UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Universidad Catolica de Loja

AREA SOCIO HUMANISTICA

TITULACION DE LICENCIADO EN CIENCIAS DE LA EDUCACION
MENCION INGLES

Students’ perceptions on the factors that influghee
willingness to orally communicate in the EFL classn in
Ecuadorian high schools.

TRABAJO DE FIN DE TITULACION

AUTOR: Paucar Fuel, Mariana Lucia

DIRECTOR: CamachdVinuche, Gina Karina Mg.

CENTRO UNIVERSITARIO QUITO

2015



APROBACION DEL DIRECTOR DEL TRABAJO DE FIN DE TITUACION

Mgs.
Gina Karina Camacho Minuche
DOCENTE DE LA TITULACION

De mi consideracion:

El presente trabajo de fin de titulacion: Studep&ceptions on the factors that

influence their willingness to orally communicatethe EFL classroom in

Ecuadorian high schools realizado por Paucar Maglana Lucia, ha sido orientado y

revisado durante su ejecuciéon, por cuanto se baragpresentacion del mismo.

Loja, marzo de 2015



DECLARACION DE AUTORIA Y CESION DE DERECHOS

“Yo, Paucar Fuel Mariana Lucia declaro ser aut@lgpdesente trabajo de fin de
titulacion Students’ perceptions on the factors ihiduence their willingness to orally
communicate in the EFL classroom in Ecuadorian kigtools, de la Titulacion de ciencias
de la Educacién mencion Inglés, siendo Camacho dhieina Karina directora del
presente trabajo; y eximo expresamente a la UndaatsTécnica Particular de Loja y a sus
representantes legales de posibles reclamos onasdiegales. Ademas que las ideas,
conceptos, procedimientos y resultados vertidas enesente trabajo investigativo, son de

mi exclusiva responsabilidad.

Adicionalmente, declaro conocer y aceptar la digjp@s del Art. 88 del Estatuto
Organico de la Universidad Técnica Particular d@loue en su parte pertinente
textualmente dice: “(...) forman parte del patrimodela Universidad la propiedad
intelectual de investigaciones, trabajos cientffiodécnicos y tesis o trabajos de titulacion
gue se realicen con el apoyo financiero, acadénuostitucional (operativo) de la

Universidad”.

Paucar Fuel Mariana Lucia
0401394366



DEDICATION

| would like to dedicate this thesis to my son ibaa and my husband Mauricio for
their support and understanding when | could nowite them in many occasions when

they needed me through all these years.



ACKNOWLEDGMENT

| want to thank God for blessing me all the tina, Hielping me to achieve my
goal. Showing me that there is a light even inrttoest difficult situations when | felt lost. |
also want to express my gratitude to the teachedstudents who agreed to participate in
this study, to the teachers of the Universidad Te&cRarticular de Loja who have always
supported me. Especially to my thesis advisor MBjsa Camacho and my teacher Vanessa
Toro for their guidance and help. This thesis wawdt have been possible without these

people who have assisted me in my work; | give nmymest thanks to them.



Contents
Cover
Aprobacion del director del trabajo de fin de tizibn
Declaracion de autoria y sesion de derechos
Dedication
Acknowledgment
Contents
Abstract
Resumen
Introduction
Literature review
Method
Discussion
Description, analysis and interpretatd results
Conclusions
Recommendations
References

Annexes

Vi

25

27

57

58

59

61



Abstract

This paper explores the students’ perceptions enfadltors that influence their
willingness to orally communicate. Its purpose vidsntifying whether the motivation,
proficiency level, personality type, and the methol teaching speaking, influences
students’ willingness to communicate orally. Thisidy took place in Quito with a
population of 5 teachers and 100 students. To aautythis research, 5 observation sheets
and 100 questionnaires were necessary. The methsets to analyze the results were
gualitative which include affective and psychol@jiaspects and quantitative to score the
percentages of the results. The results demongtratemotivation, proficiency level and,
personality play an important role in the acquisitof second language, being “motivation”
the most important as a factor that is intrinsicaiklated with proficiency level and
personality.

The main conclusion drawn throughout this researa$ that teachers and students
who are motivated can benefit the process of legrnThus, it is important that teachers
change and adapt their behaviors, abandon traditmethods, and look for new techniques

and activities that help students to achieve a imgéul communicative competence.

Key words: motivation, proficiency level, persomglistudents, factors that

influence, willingness, communication, speaking.



Resumen

Este estudio explora las percepciones de los estigdi sobre los factores que
influyen en su voluntad de comunicarse oralmentebfetivo fue identificar si la
motivacion, el nivel de competencia, la persoralig los métodos de ensefiar “speaking”
influyen en la predisposicion de los estudiantasa lvestigacion tuvo lugar en Quito, con
la participacion de 5 profesores y 100 estudiahtes instrumentos fueron 5 formularios
de observacion de clase y 100 cuestionarios. Lasdug utilizados para analizar los
resultados fueron cualitativo y cuantitativo. ltesultados demostraron que los factores
antes mencionados juegan un papel importante &tglaisicion de la segunda lengua,
siendo la "motivacién” la mas importante ya que egrinsecamente relacionada con el
nivel de competencia y la personalidad.

La principal conclusion de esta investigacion fue tps profesores y estudiantes
gue estan motivados pueden beneficiarse del prateaprendizaje. Por lo tanto, es
importante que los profesores cambien y adapten@uportamientos, abandonen los
métodos tradicionales, y busquen nuevas técnieatwdades que ayudan a los
estudiantes a alcanzar un apropiado nivel de caracidin.

Palabras clave: motivacion, nivel de competen@esgnalidad, estudiantes,

percepciones, factores que influyen, disposicibmunicacion.



Introduction

Many students in their classroom can be observéddawery low predisposition to
participate in classrooms. Some spend their tinmnguihe English class hour playing with
a friend, doing other homework, looking outside wierdows, or looking at the board with
their mind absent. This does not mean that teadten®t pay attention to the students’
activities during the class but simply studentsxdobwant to participate.

In the study carried out by Knell and Chi (2012hdmguistic variables such as
motivation, language attitudes, parental suppatlingness to communicate, perceived
communication competence, and language anxietyhitairen learning English as a foreign
language were investigated. In this study, the@sthoncluded that willingness to
communicate and the perceived proficiency levekareelated positively with
communicative competence. Students with more dppibies for interaction are more
willing to communicate, their competence increasss reduces language anxiety. Another
conclusion was that, perceived communicative coemnuet (PCC) increase students’
communicative behaviors and reduces anxiety. Itraeh when students perceive anxiety
they feel unwilling to communicate, decreasingtiopportunities to improve the second
language (L2).

Tomoko, Zenuk, and Kazuaki (2004) in their investign examined whether
willingness to communicate (WTC) results in L2 coomicative behavior in intercultural
contact and the variables that affect WTC in the TBe conclusions obtained from this
study show that the students that believe in them capacities are more willing to
communicate; furthermore, self-confidence is clulaa person. The next conclusion was
that students that initiate communication in treesslare those who participate in different
interpersonal situations. Another important condasvas that the amount of time and the

frequent communication with native speakers creatbiher level of pleasure in human



relationships, the development of friendships eaaigd higher levels of adaptation to the
host country more than those who participate inroomication less frequently. Therefore,
whether the experience of interpersonal commurminati foreign country is perceived as

positive, the students feel motivated and are ngllio learn the foreign language.

This author concluded that interaction with foreggis positive to increase
students’ participation. In our country there ané many opportunities to participate in a
conversation with a foreigner. Nonetheless, stuglbate the possibility to practice their
speech with their peer or friends during classesvéver, they are not predisposed to do it.

This unwillingness to communicate is an issue Waties all those who are
related to the teaching of English as a secondulage in our country, especially teachers.
Around the world, many teachers are worried byldlok of students’ participation in
classrooms because this is affecting the studeatséct development of the language.
Another interesting study was conducted by TonlL@Qvho investigated “The degree of
correlation between motivation and speaking preficy” the information obtained at the
end of the course by the teachers was statistiaabyyzed and the author concluded that the
level of motivation is correlated positively withet students’ performance in speaking.

All the researchers agree that this unwillingnesslze related to some factors like
motivation, personality, and proficiency level.drder to complement this information this
study was carried out to investigate the “studemesteptions on the factors that influence
their willingness to orally communicate in the E€lassroom”

The specific objectives of this investigation wereidentify and analyze three
factors (motivation, proficiency level, and perslityarespectively influence students’
willingness to communicate.

After concluding the research the objectives predosere achieved with a score

of sixty-six percent. The first objective was acteid completely; the results showed that



motivated students learn easier than those whodaréhat is, motivation plays a relevant
role in the acquisition of the L2. The second otijecwas also accomplished, the results
showed that students who had a perception of knewledge participate actively in oral
activities and predispose them to learn in a mel@xed manner. The third objective could
not be completed in a total way because of the ¢d¢kne which limited the possibility
(one classroom observation) to determine whetteediffierent types of personality
described by the author could in effect influenicelents’ willingness to communicate.

