group of
students who have different levels of knowledgerr&muillo (2001) opines that
when in class there are different levels of prefidy, the students need careful
planning and organized instructional for each paiognatic steps, for their learning.
If the teacher carefully selects the content, sitslevill study topics for which they
already possess schemata. Using content and cotdgether to understand
messages, students develop coping mechanismsdbngievith unknown language
in other contexts, ultimately fostering the devehgmt of foreign language
proficiency.

This relevant information help to identify the &wof English of students and
regular classrooms to make more effective. Besithesauthor support that there is
not agreement in terms of the numbers of yearsdests need to become
sufficiently English proficiency to be placed atdmage assistance programs.

The opportunity to work with proficient Englishesakers can be motivating
for students, while they are providing meaningfidal-directed opportunities to use
English. Striker, & Stephen (1997) manifest If teacher knows how to effectively
“shelter” the texts, making them accessible to #tedents at their level of
proficiency, most students can benefit from the os@uthentic materials in any
content area, even if their linguistic skills arenirmally developed. An important
part of sheltering content is knowing how to graaivities and utilize a broad
variety of teaching strategies; among these amgusbntext effectively, exploring
students “background knowledge.

There are different studies that explore the arilee of class size on the EFL

teaching-learning, one of them is large classean@r (2012) conducted an study
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about the impact of class size reductions on studehievement non-cognitive
outcomes, and the positive effects of smaller el student cognitive and non-
cognitive outcomes. The study included a sampkb@iater primary and secondary
years; this study did concentrate on the early @rymyears, emphasizing the
benefits of small class size on low performing stud from disadvantaged
backgrounds.

lara & Hubball (2008) talk about assessing stuagmfagement in small and
Large Classes and the purpose of their study wasnt@ debate over the impact of
class size differences in school settings. Theissugerformed have mainly focused
on the relationship between class size and stuglgr@iformance, as a means of
predicting for effortful study behavior with two adses, the first class involved
approximately 150 attendees and took place ingelAuditorium room.

In this study, two hours lecture plan was developad each class that
included approximately 20 slides, with an intenaetintroduction. The lecture plan
was developed by focusing on student’s specifioltadge, abilities and skills. For
example, students were expected to be able toh{dk tritically about the neural
mechanisms underlying orientation skills (2) assesse specific studies of brain-
damaged patients with orientation disorders, afdo(Beflect on their own strategies
and identify alternative strategies useful for otaion.

The results of this study clarify that spontanemsractive discussion in the
large class size was not evident. None of studesggonded to be interactive in
classrooms, instead that in small class size amdests responded were actively
involved in sharing their experience regarding rtteevn topographical orientation
skills.

As conclusion, the authors suggest that in largesgls, students are not keen

17



to participate in spontaneous interactive discussiliring the lecture format. Only

three out of about 150 students actively partiegigan discussing the topic of the

lesson during the class, spending a total of 2/8utes. On the other hand, in the
small size class 15 out of 17 students were engamgadtive discussion throughout

the entire duration of the class, spending a tota¢ of more than 50 minutes. One
may note that in this study, students in both laagé small size classes were given
the same opportunities to be involved in activecussion, and in an identical

manner. In addition, in order to focus on the iatéve discussion occurring during

the class, discussion and interaction that occuaedhe end of the class was
excluded from the analyses.

Bahanshall (2003) conducted a study in two pul#imosdary schools in the
city of Jeddah. English teachers were interview&tie general purpose of
investigating was the teacher’'s experience in tegcHarge classes, and the
strategies to cope with the existing adverse sdnatin the classroom. The main
purpose of this study is to list the problems Sasecondary teachers/students
encounter when learning English in large classes.

Besides, the researcher selected some studiesesaiined them the
influence of class size on English teaching andnieg process, after that, he
provide personal examples culled from actual eepee, and then, recognize the
iIssues concern to English teachers facing thege tdasses.

The author affirms that the universities and tleachers were selected
randomly for the survey, using a qualitative reskathe conducted interviewed is a
semi structured, one where the interviewer had afsgredetermined questions, but,
the interviewer is free to follow up a question lwadditional questions that probe

further. Interviews let the researchers compretttedbhenomenon of learning. The
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researcher concentrated on class size and askbdagipant to describe the size
of her class using a four-point scale as followsvery large, 2) large, 3) average, 4)
small. Based on their answers, questions that ayee ropen-ended were asked
regarding their perceptions of the appropriate nemd$ students in each class and
the reasons of their preference.

The results in this study show that some studesrtefteachers to focus on
behaving students instead of using the time ommmastihat are more productive.

Classes, with a large number of students do notigeoteachers, time to
correct the students work, either in their oralduction or in the written form,
diversity among students confuses and puts too npuebsure on their teachers
leaving them mentally and physically exhaustedjestis in large classes seem to be
unmotivated. Large number of students with limitgzhce in class does not allow
teachers to move around freely to monitor, thehteagclearning process.

As a conclusion, the author manifest that largessda have pedagogical
complications, besides the researcher state tlagt size has a significant role in the
teaching and learning process. Therefore, it isonamt to explore various methods
and apply effective strategies that minimize theat$ of large classes and elevate
the teaching and learning level process.

The limitations of this study include the small rhgn of participants (6
teachers) the data may not be enough to generleeesults to other contexts.
Moreover, the methodology used for data collection interviews was not
triangulated with classroom observation, which wowalllow the researcher to
actually see a real practice in large classes.

Another study conducted by the University of Londostitute of Education

study involving 27 primary schools and 22 secondahpools found that students are
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more likely to be ‘off task’ when they are in largdasses. The author says that this
study leaves no doubt that small classes have aantafje over large classes in
student performance in the early primary gradesabse a significant small class
advantage was found in inner-city, urban, suburlan, rural schools alike and the
advantage of small classes was found both.

Chowdhury and Shaila (2013) emphasize in the éelegarding language
learning/teaching and class size, that teachemvall the globe may agree with the
idea that there is an influential relationship betw language instruction and class
size, in addition, they formulated the questi®iClass Size a Problém

The data was collected by using a survey applie82d=English language
teachers who worked at different private univeesitio find out the problems that
teachers face, when they carry on and observe spealasses. The 52 participants
were selected randomly from different private urswees including Stamford
University Bangladesh, United International Univigts East West University,
BRAC University, American International UniversiBangladesh (AIUB), Eastern
University, International Islamic University Chiggang, University of Science and
Technology Chittagong, Independent University Badgkh (IlUB) and North South
University located in Dhaka and Chittagong.

