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INTRODUCTION

Everybody is conscious that reading is the factor which raises the culture of
a person, It is important to comprehend what we are reading since this ac-

“tivity can modify the norms of behavior of a citizen.

The modern means of communication which mankind has are insufficient to
raise the index of a society, consequently it is necessary to appeal to the
books, newspapers, magazines, bulletins, articles means which will help us

to decipher the unknown world,

For these brief reasons, the teachervsheuld teach to read to his stu-
dents, to promote the habit of reading, but the success of this means is in
cemnrehending what is written, fo interpret the'writerls.thought, therefore
there is indirectly a dialogue, a silent comﬁunication between the writer and

the reader.,

In the teaching-learning process in the Curriculum is the teaching of
English as a foreign language. In our native language, the teacher teaches
us to read in the levels of educatibn; In the Elementary and in Secondary;

in other ‘words, he ‘gives us the means to learn the other subjects,

In the Secondary School, the Authorities through the corresponding Cur-

riculum have taught English as a foreign language in two periods weekly.

The learming of English Language imnlies the develonment of some skills
as writing, reading, etc;' The teacher dedicates generally a good nercentage
of his work to teach wrltlng as grammatical structures, vocabulary and less
time to teach reading, 1t does not mean repetitlon of graphemes, but, that

which I have called reading comprehen31on, where the reader knows to do,
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comprehending the message sent by the writer,.

Taking into account, these factors, and my work as an English Teacher
for several years, I have taught looking for new formulas, new resources,

new techniques to teach reading comprehension,

I have looked for. material, not‘bor-ing, but exercises where the student

feels pleasure in the development of it,

With these antecedents, and for alle;iatingiin part the multiple dif-
ficulties of the students when they are in front of a reading., I have out-
lined the theme about the validity of some Reading Techniques to get a better

 performance in the comprehension of reading,

To ﬁrove_the efficiency, I selected five READING TECHNIQUEs; >I choose
the fifth course of the High School '"La Dél;fosa", where I work for doing
the exﬁerimént. I taught reading combfehsnsion abblying the five teéhniques
teaching during three classes each technique in the groub named of éxﬁerimen—

tation,

With the group named of Control I taught readlng comprehens1on with

the traditional system, the same materlals the same number of classes, etc,

To deve10p this work some objectlves were proposed among the follownngs
% To prove the effectlveness of the Readlng Techniques in teaching readlng

comprehensiOn.

s

* To demonstrate that the variety of exercises that these techniques have,
allow the classes to be more enJOyable.
* To demonstrate that the traditional system for teaching reading comprehen-’

sion does not show positive results,
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To do this work, I have émﬁlOyed the inductive-deductive and exberimen-
tal method, and as a technique, the observation was used; This theme has
the following hyﬁothesis: TheAdefficient ability of the students of the
fifth course of the High School "La Dolorosa" of the Loja city to read and
comﬁrehend what they read in English is due to the lack of the apﬁlication
of reading techniques. Consequently the traditional system which was applled

does not give p031t1ve results.

The work is divided in four parta:
* The first part includes theoretical considerations about reading, its dif-
ferent stages, the imﬁortance of the reading, its methods, techniques, étc;
* The second part is related with tha deacribtion and the analysis of théa
elements of the research; the students, their characteristics; the exﬁer-
imental and control group,  the describtion of the exberiment the material-
'employed in the experlmental and control group, the daily class plans, it.

is the appllcatlon of the experlment.

o,
b4

The third part was directed to the analyaia of the data of the research,

it is a statistical analy31s of the results(grades) obtained by the stu-
dents.

The fourth part is directed to the verlflcatlon of the hypothe31s, analyslng
the results obtained-in the experlmental and in the control group, Because
this work is about experlmentatlon it has statlstlcal charts, the conclu-
sions extracted after abplying the method of the sum of the differeﬁcas be-

tween means,

This work has aspr1nc1pal objectlve to prove which of the systems of
work is more profltable to achleve a better understandlng of reading compre-

hen31on. L

' Finally, I need to ¢larify that these five readihg techniques are not
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the unigue to teach reading cbmprehension because there are others that can

be valid as well,



"CHAPTER 1
THEORETICAL CONSIDERATION OF READING COMPREHENSION

1.1. WHAT IS READING?

Kenneth Goodman offers this definition: '"Reading is a selective process,
It involves partial uée of available minimal language cﬁes from percep-
tual input on the basis of the reader's expectation, As this paftial
infbrmation is processed, tentative decisions are made to be confirmed,
rejected, or refined as reading process,"

According to another definition of Goodman, an efficiemnt reader is
one who decodes, analizes, understands-directly from the graphic signals
on the printed page, extracting lexical, structural and cultural meaning
from those symbols, The proficient or native reader uses three kinds of

information to work out the several meaning of what s/ he reads,

GRAPHOPHONIC = sound/ symbol relationship.
SYNTACTIC = grammatical relationship, and
SEMANTIC = experience and concept

Robert Lado, when explaining "What is reading," gives this defini-
tion: "To read is'té grasp language patterns from their written represen-
tation, In a second language, reading is usually taught to students who
are already literate in the source language,"

Reading is the attaining of meaning as a result of the inter p;ay.
between perception of graphic symbols that represent language and the

memory traces of the reader's past verbal and non-verbal experiences,

Reading is an active process in which the reader is trying to make
sense of the written or printed message. The meaning is obtained from
the graphic symbols of language (objective element). Both elements are

in direct interrelation and they create the meaning,

The nature of reading varies with the skill of the reader, his pur—'



pose and the characteristics of the text. Reading maintains an intimate
relation with the written, and so ends all the cycle of language: listen-
ing, speaking, reading and writing, One who reads seeks é treasure
within the pages of a book and he finds a bleasure‘similar to that of

having a friend., The man's best friend is not a dog, but a book,

"Reading is a long distance discussion between the reader and an
author... there is an essential interaction between language and the
thought in reading..e. the writer encodes thought as language, and the

reader decodes language to thought,'(1)

"Reading is ... Not a reaction to a text, but an interaction Be-
tween writer and reader mediated through the text... reading efficiency
is a ﬁatter of how effective a discourse the reader can create from the
text, either in terms of rapport with the writer or in the terms of his

purpose in engaging in the discourse in the first place.," (2)

Different peoplé use the term reading in different ways, and much
confusion can arise from consequent misunderstandings, I think that
reading can be defined using the following word groups: 'undefstand, in-
terpret meaning, sense; decode, decipher, identify meaning, senée, etce;

articulate, speak, pronounce, etc,

Finally, reading would be defined as:

-Getting a message from a text,
-Extraction of meaning from writing,
-Decoding the message it contains,
-Pronounce the graphic symbols correctly,

-Understand the communication between the sender and the receiver,

1, English Teaching Forum: A Forum Anthology, 1979 - 1983,

2., A Forum'Anthdlogy: English Teaching Forum, p., 126, taken from Widdowson,
’ 1979,



Reading is an interaction between the writer and reader through the-

text, (Figure one and two)

encoding decoding _ .

SENDER waitlen RECEIVER
encoder decoder
wniter reader

speaker spoken listener

Figure N® 1

MEANING

READER

Figure N2 2

1.2, THE STAGES OF THE READING PROCESS

Reading as an active ﬁsycholinguistic process with complex skills and a
great number of bsychological, physical, and social elements presents

a process with ﬁhysical andvbhysiological factors employing sﬁecific
~mental abilities and eye movements, and sense factors, According to
this, the stages of the reading process‘are explained in the ‘logical
steps, for the sake of clarity and in a sequence that seems appropriate

to the reading materials and to the students' needs,

L4

The first stage is Pre-reading or skimming which gives the reader

a map of what's ahead, so that when the reader reads thoroughly he can



go faster because he knows the general framework into which the details

fit. In other words, I am g1acing rapidly through a text to determine

its gist,

1.2.1.

1.2.2,

Methods of Skimming

-Preview
-Overview

-Survey

By previewing, the student can find out whether the book or arti-
cles is written by a specialist in a certain field and whether it

contains the information he is seeking.,

In overviewing, the student can discoverlthe purpose and
scope of the material, and can find sections that are of s@ecial
intereét to him, Overviewing also provides andadvance'sampling of
the book}s style and content: This sampling makes it easier in
subsequent through readings to maintain the most efficient sbéed,
that is, the highest sﬁeed at which you can obtain the desired

degree of comprehension,

Through a survey, the student will get the general idea of
wiat the material contains, because it makes clear to the reader
the author's overall point of view and conclusions and helps the

reader to read the work more critically during a through reading,

Skimming is, then, the skill that helps the student read
quickly and selectively in order to obtain a general idea of the

material,

Scanning

Scanning helps the student search qﬁickly for the specific infor-

mation he wishes to get from the material, such as finding the



meaning of a word in a dictionary; finding the heading under which
required information appeafs in an index; finding statistical infor-
mation in tables, charts, or graphs; and finding the answers to
certain questions from a text. As readers run their eyes rapidly

over the material, total meaning is not absorbed,

Practice in scanning is best provided by using the kinds of
material (texts, reference books, newspapers, telephone books) in

which information normally occurs,

1.2.2,1, Procedure for écanning

a. Keep in mind only the specific information to be l§-
cated. |
b. Decide which clues will helﬁ to find the required in-
formation ;
c. Move jour eyes as quickly as possible down the page
to find the clues.
"de Read the section containing the clues to get the in-
formétion needed. |
In this technique the student is trained to think of clues
- to help him find the specific information, These clues
may be a wo%d or words, buncfuation, alphabetical order,
numbers, etc, The students are.also trained'tovmove their
eyes raﬁidly,Alooking 6nly for the clues, in order to
obtain the information quickly, It requires a great deal
of practice to develop scanning skill; therefore, the
student is encouraged to use this technique randomly
throughout the program, This technique is callenging to
the student and helps to alleviate boredom during the

class.



'1,3, COMPREHENSIVE READING

Within the stages of the Reading Process for Comprehensive Reading, a
combination of various types of knowledge and techniques must be ac-

quired and practiced by the students:

Vocabulary recognition

Sentence comprehension

Paragraph analysis

- Interpretation of illustration

The crucial problem for'the reader is to determine the meaning of

a word, and thus be able to understand what he is reading, To help him

come with this problem, we feach the readér(student) three useful teéh-

niques:

a, To check the meaning of the word in a dictionary,

b, To interpret the meaning by word analysis. The student is taught to
break down words into small elements: stem, prefix, and suffix,

¢, The last technique is to guess the meaning of thg word fr§m the context
by using the context clues. The student is taught to find the clues:
the context may give some definition or contrasting statement that the
student can use to discover the meaning of the unfamiliar word; or the
contextvmay describe avsituation that will enable the student to use
experience or imaginatioﬁ to guess the meaning of the word; or the

students may be able to infer the meaning from the contekt.

1.3.1. Sentence Comprehension

The stages for develéping the understanding of a Sentence Compre-
hension are the foilowing: |

a. Sentence analysis

b. Recognition of punctuation clues

¢, Recognition of reference terms




d.

Recoghition of signal words,

When reading a textbook, an article, or other material in

English it frequently happens that although a student knows every

word in a sentence, he still can not understand what the sentence

means, especially when it is long and complicated, it is necessary

to practice the techniques written above:

) Ce

‘@, Sentences analysis means to break it down into its parts:

-looking for the main verb, and the complements or object
~-finding out the subject head including the modifiers
This procedure will help the student(reader) to understand the

sentence structure,

Recognizing Punctuation Clues means tp recognize the meaning

and use of punctuation marks, Punctuation, like words, hélps

to convey the writer's ideas and to help the reader understand

the meaning of words and sentences,

ReCOgnizing Referénce Terms means that the reader is able té
understand different terms which replace each other so that
the writer does not have to repeat the same word again and
again,

Recognizing signal words, this mean that a signal word is a
word or phrase *t:haf functions as a connector in a sentence,
between sentences, or between paragraphs, The signal words
are:

-Addition: and, as weli as, besides

-Cause-effect relationships: hencé, due to, as a result, etc,
-Condition: if, when, unless, ete,

-Contrast: but, though, despite, etc,

—-Comparison: like, unlike, in the same way, etc,

-Doubt: ; possibly, probably, \etc.



-Emphasis: above, really, in effect, etc.

-Sequence: first, later, eventually, etc,

1.3.2, Paragraph Analysis

Sometimes a stu&ent understands all the sentences in a reading
passage, but still does not understand what it says as a whole,
This is because he does not know how thelmaterial is organized,
It, therefore is necessary to help the student understand how

vthe information is organized in the passage, The stage for teach-
ing this procedure are:

a, Ascertain the topic

b. Ascertain fhe main idea

Ce Find major supporting details

d. Find minor supporting details

'1.3.3. Interpreting Illustrations

Presentation of line drawings, graphs, tables, block diagrams,
photographs, measurements, and the presentation of facts, help
the reader understand the Presented ideas. The:students have

already learned about these illustrations from other subjects,

1.4, FACTORS INVOLVED IN THE READING SKILL

Before considering thé processes involved in the skiil of reading, let's
take a iook at the definition of the word ''process", taken from the ‘
dictionary, evolution of a serie of facts, Reading, described as a psy-
cholinguistic process, suggests the presence of factors with specific

characteristis:

s

1.4.,1, Cognitive Factors: _Reading is primarily a cognitive process, and

the key to fluent reading is not a kind of



visual gymnastics but knowledge. Our knowledge of the language
of reading is in the written form and of the subject matter of

what the text provides us with a set of expectation about it,

‘When readihg includes guess the meaning of the symbols
(words), the factor of cognitive is important because it is the

role of intelligence to decode what the reader sees,

nThe first cognitive factor is perception which involves the
meaninful interpretation of what is sensed, Vhen a pattérn of
nerve impulses reaches the brain from the optic nerve.the péttern
is compared with the memory traceé of similar patterns, For
example, Paul has devéloped the concept of orange, after many
experiences of taste, feel, color, size, weight, etc, He has
learned to associate the verbal label orange with this collection
of .meanings (concept), andAtries representing both the concept,
and its &erbal label and the concept it represents, Vhen the
reader éees thé printed word again and its pattern matches the
memory traces of its forms, the traces of the spoken word and
its concept arise, The child(reader) says or thinks the oral
word and is aware of its meaning, The combination of seeing and

recognizing meanings is called pérception.

In the reading process, cognitive factors such as percébtual,
reasoning, verbal, and numerical aptitudes are interrelated, so
that the idea of general intelligence has considerable value, As
children apbrqach adolescence, these abilities may develop at
carying rates producing lower correlation among them, Intelli-
gence fests give scorés in terms of mental age (M.A.) and intellji-
gence quotient (I.Q.). Mental age represents the average degree
of maturity a child shows in understanding, reasoning, remembering,

etc,
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Both the Mental Age and the Intelligence Quotient are relat-

ed to reading readiness and reading achievement.

Physical and Physiological Factors

Sensofy impediment may enhance difficult in learning the percep-
tual tasks in reading;_ Visual acuity defects can be corrected
with glasses; A oartial hearing loss may no take it difficult
for a Chlld to discriminate between similar phonemes, such as
/t/ and /d/; /m/ and /n/; /ch/ and /sh/, A child who can not
hear the difference will have difficulty associating grapheme

with its commonest phoneme.

Rheumatic fever, malnutrition and some endocrine disturbances

can lower vitality and energy, and may interfere with efficient

learning in general, Poor muscular coordination may indicate an
underlying neurologlcal problem which may also produce dlfflculty
in learnlng to read Poor brain functlon ‘produced by either or
1njury at birth, a head injury, or from a feverish dlsease may
severely affect some functions. It is probable such chlldren will

have difficulty in learnlng to read

The reading process starts by focusing both eyes on particu-
lar marks on a contrasting background, usually black and white,
This orocess starts with sensation, Light reflected into the
eyes from the oage forms patterns of light and dark on the retina
and produces chemical changes in thousands of fibers in the optic
nerves, These patterns are conveyed to the brain and the person
is aware of seeing something.r The print must be clear and of
adequate size, the light sufficient, and the eyes able to focus a
clear Battern on the retina, During reading the eyes progress in
a series of alterpating pauses (fixations), aod quick, jerky,

sidewise movements, The eyes see the print only when motionless
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during the fixations.