Regarding the obtained results in this study, ithigstigation aims to constitute an
important support for professors, students, angleea general who are involved in the
educational field. Specially, this research hopes¢ate awareness to those teachers who
continue to employ the traditional methods whevelsihts are only receptors of language.

Finally, there were some limitations that wherespre in this research, the first
and the most important limitation was time, withyofive class observations (forty-five
minutes per class) for this research, it was imptesso identify the students’ personalities
to verify and contrast information. The next lintibé was the size of font in the
guestionnaires since despite the fact that studlenite questionnaire were advised how to
complete the questionnaires with special referémcpiestion six about personality types,
students chose more than one option being necessange them a new questionnaire to
collect the correct information. This means thatlshts did not see or did not read the
guestion correctly.

For these reasons, it would be recommended thaefisarchers be given enough
time to plan in order that investigators can achithe study’s objectives. Also, that the
guestionnaires should be clearly legible for thuglshts to optimize time and avoid troubles

with other teachers that cannot be disposed todadeof their class hour time.



Literature Review

The perceptions that students have about the fatitat influence their willingness to
communicate play a meaningful role to achieve @&esgful learning. However, in many
private and public schools students can be obsavgssive participants in speaking
activities. For this reason, it is important tesgarch the causes that affect this
unwillingness to participate, in order to look fmiutions that help students to improve their
communicative competence. To achieve this purpsgecds such as, motivation,
proficiency level, personality, the method Englistiaught, and some previous studies
related with the factors that affect oral commutiaraare to be considered in this literature
review. All of these topics are important to graspv they are related and contribute to
second language acquisition.
Motivation

According to Harmer (2007) “The desire to achiesms goal is the bedrock of

motivation and, and if it is strong enough, it pukes a decision to act” this desire can be
intrinsic or extrinsic. For example in the casendfinsic motivation;that is to say, when it
is produced inside the classroom, a direct relatith teacher’'s methods, the activities in
which learners participate, and the students’ oancgption about their progress can be
related. On the other hand, @xtrinsic motivatiorcould come from outside the class.
Another author argues, “Motivation largely deteresrthe level of effort which learners
expend at various stages in their L2 developmedatille, 2006). This author describes two
kinds of motivation too. However, they differ withe two first ones mentioned by Harmer
(2007). The first kind of motivation that Savill2006) mentioned is integrativaotivation.
This kind is related to emotional or affective fast For example: students are interested in
a second language (L2), students want to learmdargguage, communicate with native

speakers of L2, or perhaps they want to communiodtee second language of their



community. The second kind of motivation that Sawi2006) mentioned imstrumental
motivation.This kind is characterized by the practical vaheg learners give to it. For
instance: economic, social, scientific or just hesesit is a requirement to pass a course.
Another important aspect about motivation is tteeler’s role in students’ motivation.
According to Harmer (2007), “One of the teacheraimmaims should be to help students to
sustain their motivation”. This author proposes samays to improve students’ motivation
such as: choosing interesting and appropriateiietthat engage students and provoke
their participation, the activities have to hav&uéable level of challenge, the teacher’
mastery of the language has to be evident for stsd® that they feel confident, if the
teacher cares, supports, and values his/her sgjdbair motivation to learning increases.
Doérnyei and Ushioda (2013) state:

Teachers act as key social figures who signifigaaffiect the

motivational quality of the learning process inifige or negative ways.

Indeed, almost everything a teacher does in thesidam has a

motivational influence on students, which makesheabehaviour a

powerful ‘motivational tool’ (p. 109)

Sometimes students tend to see their teacherads model influencing them positive
or negatively. For example, maintaining a good fyxap’ is easy for a motivated teacher;
this could help him/her to engage students pos$ytiveon-task behaviours. Another quality
is enthusiasm; an enthusiastic teacher uses litngarsd non-linguistic language expressing
commitment and pleasure about the subject mattéent The next suggestion is to create
a positive environment in the class where studesmisfeel comfortable and confident, that
they can share their comments without fear or emabament. In order to carry out these
purposes, Ddrnyei and Ushioda (2013) suggestedulest have to be established in the

classroom and adopted by all members.



Proficiency Level

To categorize the level of proficiency of the stoidelThe Common European
framework (2001) was considered, which is distelounto 3 main levels. The range, the
fluency, the interaction, and the coherence coathin each level explain what students
should be able to acquire in each one.

The levelAl has been designated for beginners. fEimgeof vocabulary in this
level is very basic, words and phrases are commlordgd to individual information and
particular situations. The next aspect isaheuracywhich can be observed in the basic use
of grammatical structures and their limited repgriaf memorized sentence pattern
Following with the description, in this levidiencyis scarce, especially when students try
to research for knowledge expressions, unfamiliards or when they try to remedy
communication. Another important aspediniteraction,personal information can be
answered and asked by them, interaction is simmdetllee communication dependstbe
repetition, repairing, and rephrasing. To hawherencehebasic connectors “and” and
“then” to associate words and sentences are useddiceg to the (Council of Europe,
2001).

In the next sublevel A2 the Council of Europe (20&@Ques that there is an increase
of knowledge with respect to the Al level. Learrmes able to organize memorized phrases
from the sentences patterns and groups of somesvimrder to convey information in
daily life situations. Thaccuracyin the domain of simple structures is more evident
However, some basic mistakes could be observedh $pect to theifuencypauses and
reformulations are still obvious but can be underdtby others. They are ableitderact
responding and asking basic questions but theienstahding is not enough to follow the
flow of the conversation. To improve thewherencébecause” is the new connector in this

sublevel, which can be used together with “and” ‘dnd” to link group of words.



The second level B, Council of Europe (2001) states that in the BElestudents'
rangehave acquired enough vocabulary to communicatieeimes like family, hobbies and
interests, work, travel, and current events witmsaoubts and circumlocutions. Their
accuracyin this level is observed in the increase andafigseutines and predictable
situations. Their fluency continues; however, “giag for grammatical and lexical
planning and repair is very evident, especiallipmger stretches of free production”.
However, they can continue the communication anddcbe understood. Theteractionin
familiar and personal themes can be initiated, taaied and closed in a face-to-face
interaction. The student can even reiterate gasbmeone’ information to confirm
comprehension. With respectdoherencdinear sequence of points is connected linking
series of shorter elements.

In the next sublevel B2 Council of Europe (200Rjirtis that theangeof language
helps students to communicate without much hesitagxpress their point of view or
make descriptions about general topics using coxrgeatences easier and take less time
finding the correct words. Studengcuracyis more evident, they are able to realize most
of his/her mistakes and have a high degree of gi@mat control that enable them to form
sentences that are easy to understand. Anothertamp@aspect ifluency the time of
reaction to link words and phrases is relativelgrsivith unnoticeably long pauses despite
the fact that they could research for patternseamilessions. The next aspediigraction
they can initiate or end a conversation when tresdrand also can take turn when
appropriate, yet to do so in an elegant way mayatveays possible. However, if the
environment is familiar he/she can participatehim discussion confirming comprehension,
inviting others in, etc. The number of cohesiveides can be limited to link their
affirmations into a consistent speech and sometshegents could feel nervous in long

participation.



The following level is C1 in which the Council otitbpe (2001) mentions that, the
rangeof vocabulary that the students have acquiredleriabm to communicate clearly
and appropriate in different topics like acadermirofessional, leisure or general without
worrying of limiting their communicatiorAccuracyat this point is more evident, students
are grammatically competent, able to realize amtecbtheir own mistakes with strong
facility when they occur. Theftuencyhas increased to the point that learners can
communicate almost in a natural way with so fac#ihd spontaneity. Conceptually a
difficult subject could cause inconvenience with tratural flow of the dialogue. The
studentsinteractionis also evident, thegre able to select the correct words or phrases
according to the context in order to give their coamts or keep the flow of the
conversation to contribute with the discussion. bleerenceamong the ideas is developed
in a clear way permitting the compression of thessage through the correct use of
organizational patterns, connectors and cohesiviee®

The highest level C2 that the Council of Europ@0@® has mentioned describes that
the idiomatic expressions and colloquialism havenberactically mastered by the students;
also, their facility reformulating ideas in diffag linguistic forms permits a good
comprehension eliminating ambiguitya(ge. In this level theaccuracythat students show
is almost perfect, they can maintain consisteningnatical control of complex language,
even while attention is otherwise engaged. Witpeesto theifluencystudents can talk
spontaneously almost as native speakers, theytde&lantimidated and the possible errors
are almost imperceptible by the interlocutor. Thaieractionshows a strong mastery
language and also they can use non-verbal andahtiaes without effort. They can also
add comments in a natural way into discussion dsasalluded or linking information.