The private universities were randomly selecteghumpose because in almost
every private university there are some sorts afakmg courses or activities
included in the language courses. The questionraiméins some fixed alternative
and some open-ended questions, besides the authorgested have shared some of
their own opinions based on their experiences.

The results of the survey show that among 52ed@hters, (76.9%) have to

take 3 to 6 language courses per trimester/seme&iof them (23%) take 1 to 3
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courses. 37 respondents (71.15%) said, that thébawuwof students in the class is
more than 30, and the approximate number of stadeentioned by them varies
from 30 to 50.

Moreover, in this study, all the 37 respondentseaghat their classes are
definitely a large class. The result shows that 2B%echers think that students are
most weak in writing and 19.2% think they are wéakeading, whereas 32.6%
think listening is a difficult task for their studs and 42.3% teachers agree speaking
is the Achilles ’ heel for their students.

As a conclusion, the authors pointed out that spgakequires individual
attention and care. Therefore, the teachers, attemgpply innovative methods and
techniques, by sorting out the classes into sma#igments to face the challenge.

Other conclusion is that the teachersehi@vmake sure the participation of
students in the speaking practice as well as tlwhange in the classroom. There
should be even and equal contribution by all theleits in the speaking process.
The teacher should take care that some specifitests or group does not dominate
the discussion.

The investigators affirm that speaking is one af thost time consuming
skills to teach and practice. It requires inte@cttand interchange between each
individual student and teacher. Besides that, aliffies and problems faced by a
language teacher in observing and evaluating & Ispgaking class are undoubtedly
painstaking.

Osim, Chika & Uchendu (2012) conducted a studytedldo the class size,
which focused on the pressure of class size omjtiadity of work performance, by

secondary school teachers. The study was poisddtéomine the influence of class
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size on teacher's work quality. By answering thifjat extent does class size
influence teachers’ work quality?

This study included five hundred (500)adeers and 2000 students,
respectively were randomly selected through steatifandom sampling technique
out of 3,348 teachers and 14,000 students fronthte= educational zones of the
state The study examined the influence of class gigssure on the quality of work
performed by secondary school teachers in CrossrState, Nigeria.

The Ex-post Facto design was used in this studytladstruments for data
collection were designed by the researchers. Tha dallection consisted of 18
items on four-point Like type scale, which meaduesacher’s work quality in terms
of teaching, assessment of a student’s acadenficrpemce and classroom control,
as a result the analysis presented in , showdhbatalculated F-ratio for all the sub-
variables of the teacher’'s work quality were eacbater than the critical. The
implication is that-teachers whose schools hadd@ass sizes performed better than
their counterparts whose schools had very highscé&®es, indicating results that
there was a significant influence of class sizealbrsub-variables of teachers’ work
quality.

The researchers got to the conclusion that theelatgss size influences
teacher's work quality negatively; consequently, opostudent’'s academic
performance; while the small class size influenteschers’ work performance
positively and improves students’ academic achiergmrlhey recommend that the
government should build new classrooms to distelibe students according to the
recommended population of 40 students per classchigs that are more qualified

should be employed to avoid the problem of oveilugthe teachers to work.
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Similarly to Monks & Schmidt (2010) aimed a stuaydiscover the impact
of class size and number of students on outcomdésgimer Education. This study
investigates the importance of student load (tot@hber of students taught across all
courses) in educational outcomes. The data forstinidy come from administrative
records and student course evaluations at a pyikiajiely selective university on the
east coast of the United States. The faculty anolses utilized in this analysis are
restricted to the undergraduate business school.

Outcomes, available for and examined in this itigaton are the average
course ratings from the student course evaluatibos.(1) overall instructor rating
(1-5, with 5 being the best); (2) amount learned,(Ivith 5 being the most); (3)
overall course rating (1-5, with 5 being the besind (4) the average of two
questions asking students their lowest and higb&pected grade in the course
(calculated as expected course GPA).

The independent variables fall into several categpsuch as the grade point
average of the students in the class, the gendeofihe class (proportion male and
the proportion of the class the same sex as tlruatsr), the grade level mix of the
class (proportion seniors, juniors, sophomores, feeghmen), the meeting time of
the class (early or late), class length (50 vergbisminutes), type of class (pre-
business and required versus elective), and tle [@vel of student interest in the
course.

Additionally, two controls are included for institonal factors: (a) a trend
variable to allow for observed evaluation inflati@amd (b) an “online” binary
indicating the evaluation was administered onlidesdussed later). The second

category of independent variables captures the ruwiftstudents.
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The researchers began examining the influenctas$ size and student load
on the self-reported outcomes of: (1) how muchstibelents reported learning in the
course; (2) overall instructor rating for the cayré3) overall course rating; and (4)
the average expected grade for the course. Thasenasures are used to gauge the
impact of class size and student load on courseomss, before turning to the
enrolliment effects it is interesting to note thaew of the course have significant
effects on course outcomes.

As a conclusion, the class size with large numbestwdents has a negative
impact on the self-reported outcomes; in the amtaarhed, instructor rating, course
rating, and expected course grade. In any cassg thegative relationships between
class size and student load with student outcorttess 16 represent changes in
student outcomes within instructors and courses] are not attributable to
endogenous variation in class size across instsicto

Monksand Schmidt (2010) highlights that reducingssl sizes will help to
improve student outcomes, but ignores the impaat $tudent load plays in how
faculty structures their courses.

Hayes (1997) conducted a research to help teacleape with large classes.
Examining a session developed for use in the s&ttor in Thailand, which aims to
help teachers be aware about the problems foulhatge classes. The experience’s
author in northeast Thailand and his continuingoimement in that teacher
development work. In Nakhon Ratchasim a provincenatheast Thailand it was
used questionnaires to be completed by teachers #ie class size studies in large
classrooms, these questionnaires utilized as wideb clips of teachers in their own
classes. The results show that many teachers wemeem by the physical

constraints imposed by large numbers in confinesstboms. The teachers feel
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unable to promote student interaction, since tiere room to move about. Others
teachers felt that teaching in large classes issiphlly impossible to work and
control to students. Besides the students canneereasily and some students don’t
do the activities. The teachers have to speak leeny to do the activity, as a result,
large size of class makes the teachers very fitestréired and they feel hopeless to
manage the class successfully.

The author concluded that the large classes arglomated to manage. If
some teachers work in large classes, the first rtapbthing they have to do is find
some students who can help them. This is a good) thecause these students can

practice more and they can help to the teachers.
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Description, Analysis and Interpretation of Results
This section presents the description, analysid, iaterpretation of results.
One of the major concerns of English language iegcis class size. This study is
aimed at explaining the instructional, social amgsological implications of large
classes in the Ecuadorian high schools, objediualys
Quantitative analysis

What instructional implications do large classey@&an the teaching-learning
process?