Peripheral vision: the eye takes in" more than most people |
use in reading. ;

- i s —
: // Central =
7 : (Macular)
) / _Vision
_ f Peripheral vision

Lens

Retina
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"1.,4.,3, Cognitive Factors

Cognitive factors include reading comprenensiOn; Thevultimate
goal of reading instruction is to develop individuals who com-
prehend what they read; Words occur in smaller group as phrases
and clauses, and in larger groups as sentences, which in turn
are organized into paragraphs; Certain subskills must be ac~'
quired in order to extraot information from printed material,
First, the'learner'must be able to recognize and decode individ-
ual words. Once word recognition and decoding skills have been
learned the student must be able to ascertain the meaning of
these printed words rapidly, relying on memory or 1nferr1ng from
context. It is generally agreed that reading comprehens1on is a
complex process 1nvolv1ng hlgh—level cognitive. skllls. It is
not a purely pass1ve receptlve process, but an active process 1nA
which the reader brings general knowledge and spec1f1c knowledge
in the area discussed by the writer to bear on the pattern of

words symbolized by the print,

Consequently, readingdinvolves a series of rapid sucessions
of perceptlons, recognizing the word in the text is equal to per—
ceiving it, When a writer llkes to. express an idea he resorts
to words, and the reader is trying to recreate that idea when he

reads,

Reading comprehension involves the use of one's knowledge of
syntax and semantics to extract meanlng from a series of sequen-
tial perceptlons of words, Success in recreating the author's
1ntended meaning depends on many factors: coincidence of thought,

knowledge of author, syntactic patterns and identifying clues to
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minimize uncertainty about.the intended meaning, Tﬁe incomplete
pattern of ideas provided by the first few words builds expecta-
tions of what is written ahead. When the expectation is correct,
the word recognition is aided., Concepts represented by single
wbrdé fit together in units of increasing size and complexity:

phrase, clause, sentence, paragraphs, and whole selection, etc,

In general, good comprehension means recognizing and under-
standing general ideas and specific facts and seeing how these

ideas and facts are organized and developed.

Social and Cultural Factors
Antecedents

For analyzing the social and cultural factors it is necessary to
distinguish between kinds of readers:

a. Children (beginners) for Primary grades,

b. Intermediate Grades (9 or 10 years).

¢, Junior and Senior High Schools (secondary students) .,

Students' progress in reading is directiy related to home
and neighborhood conditions. When thereis an interrelation be-

tween parents and students according with the cultural target,

'(books, stories, magazines, trips, vacations, newspapers, T.V.

progréms of educational value,)it is easy to understand why the

students can become good readers,

Taking into account the three levels of students, they pre-
sent their own éharacteristics. Immature social and emotional
development are among the reasons why some intellectually ready

students have disappointing starts in reading,

Emotional self-control also is important, Temper tantrums,

rapid changes in mood, and crying at the slightest provocation
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disrupt the learning situation for everyone,

In other cases at home, there is insufficient education, un-
satisfying.educational experience or inabiiity to assist the
students in education, Sometimes, peer pressufe to students is
more important than the attitudes of parehts. Reading is not
an isolated fact, because it is related specially with language
and also with other factors, Language'is."the aspect of human
behaviour that involves the use of vocal sounds in meaningful
patterns and when they exist correspondlng wrltten symbols to

form, express and communicate thoughts and feelings,

Parents who have favorable attitudes toward education often
encourage intellectual pursuits. Many students do not come from
homes that have provided such experiences. Nevertheless, it is
incorrect to assume that a Chlld from an economlcally poor home

is necessarllly disadvantaged,

Enlafging about the cultural factors the progress of reading
depend on knowledge of.the recognition hf the vocabulary because
the "click of comprehension" presumes knowledge of "the script"
"Schlesinger suggests that in llstenlng we may not bother to
process most of the syntax: that, for the most part, we move from
apprehen31on of semantic elements directly, by matching, to the
cognitive (or comprehension) level, He considers that we resort
to the analysis of the syntax of the sound signal only when there
‘is ambiguity or when, for some reason, we have not extracted a

clear meaning from the signal" (1)s If this is so, foreign-lan-

guage learners need a wide recognition vocabulary for rapid

(1) 1I.M, Schlesinger: Production and Comprehension of Utterances (Hlllsdale,r

N.J. Lawrence Erlbaum Associates, 1977),
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comprehensions, rather than, it seems not be needed for this task,
because if we took the time to process each message in detail we

would never be able to keep up with the speaker.

To develop facility in comprehending spoken messages, stu-
dents need much practice in aural recognition of vocabulary they
may have been learning mostly in written form, Competitions and
other activities which require quick word recognition, grouping,
and matching are useful. The students need praétice in rapid
recognition of prefixes and suffixes and what these contribute
to the meanihgs of words, for examplé, poor, poorly, poverty,

poorer, etc,

Comprehension also requires a deép knowledge of the theme of
the speaker's discourse, because much of comprehension is drawing

inferences,

1.5. WHY TEACH READING

- There is no plan for teaching reading which meets the needs of every
situation, Each teacher tries to follow a program that is adapted to
his or her pupils, makes efficient use of available materials, and is

suited to that particular teacher's teaching abilities,

Reading must be considered an essential component of a college-pre-
paratory English language program even if curriculum planners look only
to the value reading skills will have for the student when he is eventu-

ally in academic university courses.,

There are further reasons, however, to recommended giving reading

a more central place in the low-level English Second Language:

..

Fifst.— Students :can usually perform at a higher level in reading than

in other skills, They can understand quite accurately written
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materials that they are not yet prepared to discuss orally or in writing
with equivalent accuracy or thoroughness., In particular, they generally
experience littkadifficultytreading materials that include grammatical
structures with which they may not yet be familiar,  Students clearly

enjoy their success with these comparatively sophisticated materials,

Second.- I think that the knowledge of reading skill is of unquestion-
able value especially for those students who are preparing to
study other subjects and increase their level of culture; in other words,

understand and absorb the knowledge of many fields,

Third, - Learning to read means giving the reader the opportunity to ac-
quire information from the written passage, This implies not.
merely repeating the symbols, but comprehending what-is read, If I
compare the teaching of other subjects with the teaching of reading,
there is a pronounced difference, It is not the same as teaching
mathematicé, history or grammatical rules, To teach reading means to
teach a skill, a natural skill as walking or talking, that is a skill

which virtually anyone can learn,

Fourth.- The teaching of the skill, not content, is important especially
for those students (students of a second Language) who do not

read very well, For them, it is necessary to develop a genuine reading

habit in the language, without grammatical or discourse analysis, and

not the acquisition of new vocabulary, Like most of the higher cogni-

tive functions, the reading process itself-though our minds are

innately programmed to do it is too complex a process to break down into\

a series of steps that a teacher could take into the classroom and teach,

Finally, reading is a service skill, Although everybody may read

fiction for pleasure, we often read nonfiction with an eye to performing

some other task: the point of getting information and ideas is to use

them. Reading thereby serves to integrate a variety language activities,
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with different purpose such as the following:

ae
b,

Ce

‘a.

be

Developmental Reading
Functional Reading

Recreational Reading

Developmental Reading, for developing this activity with examples
there are the skills, as:
- Recognition of vocabulary:
After reading the passage, underline those words which are the
same,
- Comprehensién of the passage:
After reading a passage, write info parenthesis F or T if the pas-
sage is written by a specialist, etc,
_With the fifst activity it is possible to do many exercises,

employing the skill according with the purpose or objective,

Functional Reading is concerned with the use of reading as an effi-
cient tool of learning; that is, reading to learn, The student is
capable of reading ih order to learn other subjects, and consequent-
ly can develop many exercises such as the following:

-Use of indexes

-Use of tables of contents

-Use of dictionaries

-Use of encyclopedias

-For information

>—Reading maps, charts, and graphs

This second activity is more advanced because it allows the
student:to learn other subjects with other contents; they read for
meaning, theyldo not decode as a computer would, which means that
they do not actuallyblook at the entire contents sentence or of

every phrase,
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Ccs Recreational Réading‘involves the development of interest in reading
as a voluntary enjoyable activity and réfining'reading taste and
aporeciation, This activity or purpose of the reading is similar to
the second because the student is able to do exercises such:as:
-Er:joy reading as a voluntary leisure-time activity
-Satisfying interests and needs through reading

-Look for deeper symbolic meanings, etc,

¥ithin the process of learning a foreign language, reading is the -
source through wich the student is capable of acqulrlng more knowledge.,
With this tool(readlng)secondary—level students already know how to

read and comprehend what they read,

Reading remains the main avenue for acquiring information. Foreign
students must learn fo read before they can read to leéarn., Reading is
- an essential tool for subject matter in.the elementary or éecondary
school, Readlng plays a leading role in continuing education and self
_1mprovement. There is a direct relationship between reading level, the

amount of education, and the job level.

Reading is uniquely individual and flexible. It is the only form
of mass communication in which a person can control the content and
rate of presentation of the material, A reader can select material from
a tremendous variety and can read where, wh;n, and how he pléaées, The
reader sets the pace, pausing to reflect or rereéd, taking an intermis-
sion, skimming, scanning, or taking notes. Reading is a preeminently

private, personal, and self-controlled activity,

"According to Goodman; the reader uses only as much information as
necessary to get to the meaning and that information is of three types:
graphic, syntactic, and semantic. The graphic information is gained

visually, the other two are supplied by the reader." (1). Using previ-

1. Albert J. Harris and Edward R, Sipay: How to Teach Reading, A Competency, . .

Baséderogram.*
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ously‘acquired knowledge of language structure, the reader makes pre-
dictions of the grammatical (syntactic) structure and supplies concepts
that fit into the structure, In turn, the syntactic structure and
meaning.alléw the reader to predict what the graphic input will be com-
prehension of these characteristics by the foreign student according
to the level of knowledge and hi#/her proficiency'is the role of reading
within the process of learning a foreign language.

Being the Reading an active proceés in which the reader (student)
is trying to make sense of the written or printed message; reading is

not a basically passive, receptive process.

For beginner readers especially, practicing the best pronunciation
with good stress and intonation is part of the graphic role of reading;
meanwhile the intermediate students need to practice reading skills and

comprehend the contents of other subjects they are learning.

Advanéed students are capable of avoiding redundancy and they use
reading-as a vehicle to study o%her.subjects, according to his/her
career, |

"With fhe advent of radio, many believed books would lose their
place as vehicles of communication, and when the T.V. was invented,
many believed this woﬁld replace the radio; however, it was not so, All
three are different and irreplaceable instruments of communication,

The book is especially unique, because it permits one to maintain an .
attentive spirit with attention and independence to0 return on reading,
in a sense, to listen to ourselves while we converse with the greatest

authors of past and present. (1)

It is universally recognized that the ability to read is essential

for its functional use in student life., The process of learning a

1, Dario Santa Maria: El Arte de leer, P, abierta, Vol, 1, n, 1.
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foreign lahguage the Stﬁdents who can Aevelép facile reading skills
-when the content they read presents an intellectual challenge at the
level of tﬁeir experience and thinking, and satisfy their necessities,
Reading would seem to be the most attainable language skill for stu-

dents in countries where English is not spoken.,

Since competence in reading a foreign language is the_goal for
foreign students because through it, they can gain new knowledge, the
teacher should develop reading programs materials wich catch and

challenge the students' intellectual interest,

1.,5.1, Differences ‘Between Objectives of Reading Instruction as a Goal

and the Skill to get that purpose

The goal for féachers of Engliéh as a Foreign Language is to teach
the students to read(objective), and they must first learn how to
_ read(method)-using a variety of skills, When the contents of
reading are eithér sounds represented by graphic symbols,
syntactié represented by sentences, paragraphs, or semantic .
represented by the meanings, the teacher must employ the skills
for each case: phonics (not phonetics), structural clues (gram-
" matical categofy), morphologicél information(prefixes, suffixes,
etc.),and skimming and scanning for feaching'semantic procedures,
When the student meet an unfamiliar word in his reading, does he
skip over it and continue even if he is unsure of some of the
meaning of the passage? Or does he quickly try to figure out the
general meaning of the word? In this case the student must be
taught to understand the meaning through the total context, deci-

pherlng the meanlng, Jnterpretlng the meanlng sense, etc.

As an example of phonics the student may encounter difficulty

when the letter /c/ may stand for the /k/ as in /cat/ or for the -
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/s/ sound as in /city/; other example would be: citizen, bacon,
comical, and fancy, This difficulty can be solved by recognition

~ the sound of these wofds.

"1,64 UES £"D ADVANTAGES OF READING FOR THE FOREIGN STUDENT

The for-2ign student is interested in language acquisition, production,
compre=nsion, and specific capacity to acquire the new language as
gener=. knowledge because it is basic to studying other areas of

hunan earning,

A= néw information becomes available on perceptual process, lan-
guage-teaching professionals are turning their attention to listening
and rezrding; Foreign students need much bractice in reading authentic
materiz.ls recorded in natural situations, rather than artificial
materiz.1ls- concocted for eciucational burﬁoses; Consequently reading
again achieves prominence as an important area of language learning and

much a&ttention is paid to new information on the reading processe.

Enzlish foreign language-teacher should be interested in knowing
how hums=n beings perceive messages in speech, wfiting, or reading, and
‘how thev process and interpret themn." Engliéh teacher needs to kﬁow how
the for=ign student transforms the informati_on received from the

source {writer),

Atz alternatice to teaching reading is to give the complete process o
in two aspects: |
a, Intensive, and

b, Extemzsive Reading

Th=: teaching methddology for reading . comprehension through intensive
reading refers to the kind of work done in the reading class or when the
student is, It should not be done for more than 10 or 15 minutes at a

time., < The teacher must therefore provide activities for mixing silent
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and oral reading in class together with specific exercises to develop

this skill which is difficult for so many students.

The exercises are fundamental and the activities should combine to
form a reading comprehension program, The foreign student needs to be
able to understand English in order to acquire new knowledge because

reading in the class or outside of class reinforces and illustrates,

"The labels indicate a difference in classroom procedures as well
as a difference in purpose; Intensive reading involves approaching the
text under the close guidance of thé teacher(the right kind of guidance)
or under the guidance of a task which forces the student to pay great
attention to the text. The aim of intensive reading is to arrive at

a profound and detailed understanding of the text," (1)

On short texts which.can be: studied in a lésson or two, than longer
ones, it is also generally supposed that in order to understand, For

developing the task the student can employ skimming and the scanning,

a, Extensive Reéding: The foreign student needs an?extensive reading

' programm thaf will actively prbmoté reéding out-
side of class, The student must spend a half hour in the evening with
somethihg he,chbosestO‘read such as a magazine, a newspaper, a short
story or a text, He does this kind of reading for general information
and-ideas, as well as for pleasure. In extensive reading, the fbreign
student has the opportunity to de&elop the skills of skimming and
scanning as a general comprehension and give his 0pinions or identify

the facts.

While the teaching the reading process such as the intensive and

extensive reading, efficiency and comprehension are present as the

1. Christine Nuttal: Teaching reading skills in a foreign language; English

Language Book Society, Heinemann Educational Books, 1987,
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components, The reader tries to understand moreAmaterial iﬁ less time
(effiqiency); comprehension, on the other hand, serves to extract méaning
from a series of sequential perceptions of words, Comprehension re-
quires a deep knowledge of the theme-reading, to understand what‘the
messages give to the reader; it is to recognize and use the organization
of a passage as chronological order, process, comﬁarison, contrast,_

generalizing, and summarizing,

//////READING\\\\
EXTENSIVE INTENSIVE

\\\\EFFICIENCY///, \\COMPREHENSION\\

GENERAL " .SKILLS FOR
READING READING
DIFFERENT
SKILLS
TYPES OF
MATERIAL

- ——— - ——————— Y — S Y " T - " T ——— e T} S S S o - — o — —— o ———

Extensive and Intensive Reading, (1)

As a pragmatic program for reading; extensive reading is the most
useful because the texts are ‘scientific or humanist, They contain a
great deal of factual information which, the student must read slowly
and carefully, in order to extract information and understand the

material,

Some class time ought to be devoted to extensive reading, both to
maintain interest in it and to train students how to deal with full-

length text,

"1, Sonka, Amy: Reading has to be taught, too in a Forum Anthology,

Washington 1986, USIA, 120-12u4,
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HOW TO TEACH READING

Reading serves to integrate a variety of language activities; the point
of getting information and ideas is to use them, are in capacity of
acquiring their knowledge by efficient reading accumulate 4, 8, 16, or

even 20 times more information than by audiovigual,

\

'*Reading is a mental activity, It does not depend on visual sharp-
ness factors, but on factors concerning our capacity nervous communica-

tion, memorization and intelligence,’(1)

To develop efficient reading is to reinforce the power of creating
and aprehending the structure which the intelligence definés, To mul-
tiply by 3 the ability of reading is to be freer in front of the tide of

general and technical information in the obsessive of mass media,

"Reading is a skill in whichame.depend time and energy develobing
it; We must ﬁractice it with concentrated exercise, The first step to
become a better reader is to do more reading; By imﬁroving our reading'
we are helping ourselQes to develob skills.that we will use all our

lifes" (2)

The use of graphic symbols to represent meaning is a relatively
recent invention in man's history. If the development of the human
species were plotted along a time-line representing a single year, we

would find that mechanical printing began only a few minutes ago, But

in technological societies today a person without reading competence is

severely limited; cultural factors such as literacy are widely regarded

as an essential tool for learning.