The correct use of connectors and organizatiortggqe and other cohesive devices help

them to create a coherent and cohesive discourse.
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Personality
The next theme to consider in the acquisition ofd_@ersonality. According to

Keirsey and Bates (1984) there are 16 types obpetiies each one of them with specific
characteristics that make a person special. Howexecan observe some similarities too.

The first personality to be analyzedeisvisioner mentor — ENFAccording to
Keirsey and Bates (198#h)ese types of people possess a likeable perspritis
characteristic makes others to follow them ea#ilgy are remarkable leaders, cooperator
with others in resources and in person, even samestthey take the responsibility of others
as their own, “placing people as high being of kgjhimportance and priority”. May
unconsciously dominate their friends. They are wedylgent to others, seldom critical,
and always reliable. In their communication, thieink that they are understood, and as a
result their communication is accepted. Nevertlseletien ENFJ realize that their points of
view are not the same to the others they feel agted, confused and sometimes injured.
These people have an extraordinary facility witihglaage, especially with oratory. They
prefer the face-to-face communication and avoidtamicommunication. Have a deep
perception and tend to follow their hunches. Thathey possess a dominant judgment and
are extroverted as mentioned above. They are alsispent in their efforts, neat, tidy, and
excellent companions.

The next type of personality to be analyzetbreseer developer- INRhese people
in contrast with Envisioner Mentor are introvertatl possess a dominant perception.
“INFJs focus on possibilities, think in terms ofwas and come easily to decisions”. They
are people that always like contributing to otreard feel pleased to do it. They can deal
with difficult issues and people although they dn@mselves complicated. They are poets of
all types and possess the ability to understangipalyphenomenon in different times of

human events. They feel pleased with the acadectiidtees, are cooperative, serious

11



workers, and great students. They can influendkerdecisions despite not being visible
leaders. Praises can work well with them to getdganswers. Do not like to share their
reactions with others, and are reserved excepttivitbe they consider trustworthy. Others
could injure them with facility; unpleasant condits for work or frequent criticism
affecting their self-confidence too. In fact thende affected seriously at the point that
they could feel very sad and decay physically (&yrand Bates, 1984).

In the following personality type Keirsey and Ba{@984)state thatliscoverer
advocate- ENFRire extrovertednd possess a dominant perception. ENFP’ Lifais a
exciting drama for them full of good and bad poiisiks. The deep emotional events are
considered essential. The harmony is somethingehgy. They are very insightful with
the environment around them. These observationdisaet and never by accident or
coincidence, but their conclusions could not beoetiag to their perceptions despite of
their right intuition. They can be affected by mlesension because of their
hypersensitivity and hyperalertness. The activities require process to construct
something are pleasing for them. They are geryegakkrgetic and the people around them
can feel irradiated of this energy. Also, with themthusiasm and creativity they are able to
do whatever that catches their attention.

Harmonizer clarifier- INFPon the other hand, according to Keirsey and Bates
(1984) this kind of people is introverted and pesse dominant judgmernithis type of
people are considered as idealistic, quiet, unconmative, and also could be judged as a
shy people, they are not apathetic but by contnastervent. They defend the people or just
cause and are the guardians of the justice. Theyd maintain their promises. “Their cause
must be understood to understand INFPs”. Whenlikégve in their causes they are
predisposed to make unusual sacrifices. For thenotic is not as important as the valuing

process. They may have difficulties when they nedtiink in terms of a conditional
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framework. They are conscious that the things @arebl and unreal, but are intolerant with
the hypothetical facts. In their place of work \ttege able to adjust to new conditions, open
to new ideas and information, are conscious alfmipeople and their feelings. They are
little reserved, but are able to relate well withesys. Complicated situations do not
decontrol them; however, the routine could makentifieel impatient. As mates, they prefer
to live in peace and can be so tolerant to avagude.

The next personality type sdrategist mobilizer — ENTJIhey are extroverted and
possess a dominant judgment like discoverer adg@ad envisioner mentor
“ Commandant” is the best word that describes tlie tf people. They can acquire a sense
of leadership from when they are children. Theirmmeeed is to lead. Possess an
extroverted thinking and tent to think objectivelyhen this is the case, “they use
classification, generalization, summarization, adidun of evidence, and demonstration
with ease.” ENTJs can follow fixed processes bayttould abandon them if the objective
does not meet their expectations. They repudigiicrencies and are intolerant if errors
occur again and again. The jobs that require resbibity are the most attractive for them,
they enjoy being executives. They are disposedddfyg other activities in their life to
devote full time in their jobs, and are able tordase incompetence, ineptitude, and aimless
confusion (Keirsey and Bates, 1984).

The next personality type to analyze@ceptualizer director — INTThis
personality type according to Keirsey and Bate84) % introverted with a dominant
perception. The self-confident that they posseshaatrongest of all types. The
introspective reality in which they live made thémnk empirical logic, focusing on
possibilities. The people and events serve somgiy®use from their perception. They
can take decisions naturally and are quiet whemléoesion is made. The past is not as

important as the future for them. The word thatcdbss the essence of INTJs is "builder a
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builder of systems and the applier of theoreticatleis”. They are not caught up by the
announcements or others. “They are the supremengitesl” the reality for them is
“arbitrary and made up”. They are spontaneoughdnmplantation of systems they are
quite strict. Challenges are exciting for them sglcthose that require imagination. They
could treat others rudely and can be seen as itisertsecause they treat others as they
treat themselves. They are exigent and hard teelelmbs that require recreational
situations are not comfortable for them, they dbamoy interaction with others except
with a few chosen people. Nevertheless, they ateria working situations.
Explorer inventor - ENTPThis type of people are captivating talkers, aneda
tolerant, good analyzers mainly in functional gse, dealing creatively with social,
physic, and mechanical relations. They are tolemadthappy with difficult situations. This
type of people are reliable in the value of theinaties, they display an ability to overlook
“the standard, the typical, and the authoritatiidiey count with their sagacity to resolve
problems. A rough draft and their capacity to inyise is enough for them to feel sure and
ready for the action. They can be successful is jblt are not monotonous; otherwise, they
could become restless. They laugh often, and go&d humor and optimist are contagious.
They are “the natural engineers of human relatigssénd human systems”. They possess a
clear extroverted personality as well as a domipanteption (Keirsey and Bates, 1984).
The following personality type to be analyzediesigner theorizer - INTRaccording
to Keirsey and Bates (1984They exhibit the greatest precision in thoughts landuage
of all the types” (dominant judgment). “Architec$’the word that best describe them. They
are the architects of ideas, systems and buildifgsir ability of concentration is the best of
any type. They are “intellectual snobs”. If theg avith other people less intelligent than
them, they could become irritated. Incoherenceiatoderance are other things that they

hate. The final objective of the INTP's is "It ssential that the universe is understood and

14



that whatever is stated about the universe isgstaigectly, with coherence and without
redundancy." They enjoy working alone without dibance in a peaceful environment.
They are not good when try to manifest their enmtiorally. They tend to communicate in
a complex fashion, and direct to the point, periia@ss/oid being understood by others.
They are shy with strange people. The desires/aathing of others are insignificant for
them.

According to Keirsey and Bates (198dA)plementor supervisor - ESTJthe contrary
of the Designer theorizer. That is to say, theyeatteoverted; however, they possess a
dominant judgment like designer theoriz&STJsare deeply related with the external
environment, know their community and supportiRe$ponsible” is the word that best
describes them. “They are realistic, mater-of-fantj curious about new devices and
processes than about new principles and theoif#sll. done actions please them, when
people do not pay enough attention to this prod¢asskind of people could lose their
patience, as well as, they could be rude whethaplpeado not follow appropriately the
rules. Generally they are loyal to their instituso work, and community; they can be
impatient when they have to listen to contrary ams. However, they can follow routines
at their jobs or at home without problems. Thealgluand traditions are used to near human
relations. The reliability and consistency are saie others characteristics of this type.
They are relatively easy to get to know becauseatuiiey seem to be is what they are”.

Following with the personality type’s analysanner inspector — ISTidelongs to
the group of introverted peopl€his type of people are characterized at home ok \Wwgp
being calm, serious-mind, persistent, reliable, @e@rmined in practical affairs. The best
adjective that could describe these people istitroghy”. “When they give their word they
give their honor”, they could not dishonor everthteir enemies. The effort that they put in

their work can pass unseen since they do theistagkout seeking rewards or
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compliments. They do not like to take risks andrateh admired. Another characteristic is
that they communicate stability and confidence aredgood inspectors. People see them as
very serious people and do not see their vulnetahbil comments. They like to participate

in festivities. However, they are not ostentatiahgy displease the exuberant things,
clothes, foods, drinks, etc. By contrast, theitlods are practical and their home and work
are clean and functional (Keirsey and Bates, 1984).