Table 1
, = § 4
N° In classes with a large %‘ ® o © @ =2 |<£
" | number of students: s = = 5= ki
PR < a & A 2
f % f % f % f % f %

The activities done in
> | class help to apply what 104 | 52,53%| 73 36,879 1
students learn in class.

BN

8,59% 4 2,02% 198 100%

The activities done
allow to practice

> | listening, speaking, 68 | 34,34%| 86 43,439 31 15,660 11 556% 198 1Q0%
reading and writing
skills.

The students are
attentive and participate
in class activities,
including those sitting
at the back of the
classroom.

32 | 16,16%| 63 31,82% 78 36,87%

N
©

14,6b6% 198 100%

Varied class activities
are used such as groug
individual, pair-work
activities, etc.

"121 | 61,11%| 53 26,779 17  8,59% 3,03% 19B00%

(93]

Activities such as plays|,
competitions, debates,
games, etc. are used in
class.

w1
(o]

41 | 20,71%| 34 17,179 64 32,32% 29,80% 198 10Q0%

» | Students can cheat 22 | 11,11%| 25 12,63% 49 24,75% 1p1 51,001% 198 100%
during the test.

Students get distracted
» | by doing assignments | 23 | 11,62%| 31 15,66% 48 24,24%
from other subjects.

[7a
w

46,9/% 198 100%

The seating

arrangement facilitates
the tasks that are carried
out in class.

71 | 3586%| 72 36,36% 4P 21,21% 13 6,55% 198 100%
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Students cannot recei
regular feedback fror
9. | the teacher due to tl 41 | 20,71%| 53 26,77%
large number of
students.

a

26,2¢% | 52 | 26,26% 199

1009

Author: Maldonadd-ernandez, Ju;
Source: Studentfuestionnair
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Author: Maldonado &rnande, Juan
Source: Students'wgstionnair

Graphl shows the student’s opinion abidnstructional implications in larg

classes, numerous routines and instructicpractices thatare used in theigh

schools, without good resuliLarge classes have different instructional impicoat

27




on the teaching learning process, thus, when tidents were asked to express tl
opinions about thetatement:
The activities done in class help to apply whatishis learn in clas

Graph 2

Activities done in class help to apply what students
learn in class

M Totally agree
m Agree
Partially agree

M Disagree

Author:MaldonadoFernandez, Jut
Source: Students’ ugstionnair

The results in graph 2 present student’s perception regarding the staten
1 the activitiesdone inclass that help to apply what students learn irss. Thus,
52.53% ofthe studen respond that they totally agré®at effectively, the activiti¢
proposed by the teacher in tlEnglish class help them to apply what they I.
While the 36.87%of the students surveyed said that agreeand over percentag
the 8.59%, partiallyagree, followed by a 2.02%f students whddisagree because
they think that the activities they do class are not directly related to what tl
know. Thus, they do not allow then to apply what theyrie

In fact, there is a wide range of activities, whaan be used in large clas:
to help students to practice and improve Englisinnimg. Howeverthose activities
have to be planned in relation to teaching prirsphnd student's need. T

activities have to be applied considering what Afalt(2005) says that the teac
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have to consider the ordered and the apprs activities, and materials «d. By
answering these questions: How much time do | haapproximately how wil
divide up the lesson into stages?, How much timkeeaich stage take?. In additic
the author state, that the teacher and studental@ady under great pressure, .
tha pressure will increase when staff and studenliscaflapse in an attempt to ke
the old system going, the result is a dramaticidech quality per studer

Graph 3

The activities done allow to Practice
Listening, speaking, reading, writing skills

43,43%

H Totally agree
34,34%

W Agree

Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju.
Source: Student®uestionnair

The results in grap3present the student’s opinioagarding the stateme
2.The activities done allow to practice listening,eaking, reading, writing skil
Which evidence tha43,430f the students surveyed said that they ¢, a 34,34%,
of the students respond totally agr that activities done in class allow them
practiceto listening, speaking, reading and writing sl. While the 15,66% patrtially

agree, followed by &,5¢% of students who disagree.
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This evidences that the studeagree that the teachers are applying activ
in the classroombke divide into small groups to better the leamin large class,
which let them tqoractice the four basic skillByram (2004)emphasizs that class
size in itself does not necessy have a negative impact on the quality of teacl
and learningprocess Similarly Baker and Westrup (2003) suggest dividaéarge
class into small groups of three to five studeotgdt better resuls

Graph 4

Attentive and participate in class activities

M Totally agree

31,82%

W Agree

o Partially agree
16,16%

M Disagree

Author: Maldonadd-ernandez, Jui
Source: Questionnaiapplied to studen

In thegraph 4thaillustrates the statementTle students arattentive and
participate in class activitie including those sitting at the back of the classn, it
can be observed thi36,87% of studentsrespond partially agree, followed
31,82% of students respced agree, a 14,66, of students answered that t

disagree and 16,16% of students resied that theyotally agree
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Analyzingthis result,most of the students do nparticipatt actively in large
class; it meanthat the number of students in the classes obsiets students to do
other activities especially thostudentswho are sitting at the back of the clasm,
besides, the students receive less individual @tertrat could lead students to f
into a weaknessBlatchford, (2003) says thatni large classeshere are a great
number of studentsvho do notpay attention to the teacher, therefore affect
quality of work, and the learning proc.

Varied classactivities are used such as group, individual, -work activities, et

Graph 5

Varied class activities are used such as
group, individual, pair-work, etc.

B Totally agree

61,11%

m Agree

Partially agree

M Disagree

Author: Maldonadd-ernande, Juan

Source: Studentuestionnair

Analyzing the results of tt graph 5with the statement .Varied class
activities are used such as grc individual, pairwork activities, et ,it is seem that
the 61.11% of studeninterviewed totally agree, followed hige 26.77% agree, tt
8.59% patially agree, and 3.03% disagree demonstrates that in large classes
possible to work usindifferent types of activitieshowever, the students in lar

classes could be unmotivatebecause of the lack of individual explanation
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activities modeledyy the teacher could be limil. Blatchford (2003) saysthat in
large classes is important to considethe experiences of many teacl, not only
class size , its importan also to consider other aspects, like kinds of childre for
example, darge class may be more manageable if a teachecHilaisen who are
already achievig well and are highlmotivated.

Activities such as plays, competitions, debatesiega etc. are used in cle

Graph 6

Activities: Plays, debates, games

B Totally agree

29.80%
m Agree

20,71%

Partially agree

M Disagree

Author: Maldonado Fernand, Juan

Source: Studentfuestionnair

Regardingthe graph 6 withthe statement PActivities such asplays,
competitions, debat, games, etc. are used in clads results of student’s opinic
show thatthe 32.32% of students are partially agree, whilg@% of students wr
disagree, whil0.71%of students totally agree, followed by.17% agre.