For teaching reading the teacher can employ the correct methodology

P

2n

1. Bentolila: Reading Comprehension, University Press, 1887,

"2, Marion Monroe: Basic Reading Skilis, Glenview, 1970, Scott-Foresman,
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with the corresponding techniques, The hethods of reading are used uni-
versally in high schools and in the wuniversities of the United States,

- They are practiced in.UNESCO, taught in the majority of great schools,
Rezding is important especially in education, in all its levels,
Bentolila says: '"The problem of reading is actually in the center of
discussions about the innovation of learning. The approaches concerning

it are different, but they are often complementary."(1)

The numerous methods of reading are classified by children, high
school students, and for university students., The application of methods
depends on the kind of student; In all cases the teacher should use,
besides text books, any special matefials which might be relévant. By
relevant is meant a text or serie:of texts which is representative of
‘the subjects which the student is studying., In the present case, analyz-
ing the methods used for foreign students, the role-play activities must
be well thought out by the teacher so that they provide maximum opborr
tunity for reading practiCe. The reading process is primarilyvassociated

with the instruction in a student's first language.

"The methods widely used are (a) phonics, that is, instruction in
the correspondence between Enéiish letters and sounds (also known as the
"linguistic approach", particularly when the analysis of letter combina-
tions and sound is more precise); (b) whole-word reading, which invoives
recognition of single words representing objects or concepts well under-
stood-bylthe learners, and then moves into word groups;_and‘(c) the lan;
guage-experience approach, in which leérners.tell a brief story, or give

a description or a comment, the teacher writes down the language they

use, and the learners then read the language they have spoken," (2) )

2

"1, Bentolila: 'Reading Comprehension, University Press, 1987,

2. Eraida Dubin in: What every EFL Teacher should know about Reading, in a
Forum Anthology. Washington 1986, USIA 125-126,




26

~For the’ applicétion ‘of these three methods, it is necessary to use

the comprehension materials and systematic preparation of exercises to

accompany them according to the students level of proficiency,

1.7.1.

1.7.2,

The Phonics Method

Known as graphophonic comprehends the relationship between the |
sound and the rsymbc')l;. It is also known as the linguistic approach,
This method is aﬁi:lied for beginner stpdents; The purpose of the
phonics method is to enable a reader to identify in its written

form a word he already knows in its spoken form, The principal

problems for students when the phonics method is applied are:

a, Similar sounds with different letters

b. Short or long vowel sounds

‘c. Yords with prefixes or suffixes.

Examples: Different consonant letters may represent the
same sound in written words.  In the following words, all the

underlined letters représent the /k/ sound,

* kite lack anchor ‘account
short vowei sounds ‘ MAT - PET BID STOCK CUB
Long vowel sbunds . MATE PETE BIDE STONE CURBE

Exercise with words with prefixes and suffixes:

" 'UNEMPLOY EMPLOY EMPLOYMENT
" “UNEMPLOYMENT

The Whole-Word Reading Method

The Whole-VWord Reading Method is more global because it involves
words representing objects or concepts, therefore, the improved

ability to look at words as a whole for comprehénsion is only an
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intermediate stage in learning to take the whole phrases or other
meaning wnits in a single focus, Basically this teaching strategy
for the whole-word method involves getting the student to as-
sociate the ﬁrinted form of a word with its spoken form and with
the concept of the word that is already stored in mehory. Words
may be presented in context or isolatioﬁ;_ For developing this
method, the student will perform word analysis, breaking down the
words into small elements, or using context clues in which the

context may give some definition or contrasting with statements,

The Language-Experience Approach

The student understands all the sentences and _paragraphs; The
student can distinguish the fact and the opinidns, the author's
burpose, to find the main idea, the relevant sentences énd'the
irrelevant oﬁes; In this case the student knows the words’

of the vocabulary, In this stage the student is able to use the
sktills: he knbws as skimming, scanning, author's purpose, rela-
tionship of qause—éffect, analogy of time; sﬁace, etc, For the'
application of this method there are a variety of exercises for

each case such as the following:

In which sentence does a person expréss his or her opinion?

‘a, "This is the second time I have seen the movie," remarked

Barbo ( ) ’

'be Terry said, "I didn't like the movie at all.," ( )

‘€o™I'1]l see the movie this Saturday night," stated Bob, ( )

Phrase recognition exercise: same or different,

SEE THE GIRL IN A DAY
SEE A'GIRL () | IN THE DAY (
'ALL NIGHT LONG BY THE SEA

ALL NIGHT LONG ( BY A SEA
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The senfence-combining approach: Combine thé»sentence in each
group into only one séﬁtence, using the word in parenthesis
" to join them,
"1, (a) John went to tﬁe library, (AND)
(b) Mary went home 4
2. (a) The students were happy; ( BECAUSE)

(b) The students passed the test.

1.8. TECHNIQUES FOR TEACHING READING COMPREHENSION

After the.use of the methodology in the reading process the teacher, to.-
achieve the goal in the best way possible should apply the techniqués,
those didactic resources applied in order to acquire the objectives pro-
posed by the teacher in his/her plan, For each level of students
(beginners,‘infermediate and advanced) the application of the technique

has its own level speéially according to student's needs

An analysis of thé technique that makes easy or difficult compre-
hension reveals the importance of the use and correct application of the
techniques, There are various techniques for helping students increase
their reading efficjency., Here in broad térmé are the techniques and

strategies of reading that we hope will be learmed through our text,

‘a, Techniques involving flexibility of skill applied for phonics method
and whole-word reading,

b, Word-attack techniques: how to tackle ﬁnfamiliar lexical items by
using items of morphological inferenées from context; etc,

‘¢, Techniques of utilizing information that is not strictly part in the
text itself, |

d, Text-attack skills: the process of interpreting the‘text as a whole,
using all the clues available including cohesion and rethorical

structure,
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- The techniques written above, we can classify the skills (techniques)
amoﬁg others: -
"1, Context Clues, Root Words, Prefixes, Suffixes, Prefixes and Suffixes,
Vowels and Consonants. |
2.‘Main Idea, Fact and Opinion, Cause-Effect, etc,

3. Skimming, Scanning, Comprehensive Reading, etc,

"1.8.1, Context Clues

Some words are often misread because they are read quickly.'
Example the words ELBOW-BELOW, Once written the sentence, choose

the word that completes the sentence. THEIR - THERE

The birds seem to fly just - " " the white clouds when I

watch them from here,

Members were asked to show """~ """~ identification cards to

the usher,

1.8.2. Root Wrds

Many wrds are formed by adding endings, suffixes o prefixes,

Example: from ACT, aéting - actor - counteract - - react -
inactive,
Underline the root word in agreeable - agreed - agreement,

"1.84.3. Prefixes

Play an important role within the reading process because they can
expand the vocabulary and consequently other interpretation,
Example: The following words begin with the same letters

UNable - UNjust - UNion - UNcle - UNbroken. Check each word below
that contains a prefix meaning opposite of or not, The_prefixes

are written before the letters or words.
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1.8.,4, Suffixes

Are written at _the end of the word, and like the prefixes, expand
fhe vocabulafy; |
Example: In the following words the suffixes are underlined.
Complete the sentence writteh below with the correct
word,
mﬁsicIAN - musicAL

A serious’ U will practice every day,

"14.8.5. Vowels

Draw a line under each one syllable word in which you hear the.
same vowel that you hear in the key word above the sentences.
VOWEL SOUND IN (ALL)
—Paﬁl asked for a small root beer at the refreshment stand in the
park. |

-~-- -~The. lawn .looks neglected whenever the grass is too tall,

-It wasn't John's fault that his elbow hit Jim's jaw,

1.8.6, Consonants

Read the following lists of words to yourself, listening for the
sound given at the top of each list, Put a check before each

word in which you hear the sound:

/f/ sound /ch/ sound
—fit | ---child
---laugh ' | ---venture
--—telephone j A --—Watéh
---shephered _ ---chorus

For Reading Comprehension the teclniques employed by the teachers are:
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1.8.7+ Skimming

Skimming‘is.a reéding skill the student can use to locate specif-
ic information quickly; When the students skims his eyes pass
quickly over the reéding material, looking for such clues as a
numeral, a name, a cépital letter, an italicized word, a date, or
a letter or word printed in boldface, It is important to remem-
ber that yOﬁlshould look for just these clues and not read word

for word, It involves speed, preliminary selection of information,

and initial judgments about the meaning or the importance of a

passage. Over-all impressions and general ideas are the result
of skimming, and it is important for us to recognize the special
usefulness of such a procedure as one part of the overall process

of reading.,

It is not necessary for students to skim perfectly and get a

sense of the exact, overall meaning of a passage., We can guide

~them by means of advance questions to skim for the author's basic

points, his point of view, and conclusions about the relative
importance of one point compared with another., An éxample of
reading employing skimming is when we buy a newspaper, and at a
glance we read the fitle of the many articles for getting general
information, Finally, skimming is used for several purposes:

a., To find a particular piece of information in a passage, a fact,

a quotation, a reference.

'be To grasp quickly the main ideas and most significant details

of a selection,

‘co To test whether material can safely be skipped, or on the

other hand to pick out from a passage that seems Otherwise

irrelevant any part that must be read thbroughly.‘

'd. These different purpose call for different methods,
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When skimming for particular information, either a fact or
the answer to question, keep in mind exactly what it is you are
looking fOr;

The second ﬁurﬁose for which you skim is to find main ideas
and significant details; Skimming for this purpose ﬁfoceeds dif-
ferently, You read the first senténge of each paragraph; occa-
sionally, if you feel the first sentence is unhelpful, you may
add a phrase or tw from the second sentenCe; This reading of to

first sentence gives you the main ideas,

The methods for skimming are:
- Preview
- Overview

- Survey

1.8.8. Scanning
Scanning is another procedure. In scanning the reader is looking
for a specific bit of information, She/he ignorés everything that
does not answer the questions and in'this way learns selectivity
in a precise way;..Scanning helbs the student search qmickly for
the specific information he wishes to get from the material such

as when, where, how much, etc,

The teacher is right in assuming, however, that the develop-
ment of scanning skill is progressively builf up and those students
“ move from a position of initial frustration to increased control,
Scanning e#ercises are easy to devise: . the easiest are those
requifing to student to scan for a single word, or specific fact,

etc.

Example: Look at the page ... and find out when Simdén Boli-

var died, How many times does the word THESE occur in this page.
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1,9. TYPES OF MATERIALS FOR TEACHING'READING COMPREHENSION .

There are a limited nuﬁber of ways in which thoughts and ideés are ex-
pressed and this makes it possible to identify with a correct of use of
materials, but the first>step the teacher needs to increase the stu-
dents' motivation to read a difficult selection by providing background
information through an overview of the confents. It is more important
for a selection to come close to the learner's interest and concerns

than to suit the teacher's taste.

Reading materials must describe facts; events, and ideas with
which they are already familiar through their everyday lives, Students
can deve10p facile reading skills when the content they read presents

an intellectualvchallenge at the level of their experience and thinking,

The material should be simple enough that the student can find_a
beginning point in learning to read in a sequential and functional way
S0 thét it meets the needs of the student in his continued progress in
reading, The material should be built around students' interests and
pfoblems. The student will be interested in many types of works he

might be able to do as soon as he learns to read well.

The téaéher must provide activities tﬁat stimulate such as environ-
ment as much as possible, together with specific exercises to develop
this skillAwhich is difficult for so mény students, Exercises are fun-
damental to the activities of comprehension in English reading; the
exercises and the activities should be combined to form a graded reading-
comprehension class,

Among the essential activities is work in reading comprehension with
graded exercises according with the level and category of students prac-

‘ficing the s;me exercises, but with the grade of difficulty giving them
a sense of progress and continuity of purpose., All activities and

‘exercises can be the same, but taking in mind two specific student's
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characteristics:

a8, It must be graded according to the level and category, (begimner,
intermediate and advanced students)

'be It must be interesting, stimulating, and challenging for the students,

At the same time, the systematic nature of a graded reading-compre-
hession exercises makes it ideal for individualized learning, Some of
the types of exercises are developed according to the skill employed,

and the experience in developing exercises and material of your own,

When the passage including sentences, paragraphs, iilustrations are
not understood although the vocabulary is known, it is often because it
is long and difficult to comprehend syntactically, The first advice for

a student who finds a text difficult for these reasons is:

a, read it fast, without stopping, getting what you can from it;

b; read it again slowly, looking up key words in the dictionary if you
have one.

‘c, next stob and ask yourself questions about what you can think the
text is saying; |

'a. réad it & third time looking for evidence that yoﬁr predictions were
correct, By this time, some of the sentences of the paragraph or the
whole passage should be ciear; At this point, if some of the sen-
tences are not understood, the teacher should make other activities

- @s the analytic approach:

& Exerciseé with complex nouns groups which consist of a head noun
modified by adjectives or other words. It is called word analysis
broceSS; The student is taught to break down words into small |
elements as the stems, prefixes and suffixes, etc,; in other cases,
‘writers gften avoid the repetition\ofAthe same words for stylistic:
reasons prefering elegant variation selecting a word that means a

most the same as the word to be avoided; thus, in the same text,
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you might find‘synohyms.

% Paragraph analysis, this exercises is done when the student cannot
understand the organization of the materials as a whole, Conse-
quently the teacher with the foreign student should practice with
the skill: find the topic, find the main idea, find the major

supporting details, and find the minor supporting details,

It is importanting and ideal for the teacher to choose the right
material edit, modify it or create appropriate materials for students

with varied needs and purposes to.read.

Another potential source for developing the skill in reading com-
prehension is printed materials (basic and referential texts) such aé
books, magazines, and newspapers, appropriately altered to meet the

requirements of the students.

A last source we can add is the visual comprehension materials with
the diagrams and pictures which will often help:with,tandtSQmetimesgbe es-
sential to, the inferbretation of a text, They are frequently the quiék-
est way to present cbmplex_information, which might otherwise take sev-
eral pages of the text to exﬁlain. This is particularly true when.the

text is concerned with technology or science.

These materials are often used by the writers to assists the
.reader in the comprehension of a teXt; This ié particulérly true of
~ descriptions and exﬁlanations of systems and processes, What the writer
is trying to communicate, the reader must be able to visualize, or to

recognize the same information as the writer.

A wide range of reading skills, strategies and techniques with the
materials has been convered, drawn from contemporary work in this field.,

The material is thoroughly taught, not just tested, and there is a large

'vari‘ety of exercises with which the student and the English Foreign Lan-
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guage Teacher can practice,

Another considefation is the student's ability to diétinguish the
criteria for selecting materiéls with the teacher, especially with
extenéive reading materials., To choose books for extensive reading, the
ériteria or readability (suiting the linguistic level of the reader

student) and suitability of content are even more important than when

- the teacherand the student select the text.

bTo summarize, extensive matefials-shquld be:
a. Appealing: They Amust apﬁeal to the intended readers,_supplying what
- they want (tﬁeir interests), The characteristics of the
book are attractive in appearance, well printed, and with

good coloured illustrations,

‘b._Eaéy: The language must be easier than that found in the current

Foreign language coursebook.
c. Short: The length of the book must not be intimidating; elementary

students need::short books that they can finish quickly.

'd, Varied: There must be a wide choice suiting the various needs of the

" readers in terms of contents, language and infellectually

maturity.v
In conclussion, reading is not a edsy skill, it depends on the
creativity of the teacher to prepare the materials in order to compre-

hend the message on what the reader perceives from the writer,

DEFINITION'OF.THB ROLE OF THE TEACHER WITHIN THE PROCESS OF READING

COMPREHENSION

Teaching is normally a simple passing on of knowledge from teacher to

| student, as in teaching names and dates in a History class or teaching

rules and formulas in a Math class, But this cannot be true of the
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teaching of reading, which is a natural skill, like walking or talking,

The teacher has a crucial role to play in helping students learn
to read,  The students must do the learning for themselves, but the
teacher can have a major effect on whether any given student chooses

to go 6n reading in the language.