According to the same authdfgirsey and Bates (198#cilitator caretaker/ ESFJ
are the friendliest of all types. They are extroe@mpeople like the envisioner
mentor.“Harmony is a key to this type”. They asople that “need to be needed, loved and
appreciated”. The traditions are developed and auigg by them. They enjoy the traditions
connected with serving of good food and beveragddl@e company of others. They are
very sociable and the contact with the people atdsrthem. Nevertheless, when they are
isolated they can become unquiet; the routine isrpyoblem for them. The services that
they give to others need to be appreciated for sebras and others. Indifferences can hurt
them; sometimes the sadness and depression carntimeakauicidal. Sometimes, their
negativity and pessimism can be contagious andt@ase tension. It is important that their
fear to the anticipating disasters about the waoest to be controlled by them.

The following personality type igrotector supporter - ISEJhey enjoy helping
others; “the primary desire is to be of service amddminister to individual needs”. They
believe that “work is good, play must be earnediey value the customs and the
preservation of resources. They prefer places ti where the rules do not change
constantly. They can manage servility better thiwerotypes and they feel pleased helping
the downtrodden. The routines are executed witititiaand they are very responsible.
Detest the waste or misuse of resources and ane afvthe value of the things. They prefer

to do things by themselves to avoid situationsubharity where people can be degraded.
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As a consequence, they are frequently overworkleedy prefer calm down friends than
noisy ones (Keirsey and Bates, 1984).

The next personality type gomoter executor — ESTPhe word that best describes
them is “ingenious”. They are people of actionjrthe is never boring, and they take the
risk as a part of their lives. They can make tlibnary routines seem exciting. “ESTPs are
socially sophisticated, suave and urbane and astemaanipulators of the external
environment”. They are mysterious at observing fEsmnotivations and can perceive
nonverbal cues that any other type could percdikiey enjoy working at the extreme of
disaster, usually does not matter to them to bergexplanations for their actions and
justifying their behaviour with the final purpogegirsey and Bates, 1984)

The next type of peoplmotivator presenter - ESFB extroverted tooGeneralizing
all their attributes, they are the nicest peoplalbthe types. One word that best describe
them is “performer”. They are optimistic, funny,tive good sense of taste, and are the most
generous people (without expecting any retributidieir passion for life is contagious and
they are almost always happy. They enjoy the ghods in life. On the other hand, they
can be impulsive and are the least tolerant dhaltypes; this can be avoided by
disregarding the situation as soon as possiblé&kshabkere they have to work alone should
be avoided instead, group-tasks should be assiggealise they like the contact with
people. They consider personal experiences asda fiui them and possess an excellent
common sense. Scholastic pursuit are not impoftahem, they only acquire knowledge
by the utility it could provide them (Keirsey an@tBs, 1984).

The following personality type to analyzeasalyzer operator — ISTPThe ISTP’s
life is artful action and action is end in itselRccording to Keirsey and Bates (1984) they
are loyal, fearless, risking, egalitarian, andanérted. They do not see necessary the

hierarchies, and can became insubordinate whentbdedow them. For them hierarchy
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and author are needless. They are active peopleyigimout action they became bored.
They are skillful with any kind of tools. They amet very communicative, and for them the
best means of communication is the action. Howetes silence could be misunderstood
by teachers and doctors as a "learning disabiliti#e clerical, interpretive and "science"
curricula are the less important activities in thiée. The blackmails, rewards, or
punishments do not work with them to encourage tHertheir school work. To help them a
tool-centered curriculum could aid in their motieatto learn.

According to Keirsey and Bates (19&9mposer producers - ISFRse the most
misunderstood of all the types, perhaps, becawsegarsonality is not easy to be observed.
They express through action instead of expressiegselves directly. The center of their
life is governed by their impulses. The "fine aits$omething that they pay special
attention. They are attuned with the forms, colarg] senses. Their senses are more
integrated than the others. Others can see thegsassed and private people and their low
interest in speaking, writing or conversation cHad their language and also their
interpersonal relations. However, if they havedpgon to choose their activities and if
they are rewarded for doing tasks, they are progeieind happy.

Teaching speaking

According to Scrivener (1998), teachers need te tato account some important
aspects if they want students to talk, for examble:relevance of the subject, the students’
knowledge about the topic, if the new informationypded enhance the old information, the
students’ motivation to talk about, and the stusfentllingness to speak. The principle
objective is to help students to develop speakimlitias through practice to improve their
fluency instead of getting correct sentences. kigrgurpose it is important to engage as
many students as possible into speaking activileme activities that can work well are

those where students work in pairs, and in smalligs. The author suggests some ideas
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that can help to improve speaking activities: Wtes could be more meaningful if the
teacher plans his/her class with a warm up acthétfipre to move on to the topic. Also,
pictures, drawings, passages or even teacher’siedranecdotes can be used. At the end,
as a closure activity the teacher could reinfotadents’ knowledge; give students time
before the speaking activity to check the vocalylarder their ideas or to take notes to
prepare them for an authentic speaking activitygants feel relaxed when they are asked to
play a different character, this can help theiragjrgg; give students challenges, interesting
and realistic topics not too general but specifie “Pyramid discussion’ is a simple
organizational technique that works particularlylwegth simple problem-based
discussions” this technique is useful for studéeisause they can prepare their arguments
in advance with the group before to report to thehe class.
Strategies to develop speaking abilities

Herrell and Jordan (2012) stated th&ctfiptingis a strategy that prepares English
language learners with sample language interactiosguational dialogues appropriately
for upcoming events.” This strategy is very uséietause students feel relaxed and their
confidence to communicate increases since they th@epportunity to practice scripts in
advance to be prepared when the opportunity arriMes teacher should detect or create
opportunities in which students feel engaged agsed the scripts according to the context in
which they are, the scripts have to provide stuslenth a variety of alternatives to
guarantee that the dialogue flows naturally. Thitepas can also be used by the students in
their own peculiar situation. Some examples ofsihigation in which this technique can be
used according to the authors are: “greeting aassivisitors, visits to principal, field trips,
parent nights at school, any situation where aettehavior or language is expected” to

carry out this activity has to be followed by thexhsteps: “Identify an opportunity for
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verbal interaction; explain and model the scrip&gtice in pairs; assess students progress
and understanding”.

Another relevant technique that can be usewdismunication gamesierrell and
Jordan (2012) suggest th&@dmmunication gamese activities set up in the classroom to
create opportunities and purposes for verbal conicatian practice”. This technique
provides opportunities to the students to pradmeaking in a low-stress environment and
guarantees the success since “the situations pfaired in advance, the vocabulary is
practiced and the context is build into the exe<is

The communication games main objective is “to cgriméormation or cause
something to occur as a result of the activity'vi@g directions or asking questions are
some of the functions that can be practiced thrayaghes. Solve problems games also help
to develop communication but it requires that stusievork together. Some examples of
communication games are “barrier games, informatlmaring, inquiry and elimination,
rank ordering.” The following steps can be consdebefore starting games: “Identify a
language need, model the game, organize the pagr®ops, guide the practice, and talk
about the experience”.

The information below provides us important asp#ts teachers should consider in
their classes about the factors that influenceestted communication. Now some studies
related with the topics below and the studentst@gtions about their willingness to
communicate in speaking classes are going to dgzathin order to complement the
previously mentioned information, providing relevagsults in this field.

The study carried out by Padial and Tapia (200@¢ned some suggestions about
how learners can reduce the deficit of participatbL2. In this study surveys for teachers
and students were used to collect information. Surgey consisted of 18 questions for

students and 10 for teachers. Following a paridlehat with the same objectives and items
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for both. Nonetheless, the terminology and thepeative of questions were different for
both teachers and students. The survey lasted 19 minutes and was administered during
regular English classes. During data collectioeaeshers helped those students who
needed extra explanations. In this research, arkh poale was used to score the results, and
was analyzed by means of SPSS (Statistical Padka@®cial Sciences). An additional
filling card was also useful in order to analyzengoclasses.

As a result of these analysis the author conclulatteachers play a meaningful role
in the acquisition of L2, if the teacher has a goagport with his/her students, this
encourages them to participate actively, as welif asudents have the opportunity to
choose their peers; they will feel more relaxedxpress their ideas, if students are
conscious about the importance that the subjecgeaarate in their future or if the value
that they give to the subject is high.

In high school, motivation is slightly higher besa students are surrounded by
different resources and advertisements reflectiaglearning autonomy is more developed
during this period since students tend to use mifferesources autonomously. All these
help them to be unconstrained to use L2 in classes.

On the other hand, the factors that avoid studeat$icipation in speaking activities
were: the fear to fail, shyness, and the fear terhbarrassed. Another conclusion was,
students that knew more grammar, were fluent orguad pronunciation were also
unwilling to speak. Finally, authors concluded tstatdents need to be monitored by the
teacher as long as he/she does not reduce thentstulgarning autonomy.