In theactivities such as plays, cpetitions, debates, games, ¢he most of
the studentsnanifes that in large classes there are not activiitesould be because

of the manystudents in classrooms, and the limited space dultv students t
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move around the classroom. Consequently, the guefitthe teachin-learning
process is poor.

Phillips andWalters (200) says thathe reality in large classes teachers
students are already under great pressure angrsgure will increase whestaff
andstudents will collapse in an attempt to keep tltesyistem goin, the result will
be a dramatic decline quality perstudent. Similarly Rothstein and Trumbull (201
manifest that the physical dimension of organizatias to do with the spe, and all
the materials and equipment of the classroom. Thkoa states, the necessity
learn, the social and physical dimensions are ma¢pendent, for this reason, it
necessary to facilitate the traffic flow, communica, supplies and equipnt
access, private space, and the discipline of stu All this can be structured
teachers try to use a wide variety of activitieengage all students in active learn
Students can cheat during the t

Graph 7

Students can cheat during the test

H Totally agree

51,01%

m Agree

Partially agree

M Disagree

11,11% 12,639

Author:Maldonad&ernandez, Jui
Source: Students'ugstionnair
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Graph 7 show the student’s opinion regarding the staten6 Students can
cheat during the tesiThus, the51.01% of the students surveyed said that
disagreewith these results, the students affirm they caheat in classefollowed
by the 24.65% of students partially agra 12.63% of students are agree 11.11%
of students respond that thtotally agree,.

Most of thestudents are sure thdo not copyduring the test It means in
large classes, the teachers k, how to control to students when they applied
tests;In relation to this topicBlatchford (2003) says; thelass and activities fc
evaluations consisdf the teicher telling thechildren the rules and rubrics of t
activities,and attendin to lots of different children for short leng of time.
Studentget distracted by doing assignments from otheresiig

Graph 8

Students get distracted by doing assigments
from others subjects

46,97%

M Totally agree

W Agree

Partially agree

M Disagree
15.66%

Author: Maldonado Fernand, Juan
Source: Students'ugstionnair
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Graph 8 showthat 46,97% disagree of the fact that studentsligatacted by
doing assignments from other subjects followed [2424% who responpartially
agree, a 15.66%f students who answeagree,and only a 11,62% totally agre
These mean thdhe students do not get distracted doessignments fro another
subject, the majority of the student disagrees this statemel. Byram (2004)
emphasize in thexperience of the teacheéand the importance the classes control.
While Brookhurtl (2008) explais that managing learnings important to give clee
instruction to the students to develop their owhrias. The appropriatdesign of
lessons, using the rubrics as students work, pec opportunities to improv
assignments, given opportunities for studeto make the connection between
feedback and thienmprovement in their wor
The seating arrangement facilitates the tasks the, carried out in clas:

Graph 9

Seating arrangement

M Totally agree

35,86% _36,36%

m Agree
Partially agree

M Disagree

Author: Maldonad&ernandez, Ju;
Source: Students'wpstionnair

Analyzing the questio 8, The seating arrangement facilitates the tasks
are carried out in clas, the opinions of students demonstratedt the 36.36% of

students are agre@5.86% of students are totally agrewhile the 21.21% ar
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partially agree, and only the 6.57of students disagrem graph . The results
demonstrate that the way that the students arrangein the high schools
investigated; permit them to develop activitiesigresd by the eacher, but these
activities done by students would not be of quaktysides, the diversity of critel
of students, confuses. Even though the teachettsdlee students and the way, tl
have to be sat.

Contrasting information regarding to classroonspace and seatir
arrangement thauthor Ceran (2009) states mangssumptior to design seating
plans. Hs suggestion ithe teacher should select the studemtho are going to k
grouped,and the way they have to be It is also a good way to establithe
authority and expectatio by not allowing students to choose their own ng
based on friendshigroups.

Students cannot receive regular feedback fromeheher due to the large numk
of students.

Graph 10

Feedback

26,77% 2626% 26,26% H Totally agree

W Agree
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Author: Maldonado Fernandez, Ju
Source: Studentsugstionnair
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The results in graph 10 present the student's p&ore regarding the
statement 3he students cannot receive regular feedback flwrtéacher due to the
large number of studentsThus, the 26,26%, of the students respond they th
partially agree and disagree, effectively, the shiigl cannot receive regular feedback
from the teacher due to the large number of stsdémhile the 26,77% of the
students surveyed said that they agree, and ovesmtage the 20,71%, totally agree,
The teachers from the schools investigated caneisopalize their classes and it is
difficult to do activities to help the students tineir feedback, besides, in large
classes the teachers cannot make a good feedlaeckm (2002) manifest that the
teachers should personalize their classes and e tsukeep regular time, and
provide feedback often short quizzes, outlines,rmanes.

Analyzing what instructional implications, do large classeavd on the
teaching-learning process?The students express that there is a wide range of
activities that the teacher carries out such agdelithe class into small groups to
better the learning and help students to practi@ ianprove their skills. It is
important to know that most of the students opireg do not participate actively in
large class, it means that the students receive itedividual attention. In large
classrooms, the students think that are not usdd/ites such as; plays,
competitions, debates, games, between others, edry bmited space do not allow
students to move around the classroom. Most ofesiisdexpress that they are sure
they do not copy during the tests in large clasae® result the teachers can control
to students in the tests. The students are suteftba do not get distracted doing
assignments from another subject. The studentk that they cannot receive regular

feedback from the teacher due to the large numicgtudents.
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What social implications do large classes havehmntéaching-learning process?

Table 2

NO

In classes with a
large number of
students:

Totally
agree

Agree

Partially
agree

Disagree

TOTAL

=S

%

%

10.

There are
interaction
between the
students and
between the
professor and the
students.

90

45,45%

64

32,329

16,679

1 5,54

100%

11.

The student has th
opportunity of
relationship with
more persons.

85

42,93%

70

35,35%

16,679

0 5,05

%

10

12.

The professor
doesn’t remember
the name of all
students.

44

22,22%

54

27,27%

26,264

7 23,7

1%

198

10

13.

The ambient is les
tense because the
are less probability
that the professor
realize questions

constants the sam
time that student.

[2)

D

49

24,75%

66

33,339

30,81

0 10,1

D%

198

10

14.