The teacher must create the world of reading in a particular
~class, It is the teacher who must stimulate interest invreading, who
must ﬁroject his enthusiasm for books, and who must help students to
see that reading can bé of réal value to théem, This means felating
reading to the-interésts:of the students, to what they are thinking and
talking about and therefore know,enough to relate the content of their

reading,

Good reading assignments should grow naturally out of the interests

and concerns of individual students,

The major problem fof most teachers of a second languége‘is inad-
equate knowledge of both the content and the fofm of whatever ig is that
they are trying to read; Choosing their right materials becomeslall
important and it is the teacher who must choose, edit, modify, or creat
appropriaté materials for students with varied needs and purboses and

in a sequence of increasing difficulty which will lead to improvement,

The kind and the amount of reading will depend on the reading that

the teacher introduces to them or hepls them to discover,

The readers believe that to comprehend the text they must first
cémprehend every word in the text, But comprehension depends on proc-

essing larger units of text in a series of prediction/confirmations,

A second reading strategy consist of inducing his students to

abandon the word-by-word approach to reading by introducing exercises

(timed readings, read-and-lodk up, divided or distorted text).
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A third strategy is reading different texts at different rates,
and with greater or lesser attention to detail for different purposes.
Students must learn to skim the main idea and to scan for specific
kinds of information, and they may also have to learn to read critical-

ly, to evaluate the author's arguments,

The teacher stimulates interest, selects and adapts appropriate
materials, promotes useful strategies and provides each student accord -

ing to his needs,

"1,10.,1, Specifications Of The Goals Of The Reading Comprehension
(According to the instruction program).

.Many,teaéhers realize that the skill'students need most is
‘reading, Reading is a multifaceted, complex skill made up of a
numﬁer of psychological, physical, and social elements; As
there are many sides of kﬁowing a language, SO there are many
aspects to effective, mature reading., Unfortunately, in lan-

guage pedagogy, too little attention is devoted to this skill.

Few students, even after years of study, are able to read
English easily; The vocabulary and syntax of newsmégazines,
novels, and nonfiction books seem quite beyond the reach of
most,students; Students must go beyond the language textbook if
they are to get a level where they can read for the purboses of
learning,ipleasure and enjOymént; Reading would seem to be the
most atfainable language skill for students in countries where
English is not widely époken; Reading requires only a text and
a reader-and bossibly a dictioﬁary.

“'The reading'coméetence in a new language is an achievable

goal to teachers, They must develop reading programs that will

help students move from textbook prose into reading material
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that they selecf for themselves,'according to their own inter-

ests and curiosity about the world,

We need the three m”s of success in learning to read

(maturation, motivation, and meaning),

A levei'of cognitive maturation must be reached before a
child is ready to read, although the age may vary, Motivationi
a étudent reads é lot when other family members read and when
there are samble materiais to read, Meaning: the child must

know the content of the reading,

A reading program should give attention to.the skill of

reading alone and for its own sake, Practices such as haviné
. individuals‘ﬁead aloud, or choral‘reading in which the class
reads aloud following the teacher's model, are questionable
ways to teach the reading skill, Such activities offer 6ppor—
tqnities for orél practice, and teaéhers sﬁould view them as -

sucCh,

A reading program should teach strategies explicitly,
through intensive reading lessons appropfiate to the develop-

mental level of the students.,

Learners should be encouraged to use guessing and predicting
strategies when they read, and teachers should support them in"
this activity; The teacher can increasé the students' moti-
vation to read a difficu;t selection by providing background
information through an overview of the.contents, It is ﬁore

important for a selection to come close to the learners'

interest and concerns than to suit the teacher's taste., As
much™as possible, learners should read about facts, events,
and ideas with which they are already familiar through their

everyday lives, Another important activity of the reading
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program is "beading at the drop of a pin", Since reading is
primarily an individual activity, the teacher should provide
a quite time to.read individually, Talking about the content

of the selection can come after the individual reading,

In planning for extensive reading, the teacher should

provide an environment promotive of the idea that reading

yields enjoyment and pleasure, The activities should be

planned to get competence and efficiency in reading,
Forms For Assessing (Evaluate) Reading Comprehension

When the teacher considers that his class has gained a good

functional control of the spoken language, he may introducé

reading as an end in itself; The abilities needed'in_read—
ing a language include at least the language and graphic
symbols, ideas, and stylistics. The good reader can respond
simultaneously to the language, ideas, and stylisticsvof
mature writing, and can achieve these understandings with ‘

reasonable 'speed and fluency,

1.10,2.1. General form of the reading test

The test consists of a number of short passages of
Avarying styles and content, each followed by a series
ofAmultiple—choice comﬁrehensiOn. By a selection of
his passages and a careful working of his items, the
test writer is able to test the examinee's understand-
fing not only of the surface meaning of a passage but

also of the author’s purpose, attitude, and method,
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'1,10.3, Selection Of The Test Passages

11.,10,3.1.

'1,1043.2.

'1.10.3,3,

1,10,3.4,

Length

The individual test passages should be brief, Pas-
sages of between 100 and 250 words are about the

proper length,

Subject matter

The specific purpose of the test will dictate the
§ubject matter of the passage selected; The test
writer may draw uﬁon such works as biograbhies,

brose fiction,Aencyclopedia entries, and nontechnical

articles on the natural and social sciences.

The excerpts must be clear and meaningful when

taken out of context, and not require outside subject-

-matter. information to be fully comprehended,

Style and treatment of subject

There are.paragraﬁhs which(a) deal chronologically
Qith a series of events, (b) compare or contrast two
or more ﬁeople, obdects; or events, (c) ﬁrésent én
author's individualistic oﬁinions on a familiar

object,

Language

The simplification of reading passages must be care-

fully controled,
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'1,10.4, Sample Reading Passage and items

The following passage and set of comprehension items will serve

‘to illustrate the principles that were discussed above.

"In the development of literature, prose generally‘comes
late, Verse i; more effective for oral delivery and more
eaéily retained in the memory; It is therefore a rather remark-
able fact that English possessed a considerable body of prose
1iterature in the ninth cehtury, at a time when most other
modern langﬁages in Europe had barely developed a literature
in verSe; This unusual accomplishment was dﬁe to the inspira-
tion of omne man, King Alfred the Great, who ruled from 871 to

- 899, Whén he came to the throne, Alfred found that the learn-
ing which in the previous century had placed England in the-
forefront of Europe had greatly‘decayed. Ih an effort to re-
store his country to something like its former state, he under-
took to provide for his beople certain books in English, books
which he deemed most essential to their welfare, In prepara-

tion for this task, he sét about in mature life to learn Latﬁmf”ﬁ)

i; According to the information given in the paragraph, King
Alfred may most ﬁroberly be regarded as the father of EngliSh.
a; poetfy o
'b. learning
‘. prose
'd; litegature

'2; The writer suggesf that the earliest English poetry was

"'@. written in very difficult language

2

1. Adapted from Albert C. Baugh: A History of the English Language, Apleton

-Century-Crofts, 1957).
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‘b. not intended to be read silently .
‘c. never really popular with the public

d. less original than later poetry

"3, According to the parégraph, England's learning had hrought
it to the "forefront of Europe" in the
‘a, seventh century
"be eight century
‘¢, ninth éentury

"d, tenth century

‘4, The writer suggests that at the time of King Alfred most of
the other modern languéges’of Europe had .
‘a, both a verse and a prose literature
'b; a literature in prose but not in verse
»C; neither a §rose nor-a verse literature

"d, a literature in verse but not in prose

‘5, ¥We may conclude from the paragraph'that the books which
Alfred "deemed most essential' were
‘a, written largely in verse
"b, later translated into Latin

Ceo original with Alfred himself (1)

1.10.,5. Diagnosis of Reading Comprehension Ability(Test)

A teacher may be interested in keeping a progress chart for the
‘students or in providing them with periodic feedback on their

reading. There are some ways to check comprehension, each of

1, David P, Harris: Testing English as a Second Language, Tata Mc, Graw

Hill Publishing Company Ltd, New Delhi, 58-66.,
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which tests performance under a different set of conditions,

"1,10.5.1.

First

The reading can be timed or untimed, When students

14104542,

are being timed, they tend to force themselves to
read faster; untimed, they tend to read in what they

consider to be a more careful fashion,

Second

The comprehensioh check can also bg timed or intimed,

‘i.e., students can have the necessary time to work

1,104 5.3,

throught the questions or they can be given only a

limited amount of time.

Third | ‘ . -
The comprehension questions can be answered with or
without reference to the ﬁassage. The student who
makes use of princiﬁles of organization to remember
where particular information is located, even though
he cannot riemember the sbecific details, will be able
to find the information fast and answer the-quéstions

correctly.

Fourth

Students can see the quéstions beforé théy read, and
then ta e the combrehension check after reading the-
entire érticle; Or students can underline and read
the topic sentences, see the questions, then read the

entire article and answer the questions,



45

~Finally, students can read, take notes, and then answer
the questions by referring to their notes but not to the origin-

al selectién,

These five variables can be combined in a number of ways.
For instance, notes can be bermitted when the reading is timed
so that students will have time to ﬁnderline only the most
essential facts, On the. -other -hand, if students need a confi-
dence—buildiﬁg expérience, the teacher can run an untimed read-
ing and comprehension check, allowing thé‘students to use the

article while answering the questions.

"The feading skills are not simply a matter of practice -but
can be taught and developed; These skills need not be postponed
until the intermediate or advanced levels, but the reading should:
be an integral component of the ESL (English Second Lanéuage)

program from the very beginning," (1)

1,10.,6+ Measuring progress in Reading Comprehension

The teacher must determine each child's levels of reading ability
and;sﬁecific reading strengths and weaknesses, KXnowing the
child's levels of reading ability allows the teacher to select
suitable reading material; Knowing which skills have or have '

not been mastered enables him to individualize skill development.

One of the first steps to obtain useful information about
children's reading ability is to ask the right questions, Know- -
ing what information to obtain enables teachers to select the

appropriate measures,

N

"1, Cf, Amy L, Sonka: Reading has to be taught, Too in A Forum Anthology,

USIS, Washington 1986, 123-21),
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L6

There are basically two situations in which teachers need
to know at what reading level pupils are functioning: (1) se-
lecting materials for various purposes and (2) determining the

particular reading skills individual children need to learnm,

Teachers must attempt to rich the child's general level of
reading with material that is neither too difficult nor too

easYe

Relating rate to comprehension

The degree of relationship between rate and comprehension varies
with the age of the readers, the kinds of materials used, the
method used to measure these two factors, and the chil'd purpose

for reading.

There are many possible reasons why a pupil may be a slow
reader, such as weak word recognition, faulty reading habits,

poor comprehension and inflexible rate.,

.. [N

One way to increase rate is having the  children read se-

- lections under timed conditions, The knowledge that they are

being timed and will have to answer comprehension questions is

' a strong motivation to increase rate without loss of compre-

hension,

In evaluating functional reading skills, teachers have to

rely primarily on their own resources, Some reading manuals

~contain practice exercises for develoPing specific study.skills

and other skills related to the content areas, These exercises
may be used directly or can give ideas to make exercises, In

the superior grades the teacher can test specific skills

recently taﬁght, the meaningsof technical forms, finding entries
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_in dictionaries andencyclobediés. Exercises also show which
children have understood and_successfully coﬁpleted and which
have not, For the second group, talking abéut the difficul-
ties exﬁerienced with each child in doing fhe exercises may
‘be better than another test: A useful procedure is to ask
the child to do again the items where he was wrdﬁg, givihg

his reasons and explaining his steps.

To teét qomprehension there are models of reading, For
knowing the combréhension the teacher may ask questions about‘
the paragrabh. The questions may be mimeographed., So the
teacher knows‘the slow readers and tries to form groups and he

tries to reinforce their pupils' weaknesses,

The teacher uses at first a>screening test and after an
informal reading inventory (IRI), that it is a series of

graded selections,

The aim of all these efforts is the pupils can get useful

information and become good readers," (1)

‘1. Cf, Albert J, Harris-Edward R, Sipay: How to. teach Reading, Unit 6.




CHAPTER 2

DESCRIPTION OF THE INVESTIGATION

2.1, CBARACTERISTICS OF THE STUDENTS: AGE, NUMBBR, COURSES

The application of the xperiment was developed in the fifth .course of
the High School "La Dolorosa". The same is divided in three special-

jties:

a. Mathematics with two parallels, Parallel A with 2u s{udents, and
Parallel B with 28 students.
b. Quimico-Biolégicas with 32 students.

‘ce Filosbfico-Sociales with 36 students,

The overage of their ages is 17 years approximately.,

.2.2. DESCRIPTION OF THE SAMPLE: CONTROL GROUP AND EXPERIMENTAL GROUP,

With the students of the fifth course of High School "La Dolorosa" five
reading techniques are going to be éﬁplied: Main Idéa, Fact and Obinion,
Relation Cause-effect, Skimming—Scanning, Generalizing and Summarizing,
The Fifth course is divided in two groubs: The Control Groub and the
Ezperimental Group., The total of students is 120; The students who
beiong to the experimental group are those of eSpecializatian of Méth-
em&tics, and The Control Group are those who belong to the specializa—
tiom of Quimico-Biolégicas and Filoséfico Sociéles. The first group
(£x§erimental Group) will receive three classes with each technique,
total 15 classes; and the second group (Control Groub) will receive the
same number of classes but without any technique; After each class in

- both grouﬁs the evaluation will be done and the score will be registered

in the sheet of evaluation,
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The attendance to class of the students of the two groups is regu-

'lar because they are in the last courses of Secondary Educatlon conse~

quently, there are the participation of all students in the appllcatlon

of the reading techniques as a new methodology in the Reading Compre-

‘hension. In the experimental group as well as in the controll group,

the classes are taught with a previous daily class plan and all the

materials and the exercises for each technique,

ANALYSIS OF THE STUDENTS' CRITERIA ABOUT HOW THEY HAVE RECEIVED THE

ENGLISH READING COMPREHENSION. CLASSES.

After teaching Réading Comprehension through the application of some

techniques the students' criteria had two phases: At the start there

 was a brief discussion of Reading Comprehension and Translation of a

Reading only to try to make clearer what Reading Comprehension is, It
is likely that students will not immediately understand Readlng Compre—
hension but it was hoped that they will gradually get a feeling for it

as they preceed through the classeés,

After the first class about the employment of the Main Idea as é
Reading Technique, the students learned to use the ability to find out
the most important thing an author is trying to say, the Main Idea or
central thought was, perhaps the most valuable comprehension skill,

The different 0pihions favorable because this meant an entertaiment the
selection of Main Idea, the distinction between essential and nonessen-

tial information and between the most importaﬁt idea and details,

In the same way the students felt interest with the rest of the

reading techniques as Fact and Opinion, relation Cause-effect, Skimming

“and Scanning,-etc, Most students get so accustomed to read with these

techniques because they are motivated by distractions, confortable

study, positive posture feeling for something, and pleasurable expecta—
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tion,
Students tend to enjoy activities asked in the evaluation procedure;

they are easy for them, and in which they feel safle and secure,

A number of factors interact to influence reading interest, These
fall mainly into two categories:
- Personal Factors, and

- Learning of a new technique or procedure,

" To the first belong the age, sex, intelligence atfitudes, etc;
According with.the age, most student disblay and interest in stories of -
certain characters of their own age. The reader's sex may influence
reading interest because it becomes more bronounced by the Junior High
School than in elementary school., Their intelligence is bright, read

more, and have a wider range and more nature reading .interest,

Analysing the Second Factor, the different exercises developed with
each teachnique, the students felt satisfaction because this meant

recreational activity, enjoyment with the practical exercises, etc.

2.4, ANALYSIS AND DESCRIPTION OF THE EXPERIMENT:

In the teaching-learning pbocess of English Language for foreign students,
it is important to teach not only grammatical rules, vocabulary but the
student can read, understand what he reads. The English teacher can use
many ﬁrocedures, didactic resources in order to teach how the students

can understand the readings.

In the preseht case, ‘I am going to exberiment how some reading tech-
niques can'develOP skills to comprehend readings, The experiment is
based on the ;pplication of some techniques to comprehend in the best way
what the student reads, The students who receive theAexperiment is.

called the EXPERIMENTAL GROUP, Other students who receive the classes
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about reading is called the CONTROL GROUP.

The place where the experiment is applied is the "LA DOLOROSA" High
School, The fifth courses is divided according with the specialization,
The courses whose specialization is Mathematics receive the reading com-

prehension classes with the‘techniques (experimental group),

The courses whose specialization‘is Quimico-Biolégicas and Sociales

receive reading comprehension without any technique (control group).

The contents of the reading are the‘same for both groups, The num-

ber of the classes is equal for both grouﬁs.

The set of activities for the learners(both groups) is specified
in the daily class plan,

The evaluation will be scored / 20 points.

\

APPLICATION OF THE TECHNIQUES WITH THE EXPERIMENTAL GROUP.