Another study related to the topic was the one dgn€oni (2012) who investigated
“the degree of correlation between motivation goeeking proficiency.” The instrument
used to measure the subjects’ motivation level Whisaljevic Djigunovic(1998) model

which is based on Gardner’s Attitudinal Motivatibiiast Battery (AMTB). This test was
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administered in students’ mother tongue the firseékvof the semester to measure different
types of motivation and two demotivators. The fdetnotivator measured some possible
causes that made students to feel demotivate@¢h@easeating), the second demotivator
measured the possible difficulties in learningthis study one researcher was present
during the test to monitor the process and to angwestions that could arise about the test.
The information obtained at the end of the coussthb teachers was then statistically
analyzed. The author’ conclusion was that the lefehotivation is correlated positively
with the students’ performance in speaking.

Tomoko, Zenuk, and Kazuaki (2004) in their investign examined “whether
Japanese learners’ WTC [willingness to communicasg]lts in L2 communicative
behavior in intercultural contact situations bathide and outside the classroom, and the
variables that affect WTC in the L2 and communieatiehavior in this context.” In the
first investigation the instruments that were usede a set of questionnaires with
attitudinal/motivational measures and WTC scaleghis investigation two groups
participated and were tested after three monthm flee course’s start. Although, the
second group was tested after one year with respéiee first. The students were asked to
take the test at home before returning it to tteacher. The instructions and the distribution
were carried out by the homeroom teacher.

For the second investigation, two set of questines were used. The first
guestionnaire similar to the first investigationsrsdministered prior to departure. Students
were asked to complete it at their homes and retumrfifteen days. The second
guestionnaire contained questions on frequencyaammlint of communication with native
speakers. This was administered at the end ohtlekweek course in The United States by

a Japanese coordinator of the program. To sconeesiudts priority was given to descriptive
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statistics and correlations among the variablesedlsas a special attention towards
correlations between variables assessed priorgartiee and those during the stay.

The conclusions obtained from this study show thatstudents that believe in their
own capacities are more willing to communicatetHarmore, self-confidence is crucial for
a person. The next conclusion was that studeatsrthiate communication in class are
those who participate in different interpersonalaions. Another important conclusion
was that the amount of time and the frequent conication with native speakers gives
students a higher level of pleasure in human aelatiips, they make friends easier, and feel
adapted to the host country more than those whecipeate in communication less
frequently. Therefore, whether the experience trpersonal communication in foreign
country is perceived as positive, the studentsrfeslvated and willing to learn the foreign
language.

Another relevant study by Knell and Chi (2012) wasied out “to investigate non-
linguistic variables such as motivation, languatj¢uales, parental support, willingness to
communicate, perceived communication competeneklaanguage anxiety...” First, an
affective attitudes questionnaire was given tostiuelents; subsequently, a reading
comprehension test. Nonetheless, in order to asanake influence in the student’s
perception of their output on the test the questine was administered prior to it. The
instructions for both tests were given in both lamges Chinese and English. Furthermore,
the word English replaced the word French in thgiral test as well as the full questions
into Mandarin. Nevertheless, Chinese was the laggt@administer the questionnaire. In
addition, to determine possible differences betwgrenps, triangulation- multivariate
analysis variance (MANOVA) was formulated.

The authors’ concluded that willingness to commatd@@and the perceived

communicative competence are correlated positmily communicative competence. The
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next conclusion was that students who have morertyopties to interact with native
speakers are more disposed to communicate, thmipet@nce increases, and their language
anxiety wanes. Another conclusion was: perceivedmanicative competence (PCC)
increase students ‘communicative behaviors andcesdanxiety. In contrast, when students
perceive anxiety they feel unwilling to communicdeereasing their opportunities to
improve the L2.

Another study related to the topic was the one dogn¥aseghi (2012) who
investigated “...learners' perceptions of theilimginess to initiate communication across
four types of context and three types of receivdrtie class was taught in English and the
activities contained tasks from topics of two navidlat students were required to read, and
also from non-text materials that were meaningiuhie students’ daily life. During class
students’ could discuss some pages from the na\jeumal articles and complete a task.

Linguistic difficulties and interesting topicabises were other activities that students
should complete in groups of 2 or 3 during class Tdhen the results were discussed with
other groups in a whole class discussion. The nuwit@sks was considered for
assessment. During the discussion class the teaesea facilitator. In this class learners
also answered a self-assessment (SA) questionmhich contained 20 items among
distracters, context-type scores, and receiver$gpees. This questionnaire identified
students’ weaknesses and strengths as well astheiwillingness to communicate. WTC
was calculated by the researcher using some narthadding average scores (stranger,
acquaintance, and friend) and dividing it by 3. &ahscores and sub-scores will fall in the
range of 0 to 100.

The author’s conclusions were that group discusai@hmeetings as context-types
and “friend” as a receiver-type help students’ wghess to communicate. Thus, the

familiarity between them is an effective factoindgiate communication. In other words,
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when activities are familiar for students theirlingjness to communicate increase. Author
also found that students feel insecure if theiclhea could not maintain communication
with students and does not posses a good doméie ¢arget language.

Method

Setting and participants

The present research was conducted in a high sohtw city of Quito thanks to
the approval of its director and the participatidritheir students and teachers. To carry out
this study it was required the participation of Hithdred students froni"8and ¢' of basic
and from £, 2"% and & of high school in order to collect the perceptiofishe students
from different ages (from 11 to 17 approximatelgyidnave a complete idea of the students
in general. Also, the participation of 5 teach&es required (1 per each grade observed).
Procedure

The study started with the bibliographic researohifly in books) on the Internet
and the city libraries in order to gather the stiienbasis focused on the students’
perceptions on factors that influence their willlegs to communicate. Especially in themes
like motivation, proficiency level, personality,damethods of teaching speaking. After this,
the research of 5 studies about these themes s@segjuired in order to complement the
bibliographic data.

The research continued with the distribution ofuesgs in different high schools in
order to get the director’s approval on one of ¢hédter getting the approval of the
director, it was necessary to hold a meeting witkmaglish teachers to explain to them the
reasons of the investigator presence and the olgsadf the study. After this, a schedule
was provided by the teachers specifying the class im which the investigator have to be

present. During the class an observational shegfilled out to get some important
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information about students and teacher that camegfathered on the students’
guestionnaire.

The students’ questionnaire contained seven quesstiwo of which contained
sub-questions. The first four questions had thenitidn of gathering information about how
motivation influences students’ willingness to gralommunicate. The fifth one had the
intention of gathering information about how pradiacy level influences students’
willingness to orally communicate. Finally, thet@wo questions had the intention to
investigate how personality influences studentdlingness to orally communicate. The
students that completed the questionnaires wergech@ndomly.

The next stage was to classify and tabulate tlwenmdtion obtained in the field of
research using graphs to show the information tatled in terms of percentage. All the
guestions in the questionnaire followed the samegss: identify the answer and make a
general sum of the yes and no responses to obiipetrcentage and then describe and
analyze in the section of the analysis and intégticns of the results.

The methods used to collect the data of the fiektuwdy were quantitative to
calculate the answers in percentages and quaditadiobtain the perceptions about the
class, students, and teachers. The instrumendsfaisthis research were the students’

guestionnaire and the observation sheet as medtainave.

26



Discussion
Description, Analysis, and Interpretation of Res

In this section, quantitative and qualitative résabllected in the field research i
going to be analyzed. The quantitative and qualgaanalysis summarized in the graj
below indicate how motivation, proficiency level darpersonality influence udent’s
willingness to orally communicate. In addition,gl@nalysis includes information about
factors that students consider more relevant tihyaztammunicate

How does motivation influence student’s willingnesto orally communicate”
Do you feel motivated to speak English in clas

Graph 1
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

Graph 1 shows the results obtained from the sampkdation to this questiol
Eighty-fourpercent of them indicate that they totally ad, some of the most releva
students’ answers were that they feel motivateairse they want to learn more, they tr
English is interesting, and also because they ttiiakEnglish is valuable for th future.

Whereas, sixteen percent disad. The most predominant answer was that they ddeed
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motivated to talk in class because they do not tataed this language. These results reveal
that the majority of students feel motivated tatiggrate in classroom. Nonetheless, a big
amount of the students in two classrooms did noivsio be motivated to talk in class
according to the class observations which conttadvith the low percentage of the

negative results.

Saville (2006) describes two kinds of motivatiategrative and instrumental.
According to this author, the first oriategrative motivatiorns related to emotional or
affective factorsFor example: students answered that they wantto imore and think that
English is an interesting language, these answe#lect clear examples of this kind of
motivation. The second oniestrumental motivationis characterized by the practical value
that learners give to it; students answered thatigh is valuable for their future. This
means, that some students have an instrumentalatioti.