The student can

use the telephone
or other dispositive
electronic any find

out the teacher

25

12,63%

20

10,10%

17,681

18 59,6

0%

198

10

Author:

Maldonado Fernandez, Juan

Source: Students “questionnaire
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Graph 11

Social Implications
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Author. Maldonado Fernandez, Ji
Source: Students ugstionnair

Regardingthe student’s opinion about social implicationslange classe:
numerous interactions and socpractices are evidenced the high schools,raph
11 shows thatdrge classes have differesocial implications or the teaching

learning processThat iswhy, the teachers make decisions and facilitate doze
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interactions between themselves and thstudents, even thought the so«
implications are presents

There are interaction between the students and dmwthe professor and t
students.

Graph 12

There are Interactions between Students, and between
Teacher and students

45,459

M Totally agree

32,32%

m Agree
Partially agree

16,67% M Disagree

5,56%

Author: Maldonado Fernand, Juan
Source: Students'wgstionnair

The results in graph . present the student’s perception regarding
statement 1@here are interaction between the students and dmtvwthe professc
and the student§ hus, the45,4%%, of the students respond that titotally agree, a
32.32% of students respond agwhile 16.67%of students respoi partially agree,
and only the 5.56%f student«disagree.

These results demonstrate tthe majority of students in tt sample interact
with the teacher, and between students. interaction or communication betwe
students and teachers is often difficult to acl especially in large class, but the

above results indicatthat the teachers use activities to develop a meful
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dialogue between studer These activities could be making questions, calthat
do not participate, write out an answer to a problem, wihat facial and bod
gestures, etc.

The interaction or communication between studemis teachers is ofte
difficult to achieve especially in large classefatBhforc (2003)expresse that large
classes have an adverse effect on the amount atitlycof teaching and the quali
of pupils’ work and concentration. On the contriAnderson (198 opine that
cooperativelearning allows students to wc together to reach common go the
goal of cooperative learninis shared and each person's success is linkedewtty
other person's succ..

The student has the opportunity of relationshighwitore person

Graph 13

Students has the opportunity of relationship with more
persons

42,93%

35,35%
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Author: Maldonadd-ernandez, Ju.
Source: StudentsQuestionnair
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Regarding the statement The student has the opportunity of relationship
with more personsGraph 13 illustrates that Thus, the 42.93%, of shedents
respond that they totally agree, a 35.35%% of stisdeespond that they agree on
that, while 16.67% of students respond that thetigly agree, and only the 5.05%
of students say that they disagree.

The relationship among people is a significant @ati the people in the
world.. This relationship is a powerful tool to Wwowith students in classrooms.

Most of the students interviewed agree that thayehthe opportunity to
interact, share information, and linking to moreople In large classes. The large
classes sampled on this study demonstrates thatetwhers develop powerful
relationships between students. In large classeis, possible to communicate
positive expectations, correcting students in astrootive way, reducing frustration
and stress

The majority of teachers from schoolseesgshed create an ambience in
classrooms, which let students link to other peoBlgam (2002) manifest, that the
teachers should create a good ambience in classrdoimelps students to be more
relaxed in their interrelationship with the clas®lp them to be active in the
classroom/auditorium. Besides, the teachers shookk around the class and invite
students to participate in the activities. This|wikelp create an encouraging
environment, so that neither you nor your studemils feel intimidated by the

numbers.
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The professor doesn’t remember the name of alkestis

Graph 14

The professor doesn't remember the names of all
students

27,27%

26,26%
H Totally agree

m Agree

23,74% Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju
Source: questionnaiapplied to studen

Graph 14shows the teachers don’t remember the narf all students. The
27, 27% of students agree, the 22,73% totally adhee26,26% partially agreed
the 23,74%of students disagre

It is clear, that in large classes the teachersadoemember the namn of all
students. Besides there are many problems for @heher: like the difficult of
communication with all of the students and to pdevindividual support,reating a
safe and conductivclassroom ambience for student$ie students have to be a
classrooms environment where they can feel conifl@tizan order to work and lea
in group.

There are different ways to learn the names ofestiedin classrooms, fi

example; playing games, answering questions,Teachers must look for stegies

to involve all students in active and inclusiverfeag to all students in large clas:
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The authorghillips and Walters (2005) manifest thhe effects of increase
class size and stud’s number are complex and contextubtacher and students
are under great pressure and that will increaseentaff and students will collap
in an attempt to keep the old system going, theltregll be a dramatic decline i
quality per student.

The ambient is less tense because there is legalpitity that the professor realiz
guestions constants the same time that stt

Graph 15

Less probability that the teacher realize question
constant to the same student

33,84%
31,31%

B Totally agree
W Agree
Partially agree

10,10%
M Disagree

Authors: Maldonadé&ernandez, Ju
Source: Students'ugstionnair

The student’s perception regarding the statem3. The ambient is less ten
because there afess probability that the |ofessor realize questions constant to
same studentGraph 1! shows that the 33,84 ,%f the studen respond that they
agree, a 31,3% of students resporpartially agree, while £7%% of them say that

they agree, and onthe 10,10% of students disagree on that.
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The results showthat the majority of the studendggre« on the fact that in
large classes the dment is less tense and ttthere is dittle chance that thteacher
formulatesquestions to the same stud The students surveygethink that they are
in a positive learning environment, they feel cortdble, they are more oper
doing activitieswith less responsibility because of the |l number of studen. The
teachers should set up the ambience usin creativity and good ideas, to allc
students to be more active in the classrooms, nvéjor participatior

Chowdhuryanc Shaila (2013) suggest that teachiease to b sure that all
students participate in the speaking practice dsasdhe inter exchan of ideas in
the classroom. There should be even and equalilwotdn by dl the students in
speaking.

The student can use the telephone or other dispesdlectonic in classrooms
without been discovered lthe teacher.

Graph 16

The use of electronic dispositives in classrooms

59,60%

M Totally agree
m Agree

Partially agree

12,63%

10,10%

M Disagree

Author: Maldonadd-ernandez, Ju
Source: Students’ questionna
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The results in graph 16 present the student's p&ore regarding the
statement 14he student can use the telephone or other dispes#iectronic any
find out the teacherhe results are, the 59.60% of students disagneel.68% of
students partially agree, the 10.10% of studentseag/hile the 12.63% of students
are totally agree.

Analyzing the results of this statement, the stigleffirm they cannot use
electronic devices in classrooms, only a few ofrthmanifest that the use of them is
possible. Is important to consider, the technolagyso thoroughly embedded in
modern culture, its presence in the classroomsdcbal helpful. Anderson (1984)
manifest that it is the responsibility of the cauiastructor to decide what type of
technology is used during class. Any use of teaglthat degrades the learning
environment, promotes dishonesty or is used fegdl activities may be prohibited.