Teaching of Techniques in the fifth courses of "La Dolorosa" High School,

TECHNIQUES

2.5.1, Main Idea
2,5.2. Fact and Opinion
2.,5.,3., Cause-Effect

2.5.4, Skimming/Scanning

'2.5,54 Generalizing and Sumarizing

'2,5.1, First Technique: Main Idea’

1. Schedule:
Monday

Tuesday
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2. Nro, Classes: Two
3; Objectives: At-the end of the study of the MAIN IDEA‘TECHNIQUE,
| | the student will be able to:
'3;1; Identify fhé main idea in a article, a paragraph, etc,
'3;2. Recognize the purposes of the writer.,
3;3. Understand what he reads,
‘4, Didactic Materials: |
'4;1. Permanent: Chalks; ‘erasers, chalkboard, copy-books,
rulers, etc;
4;2; Inforhative: Books, magazines, newspapers, dictionaries,
etc; |
"4;3; Exberimental: The readings with all the activities for.

evaluating,

(84

« Evaluation:
After the abblioation of the technique in each class, the stu-
dents receive the sheets with the readings and the acti&ities
to develob. These activities are evaluated from 1 to 20 boints,
and the score obtained for each student is registered in order

to- compare with the score of the students of the control group.
2,524 Second Technique: Fact and Opinion

i; Schedule: Monday, Tuesday
e Nro; of classes: Two
”3; Objectives: At the end of the study of the FACT AND OPINIOﬁ
| TECHNIQUE, the student will be able to:
‘3;1; Distinguish the facts from the opinions;
'3;2; Identify the facts and oﬁinions underlining in a Reading,
%, Didactic Material:

‘4.1, Permanent: Chalks,erasers, chalkboard, copy-books,
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rulers, etc,
4e2, Informative: Books, magazines, newspapers, dictionaries,

étc.

4.3+ Experimental: The readings with all the activities for

evaluating;
Evaluation:
After the aéblication of the technique in each class, the stu-
dents recgivé the'sheets with the readings and the activities
set. to develoél' The same are evaluated from 1 to 20 points,
and the score obtained for each student is registered iﬁ order

to compare with the score of the students of the control group.

2.5,3, Third Technique: Cause-Effect

u,

Schedule: Monday and Tuesday

Nro; of classes:v Two

Objectives: At the end of the study of the Cause-effect Tech-
nique, the student will be able to:

3;1; Rgcognize the relation cause-effect,

3;2; Make relations of cause—effeét;

Didactic Material:

‘4,1, Permanent: Chalks, chalkboard, copy-books, rulers, etc,

- 4.2, Informative: Books, magazines, newspapers, dictionaries,

etc,
4;3; Bx@erimental: The readings with all the activities for
evaluating;
Evaluation:
After the application of the technique, in each class, the
students receive the sheets with the readings and the activi-

ties set to develop, The same are evaluated from 1 to 20
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points, and the score obtained for each student is registered
in order to compare with the score of the students of the

control group,

2.5.4, Fourth Technique: Skimming and Scanning

1.
2,

‘3,

5.

Schedule:  Monday and Tuesday:
Nro; of classes: Two
Objectives: At the epd of the study of the SKIMMING AND
SCANNiNG TECHNIQUE, the student will be able to:
‘3;1. Skim in a reading given;
3;2. Scan within in a reading,
Didactic Material:
'u;i; Permanent: Chalké, eraser, chalkboard, copy-books,
| rulers, étc.
'4;2: Informative: Books, magazines, newsbapers, dictionaries;,
etc, |
4;3; Experimental: The readings with all the activities for
evaluating:
Evaluation:
After the aﬁblicétion of the technique in each class, the stu-
dents receive the sheets with the readings and the activities
set to develob. The same are'evaluated from 1 to 20 points,
and the score obtained for each student is registered in

order to compare with the score of the students of the control

- group,
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2,5.,5, Fifth Technique: Generalizing and Summarizing

1, Schedule: Ménday and Tuesday;
'2; Nro, of classes: Two
'3, Objectives: At the end of the study of GENERALIZING AND
SUMMARIZ ING, the student will be able to:v
3.1; Generalize and sumarize the contents or the meaning of a

reading given.

'3;2. Understand what théy'read through the process of
sumariZiﬁg* and generalizing;
:4. Didactic Material:
4;1. Permanent: Chalks, eraser, chalkboard, copy-books,
rulers, gtc;
~ 4,2, Informative: Books,?pégazineé, newspapers, dictionaries,
etc,
'4;3; Experimental: The réadings with all the activities for
the efaluation activity,
5. Evaluation:
After the apﬁlication of the technique in each class, the stu-
dents receive the sheets Qith the readings and the activities
set to devélop; The same are evaluated from 1 to 20 points,
aﬁd the score obtained for each students is registered in order
to compare-witﬁrthe score obtained for the students of the

control group,
2.6, MATERIALS USED IN THE DEVELOPMENT OF THE EXPERIMENT
2.6.1.First: Tectmique: Main Idea

Materials: Three Readings



- 56

"2.641.1, First Reading

Americans generally work from thirty-five to forty hours
a week . In the United States, almost all the single
women wofk; and many married women do, too., They are
often teacher, nurses, librarians, secretaries, ér

clercks, Some women are doctors, lawyers, or dentists,

The people generally hard., Americans are efficient,
and time is important to them, They are very active,
They are always busy, and often in a hurry, but they are

also'friendly,

American schools begin in September after a long
..summer vacation, There are twO’semesteré.in a school
year; the first semester is from September to January,
and the second semester in from Frebruary to Juﬁe._ The
majority of Aﬁerican children go to public school in
every part of the country, and they are free from the

kindergarten through high school,

High School'studenfs take only four or five subjects
at the time., They usually go to the same classes every
day, and they have an assignmént for every class, They
often Have one- or tw0‘§eriods in school, but they have
to study'at hoﬁe, tOO: They also enjoy many school»
activities during the year, including band, orchestra,

chorus, games, assemblies, plays, and danceés,

/

Americans like sports very much, In the fall the
popular sport is football, All the high schools and
universities have their teams., The boys on the teams

practice after. school every day, The game with other

7
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schools are usually on Saturdays afternoons, Thousands
of people, young, and old, watch these football games

in September, October, and November,

In the winter the polar sport is basketball. There

is usually a game every Friday night in one school
- gymasium or anothér. Some parts of the United States

have a lot of snow and ice‘during the winter; Many
people there, like to ski ar skate. 1In the other seasons
Spring and Summér, millions of Americans enjoy baseball,
The schools have their games in the Spring, but the
important ﬁrofessionals teams blay durihg the Summer,
Of course, a lot of beoﬁle go swimminé in the Summer,
too; Some also blay ténnis or golf, and others go

fishing,
Activitiés:

Finding the Main Ideas:

"A, Main Idea: Identify the Main Idea of each passage.
Then write it on lines,
"1, Main Idea for the first passage is ..... vesacesns
‘2, Main Idea for the Second PasSage 1S .eeeveeesen.
'3, Main Idea for the third passage iS ..ceceeeveceoe.
B. Working with words: Write the opposite of the words
“ - , : written on the left,
1, women cecveccesces 3o hard L...ceieceene

"2, single cecesssscse. U4, active ...... e
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.5. Children ..o-vo.---oo-‘ ggyomg o't;"'.o'.ooc

A6‘ Swnmer l.'..'l.‘."l. 10. night .;l"..'......
'7. pliblic ....‘........, 11. ice S 00 o0 s o9 oo
"8, much cevesesccesss 12, enﬁoy cevesvevscncas

C. Interpre_ting Ideas: Check the phrase that completes
| the sentence correctlyl
When we say: In the United States the single and the
married women work, It means:
'1; In the United States éverybody works, ¢ )
'2; Some persons like to work; | « )

3. It is necessary to work, « ).
2464142, Second Reading

. Americans like to travel: Their countfy is Very large.
.- - . . They want to see—interesting.ﬁlacés in the- East, and in
the West, the Norfh and the South, Some go by plane or
by train, others take boat tri@s or bus trips, but—tﬁe
majority.fravel in their own cars: Many families take
an automobile trib during the Summer; Thé touriét

business is a big business in the United States,

There are over fifty million cars in the country.,
In fact, mofe than seventy ber cent (70%) of the families
own one; A car is very important in the life of an
American because he uses it for business as well as for
pleasure; American cities have wide streets, and there
ére good roads in all parts of the country, There is a
lot of traffic on these roads during the summer because

that is vacation time for the majority of Americans,
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Activities:

‘A,

Maih Idea
Check the title thdt best describes the main idea of

the article,

'le cveeeceereessse The United States is a large

country,
2. DAL LI B AL BN B B B B BN AR BN N J Vehicles and.tourism.

3. cesseescsvesces The traffic in the United States.

Uy veeesessessssss Wide Roads and Streets.'

Check two reasons that best explain why

AMERICANS LIKE TO TRAVEL

1. ¢ o0 ooV s e ]Bcau& 'there are gOOd roads.

"4 ecssesvsseess because there are four seasons,

e ceeeeevees..s because it is vacation time;

4, ...........;. because the country is very lérge.

Main idea: When a word means the same or almost the
“same, it is called a synonym, Match each

word on the left wifh its synonym by writing the

correct letter next to it.

1. cvee... travel a; necessary
2, ..;;... to see "b. vehicle
‘3. ...;... tars 'c; to watch
'4; ceesens imﬁortant 'd; trib

'5; .....;.itraffié ‘e. transbort

Write T next to statements that are true, Write F

next to the statements that are false,

1. «....... The United States is not a very large
country;.

24 <eveee.. There are not four seasons in the United

States.,
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3. ..... The roads are good in the United States,
be ..... There are interesting places in all parts

of the United States,

'2.6,1.3, Third Reading

Some American women make their own dresses, and many
make clothes for their children, The majority of

Americans, however, buy their clothes ready-made.

There are several large department stores in most
American cities, There are other small stores, too; but
people like the big stores because they can usually do
all their shopping in oﬁe plaCe; Many department stores
also have a restaurant for lunch., They open at nine-
thirty or ten in the morning, and they close at five-
thirty or six in the afiternoon, In a department store,
there are generally many coéts, dresses and suits alike,
They -come in all sizes; In some departments the.clothes
are expensive, and in others, they are cheap. Of course,

the price depends on the quality and the style,

Activities:
Main Idea

'A. Check the phrase that best idéntify the main idea of
the article,
‘1. ...... ready-made dresses,
2. +¢.... large department stores,
3¢ ¢veess quality and Style;

by veecses American dresses,
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‘B, Check the phrase or phrases that best complete each
sentence, |
'1; People like big stores because :.;
-'a; they buy in one blaCe;

"be they find quality and style;
‘¢, they eat in the restaurant of the store,

‘2; Some American women don't make their own dresses_
becéuse”.;.
'8¢ +.... they buy their clothes réady-made.
Lb; eee.. they don't sﬁend a lot of money;
'c; ..... the children don*t like clothes made by

their mothers, ‘

C. Find the words in the article that have the following

meanings:

1. possess, have f:.;ﬂy cecvesessssesses. (part 1)
'2; dresses . .. | cesecseessasses.. (part 1)
‘3; major e eetenreeenaean (ﬁart 1)
4, big, enormous cevectseessvsaras (bart 1)
'5; shop, market cecescsercescnans (ﬁart 2)
'6; little, miniature ceeseresssnensess (part 2)
7. space, location ;......;.......;. (bart 2)
'8, dimension, extent cesesecerecvonnns (bart 2)
'9; kind, tyﬁe N § oY-% o |

10, attribute, characteristics .......... (part 2)

2.6,2, Second Technique: TFact and Opinion

Materials: Three Readings,

'2.6,2,1, First Reading
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What is America? Is it a country, a continent, or a
hemisphere? It is all of these things, To some people,
America meané_ the New World in general, a world of
0pporfunity; to others, it represents North America,
Central America, or South America, People also refer
to Lgtin America and Spanish America. To many, however,

America means just one country, United States.

In a general sense, all the people of America are
Americans, but they usually have another name, They are
specifically Brazilians, Mexicans, or Canadians, accord-

ing to the official name of their country, -

For this reason, a citizen of the "United States of
America,"~is specifically an American, Perhaps his
father was from England or Sweden, Perhaps his grand-
parents were from Germany, Turkey, or China; Perhaps he
has a Fnenéh name or a Spanish name, and perhaps his
neighbof'has én Italian name, a Greek name, or a Japanese
name, Each name represents a certain cultural background,
bﬁt all of these people are Americans, The United States

is truly a "melting pot".

What are these Americans like? They are very much
like people everywhere, but they are also different
because of their environment, This is natural, and it

is true of people all over the world .

We live in different countries, we have different
customs,vand we speak different languages, “No wonder

it is difficult to understand one another,
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A, Write (F) in front of the sentence if it is a fact,

Write (Q) in front of the sentence if it is a

opinion,

eeovee

* e 80

America is an hemisphere,

America means the New World;

Americans are very much like people,
America as a gontinent has many countries,

In each country there are differenf customs,
Mexicans have the best music,

Canadians live in the Ndrth of America,
Bfazilian names are difficult names to write,
Ecuador has the best climate of the world,

A citizen of the United States of America is

an American,

B. Circle two sentences that are Facts,

Circle Three sentences that are Opinions,

Second Reading

Postal Customs

Besides the main post office downtown, there are many

branches in a large city. There are also big mailboxes

on certain corners, perhaps every two or three blocks,

Thus, if a person has stamps, he can mail letters near

his home, A mail truck picks up these letters near his

hometimes a day and takes them to the main post office.

An American mailman(postman) delivers mail once a

day to private homes and three times a day to business
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offices downtoin. In the country, where each house has
a mail box besides the road, the mailman arrives by car
every day and puts the mail in these mailboxes; He
carries letters and postcards, magazines and small
packages; there is also a lot of advertising in the mail
as well aé'envelopes with bills in them, He always has
"a héavy load at Christmas time, when people send cards

or packages to their friends and relatives,

Activities

W Write'(F) in front of the sentence if it is a Fact,

Write (0) in front of the sentence if it is Opinioﬁ.

1; eeee. An American mailman delivers mail because he
is a good employee,

'2; ..... He always has a heavy load at Christmas time,

'3; «e... He carries letters and postcarﬁs, magazines
and packages,

He ..... The large cities have the best posf offices,

5, v.... A mail truck up the letters several times a
day. |

Bo coven if'a person"has.stamps;whe:can“mail létters
riear his home,

'7; eeees The postman delivérs the letters and postcards
only by‘car;

84 ¢ec... In the big cities there are mailboxes on
certain corners,

‘9% ..... The envelops with bill are on the post office
only; |

10. ..... The postman delivers mail three times a day
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to business offices,
"B, Decide whether these statments are True or False,
| Check the statemeﬁts that are trUe;
1. ..... There are not many branches in small qities.,
'2.';.... When a ﬁerson has stamps in his ﬁome; he can
mail letters near his home,
3¢ ee... A mail truck takes the letters to the main
post office.
'4; ees.s. The heavy iOad fbr the postman is in Christmas
| time;
‘54 «vve. The people who liye on the road, receive the

letters every day.
'2.6.2.3. Third Reading
Education for all

Perhaps you know that the American system of éducation
is diffefent in some ways from yours., Briefly, it is a
ISystem of public education for all American chiidren,
the rich and the poor alike, In a country as large and
varied as the United States, it is a huge task to give

all the children a good education,

The national government: takes a general interest
in the natién's schools, but it does not control the
academic program, the training of teachers, or the
oﬁeration of the schools, This work is responsability
of each state and its school districts, As a result the
bublic schools in some states are bettér than in others,
but the general plan of education is the same in all fifty

states,
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American show a great of deal of interest in their

children*s: education, The parents often visit the

school and meet the teachers and every American

supports the school when he pays his state taxes.

He also pays taxes to the school district if he owns

property there, This tax money helps to build

schools, buy equipment, and pay the teachers, These

district,

Activities

.schools are free to all the children in the school

A, Write (F) in front of the sentence if it is a

Fact, Write (0) in front of the sentence if it

is an Opinion,

1.

‘There is a specific program of studies

in each country,

In the United States the education for
all the American children, the rich and
the ﬁoor is alike,

Some states have the best training for
teachers,

The education of Americans is respons-
ability of each state,

Americans have a greaf interest in their
children's educations.

Some states pay more money to the
teachers, |

The national government does not control

the academic program,
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8;.;..'Some Americans like the education of other
states;
9+ ... The ﬁarents often visit the teachers because
| they need to know the knowledge.of their sons,
10; ... Every American supports the schools when he
ﬁays his state taxes,
‘B, Circle the word or phrase that completes the Fact
Sentence correctly;
'1; The American system of education is different froﬁ
others because it ... |
'a.vhas new technology;
"b. ﬁas its own customs,
'c; is situated in the'Norfh Hemisphere,
2. Tﬁe education in some states is better than others
because each district has its OWMeee |
'a; taxés; |
‘b. resbonsability.