Harmer (2007) stated that, “The a8 achieve some goal is the bedrock of
motivation and, and if it is strong enough, it ppkes a decision to act.” Some of the
students did not show to be motivated or decideattr participate while others were
integrative and instrumental motivated accordinthr answers, as mentioned above. In
addition, it is important to point out that teachshould motivate his/her students in order

to help them to achieve their goals regardless &ned of motivation.
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Do you feel motivated to speak English with youastmates

Graph 2
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

This graph represents the data collected in relatith the second questic
According to the data collected and analyzed frobenquestionnaires, seve-three percent
of the students feel motivated to talk English withrtkkassmates because they
understand each other, practice speaking in ati@ssenvironment, and learn be
among them. Also, because they can help each mtlverrect mistakes without fearbe
judged or embarrassed. On the other hand, t-seven percent of students do not lik
talk English with their classmates. Their main gawas that they are shy and feel afrai
speak. Another important aspect that they mentiamélgeir respores was that they are r
understood when they speak. Thus, they preferongpeak

These results show that teachers should implemerg pee-activities among
students because this helps to improve studergskspg, as the graph two shows. In
classroom observations only two of the teachers censitipee-work activities althougl

with very little time to do it (-3 min).
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In the survey carried out by Knell and Chi (2018t concluded that students with
more opportunities for interaction are more willimgcommunicate, increasing their
competence, and reducing their language anxiety.

Vaseghi (2012) also concluded that students thdicgpated in group discussion,
meetings, and with friends were more willing to counicate.

Another important author that also agrees with thssilts is Scrivener (1998). He
argued that the teachers’ principal objective nygsto help students to develop speaking
abilities through practice in order to improve tHiency, instead of getting correct
sentences. To accomplish with this purpose theoaumtientioned that it is important to
enroll as many students as possible into speakitigtees. He also recommended some
activities that can work well with students. Foample: those where students work in pairs,
threes, small groups, and all-class activities.

As it can be observed, all these authors concltitgtidpeer and group activities are
meaningful to help students improve their speakingur country it is possible that
teachers avoid this kind of activities becausénefriumber of students or the space in
classes, especially in public schools where thebmuraf students can exceed the thirty
students. Nonetheless, it will depend on the taathbeeativity and ability to implement

these kinds of activities in their classes.
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Do you voluntarily participate in speaking activéis during the English clas¢

Graph 3
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

Graph three shows the obtail results in relation to whether the participatior
the students in speaking classes is voluntary br Most of the students agreed (ei¢-
four percent) that their participation is voluntanyd the sixtee-percent of them disagree
According to themajority of the students’ answers, they like totiggyate because they lil
English, they want to learn more, the teacher ep them to quell their doubts when tt
make mistakes, when they know the theme, and tarkheir weaknesses and streng
Furthermore, another important answer was that plagtycipate because the participatiol
graded. On the other hand, many of the studeneedghat their participation was r
voluntary because they do not like to participatethe teacher asks theto participate,
they are afraief being wrong and being embarrassed, they aretisby,do not understan
they do not know what to say, and there are notiaes which can be practiced by the

Through the three class observations, it was nbtiget students were motivated |

participate, which encouraged them to participalentarily. The phrase more used
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these teachers was “you have to talk, no matigufmake mistakes”. The results in graph
three correlate directly with the students’ positattitude to participate in classes.

Harmer (2007) states, “The desire to achieve sarmakig the bedrock of motivation and,
and if it is strong enough, it provokes a decigmact.” In this case the students’ desire to
participate voluntarily was their desire to lea@ngcouraged by their teachers. Another
relevant factor that made students participatetivasopic. In classrooms where the topic
was familiar for them they participated more. Gragliwas another factor that made them to
participate; however, it was not a voluntary papation.

In other important research Padial and Tapia (280#¢luded that “rapport” that
teacher and students maintain encourage studepésttoipate actively. These authors also
found that the fear to fail, shyness, and embamass were the constraints that avoid
participation. This study also revealed that tHastors were some of the objections that
minimize students’ participation. For these reasbissimportant that teachers motivate
their student in class in order to encourage thepatticipate voluntarily.

Which of the following aspects motivate you to peipate in speakingactivities?

This question includes seven factors with the psepaf identify the most

important of them to analyze what makes studengsatticipate in the class’ activities.
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and2bst, and 3rd of high school

The first factor considered for this question wggé of activity”. Twenty-eight
percent of the students agreed that this factwhet motivates them to participate. While
the seventy-two percent that represent the majofitiie students disagreed. In the
observations, the types of activities carried autlass by the teachers were in some cases
not attractive for their students. In some cass;hers just followed the book activities or
explained grammar structures. Nonetheless, oneedite teachers had prepared the class
very well. The teacher elaborated different supgletary materials such as posters,
drawing and a recording which were used in diffeeativities to motivate students’
participation.

Harmer (2007) argued that teachers should chooseesgiing and appropriate

activities that engage students and incite thetigypation. This affirmation was confirmed
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with the active students’ participation in the slaghere the teacher prepared supplementary
materials.

The second factor considered for this question‘weasards”. In this question the
majority of the students that represent the eigimg-percent disagreed with this factor
while nineteen percent agreed. According to stuiglemiswers rewards are not a factor that
enhance their motivation to participate. In somggsabelow the students’ answers showed
that “grade” was considered as incentive that naddis students to participate. In the
classroom observations there were not any kindaiéral-incentives used by teachers.
However, there were verbal incentives like: “wealhé”, “congratulation”, “good job”, and
“very good”.

The third factor considered for this question wiasggrove your English level”. The
fifty-six percent of the students agreed that tveyt to learn more. That is, they want to
improve their knowledge because they think thatliEhgs valuable for their future
according to their responses. On the other hamty-four percent disagree, for them
improve their level is not a motivational factoatiencourages their speaking in class.

The fourth factor considered for this question Ydesmonstrating your
knowledge”. Show their knowledge is an importargess for students. According to their
responses fifty-one percent agreed that this isngortant factor to participate. However,
the forty-nine percent of them answered that shwir knowledge is not a good reason to
participate in classrooms activities. One of thelshts answers was that she does not like to
talk in class activities because she does not thanthey classmates think that she is
smug. This means that, the classmates’ pointses¥ ¢an influence in the peers’
participation too.

The fifth factor considered for this question wése“topic of the lesson”. The

graph shows that the sixty-five percent disagrédad,represents almost the three-quarters
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of the whole students. In contrast, only the thirg percent agreed that the topic
represents a factor to participate in class. Thaplgc shows interesting results contrary to
the answers that students manifested in the grapk,twhere they answered that the topic
was one of the factors that made them participaitentarily. In the classrooms
observations students participated more with aettgics like daily life routine (simple
present) or simple present questions. Perhaps Hutwities had a positive effect because
the topic was familiar for them.

The sixth factor considered for this question wgmties”. Graph nine shows that
thirty-four percent of the students agreed. FomHtigrades” are important because they
think that if their participate more they may gededter grade. This was observed in one of
the classes in which students participated beddweseparticipation was graded. On the
other hand, sixty-six percent of the students arnssivthat grades are not a good factor to
motivate their participation. During the class ataéion, it was noticed that students were
distracted in other activities while the teachexdgrd their peers. Showing that grading is
not an important motivational factor except whea tidisk is graded.

The last factor considered for this question wasifyteachers’ attitude”, the
following results were obtained. Forty-six percehthe students agreed and fifty-four
percent disagreed. During the class observatibm&s noticed that teachers that showed a
positive and enthusiastic attitude make studengpgatbcipate more in their classes; opposite
to the ones that maintained the traditional methibdre the teacher talks and explains and
students just listen to what is said.

Dornyei and Ushioda (2013) state that “...teachenaweur is a powerful
motivational tool”; sometimes students tend totbed teacher as a role model influencing
them positive or negatively. For example, maintagna good “rapport” is easy for a

motivated teacher, this could help him/her to eegstgdents positively at any activity. In
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the study carried out by Padial and Tapia (200&y tdso concluded that teachers play a
meaningful role in the acquisition of L2. They aeduhat if the teacher has a good rapport
with his/her students this encouraged them to elstiparticipate.

According to these results, students chose theviatlg factors as the most relevant to
motivate their participation in classes: improveithevel, demonstrate their knowledge,
and the teachers’ attitude. On the other handaitters that less motivate them were: type
of activity, rewards, and grading.

Generalizing, these results show that whetherdestus intrinsically or extrinsically
motivated he/she has more opportunities to leasiyedfter all, if you like something you
feel happy learning more and more.