Answering the second question, what social impbeest do large classes
have on the teaching-learning learning process?rébelts and percentages show
that in large classes sampled in this study detegrtiiat most of students agree with
the following responses: The results indicate tthet teachers use activities to
develop a meaningful dialogue between studentsdeBts in these large classes,
have the opportunity to be related with more peopielarge classes the teachers
don’t remember the names of all students. FinallyaFge classes the ambience is

less tense and the teachers don’t make questidhe kame students.

46



What physiological implications do large classesvéhaon the teaching-learning

learning process?

Table 3

NO

In classes with a
large number of
students:

Totally agree

Agree

Particularly

agree

Disagree

TOTAL

=S

X

X

15.

The environment
is stressing

61

29,29¢

3 21,72

%

49 24,7

&
s

7398

100%

16.

The student feels
uncomfortable
the moment of
talk in front to
my partners

55

27,78%

58

29,299

45 22,73%

36 18,1

8%

198 100%

17.

The student has
less opportunity
of express.

4(

19,199

4 32,32

%

50 25,2

5%

44 22,

2298

100%

18.

The student
doesn't like
participate
because he feel
timid.

36

17,68%

58

28,799

49 24,24%

b5 27,2

7%

198 100%

19.

The professor
doesn'’t put
attention to all
the students

48

23,74%

35

17,689

46 22,73

%

59 34,8

5%

198 100%

20.

The student feel
that can compete|
with other
students.

72

35,86%

66

33,339

32 15,66

%

P7 13,6

A%

198 100%

21.

The students feel
relax because ca
be unperceived.

40 19,70

!

59 29,8

D%

42 21,2

1%

572828

198

100%

Author:

Maldonado Fernandez, Juan

Source: Students’ questionnaire
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Graph 17

Psychological Implications

40

35
M Totally agree

30 M Agree

m Partially agree

25 M Disagree
20
15

10

15 16 17 18 19 20 21

15. The environment is stressi

16. The student feels uncomfortable the moment ofitafkont to my partne:
17.The student has less opportunityexpress.

18.The student doesn't like rticipate because he feel timid.

19. The profesor doesn't put attention to ithe students

20. The student feel that can compete with other st

21.The students feel relax because be unperceived.

Author: Maldonadd-ernandez, Ju
Source: Students'ugstionnair

In the graph 1 shows the student’s opinion abggsychologicaimplications
in large classes.he students of the sample gave 1 opinions about how they fe

in large classrooms. Seven statements were usddtéomine their preferences

48



learning environment, student satisfaction, ands@gn modalities in teachir
learning process.
The environment is stresg.

Graph 18

The environment is stressing

29,29%

24,75% B Totally agree

22,73%
m Agree

Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju;
Source: Students'ugstionnair

Graph 18present the student’s perception regardin¢ statement 15he
environment is stressir Thus, the29,29% of the studem&spond that the totally
agree, a 24,75%f students respol that they partiallyagree,while 22,73% of
students respongartially disagree, and the 21,72% of studethsagree

Analyzing the results, most of thd¢udentsthink that theatmosphere is
stressful in large classesn questions applietb students affirrrcan interact with
classmates, and the ambience is less tense, Butedichers cannot totally cont
them because ofhe large classes, the teachcannot aply activities like for
examplemake questions to the same students allime, control the discipline, ar

to give every student individual attenti
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One of the problems can bhe atmosphere and physical sp because of the
inconveniences to contl discipline in the large class; that especiallyproblems
with thenoise level, distractionand too much talk among stude

The student feelsncomfortabl the moment of talk in front of partn

Graph 19

The student feels uncorfortable the moment of talk
in front of my partners

29,29%

22,73%
H Totally agree

18,18%
m Agree

Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju.
Source: Studentsgjuestionnair

The results in graph 19 present the stud perception regarding t
statement 1@he student feels uncomfortable the moment of tallkrant to my
partner. Thus, the2929%, of the students respond that ttagyee, 827,78% of
students responitally agre, while 22,73% of students respopdrtially agree, and
the 18,18%of studentdisagree.

These resultslemonstrate that the studemsestigated feeuncomfortable
when they have to talk at the front of their clagtas. (bservingthe resultcon graph

19, most of the 70%f the studentagree that they cannot feel comfort:.
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Themajority of students gets nervous and carstay in the fror, besides the
teachers cannot force students to speak at thedfatassrooms, the teachers shc
give otheralternatives to studer to participate in classrooms.

Anwar (2012) manifest th the teacher should give studeactivities, which
help them to avoid the nels, it could be work groupand thes activities help
students to carry on more cooperainteractionsamong each othe
Thestudent has less opportunity of expr

Graph 20

Student has less opportunity to express

32,32%

25,25% B Totally agree
22,22%
W Agree

Partially agree

M Disagree

Author. Maldonado Fernandez, Ji
Source: Studentsjuestionnair

The results in graph 20 present the student's p&ore regarding th
statement 17the student has less opportunity of exg .Thus, the32,32%, of the
studentgespond that they agree25.25% of students respopdrtially agree, whil
22.22% of students respordisagree, and the 19,19% of studeatally agre.

The majority of the students ofhe sample affirm th they have less

opportunity to express their opinions, this demonstrethat ir large classes the
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students cannot be active in their thoughts arttieir opiniors, which has negati
significant impact on the level of their learningesially in speaking skill

In a Study dondy Chowdhur and, and Shaila (2018)scovere that the teachers
have to besure that all students participate in the speakiragtice as well as tf
interchange in the classroom. There should be amdrequal contribution by all tt
students in the speaking process. The teacher cshaké care thasome specific
students or group @ not dominate the discussion.

The student does nlke participate because he feels timid.

Graph 21

Student doesn't like to participate because he feel timid

28,79%

24,24% M Totally agree

27,27%
m Agree

Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju.
Source: Students’ questionna

The results in graph 21 present the student's p&oce regarding tr
statement 18the student doesn’t like participate because he tiegd. Thus, the
28,79% of the studen respond that they agree, a 2B@0f students respond
disagree while 24,28 of students respongartially agree, and the 17% of

students totallyagree
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Analyzing the results; round the 75% o$tudents demonstra are shy and
do notlike to participite in English large classes. As regastane students in the
classrooms could raise their hands when they veaspéak or answer a questibut
the most of students in these classrs feel shyare more reservednd they may
hesitate to speak out in cle

For instance, The teachers from these classrodmsjd be aware about tl
feelings of their studentsStrevens (1971), manifedhe teachers of a second
foreign language that find their pupils face special learning difficuliein
pronunciation,or any attitude; thd¢eachers themselves need a separate rle to
guide them in teaching it. rationale for the teaching of pramziation consists of
reasoned, principled attempt to match the learntr appropriateeaching, because
learners display variations in their language lemym@bility says
The professodoes nc put attention to all students

Graph 22

The professor doesn't put attention to all students

34,85%

M Totally agree

23.74% 22,739

W Agree
17,68%
Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju
Source: Students'ugstionnair
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The results in graph 22 present the student's p&ore regarding the
statement 19The professor doesn't put attention to all stuge€rtus, the 34,85%,
of the students respond that they disagree, a 28,6# students respond totally
agree, while 22,73% of students respond partighge, and the 17,68% of students
agree.