'c; academic program,
2;6;3. Third Technique: Relation Cause-Effect
Materials: Three Readings
'2;6;3;1. First Reading

Some people from the country think that the city life is
the most interesting., They come to visit friends or go
to the hotel in the city. They étay for a few days or

as long as a week,

Some visitors think that foreign restaurants are
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the best part of tﬁé city life., Other have the nicest
time in museums, But maﬁy people think that movies or
concerts are the most important attractions of the
city, and most visifors like to go shopping for clothes

or presents,

In the cities there also many parks, different types
- of peoﬁle fall buildings, and other interesting things

to sée; Cities also have the busiest streets, After a
few days in the city, the visitors begin to think about
the country; They remember the trees and flowers, They
.suddenly do not want to see near the tallest building or
the busiest streét;. Now they prefer a quite place. They

want to return home the country,
Activities

‘A, Write the number of the Cause in front of the correct

Effect,

Cause Effect
‘1. Because the city life ‘a, .... People from country
- is interesting, go shoﬁping to the
citiés;
2, Because in the cities I¢b, ...: It is imﬁossible‘
there are foreign to walk downtown,

restaurants.,

3. Because the country is 'c, .... After a few days,

quiet, they are sad.
4. Because cities have d. .... People from comntry

museums, always go to the

cities,
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Cause

Because the visitors
‘remember the trees and

the flowers,

Because the visitors o

prefer a quiet place
. Because visitors buy

tlothes and presents,

Because they remember

the country

Because the streets are

busiest,

Because there are not

anything to buy,

€¢ cevee

fo ...,

"Be secee

h.' LI )

1. ses o

j. eecee

2.6.3+,2, Second Reading.- Relation Cause-Effect

country,

best.

Effect

Peoble from
country eat dif-
ferent kinds of
foOt.A

Visitors wants
to return home,
Visitors can
remeimber things
and old facts;
Pebple from
countfy think
about countx'*y;
After a few days,
visitors don't
like cities;;.
Peoble from
country go

shopping.

People from the city often take vacations in the country;
They swim and walk in the mountains or ride bicycles on
country road$: They see many trees, blants,gand animals,
Some think that the clear sky and the moon and hright
starts at night are the moét beautiful things in the

Others like to hear the sounds of the animals

At first peoﬁle enjoy the country, But at last they
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prefer the city. After a week they are bored, They

wvant to return to the city and its many activites, Now

they most want to see the movie or be back on a busy

street, They leave for home in the city.

Activities

Effect,

Cause
People from the cities
enjoy the clear sky,
the bright stars, and
the animals; |
They are quiet under the

trees.

After a days, they want
to return home.
People from the cities

like to leave home,

People from cities are

happy in the country

a.

‘e,

"A. Write the number of the Cause in front of the Correct

Effect
because'they take
vacation in the

country,

because they swim,
waik in the
mountains;

because they are
bored;

because they like
to héar the sounds

of

because they think

that these things
are important and

necessarye.

Check the statements that best describe the effect of

the following cause.

R EEEEEREEEEEEREIIII A I RN I A AN A IR A I A B I IR I L A A A 4

because they are bored and tired.
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S D Peoﬁle from.cities that wérk hard in their
offices ieave homes toAthe country;
" 2¢ seses PéoPle from cities don't have work;
'3;';.... Life in’the cities is interesting;
U .....YPeOple from cities take vacations on the
country;
C. Check the Statements that best describe the cause of
the following effects. |
People ffom the cities do not enjoy the sounds of the -
animals, 7- |
1. «e+... because they are working in their office,
2; ..;.; because they do not know the Eirds.
3; ..;.; because the noise of the daré;

"Ly ..... because the barks are .far from the offices,
2.6.3.3. Third Reading.- Relation Cause-Effect

Overpopulation is one of our greatest problems, It is a
world problem as well as a problem of concern to our own

country,

Protection of the environment is another problém
that affects all of us; Of the many problems of the
modern world; three stand out in importanCe; This
ﬁroblem is closely related to the problem‘of the ovér—
ﬁopulatibn;

Race relations is another of our counfry's most

important problems,

Activities:
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A. Write the number of the Cause in front of the correct

Effect,

Cause o Effect

1, Overpopulation in the 'a, .... workable problems,

2.

3.

u,

Cities.

Lack of protection of b, .... impurity of air,

the environment,

Race relation, ‘Ce ... social problems,

Concern problems, 'ds .... equality of problems,

Number these sentences so that they showin order the

subsequent effects, Take in mind the following causes,

. Cause

% The overpopulation in the cities,

1,

3.

u,

Se -

6.
7.

8.

10,

there are many beoble without work,

there are ﬁroblems of healfh;

some of them die with anaeﬁia.'

all needs are nof atténdéd.

the criminality aﬁﬁears everywhere;

beoplé from country become alcoholic ﬁersons.
ﬁeoﬁle ofbcountrie like the life of the cities,
there are not the sufficenf foods in thé
cities;

bedﬁle from coﬁﬁtry do not w@rk iﬁ théir
fertilé lands;

they leéVe homés to enjoy the attractions of

the city.

24,604, FourthuTechnique: Skimming-Scanning

Materials:

Three Readings -
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2,6.4.1, First Reading

In 1928 an English doctor was working in his laboratory
in a London Hospital, The doctor's name was Alexander
Fleming, One day he found a tiny of mold in a dish that
he was using in his work; He started to throw the mold
away;. Then he noticed that it seemed unusual; He kept
the mold and studied it for a long time; He discovered
that it could kill germs, He named it penicillin;

The tiny organisms that cause desease are ﬁrobably
man's most dangerous enemiés, They are also so small
thatvthéy can be seen only with microscope; These tiny
organism are called germs or microbes, For thoUsands
of years people did not know what.caused deseaSe: Some
peoﬁle believed that desease was caused by an evil spirit
inside a sick persdns's body: Chicken ﬁox is a common

children's desease.
Activities:

“A. Check the correct answér:

1, This article is writtén by an sbecialist in;,.
'a; medicine”
‘b: germéné
'c; electricity

'2; Which'éf therfollowing makes avtrué combarison?
'a; The penicillin is older than the deseases;
'be The germs are'thé same age the deseaSe:
c; Microbes and germs aré the same,

"3. The discovery of the penicillin by the Dr, Alexander
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Fleming was importan because:
a, the penicillin kills the tiny organisms,
b. the penicillin kills the microbes,
c. the penicillin kills the evil spirit;
‘4, With the help 6f the microscope, it is poséible to
| see |
( a. the ﬁenicillin;
b, the germs and thé microbes;
c: the sick person's body.
5; Does this article deal with:
'a; childréﬁ's deseaSe;
‘b, man*svdangerous enemies;
c. the ?enicillin aé the medicine to kill'miérobes.
"6, How many times does the word TINY occur in this
article? ( )
7; When was penicillin discovered?

® 0 0O VG IO P OT O PP IT PO L PTET EOCIT PO OOV SEOIPNSEY OO

2.6.442, Second Reading

Thomas A, Edison was an American inventbr; He was born
in Ohio in 18&7; Through his life he.Workéd in various
technical and scientifical fields, He became véry suc-
cessful and famous, He is spécially famous for invent-

ing the electric light,.

The ideas of Thomas A, Edison, who was one of the
~world's great inventors, éffect almost every part of our

.+ lives, Vhen we pick up é teleﬁhone, we are using some
of his ideas, When we turn on an electric light, we are

benefiting by his ideas, VWhen we put a record on a
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-

phonograph or watch a movie, we are enjoying the results
of his ideas., His inventions had an importan effect on

the whole field of electricity,

‘ ’Today we.depend on electricity more than we realiZe;
Electricity gives us light in darkness, warmth in.winter,
~and coolness in summer; - It cookes our food and washes
our clothes and dishes, It hélb us ‘shave, séw, and
clean the house. Electricity gives:us movies; and telé-

vison to entertain us in our free time,
Activities

For scanning:

;W Léokbat the second baragraph and write on lingé whén
we use thevélectricity; . V

jE: Choose thé best subtitles to third paésagé;
'a; Im@ortance of electricity, |
'b; Television and movies'ﬁifh electricity;
c. The sumﬁer and the winter with the electricify;

C. In vhich of the following fields, electricity helﬁ 1'.13-.-
Check the correct anéwér: |
a: blay football;
'b; medicine;
ic; fishing.

"D; Certain words about Edison's life belong to the
bresent and ﬁaSt. Writé the numbér.of each word undér
the correct heading;

‘1, was born ‘2. benefiting "3, became
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4, worked -
‘5. clean
6. today
| PRESENT

Activities

For skimming

“ 7o shave

8+ enjoying

 PAST

oo e v s0veereveoos
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P 00oevvsevecev e

® P0G Psves sV eve

"1. Read as quickly as you can, and answer the following

questions,

This article refers to:

¢V OeCR OPNPsecevoeor e

MOVIES

EDISON ELECTRICITY
2, This article ends as:
electricity electricity in electricity
help us the kitchen in T.V,

246.U4e3, Third Reading,- Skimming and Scanning Techniques

Hollywodd used to be a magic word in the early days of

motion picture. It is still the movie capital of the

United States, but the motion picture industry is inter-

national now, Americans in large cities often have the

oﬁportunity to see films from England, France, Italy,

Sweden, Mexico, or Japan., FEach one is interesting in a
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different way; each one showns somefhing of the life in

that country.

.

Today the magic word seems to be television, People
used to say "I heard that on the radio," but, now they
often say. "I saw that on T.V. News, Information, and
entertaiment--national and world events all come into
the living fpom today. A person simply has to turn oﬁ

his T.V. or turn it off whenever he wishes.

Americén families often gather around their televi-
sion set in the ewening; Some of the best programs are
then, such as plays, concerts, movies, and special
reﬁorts. Many T.V. stations begin to hroadcast at six
in the morning and continue until midnight, or later,
'0f course, there are ﬁrograms of all kinds for people

of all ages.

. What about educational television? It is growing
fast in the United States; 'Some colleges and city
schools héve their own educational T,V. systems; Classes
in different rooms can hear and see the same teacher at
the same time; The best teachers often give these T.V.
classes, and this means that there is better instruction

for more students.-

International television is equal exciting, Dis;
tance seems to disapﬁear when voices and‘pictures canl
travel arround the world in a few seconds, Some day
with.more satellites like Telstar and early Bird, people
will be able to send and receive many live programs from

one continent to another, Isn't that magic?
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Activities

‘A, Read as quick as possible then answer the questions,

1,

2.

8.

B.'Cheék the word or words which best Answer the questions,

9,

Whét ig the general i@ea'of the article?

boes the axticle teil e about <he irportams of
TV?. | |

e oo artite ot it v
pors TV iy o the stncation utemt
o thore programs for a2 pepter
b the T4 prosnans tagin 2t six in the reraiag?
5oy ae intemmations ovence fn oum ettt

Where do the people see films from other countries?

® 0 90 09 VS PP CI PP IP IS ET OGO PPV OO VOISO S eeesegean

The movie capital of the United States is

‘a, Hollywood
"b. London and England
‘ceo Washington

Is property of the United States the motion picture

industry?

" ‘a, Yes, it is

"b, No, it is not

‘¢, Yes, it is now
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'3, Now, it is easy to see programs from one continent

to

a.

(’b;

c.

another thanks to the
TV international
satellites cables

international radios

"4, There is a better instruction in the educational

system because of ...

a.
b

Ce

'5; In
of
.a;
'b;
e

‘6, In

the best teachers with TV. classes
classes by TV everywhere

colleges and schools have their own educational

TV system,

which paragraﬁh do you find the different kinds
brograms?

in the first

in the second

in the third

which paragraph do you find the two means of

communication?

‘a,
b,

Cu

in the fifth
in the second

in the third

El

2.6.5. Fifth Teclmique: Generalizing and :Summarizing

Materials: Three

Readings

2.6.5.1, First Reading

In 1608 a Dutch inventor, Hans Lippershey, inventend the

first telescope, He accidentally held two lens in front
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of him and looked at the weather vame on the top of a
church steeple., This gave Lippérshey the idea for a
telescoﬁe; He used two conve# lens; A convex lens
curves out on both sides, Objects appeared closer
through Lipﬁershey's telescope, but they also appeared

upside down,

Shortly after Liﬁbershey invented his telescope,
the Italian astronomer Galileo built a different typev
of teleSCOﬁe. He used a convex lens and concave lens,
A concave lens is bowlshabed‘on.ﬁoth sides, Seen
through Galileo's télescobe, objects did not appear

upside down to the viewer,

An English scientist, Sir Isac Newton, develobed
the réflecting telescoﬁe in the last half of the seven-
teenth century, Are reflecting telescope has a mirror
that focuses the light from a star to form an image of
the star: This image is then magnified by a convex

eyepiece,
Activities

On the lines below write four things that you learned
about the telescope, You may reread the article before
you decide, |

1. .'.‘"I'.'l’;‘.'.".".".;.'...'.."...'."'0'.'.."
2‘ I.ll.‘..'.I""'lc".C."'l'..'l"'...."'I"'...-"
3'. --.-’-.v-.otoooo-c-cccoocooc--co-o--.---;.oo.oooooccc
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u’. '..Il..‘.‘.l..l"I.v..'.~..IIvO....O....'.0..‘;.;..I...l.'l

Second Reading

Burna is slightly smaller than the state of Texas, but
it hés more than twice as many peoPle; It has two main
regions, Upﬁer Burna and Lower Burna; Upﬁer Burna, with
its mines of green jade and the world's finest rubies,
contains most of the mineral wealth; Lower Burna, with

its many rice fields, contains the agricultural wealth,

A typical family in a village in Upper Burna owns
(by itself or with other families) perﬁaps fifteen acres
of land, Usually a family has its own house, garden,
and yoke of oxen., Farmers live in villages rather than

on their own lands,

Houses in Burma are built with walls of bamboo
matting, board floors and thatched roofs; They are -
usually built uﬁon éosts about five feet above the
ground, Underneath is kept the spinning and weaving

equipment with which the women make cotton cloth,
Activities:

On tﬁe lines below write four things that you learned

about life in Burna that are different from life in our
cpuntry; You may reread the article before you decide,
1, .,,,..;.;............................................
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2. ..-;-Q--.-Q.;------..-.;-a;..-.-oo----.o'.'o...-ooo.-.
3. 'oo.-l'ooooucloo-'o-ooccuoo-nooouv-_.-o-d'...oolcoo"-'o-

'u. --5-.-.-;._-Q..---o.-o--..-c........--..--.--...-....
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Third Reading

Computers perform many different kinds of work; They
help, for example, keep bank'records accurate and can
quickly figure interest on savings accounts and loans;
In other bu51ness matters, paychecks and bills are
prepared by computer. They are also used in the gui- -
dance of spacecraf and have played an importan part in
planning and carrying out space projects. Yet computers

are capable of doing ever more,

A computer has the ability to store millions of
bits of information in compact units, The newest com-
puters can do a million simple arithmetic problems a
second Because the machines work so fast, computer |
experts are now trying to find still more used so that

the computers can be kept busy,

In additlon to all the work computers do, they can
prov1de amusement too. _PeOple who work with computers

enJOy-programming them to play games like chess and

tick-tack-toe., Some programmers have made their com-

puters write music in the styles of various classical
composers, Computers are now being used to compose

modern music, both serious and light,
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Activities:

After reading the arficle carefully, check each of the

following generalizations.

1; .... More uses and more users of computers mean a
wider range of jobs;

24 s The .computer industry is.the largest in the

| wérld;

"3¢ ««.. The ﬁrogrammer translates the instructions of
the computer;

‘44 ... The computers are ﬁarvelous machines that will
become more available to the average man,

'5¢ ¢o.. The use of computers is importan in the economy
of a country;

'6e «... The comﬁuters help thé man to save time and
energy. | |

Ta eoee Shoft training courses are required to become a
computer operatOr;

8e .... The best invention of thié century is the com-

puter,
2.7, MATERIALS USED IN THE CONTROL GROUP

The materials usedrin the teaching of reading comprehension were the same
as those used in the experimental group during the taught classes but,
the procedure was different; In the experimental group the five reading
techniques were applied while in the control.group the taught classés

about reading comprehension,. the traditional system, was used,

Reading is a skill, Sometimes it is done so automatically that
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someone does not think of it either as a reading of as a skill to be
practiced, Naturally all skills must be practiced, and often concen-

trated exercises is needed.

The reading techniques used is intended to help the students of
experimental group to be a better reader, The reading techniques helped

the students to set better understanding from the paragraphs,

What is the difference between the use of the traditional system
and the use of the reading techniqués. Farther on the results of the

research will give the answer,

When we listen to expressions such as, "I did not have ahy trouble
reading that paragrabh; but I do not understand what I means; this is
the traditional system, the studénts(readérs) probably recognize most
words they see, but there is much moﬁé rééding than just recognizing

word,

In the traditional System, thé téacher writes a reading on the
blackboard, the students c0py_it in their coﬁy—books. .The teacher
_peads,aloud, the students réad after the teagher: At the end_of the
reading the sfudents write thé new words, the teacher gives the
meaning; and in the procesé of evaluation the teacher distributes the

sheets with the activities to develop them in the following way:

- A.questionnaire including testing activities such:as:‘
* Multiple-choice, vocabulary, questions
* Reading c9mprehension questions; (After readihg the paragraph care-
fully answer the questions)., This is the characteristic of .the |

traditional system which basis difficulty in comprehension tésté,
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and in boring qgestions.