How does proficiency level influence student’s wilhgness to orally
communicate?
Do you think that your English proficiency level fluences your participation in

speaking activities?
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Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

The results in this graph show that the sev-eight percent of the students agr:
with this question which represents the t-quarters of the total score. According to th
results the majority of the students think thatléhel of English is verimportant for their
participation in classes. Some of the studentsivars were: proficiency level encourag
you to learn to improve yourself, if you proficignievel is high you can participate a
practice, it helps you to participate and get ggedes. On the other hand, twe-two
percent of the students disagreed, for them, #utof is not so important, the most comn
answer among them was: you can patrticipate, it doematter if you make mistake

In the observations, the largest percge of the students that participated w
those that showed more knowledge while s sat quietly in their seats. Ti (2012) and
Kenell andChi (2012) in their researches investigated “thgrele of correlation betwes
motivation and speaking proficiey” the first author found that the level of motiiat is
correlated positively with the students’ performaunt speaking. The second authors
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corroborated this result. They found 1willingness and the perceived proficiency level
correlated pasively with communicative competenc

Through this study, it was concluded that the preficy level affects student
communicative competence. Learnwho participated in classes had a high perceptic
their knowledge which encouraged them tovely participate in oral activitie:

How does personality influence students’ willingnesto orally communicate’

What type of personality do you have? Mark just omgtion.

Graph 6

Personality types

Author: Paucar Mariana

Source: students from 8th and 9th of basic1st, 2nd, and 3rd of high sch

According to Keirse and Bate$1984) there are sixteen types of personality, ead
of them with specific characteristics that makehelype of person special. Graph
describes the general percentage of studentsfigiagteach type of personality accordi
to the students’ answers in the questionnaireste&m percent are designer theori:

twelve percent of the students are foreseer degel@peven percent are discover advoci
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ten percent are explorer inventor; eight percemisesner mentor, planer inspector, and
protector supporter; seven percent facilitatoetadeer; six percent harmonizer clarified;
five percent composer producer; three percent qaoabzer director; two percent strategist
mobilizer and analyzer operator respectively; peeent are promoter executor and
motivator presenter respectively; zero percent @mgntor supervisor. The highest
percentage is represented by the designer thedgsizézen percent) followed by the
foreseer developer (twelve percent), discover aaleofeleven percent), and the explorer
inventors (ten percent). On the other hand, thetqercentage was represented by
implementor supervisor with (zero percent) followsdthe promoter executor (one
percent), motivator presenter (one percent), gjisttenobilizer (two percent), analyzer
operator (two percent), and conceptualizer direttoee percent). Now a description, of
each one of them is going to be done. Unfortunatklg could not be confirmed in the
observation because of the lack of time. Forty-fivautes per class to analyze the
personality of a group of people is not enough, @reh more complicated if it is

considered that in the classes were more thayinwe students.
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Graph 7: Designer theorizer
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

The results showed that the sixteen percent oftildentsthat participated in thi
research werdesigner theoriz¢, theyrepresent the highest percent of all ty. While the
eightyfour percent represents the different personafipgs. Theyhave the ability o
concentration. However, they are not good whem¢ryo manifest their emotions ora
(Keirsey and Batesl984).

The man problem that students with this personality haviace would be the
shyness and their problem manifesting their emstidlonetheless, teachers can t
advantage of their greatest precision in thoughtslanguage and of course their ability

corcentration to improve their learnir
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Graph 8: Foreseer developer
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

Another personality type that reached one of tigbést percentages wforeseer
developer The results showed thtwelve percent of the learners that participatethis
research were foreseer developer while the e-eight percent represents the differ
personality typesAccording to Keirsexand Bate1984) this kind of peop feels pleasure
with academic activities. However, despite the that they are “great students” teact
have to take into account that they are reserveglpeThe activities that can work w
with them could be peework or group-work where they obse their partners, becat

they feel confident with close peop
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Graph 9:Discover advocate
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

The next type of personality reached the third @laicthe highest percentagThis
means that eleven percent of the learners thatipatied in this research wediscover
advocatewhile the eight-nine percent represents the different personales. Students
with this personality, enjoy activities that regua process to construct something. A
with their enthusiasm and creativity they are abldo whatever that draws their attent
(Keirsey and Batesl984)

With these students, it is importanat the teacher prepares activities that catch
attention, others apart from the book, which caedsly found on the Internet or that ¢

be teacher own creation. In addition, they cankweell in group activities
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Graph 10: Explorer Inventor
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

Graph ten shows thexplorer inventoreached the ten percentage of the ger
score.This means that ten percent of the leal that participated in this research w
explorer inventoryhile the ninety percent represents the differemspnality type:
According to Keirsey athBates(1984) students with this personality count onrteagacity
to resolve problems. They can be succesin jobs that are not monotonous. Otherw
they could become restle

These students like the others students that Qjhescore (designer theoriz
foreseer developer, and discover advocate) arelated by the activity type. They pre
activities that are interesting, that engage their attensind elicit their participatior

Activities that are ambiguous reduce their parttign, potentially causing boredo

43



Graph 11Envisioner mentor
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Author: Paucar Mariana

Source: students from 8and 9th of basic and 1st, 2nd, and 3rd of high sl

The graph eleven shows the total score envisioner mentorseached. That is to se
they obtained eight percent of the total scThis means that eight percent of the lear
that participatedn this research weienvisioner mentordVhile the ninet-two percent
represents the different personality ty According to Keirsey anddBes (1984}these
people havdikeable personality, are very indulgent to othéas an extraordinary facili

with language, and prefer the f-to-face communication.
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Graph 12Planner inspector
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

Planner inspectc obtained eight percent as well as envisioner meadoording tc
students’ questionnaireThis means that eight percent of the learnerspasicipated ir
this research were planner inspector. While thety-two percent represents the differ
personality typesPlanner inspectorelongs to the group of introverted peo This type of
people is characterized at home or at work by beahig, seriov-mind, persistent, an
reliable. They like to participate in festivitiddowever, they are not ostatious (Keirsey

and Bates, 1984).

45



Graph 13Protector supporter

100%

80%

60%

40%

0%

Protector suporter others

Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

The graph shows that the obtained result in redatixprotector supporte— ISFJwas
eight percent just as the previous two ty This means that other eight percent of
learners that participated in this research weoéeptor supporter. While the nin-two
percent represents the different personality t According to Keirsy and Bates (1984)
they are people that enjoy helping others. Thegsdehe waste or misuse of resources

are aware of the value of the things. They predémdriends over noisy one
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Graph 14Facilitator caretaker
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Sourcestudents from 8th and 9th of basic and 1st, 2ndl 3ad of high schoi

The graph below shows thfacilitator caretaker/ESFJobtaine(seven percentage of
the total score. This means that only seven pexfehe learners that participated in t
resarch were facilitator caretaker. While the nir-three percent represents the diffel
personality typesAccording to Keirse and Bates (1984) theye extroverted, sociabl
and the friendliest of all types. They are peopbd tneed to be needed, loved ¢

appreciated”; when they are isolated they can becaonggiiet.
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Graph 15Harmonizer clarifier

100%

80%

60%

40%

0%

Harmonizer clarifier others

Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

The graph shows the general percentageobtainedharmonizer clarifie- INFP.
That is, the six percent of the total score werenoaizer clarifier while the nine-four
percent represents the different personality tydesording to Keirse and Bates (1984)
they are introverteddealistic, quiet, uncomunicative, and also could be judged as

people. However, they are able to relate well witiners.
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Graph 16 Composer producer
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Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

The graph below shows the total percentage ofttiaests that has ttcomposer
producedpersonality. According to the obtained results fpeecent of the sample we
composer producavhile the ninet-five percent represents the different personaypes.
This kind of people expresses their personalitgubh action rather than directly throu
speech. Others can see them as reserved and egike and their low interest
speaking, writing or conversation can affect theiiguage and also tlr interpersonal
relations. However, if they have the option of cb®their activities and are rewarded

doing tasks, this makes them productive and haldpyrge) and Bate, 1984).
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Graph 17Conceptualizer director
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Author: Paucar Mariana

Source: studestfrom 8th and 9th of basic and 1st, 2nd, and 8hdgh schoc

Conceptualizer director according to the resultsasdd in the graph obtained thi
percent of the total scorehile the ninetyseven percent represents the different persor
types.The selfeonfidence that they posses is the strongest tff@ls. Challenges a
exciting for them especially those that requiregmation. They are exigent and harc
please. They do not enjoy interacting with othexsept with a chosen few. Nevheless,

they are better in working situations (Keir and Bates, 1984).
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Graph 18: strategist mobilizer
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high scho

The graph above shows the results strategist mobilizeobtained in this
research. Two percent of the total score wereegisttmobilizer vhile the ninet-eight
percent represents the different personality typhsy have aextroverted thinking an
tend to think objectively. They canllow fixed processes but they could abandon the
the objective does not meet their expectations.jdibe that require responsibility are

most attractive for thenf{Keirsey and Bates, 1984).
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Graph 19: Analyzer operator
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and?bst, and 3rd of high scho

This typeanalyzer operatc obtained two percent of the total scwhile the ninety-
eight percent represents the different persongligs. According toKeirseyand Bates
(1984) trey are loyal, fearless, risking, and introvertetspas. They are skillful with ar
kind of tools. However, the clerical, interpretatiand "science" curricula are the |

important activities in their life

Graph 20Promoter executor
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and2bst, and 3rd of high scho