These results demonstrate, the most of studentk ttie teachers put
attention to all students, even though there a gdeecentage that they agree, that the
teachers do not put attention, everyone equally.

No doubt that, the most of teachers from these dshare paying attention
for equal to their students, but it is importanttmsider that there are many students
that they need the teachers should interest on,teepending a little time attending
the students’ anxieties. Some students could fpsktuwhen the teacher doesn’t
interest to them.

Walters S. (2005) manifest that the teachers, bef@mlanning the lessons,
firstly they must to consider the time for studmfuestions, and then he will order
the stages, the approaches activities, and theriadatthat he will use at each stage.
Besides he has to answering these questions: Howh nttme do | have?,
approximately how will | divide up the lesson irsiages?, How much time will each

stage take?, and how much time does he have et questions?
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Thestudents feel th can compete with other students.

Graph 23

The students feel they can compete with other
students

35,86%
33,33%

H Totally agree

m Agree

13,64% Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju.

Source: Students'wgpstionnair

The results in graph 23 present the student's peore regarding tF
statement 20The students feel they can compete with other sts. Thus, the
35,86% of the studen respond that they totally agree, a 3338f students respond
agree, while 15,6% of students resporpartially agree, and the3,64% of students
disagree.

Most of the students from the sam| feel that they can compete with othe
in large classes because they ha good self-esteem. Thdgel they are in th
capacityto debate, play, talk, writand do otheactivities, in the same way tl each
one is able to ddn relation to thi, Anderson (1984) notes thtte teachers should
apply in their classrool activities whichhelp students to compete and help ¢

other. These activities are related to tooperative learningrocess, whiclallows

55



students tavork togethe and to reach common goals. Tdigective of this metho
is shared and linksach person's succewith every otler person's succes

The realx feelings in classrooms ar resultof many factorsike for example
the quiet ambiengebut in the larger classes, there are othfactors that could
contribute to create more relaxing environrr
The students feel relax becaithey can be unperceived.

Graph 24

The student feel relaxed because they can be
unperceived

29.80% 28,28%

M Totally agree
19,70%
m Agree

© Partially agree

M Disagree

Author: Maldonadd-ernandez, Ju.

Source: Students'ugstionnair

The results in graph 4 present the student’s perception regarding
statement 21the student feel relaxed becatthey can be unperceiv. Thus, the
29,80% of the studen respond that they agree, a 28@2&f students respond
disagree, while 21,% of students respongartially agree, and the 19% of

studentdotally agre.
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The majority of students manifest, that feel rethieecause they can be
unperceived by the teacher. Even though therecme students who think that, they
cannot pass by unperceived.

These results show that half of studesftghis study feel comfortable in
classrooms, because they can do other activitstead the other half think they
cannot do other activities in large classrooms

As a conclusion, the large classes dpertnit to the teachers be aware about
the all activities that the students do in classr®pEven though, the teachers are
applying methodologies in cooperative learning alhihelp their students to
participate in the class.

Ross and Smyth (1995) says that Cooperative legrmethod is an
educational approach which aims to organize classractivities into academics and
social learning experiences and students must worgroups to complete tasks
collectively toward academic goals.

Answering the third question, “What physiologicahplications do large
classes have on the teaching-learning learningegsi@

Most of students manifest that the ambience isshuéin large classes and say
that the teachers cannot totally control activitreslass like make questions, control
the discipline, and to give every student individatéention.

The 70% of the students agree that they cannotcf@affortable in large class
because they get nervous when they have to patcip front of the class.

The majority of the students affirm that they hdess opportunity to express
their opinions; the students cannot be active @rtthoughts and in their opinions

for this reason, it is difficult to practice theegking skill.

57



The 75% of students considered that they are shytlaat they do not like to
participate in English large classes.

Most of students think that the teachers put atiento all students, although
there is a considerable percentage of studentsaghee that the teachers do not put
attention everyone in equal way.

The students manifest that when they compete etlibrs, they are able to
have a good self-esteem, to debate, play, talkewand do other activities, in the
same way that the each other’s do.

Half of students of this study feel comfortableciassrooms because they
can do other activities, instead the other halikithey cannot do other activities in

large classrooms.
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Conclusions

Most of the students who participated in this stedyphasize that they do not
participate actively in large class because of Ik of individual attention
limited space on the classroom, and because tesadberot provide them regular
feedback.

The results show that the students have less apptyrto express their opinions
in large classes, which makes it difficult to preetspeaking skills.

In large classes, the teachers do not rememberatines of all the students, they
must deal with discipline and noise problem and ynstadents could do other
activities like to use electronic devices, insteédgaying attention to the English
class.

The majority of the students surveyed agree thay ttannot feel comfortable in
large class because they get nervous when theytbaaat or participate in front
of the class.

The students can compete with others, in debatags,ptalks, writing and in
other activities in the same way that the eaclertdhdo. besides, half of them
feel comfortable because the teacher do not penitadh all of them. Meanwhile,

the other half think that they cannot do othenaidis in large classrooms.
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Recommendations

It is recommendable that the number of studentienclassroom in Ecuadorian
high schools should be less than 25 students liettar English learning process,
and they should be provided of enough space.

In large classes, it is advisable to use group vemtivities to make students to
work in a cooperative learning process.

The teacher should be creative and personalize i&son plans by applying
diverse activities and providing a good feedback.

The High schools should implement a student’s memdgrogram, considering
the necessities and reality in the English languagehing-learning process with
instructional, social and psychological implicagon

The students should receive a high motivation by teachers. This is an
important factor in the English language teachmaphing process in large

classes.
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Annex A

UNIVERSIDAD TECNICA PARTICULAR DE LOJA

La Universidad Catélica de Loja

MODALIDAD ABIERTA'Y A DISTANCIA

TITULACION DE INGLES

Estimado estudiante:

Este cuestionario que usted brindara tiene como objetivo conocer la influencia de las clases

numerosas en el proceso de ensefianza aprendizaje del Inglés.