% True—falée items, the student reads the paséage then answer writing
F for falée stétementvand T if the statement is trUe; Thisvis anoth-
er chafacteristic of the traditional system; Once the student
received the teét paper with the questions, he should answer ac-
cording to what he understood, In the traditional system reading
comprehension is tested by bresenting the examine with a passage
‘written in the target language, who is asked tb read within a giveﬁ
timé limit, then his understanding of thejexplicit and imﬁlicit

meaning of the selection is tested by specific questions,

In the teacﬁing of reading combrehenéion, the princibal objective
of thé tréditional system is to answer the questions given while with
the embloyment of the reading techniques many objectives are achieved
like the opportunity to ﬁractice and develop all the reading skills,
The students have fhe option of accébting or rejecting the ideas pre-
sented by a writér: Reading Combrehénsion, théreforé, is the base on

which critical reading is built,

From analysis of the results obtained in the two groups, after the
evaluation, it will be possible to compare the effectiveness of the

reading techniques.

On the next pages are included the materials (reading) in the
Control Group with all the activities to be developed in the process of

evaluation,

'2.7.,1, Traditiondl System

Materials: Three Readings
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°2,7.1.1, First Reading

Americans generally work from thirty-five to forty hoﬁrs
a wgek; In the United States, almost all the single
woman work; and many married women do, tOO; Thej are
often teachers,nurses, librarians,- se_cretaries s OP
clerks, Some women are doctors, lawyeré or dentists,
The people generally work hard. Americans are efficiént
~ and time ié important to fhem; They are very active;
They are always busy,.and 6ften in a hurry, but they are

also friendly.

American schools beginvin September after a long
summer vacation, There are two semesters in a school
year; the firét sémester is from Saﬁtember‘to Januafy,
and the second semeéter'is from February to Jume; The
majority of American children go to public sqhool in
every §art of the country, and‘they are frée from the

kindergarten through high school,

High School students take only four or five subjects
at the time, They usually go to the same claéses every
-~=-- day, and they have an assignment for every claSs:r They
often have one or two beribdsvin schooi; but théy have’
to study at home, too, They also enjoy many school ac-
tivies during the year, including band, orchestra, chorus,

clubs, games, assemblies, plays, and dances.

Americans like sports very much, In the fall the
popular sport is football, All the high schools and

universities have their teams, The boys on the teams
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practice after school every day, The game with other
schools are usually on Saturdays afternoons, Thousands
of people, young and old, watch these football games in

September, October, and November,

In the winter the polar sport is basketball, There "

'is usually a game every Friday night in one school gym-

nasium or énothér. Some parts of the United States have
a lot of snow and ice during the.winter. Many beople-
there, like the ski or skate. In the other seasons
Spring and.Summer, millions of Americans enjoy haséball.
The schools have their games in the Sﬁring, but the im-
ﬁortant professionals teams play dufing the Summér.» of
course, a lot of peoble go swimming in the Summer, tbo:

Some also play tennis or golf, and others go fishing,
Activities

After reading the passage carefully, the students will

answer the following questions:

"1, Do married women work?
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‘2, Do you find a woman working as a lawyer in the United

‘States?

¥
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'3, How many hours do the Americans work?
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‘4o Where do the majority of children study?

5. Does the réading refer to the same theme?
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88

.6.'Doés'the last paragraph refer theveducationVSystem?
1o ey et e oty
I ——
oy
o, ;;;;';;';;;';;;;;;;;-;;;;.;;;;;;;;;;;.-............

2474142+ Second Reading

Américanslike to travel; Their country is very large:
They want to see interésting places in the East; and in
the West; the North and the South, Some go by ﬁlane-or
by train, otherstake boatstrips or bus tribs, but the
'majority travel in their own cars; Many families take
an automobile trip during the Summer; The tourist

business is a'big business in the United States.

There are over fifty million cars in the country:
In fact, more :than seventy-ﬁer cent (70%) of the fami-
lies own one. A car is very importantin the life of ‘an
Amierican because. hé usés it for business as wéll as for
pleasure, American cities have wide sfréets; and there
are goodsroads in all ﬁarts of the country; ,Thére is a
~ lot of traffic on these roads during thé summer because

that is vacation time for the majority of Americans.

Activities
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Despuésrde leer'detenidamente la lectura, res§onda a
las preguntas que se le hacencen las lineas corresﬁog_

dientes,

‘1. ¢Les gustas viajar a los Americanos?

A A AR SAA R AR AR R R A RN R R R R R T s

‘2, ¢Dénde estén ubicados los lugares interesantes?

A AR AR AR R R A R R I I I R

3. ¢Explique la forma como viajan los Americanos?

v'.!'l"lc""."u'!'.'.'...!.‘."'.'0-0""voctocvc

"u. ¢Qué actividad es buen negbbio en los Estados Unidos?

2.7.1.3,

5. ¢Qué porcentaje de los Americanos tienen carros?

-cw'.-.'-o-c-oc.-.o-.cac.....nci-.'.colo-ooo.-o-.o-.

'6s ¢Para qué actividades, los Americanos usan sus carros?

o‘-t"-u'c-ooo--‘c-.co...-'-o-vaov-vuuu-nc-noo'!v.o-'

"7, ¢COmo son las carreteras y las calles en los Estados

Unidos?

M A A A B I I R

'8, ¢Cudndo es el tiempo de vacacién en los Estados Uni-

dos?’

-c..-t-"-lv"'o-cocvucuo.v.-'otuo!o---ol----.oooa.‘.oo.

Third Reading

- Some American women make their own dresses and many make

clothes for their children, The majority of Americahs,

however, buy their clothes ready-made,

There are several large department stores in most

Americans cities, There are other small stores, too;
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but,peobie like the big étofés because they can usually
do all their shopping in one place, Many department
stores also have a restaurant for lunch, 'They open at
‘nine-ttirty or ten in the morhihg, and they close at
five-thirty or six in the afternoon, In a depértment
store, there are generally many coats, dressesvand suits
alike. They come in all sizes. In some deﬁartments the
clothes are expensive, and in others, they are cheap; Of

course, the price depends on-the quality and the style.
Activities:

Choose the letter which best completes each sentence.
'1; American women o
'a; use ready-made clothes;
b; don;t like big stores:
1c: go éhoﬁbing at six o'cloCk;
"2, American children
a; buy their clothes:
b; use clothés made by their mothers,
‘¢, don't go to the big étores;
3. Big stores don't
'a; open the doors soon.,
'b; buy several clothes;
'c; have clothes with quality.
"4 Americans go to the big stores because
a. they take lunch there,
‘b; they buy everything in one ﬁlace.
c; they park their cars thefe.

"5, The big stores are important because
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‘a., you find clothes ini:all sizes,
"b, you find clothes with quality and style,

c; you go there at seven o'clock,
'2;7;2; Traditional System
Materials:' Three Readings
'2;7;2;1; First Reading

What is América? Is it a country? a continent, or a hem-
isphere? It is all of thesé things; ‘Té some ﬁeoﬁle,

_ America meéns the Néw World in general, a world of opbor—
tunity; to others, it represents North America, Central
Americé, or South America; People also fefer to Latin
America and Sﬁanish América. To many; however, America

means just one country, United States.

In a general sense, all the people of -America are
Americans, but they usually have another name. They are
specifically PBrazilians, Mexicans, or Canadians, accord-

ing to the official name of their country,

For tﬁis reason; a citizen of the "United States of
America," is specifically an Américan; Pérhaﬁs his father
was from England or Sweden; Perhabs his grandﬁarents were
from Germany, Turkey, or China;‘ Perhaﬁs he has a French
name or a Spanish name, and ﬁerhaﬁs his neighbor has én
Italian name, a Greék name; or a Japanése name, Each

name represents a certain cultural brackground, but all
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of these people are Americans, The United States is

truly a "melting pot,"

What are these Americans like? They are very much
like people, Everywhere, but they are also different
because of their environment, This is natural, and it

'is true of people all over the world,

We live in different countries, we have different
customs, and we speak different languages. No wonder it

is difficult to understand one another,
Activities:

After reading the passage carefully, answer the questions

given,

‘1, Vhat is America?

2, How do you call to the people who live in Brazil?

‘3. How do you call to the people who live in the United
States? |

"4, In how many parts is America divided?

‘5. How are the customs in our countries?

Complete the following sentences:

‘1. The people who live in Central America are called

‘2, The people who live in Mexico are called ....eecee...
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'3, Ve live in different countries, and we speak differ-

ent -.lovvD".i;voovo;ovvoccv.c'.clc.c;;-.-o'ooc.o‘.

‘4, A citizen of Canada is specifically @ ..eeeceeveoces

‘5. The grandparents of the American citizens are from

Second Reading
Postal Customs

Besides the main post office downtown, there are many
branches in a large city; There are also big mailboges
on certain éorners, ﬁérhabs.every two or three blocks,
Thus, if a person has stamps, he can mail letters near
his home; A mail truck éicks up these letters near his

hometimes a day and takes them to the main post office,

An Américan mailman(bostman) delivers mail once a
day to private homes and three times a day to business
offices downtown, In the country, where each house has
a mail_box besideé thé road, the mailman arrives by caf
every day and puts thé mail in these mailboxes: He
carries letters and postcards, magazines and small ﬁéck—
ages; there ié aléo'a lot of advertising in the mail as
well as enveloﬁes with bills in them; He always has a
heavy load at Christmas time, vhen éeoﬁle éend cards or

packages to their friends and relatives.

Activities:

Read the passage written above, then answer the question
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given_acéording with the reading.

"1, Are there another post offices in other places in the
large citites in the United States?’

"2, Where do you find another mailboxes?

"3, When does the mailman deliver the mail?

‘4, How many times does the mailman deliver the mail to

the business offices?
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5. Where do you deliver the letters or the post cards
when you do not have stamps?

"2,7,2.3. Third Reading
Education for all:

Perhaﬁs you know that the American system of education is
different in some ways from yours, Briefly, it is a sys-
tem 6f Public education for all American children, tﬁe
rich and the poor alike, In a country as lérge and var- -
ied as the United States, it is a huge task to give all

the children a good education.

The national government takes a general interest in

the nation's schools, but it does not control the aca-
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demic prOgram the training of teachers, or the 0perat10n
of the schools. This work is responsability of each
state and its school districts. As a result the public
.schools in some states are better than in others, but
the general ﬁlsn of education is the same in all fifty

states,

American.show a great of deal of interest in their
childreh's educatisn; The parents often visit the school -
. and meef the teachers and every Americanvsupborts the |
school when he pays his state taxes; He also pays taxes
to the school district if he owns property there, This.
tax money helps to build schools, buy equipment, and pay
the teachers. These .schools are free to all the children

in the school district.
Activities:

After reading the bassage carefully, check the correct
‘answEr;
‘1; The American Systemipf Education in the United States
is in all country ;...........;..... |
‘a, the same
‘b; different
‘c; for public schools
2. Each state has its own ..eceveecveececcsesss OF
studies;
: a; training
b. academic program

. Ce system
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‘3; Who takes the interest in the nation's schools?
'a: each state“
'b; thg'g6vernment
'c; the teachers
"4, There are .;..;......;...... and ciceeececcccrcnrenns
1schools in the fifty states;
a. rich ..;..;.. poor
b, bul&ic eeeses. private
‘Co program .....;. training
‘5, American pay taxes tO ..eeeevecsvecesceces
‘a; buy equipmentﬂ |
b; plan theéﬁucative system

'c; meet the teachers
_'2;7;3..Traditional System

M;teriais: Three'Readings
2;7;3;1;vFirst.Reading

Some people from the country think that the city life is
the most interesting, They come to visit friends or go
‘to the hotel in the city. They stay for a few days or as

long as a week,

Some visitors tﬁink that foreign restaurants are the
best ﬁart of the city.life; Other have the nicest time
in mhseums; But many peoble think that movies or concerts
are the most imﬁortant attractions of the city, and most

visitors like to go shopping for clothes or presents,
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In the cities there also.many parks, different types
of beoﬁle,tall buildings, and other interesting things to
see, Cities also have thevbusiest streets; After a few
days in the city, the visitors begin to think about the
cbuntry; They remember the trees and flowefs. They sud-
denly do not want to see near the tallest buildingibr the
busiést Street; " Now they prefer a quite place, They -

want to return home the country,
Activities:

After reading the ﬁassage carefully, write into parenthe-
sis (T) if the statement is TRUE, and (F) if thé statemént
is FALSE.
1. People from the country think that the 1ife of |

the cities is not interesting, ¢ )
'2: Visitors find the best food in all‘restaurants; )
3. Peoﬁle from the dountry always go to their

friends; ¢
‘4, Visitors like to visit the museums, | )
'5. The worst éttractions of the city are the movies

or the concerts, ¢ )
6o Peéple from the country like to buy clothes or

ﬁresénts: | | ¢ )
e Peoéle from the city and the country are the

same; ' . : )
8. After a few days the people from the country

want to return home: ¢ )
‘9. They are bored by the tall buildings and the

busiest streets., | ) ¢ )
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10, The'peable who do not have relatives, they go

to the hotel. )
Second Reading
People from the city often taken vacation in the country,

They swim and walk in the mountains or ride bicycles on

country roads. They see many trees, plants, and animals,

‘Some think that the clear sky and the moon and bright

stars at night are the most beautiful things in the coun- .

try. Others liké to hear the sounds of the animals best,

At first, §e0ple enjoy the country, But at last
they brefer'the city; After a week they are bored. They
want to return to the city and its many activities; Now
they most want to see the moQie or be back on a busy

street. They leave for home in the c¢ity,
Activities:
After reading the passage, circle the number of the in-

correct statement in the following groups of sentences,

according to the reading,

‘1.'People from the city take vacation everywhere,

"2, The mountains are the best places to take vacations,
3. It is interesting to hear the sounds of the aﬂimals.
4, When the people ride the bycicles feel bored,

75; It is iﬁpossible to see the stars in the cities,

‘6. For people of the city the first déys in the country

are pleasant,
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‘7; After some days life in the counfry is bored,

‘8; Peoble frém the city do not see the movies;

'9, When we enjoy vacations, we rest of oﬁr activities,
iO. For people from the city there is probleﬁ with tﬁe

busy streets.
'247+4343s Third Reading

Overp0pu1ation is one of our greatest problems, It is
a world problem as well as a problem of concern to our

own country.

Protection of the environment is another'problem
that affects all of US: Of the many problems of the
modern world, three stand ou£ in importance, This prob-
lem is closely related to the probleﬁ of the overpopula-

tion,

Race relations is another of our country's most

~ important problems.
Activities:

Read the passage written above carefully, then answer if
the following statements are RIGHT or WRONG. Circle as
abproﬁriate; |
'1; Overﬁopulation is a tyﬁe of problem
for our country. ' _ RIGHT  WRONG
-+ -2, The plants protect the environment.  RIGHT WRONG
'3; The lack of brotection of the

environment, . RIGHT  WRONG
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'u; There is brobleﬁ of racism in our

country; ‘ RIGHT WRONG
’5; Besides the overﬁoﬁulatioh, the

brotection of the environment there

are other problems; - RIGHT WRONG
2.7.4; Traditjopal System
Materials: Three Readings
2;7;4;1; First Reading

In 1928 an English doctor was working in his laboratory
in a London Hospital. The doctor's name was'Alexander.
Fleming:. One day he found a tiny of mold in a dish that
he was using in his work, He started to throw the mold
away;' Then he noticed that it seemed unusual, He kept
the mold and studied it for a long time, He discovered

that it could kill germs, He named it penicillin,

The tiny organisms that cause desease are probably
man's most dangerous enemies; They are aléo so small
that they can be seen only with microscope. These tiny
organisms are called germs or microbeé. For thousands
of years §e0ple did not know what caused deseaSe; Some
béoiyle believed that desease was caused by an evil spirit
inside a sick persons's body. Chicken pox is a common

children's desease,

Activities:
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Choose the letter which best complete each of these sen-

tences, and circle it.

4.

u,

Dr, Alexander Fleming discovered that ...,

"a. he could kill germs
"bs the mold could kill germs

‘"¢, he had studied in London

Dr, Alexander Fleming found a tiny of mold ....

‘a, in the hogpital,
'b. in the laboratory,

‘¢, in a dish,

Dr, Alexander Fleming kept the mold for veee

‘a, killing, the tiny organisms,
‘b, studying it for a long time,

‘¢, naming it as penicillin,

The tiny organisms are so small that we see them in...