This graph shows that only one percent of the xarthat participated in this resea
were promoter executor while the nir-nine percent of learners resents the differel
personality types. According to Keirs and Bate$1984) promoter executor are people
action, their life is never boring. They can make ordinary routines seem exciting ¢
enjoy working at the extreme of disast

Graph 21Motivator presenter
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Author: Paucar Mariana

Source: students from 8th and 9th of basic and2bst, and 3rd of high scho

The graph shows that only one percent of the ppaints had this personality ty
while the ninetyrine percent of learners represents lifferent personality type

They are the most generous and nicest people tifeatypes. Nonetheless, they
be impulsive and are the least tolerant of alltyipes. Tasks where they have to work al

should be avoided because they prefer the ct with people. Scholastic pursuit is r
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important for them, they only acquire knowledgetlhe utility it could provide thel
(Keirsey and Bate4,984)

Graph 221implementor supervisor
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Source: students from 8th and 9th of basic and2bst, and 3rd of high scho

Among the group of personalities that got the Idvpescentag implementor
supervisombtained zero percent. According to this resultatlybof the students th
participatel in this research had this personality t

Through the class observations it was impossibiddntify the type of personality
the students because with only one class obsemnvaéipgrade to analyze more than tl-
five students hasty results dd show incorrect perceptions affecting this reslearaking
into account that many issues could affect studerttsat moment: students were tired, s
decentralized, or could have other kind of problemigleas in their brains which cannot
obsered by the researcher and that could show otheltse3hus, it can only be said tt
the students that participated more in classes these who showed to be mc

extroverted. That is, those who did not show feahyness to participat
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In the stug carried out by Tomoko, ZenuandKasuaki (2004) they concluded tt
students that initiate communication in class wkose who participated in differe
interpersonal situations.

The students’ type of personality influences thearticipation in the sjeaking
activities.

Graph 23
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Source: students from 8th and 9th of basic and?bst, and 3rd of high schc

The graph twentgight describes how personality influences studatsicipation
in class. According to the obtained results, sex-four percent of the students agree. T
think that personality can affect their participati some of the most comn answers
among them were: yes, because “I am more outgofhgheak more and learn more”; *
you are shy you do not practice”; “I ask when Irad know something without fear
“when you have a good personality, you do not &ilid to talk”; “the prsonality you

have helps you to learn more
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In the class observations, students that partetpatore were those who appeared
to be more extroverted. That is, students who didshow fear even when they made
mistakes.

According to Keirsey and Bates (1984) there areestypes of people that tend to
be talkative and extroverted with an extraordirfagylity for language, for example:
envisioner mentor, explorer inventor, and motivai@senter to mention some of them. For
them communication is easier. On the other hamehty-six percent of the students
disagreed; they think that personality does nadcftheir participation, some of the most
common answers among them were: personality ddesffect participation because when
“I know something | share it”. “No, because onlpsle who want to talk do”. “No, | am
quiet but it is because | pay attention to learn”.

Keirsey and Bates (1984) stated that some typpsafle that tent to be
uncommunicative are shy or prefer to communicate different way, for example: foreseer
developer, harmonizer clarifier, designer theoriaed others.

Through the class observations many students peefféo keep silent. Some were
afraid to make mistakes and others seemed shyriunédely the amount of time was not

enough to clarify some doubts with respect to sttgl@ersonality.
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Conclusions
Many students in English classes feel unwilling&oticipate in speaking activities
because teachers do not motivate them before,gjwoirafter the class
appropriately. They do not consider some simplaropbrtant activities to break the
ice in the class like “warm up” or “closure” acties.
Motivated students learn easier than those whaoai,ehe amount of motivation
that students receive in class by the teacher asdroates or outside by their
parents or others is very important to encourage fharticipation in classes
independently of their final purpose which can deaational, economic, or
affective.
Students who participate in classes have a higtepé&on of their knowledge which
encourage them to take part actively in oral @t and predispose them to learn
in a more relaxed way than those who perceive fireficiency level as deficient or
poor.
Motivated teachers influence students’ participgtiwhen they show or convey
motivation, enthusiasm, and happiness, studentemeeuraged to actively
participate in classroom activities. Helping themmprove their language
communication in a friendly atmosphere.
Teachers who do not consider personality typedearding styles of their students
tend to limit the amount of acquisition of languadeheir students since they
cannot be treated as a whole because they areetiffend learn in a different way.
Students that consider that their extroverted peidty helps them to learn, are more
willing to take part in class and do not feel afraf making mistakes; they have an
advantage over those who consider that their ietted personality inhibit them to

participate due to the nature of his/her personalit
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Recommendations

» Teachers should implement in their lesson plansiaes that motivate students to
participate before and during the class, theseiies can be easily found on the
Internet or can be created by themselves.

» The activities that students are required to ddass should contain an appropriate
level of challenge in accordance to students prafiy level in order to maintain
learners' interests and avoid them being discodrage

» Teachers should take into account the personatifidseir learners when choosing
or designing activities that satisfy each of thedividual needs and help them to

learn.
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Annexes

- §-
UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Universidad Catdlica de Loja
OPEN AND DISTANCE MODALITY

ENGLISH DEGREE

Dear student,

The aim of this brief questionnaire is to obtain information concerning your opinion on how motivation,
proficiency level, and personality influence on the use of the English language in speaking activities.

The following information will only be used for academic/research purposes. Please answer the
following questions as honestly as possible based on the following criteria.

Informative data: Please fill in the information below

Name of institution :
Type of institution: Public { ) Private ( )
Year: gl g% 10F
l st 2ud 31’d
City:

Instructions: mark with an X the response that best reflects your personal opinion. Indicate the reason
of your response.

1. Do you feel motivated to speak English in class?
YES NO
Why?
2. Do you feel motivated to speak English with your classmates?
YES NO
Why?
3. Do you voluntarily participate in speaking activities during the English class?

YES NO
Why?
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4. Which of the following aspects do motivate you to participate
in speaking activities? :

Your teachers’ attitude

Type of activity £ )
Rewards (- i)
Improving your English level (i )
Demonstrating your knowledge ( )
The topic of the lesson Goor)
Grades ( )

)

5. Do you think that your English proficiency level influences your participation in speaking
activities?

YES NO
Why?

6. What type of personality do you have? Mark just one option.

1 Foreseer developer: they overcome their differences and get along with others. | (
They are also practical when solving problems.

2 Harmonizer clarifier: They discover mysteries and have ways to know what is | (
plausible.
3 Envisioner mentor: they are communicative people and share values. They are | (

also intuitive and enjoy creative processes.

B Discoverer advocate: they explore perceptions and respond to them through a | (
creative process.

5 Conceptualizer director: they imagine reasons behind things that happen. They | (
are also independent and it is difficult for them to interact with others.

6 Designer theorizer: they are talented at designing and redesigning. They activate | (
their imagination, discover, and reflect on the thought process.

7 Strategist mobilizer: they are leaders and organize resources to achieve progress. | (
They properly manage time and resources.
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Explorer inventor: they are creative and clever. They try to be diplomatic.

Planner inspector: they make plans and take the responsibility. They cultivate
good qualities and do the right things.

10

Protector supporter: they realize what is necessary and valuable. They are very
good at listening to people and remembering things. They feel anxious when people
ignore the rules or do not have good relationships with others.

11

Implementor supervisor: they are talented at bringing in chaotic situations. They
self-educate and have a working attitude.

12

Facilitator caretaker: they accept and help others, recognize the success of others
and remember what is important.

13

Analyzer operator: they actively solve problems and need to be independent. They
act intuitively

14

Composer producer: they take advantage of opportunities. They are creative
problem solvers and have their own personal style.

Promoter executor: they are talented at negotiating they like to act as counselors
and take care of their family and friends. They feel disappointed in disrespectful
people.

16

Motivator presenter: they are talented at presenting things in a usefil way. They
Respect freedom and take risks. Sometimes, they misinterpret the intentions of
others.

7. Do you think that your personality influence your patticipation in speaking activities?

YES NO
Why?
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UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Universidad Catdlica de Loja
MODALIDAD ABIERTA Y A DISTANCIA
TITULACION DE INGLES
Observation sheet

INSTITUTION:

DATE:

GRADE:

1.

The students actively participate in speaking activities in the English classroom.

YES NO
Why?
2. The students like to talk in English with their classmates.
YES NO
Why?
3. The students are self-motivated to participate in speaking activities.
YES NO
Why?
4. (Which of the following aspects motivate the students to participate in
speaking activities?
Grades £}
Rewards )
Improve their English ( )
To impress the class with their knowledge ()
The topic ( )
Type of activity (.
Teacher’s attitude ()

L Why?
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5. Which types of speaking activities do teachers use in the classroom?

The students’ knowledge of the language influences on their participation in speaking
activifies,

YES NO
Why?

The students’ type of personality influences their participation in the speaking activities.

YES NO
Why?
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