La informacion que usted brindarda a continuacién se usard Unicamente con fines
académicos-investigativos. Le rogamos contestar honestamente de acuerdo a la siguiente

escala de referencia.

Muy satisfactorio: Totalmente de acuerdo

Satisfactorio: De acuerdo

Poco satisfactorio: Parcialmente de acuerdo

Nada satisfactorio: En desacuerdo

Datos Informativos:

Nombre de la institucion:

Tipo de institucion: Publica () Privada ()

Curso: 8vo. () 9vo. () 10mo. ()

1lro.Bach.() 2ro.Bach.() 3ro.Bach. (
Ciudad:

Instruccion: Margue con una X segun su criterio

A. Aspectos académicos

)

En clases con bastantes estudiantes:

Totalmente
de acuerdo

De acuerdo

Parcialmente
de acuerdo

En

desacuerdo

1 | Se realizan actividades que permiten poner en
practica lo aprendido.

2 | Se realizan actividades que permiten practicar las
habilidades de escucha, habla, lectura, y escritura
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En clases con bastantes estudiantes: o Q
L O o c o o
1= e 0 o =
T O 3 Eo &
E g @ 8 3 0
g g | £ 3
(@) [ c
F 3 L8 |0
3 Todos los estudiantes estan atentos y participan
en las actividades desarrolladas en la clase,
inclusive los estudiantes de la ultima fila.
4 Se utilizan actividades variadas dentro de la clase;
como por ejemplo, actividades en grupo,
actividades individuales, actividades en pareja,
etc.
5 |Se utilizan actividades tales como
dramatizaciones, concursos, debates, juegos, etc.
6 Se puede copiar durante los exdmenes
7 Se puede realizar tareas de otras materias
8 El espacio de la clase te permite desarrollar
adecuadamente las actividades asignadas por el
profesor.
9 No puedo recibir una retroalimentacion adecuada
por parte del profesor debido al nimero elevado
de estudiantes.
B. Aspectos sociales
En clases con bastantes estudiantes: o Q
L O o c o o
1= e 0 o =
T O 3 Eo &
E g @ 8 3 0
g g | £ 3
(@) [ c
F 3 L8 |0
10 | Existe interaccidn entre los estudiantes y entre el
profesor y los estudiantes
11 | Tengo la oportunidad de relacionarme con mas
personas
12 | El profesor no recuerda el nombre de todos los
estudiantes
13 | El ambiente es menos tenso ya que hay menor

probabilidad de que el profesor realice preguntas
constantes al mismo estudiante
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14

Puedo usar mi teléfono celular o algun otro
dispositivo electrénico sin ser descubierto por el
profesor

C. Aspectos psicoldgicos

En clases con bastantes estudiantes: o Q
[le) o c o o
c D Q OpS =
t@) G Ee S
I .© 0
< S ) % @ ﬁ
=
e8| @ |£8 |58
15 | El ambiente es estresante
16 | Me siento incémodo al momento de hablar
frente a mis companeros
17 | Tengo menos oportunidad de expresarme
18 | No me gusta participar porque me siento timido
19 | El profesor no presta atencion por igual a todos
los estudiantes
20 | Siento que puedo competir sanamente con otros
estudiantes
21 | Me siento relajado porque puedo pasar por

desapercibido
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Annex B

UNIVERSIDAD TECNICA PARTICULAR DE LOJA
e Usiversidad Catslica de Laja
Loja, octubre de 2013

Sefior(a) Director(a)
Presente.

De mi consideracién:

Reciba un cordial saludo de la Universidad Técnica Particular de Loja ~-UTPL y del
Departamento de Lenguas Modernas y Literatura a la vez que le expresamos nuestros
deseos de éxitos en sus importantes funciones.

Durante varias décadas la UTPL viene ofreciendo la formacién de docentes en el area
de Inglés en la Modalidad Abierta y a Distancia, quienes al finalizar sus estudios
realizan un trabajo de investigacién que les permite conocer la realidad educativa de
nuestro pais y de esta manera contribuir con alternativas de mejoramiento a la
ensefianza-aprendizaje del Inglés.

En esta ocasién los estudiantes estan trabajando en el tema relacionado con la
influencia de las clases grandes en el proceso de ensefianza aprendizaje del idioma
Inglés en colegios del Ecuador. Por este motivo, solicitamos su permiso para que los
estudiantes puedan hacer observaciones en la institucién educativa a la que usted
muy acertadamente representa, asi mismo solicitamos que por su intermedio se les
comunique a los docentes de su institucién para que colaboren y permitan realizar las
observaciones sin ningin inconveniente, ya que esto contribuira al enriquecimiento
de nuestros profesionales en formacién dando como resultado el mejoramiento en el
proceso de ensefianza aprendizaje.

Agradecemos su valiosa colaboracion que es muy importante para lograr los objetivos
planteados en la investigacién mencionada.

Atentamente,
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ez

UNIVERSIDAD TECNICA PARTICULAR DE LOJA

La Universidad Catélica de Loju
Loja, octubre de 2013

. Sefior(a) Docente
Presente.

De mi consideracion;

Reciba un cordial saludo de la Universidad Técnica Particular de Loja ~-UTPL y del
Departamento de Lenguas Modernas y Literatura a la vez que le expresamos nuestros
deseos de éxitos en sus importantes funciones.

Durante varias décadas la UTPL viene ofreciendo la formacién de docentes en el drea
de Inglés en la Modalidad Abierta y a Distancia, quienes al finalizar sus estudios
realizan un trabajo de investigacion que les permite conocer la realidad educativa
de nuestro pais y de esta manera contribuir con alternativas de mejoramiento a la
ensefanza-aprendizaje del Inglés.

En esta ocasion los estudiantes estin trabajando en el tema relacionado con Ia
influencia de las clases grandes en el proceso de ensefianza aprendizaje del idioma
Inglés en colegios del Ecuador. Por este motivo, y contando con la respectiva
autorizacion del (la) rector (a) solicitamos su colaboracién para que los estudiantes
puedan hacer una observacion de las clases de Inglés que usted imparte en esta
prestigiosa institucion educativa ya que esto contribuird al enriquecimiento de
nuestros profesionales en formaciéon dando como resultado el mejoramiento en el
proceso de ensefianza aprendizaje.

Agradecemos su valiosa colaboracién que es muy importante para lograr los objetivos
planteados en la investigacién mencionada.

Atentamente, o
rz/ 3, i}:’;]a‘ﬂ:“:ﬁ\{\
D oh B
' R A
Dr. uerrero Jiménez RN
DIR¥CTOR DEL DEPARTAMENTO DE N S e/
LENGUAS MODERNAS Y ¥fTERATURA [EC
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