‘a, the hospital
'be the microscope

‘¢, the London city

Dr. Alexander Fleming named the tiny organisms as ...

‘a. penicillin
"b., germs or microbes

‘¢, chicken pox

Second Reading

Thomas A, Edison was an American inventér, He was born

in Ohio in 1847, Through his life he worked in various

technical and scientifical fields, He became very suc-

cessful and famous, He is specially famous for inventing

the electric light,
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The ideas of Thomas‘A; Edison, who was one of the
- world's great inventors, affeét almost every bart‘of our
lives. When we pick up a telephone, we are using some
of his ideas; When wé turn on an electric light, we are
benefiting by his ideas; When we put a record on a pho-
nogbaph or watch a movie, we are enjoying the results of
his ideas; His inventions had an imﬁortant effect on

the whole field of electricity.,

- Today we debend on electricity more than Qe realize,
Electricity gives us light ih darknéss, warmth in winter,
and coolness in sﬁmmer; It cookes our food and washes
our clothes and dishes; It helb us shave, sew,.:and clean
the houSe; 'Elecfricity givés us movies, and télevision

to entertain us in our free time,
Activities:

_ Choose the letter which best comﬁletes each sentenCé.
1. Edison.;;

‘é; is an American‘scientiSt:

.'b: was an Americén invenfbr;

c; works in various technical fields;
‘2..Thomas A; Edison ihveﬁted;;.

'a; the teleﬁhéne;

b; the electric light,

'c; the electricity;
'3: The eléctricity helbs to:l.

‘a, the darkneés. |

b, thé preparation of the food.,
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‘e, walk in. winter,

"4, Edison's ideas affect...

a. .the movie and the T.V.
‘b, to hour free time.

‘c, part of our lives,

'5. People who work in the fiedd of electricity are called

"a, inventor,
"b, scientist,

‘¢, electrician,

Third Reading

Hollywood used to té a magic word in the early dayé of
motion bicture; It is still the mo&ie caﬁital of the
United States, but thé motion bicture industry is inter-
national nbw; Americans in large cities often have the
oﬁbortunity to éee films from Eﬁgland, Francé; Italy,
Sweden, Mexico, or Jaban; Each one is interesting in a
different way; each one éhowns something of the life in

that country.

Today the magic word seems to be television, Pebple
uéed fo say "I heard\that on the radio" but, now they
ofteh say ﬁI saw that on T;V. News, Information and enter-
téimént——national and world events all come intO‘thé living
room today; A'ﬁerson simﬁly has to turn on his T.V; or

turn it off whenever he wishes,

American families often gather around their televi-
sion set in the evening, Some of the best programs are

then, such as plays, concerts, movies, and special reports,
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Many T.V. stations begin to broadcast at six in the morn-
ing and continue until midnight, or later, Of course,

there are ﬁrograms of all kinds for people of all ages.

What about educational television? It is growing
fast in the United States; Some colleges and city schools
have their own educational T.V. systems; Classes in dif-
ferent rooms cah hear and see the same teacher at the same
time; The best teachers often give these T.V. classes,
and this means that there is better instruction for more

students,

International television is equal exciting, Distance

seems to disappear when voices and pictures can travel

around the world in a few seconds, Some'dayg with more

satellites like Telstar and early Bird, people will be

~ able to send and receive many live programs from one

45

continent to another. Isn't that magic?
Activities:
After reading the passage written above, answer if the

statements are true or false, Circle T for true or F for

false.

"1, Hollywood is the movie caﬁital of the

United States. : ' ' TRUE  FALSE

"2, Almost all the countries have the picture

s

industry, TRUE  FALSE

"3+ In some cities of the United States,

Americans see films of England, France,

Italy, etc. . TRUE FALSE
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U, Many’TiV. stations have sﬁecial reports

as the international news. - TRUE  FALSE
‘5. There is not T.V; ﬁrograms for

children, : o TRUE FALSE
‘6. Each T.V, program for education is not

growing fast. B TRUE  FALSE
7. Many T,V; stations start its prOgrams

very éoon, and finish.very late. TRUE | FALSE .
"8, Some High Schools have their own | |

education system; : TRUE  FALSE
‘9, In our days it is ﬁdssible to see what

happens in Japan, through T.V, TRUE  FALSE
10;_International television is not

exciting bec§use of the distance. : TRUE  FALSE
'2;7;5; Traditional System
Materials: Three Readings
'2;7.5;1. First Reading

In 1608 a Dutch invéntor, Hans Lippershey, invented the
first telescoﬁe; He accidentally held two"lens in front
of him and looked at the weatherbvane on the top of a
church steeple; This gave Liﬁﬁershey the idea for a
telescoﬁe. He used two convex lens, A convex lens
curves out on both sides; Projects appeared closer

-.  through Libbershey'é telescoﬁe,'but they also appeared

upside down,
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Shorfly after LiﬁberShey invented his telesc0pe,>
the Italian astronomer Galileo built a different fype of
telescoﬁe; He used a convex lens and‘concave lens. A
.concavevlens'is bowlshaped on both sides; Seen throﬁgh
Galileo's telescopé, objects did not appear upside down

to the viewer,

An English scientist, Sir Isac Newton, develobed
the reflecting telescope in the last half of the seven-
teenth century. A ‘reflecting telescope has a mirror
that focuses the light from a .star té_form an image‘of
the‘star;_ This image is then magnified by a coﬁvex

eyepiece.
Activities:

After reading the passage carefully, then answer the

questions that follow.

"1, What is the name of the Dutch inventor?

2. Who developed the first reflecting telescobe?

"3. When did Lippershey invent the first telescope?

4 Was Galileo English or Italian?

"5, Did object seen through Galileo's telescope appear to
be upside down?
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'2.7.5.2. Second Reading

Burna.is slightly smaller than the state of Texas, but it
has more than twice as maﬁy people, It has two main
regions, prer Burna and Lower Burna:. Upper Burna, with
its mines of greeh jade and the world's finest rubies,

contains most of the mineral wealth, Lower Burna, with

its many rice fields, contains the agricultural wealth,

A typical family in a Villége in prer Burna owns
(by itself or with other families) berhaps fifteen
acres of Land; Usually a family has its own house, gar-
den, and joké of oxen: "Farmers live in villages rather

"than on their own lands,

Houses in Burna are built with ﬁalls of bamboo mat-
ting, board,floorsAand thafched roofs; They are.usually
built uﬁon bosts about five feet above the ground., Under-
neath is keﬁt the sbinning'and weaving equiﬁment with

which the women make cottbn cloth,
Activities:

After reading the article carefully, answer the question,

"1, The houses in Burna are too tall?

LRI A B BE K 2N TR B E BN BN B I B B BE B B K B RE BN BE B R B I BE B IR 2R AU RE B B B BE BRI B BRI BE IR B2 Y )

"2, Where do the farmers live in Burna?
0 8 ® 0 O 9P PO OECEY O TP VOO PO O RO PPt ET e P VU PO OSSN
;.;’;'.l...."l.".O.'Il..".'...";ﬂ.!-.'..0'......'

® 0 OV 0C PO R U LT OO C0CT VYUY C O IV VO eV eV
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'3.'Is Burna a country or a state of the United States?

‘4, Is Upper Burna rich in vegetables?
'5. How many acres of land does a family of Burna have?

2,7.543. Third Reading

Combuters ferform mény different kinds of work: They
helb, for example, keeb bank records accurate and can
quickly figure intéreét on savings accounts and loans;
In other businesé.matters, baycﬁecks and bills are
prepared by combutér. They.are also used in the guid-
ance of spacecraft and have blayed an imbortant part in
planning and carrying-dut sbace projects; Yet computers

are capable of doing ever more,

A computer has the ability to store millions of bits
of information in compact units, The newest computers
can do a million simﬁle érithmetic problems a second,
Because the machines work so fast, computer exferts are
now trying to find still moreruées so that the combuters
can be kept buSy: '

In addition to all the work comﬁuters do, they can:
brovide amusement too, Péoble who work with computers'

enjoy programming them to play game like chess and tick-
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tack-toe, Some programmers have made their computers
write music in the styles of various classical composer.

Computers are now beimg used to compose modern music,

both serious and light.
~ Activities:

After reading the article carefully, answer the following

questions:

"A, Name four newer uses for computers.,

1. ¢ O 00 0C e e PS PT PP OO CO e el
2. oc»cinn;no-..;-o....-o.-,...
3. II.IUI.......-l.o;...'..'..

l‘&- ©9 0 00 00 09T PO OSSOSO CR PPN

'B, Name three games played with computers,

de cevevecccessascsssascsssans
2. .-;:.;..;.-............f...
Se cresscsvesescscsescsscscscns '
C. Name three jobs related to computers;_

2. s e e eres v et evvsesvseseeoes e

3. .-CUQCI'I'.-'.'-‘..O..l..o.-



CHAPTER 3
ANALYSIS OF THE RESEARCH DATA
3.1. STATISTICAL ANALYSIS OF THE STUDENTS RESULTS.

Antecedents:

The preseht research work started in October after elaborating the Gener-
al Plan in the Curriculum for the aﬁplication'of the five reading tech-
niques: |

- Main Idea

- Fact and Opﬁnion

-~ Cause-Effect

- Skimming and Scanning

- Generalizing and Summarizing

Each technique was aﬁ@lied invthree classes with different materials
(readings) and the corresponding daily class blan with its didactic steps
(initial activities, elabofation of the knowledgé, evaluation, etc). This
procedure was the same for the two groups: the same daily class plan,
the same number of classes, the samé readings; but the difference was in
the aﬁplication‘of the reading skills (fechniques), thé sbecific kind of

“exercises for each group.

After each class, the comprehension of the reading was evaluated
either with the use of the reading techniques(skills) and the traditional

system, The grades over 20 were registered in the respective score

an

board.

To verify the results obtained in the application of the five tech-
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niques, this will be done in base of the arithmetic means, and to con-
firm this, the anmalysis of the all results with the test between the
differences of means will be done because this procedure is the most

reliable,

To make the analysis of students results obtained in the aﬁﬁlica—
tion of ea;h tecniqué,,I will argue on the'grades obtained b& the stu-
dents. in two groubs (exberimental an coﬁtrol group) with the purpése
to exﬁress combératively the succéss or the failure obtained during the‘
taught classes about Reading Comﬁrehens:ion through the épplication of

the reading techniques (skills) and the traditional procedure,

RESULTS OBTAINED OF THE APPLICATION OF THE READING TECHNIQUES IN THE
FIFTH COURSES OF THE HIGH SCHOOL "LA DOLOROSA" DIVIDED INTO TWO GROUPS:
THE EXPERIMENTAL (SPECIALITY MATEMATICAS PARALLELS A AND B) AND THE

CONTROL GROUP (SPECIALITY QUIMICO-BIOLOGICAS AND FILOSOFICO SOCIALES)

The £ifth course of the High School "La Dolorosa'" of the city Loja, has

four parallels with 120 students distributed in the following way:

Experimental Group

Speciality Matemdticas
Parallel A ....cecececvess 28 students

Parallel B -;oc o‘-ivv--!‘o.v 2'4’ Students

Control Group :

22

Speciality Quimico-Bioldgicas and Filos6fico-Sociales

Quimico-Bioldgicas ........32 students
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Filosbfico-Sociales .veevsreve. 36 Studehts

In the following pages are the grades of the students in the score
board:  technique, list of students, the score obtained after each class

(I-II-III), and at the footboard the arithmetic mean of each group,

At the end of all the score board is the chart with the results
obtained in the teachlng Reading Comprehens1on through the application
of the Readlng Technlques in the experlmental group and the appllcatlon

of the traditional procedure in the control-groUp.

The data are: techniques, arithmetic means, differencas between

them, etc,

CHART OF THE GRADES OF THE STUDENTS OF THE:EXPERIMENTAL GROUP WITH ITS

ARITHMETIC MEAN

High School '"La Dolorosa'

I II 111 X
01. Aguilar Holger 17 16 16 16
02. Aldaz Richard - 1 17 17 17
03. Banegas Luis | 17 16 16 16
O4. Benites Edison 1y 17 17 17
05, Bustos Fabién 18 16 6 - 17

06. Cabrera Victor 17 15 17 16

T T T T e e e e e e e e e e e e e e e e e i e e e e e e e e e et e o e
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TECHNIQUES: MAIN IDEA

, NUMBER OF THE CLASSES
Ne LIST OF THE STUDENTS e e o e e =

I II 111 X

07. Cornejo Segundo ' 17 16 17 17

08, Coronel Safl - 16 17 18 17
09, DelgadovEduardor o | 17 17 19 18
10. Jadan Edwin - | 16 18 17 17 -

11, Jiménez Franklin 4 17 17 17 17

12, Maldonado Edison . 16 17 16 16
13, Montoya Eduardo . 15 16 17 . 16
14, Naula Armando | 1y Y 16 16
15. Ojeda Antonio 16 16 15 16
16. Ortega Pio 17 15 16 16
17. Peralta Antonio 16 16 17 16
18. Rivas Jimmy 17 17 17 17
19, Samaniego Geovanny 16 16 16 16
'20. S&nchez Wilson | 17 17 17 17
21. Sarango Julio 18 16 16 17
22, Villalta Vicente 17- 17 17 17
23, Villavicencio Luis 16 17 17 17
24, Villavicencio Angel ‘ 17 16 16 16
25, Aguirre Maykeend - 16 16 18, 17
26. Alvarez Juan 15 15 17 16
27. Cabrera Darwin - 17 14 17 16
2B-VCalva Marco . _ 17 15 16 16
29@.. Carrera-.José 17 16 17 17
30. Carrién Joe 15 20 18 18

31, Chillogallo Carlos | 15 18 18 17
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s — - -

Ne LIST OF THE STUDENTS s e e e e
I 11 III X
32, Espinoza Kenny | - 16 17 . 17 17
33. Fiscal Milton : 17 17 17 17
3. Freire David | 16 18 16 17
35, Galvez Jorge 15 17 157 16
36. Guevara Juan i3 16  ' 17 15
37. Neira Jaime 11 17 6 - 15
38, Nefiez Earling - | 17 17 15 16
39; Pullaguari Carlos 16 18 16 17
40; Quishbe Jorge 17 17 17 17
41, Reyes Max 16 18 18 18
42; Rivas Oscar 15 19. 17 - 17
43. Sénchez Julio | R 18 16 17
Ly, Sinchez Joffre ' 16 17 17 17
45, Silva Sandro 15 17 18 17
46, Silva Richar 16 17 19 17
47, Tuza Jimmy i 17 16 17 17
4. Ulloa Jorge | 12 18 - 18 16_
I+9; Urdiales Jesls 15 . 17 C 47 16
50. Vidal Manuel 16 18 18 17
.51. Vivar Germén i6 17 17 17
52, Zfiiga Alfredo 16 17 18 17
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CHART OF THE GRADES OF THE STUDENTS OF THE CONTROL GROUP WITH ITS

ARITHMETIC MEAN

High School "La Dolorosa"

______________________________________________________________________ -
TECHNIQUES: TRADITIONAL SYSTEM
NUMBER OF CLASSES
NS LIST OF THE STUDENTS =~ —mem——emmeemomemoeooommemoo oo
I I 111 X
01; Alvarado Fausto | 14 16 16 15
| 02, Ambuludi César 15 13 15 1y
03, Arévalo Rodolfo 16 14 15 15
0u. Bustamante Richar . | 13 15 16 15
05. Bravo Roberth - | 15 16 15 15
06. Calle Jotm 1 13 1 1y
07. Carrién Edgar | T w17 15
08, Chamba Gerardo o 13 15 15 iy
09; Chimbo Marco 16 15 1y 15
10, Fernandez Didio : : _ 15 13 15 iy
11; Flores Geovanny iy 15 15. 15
12, Gallo Carlos | 15 15 iy 15
13;.Guamén Marco | 16 15 15 15
14, Guamén Max . 1y N3 15 iy
15, Hidalgo Fermando 15 13 16 15
16; Iniguez Javier v 14 1u' 17 15
17; Medina Lennin _ 15 15 14 iy
18, Miranda Milton 16 14 12 1y
19. Ordéfiez Armando 17 13 15 15
20. Paladines Félix 13 12 16 1
21; Quevedo Franklin 15 16 Sy 15
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TECHNIQUES: TRADITIONAL SYSTEM
‘ NUMBER OF THE CLASSES
Ne LIST OF THE STUDENTS = ==7=—=======77===77777"
| 1 II I X
22, Ramén Carlos - m 15 15 15
23'.. Riofrio Yuri | 15 15 16 | 15
24; Riofrio Fausto : 15 15 15 15
25, Rojas Max - o w16 15
26, Ruiz Ramiro 13- 15 ‘is 14
27. Sinchez Jorge 16 15 17 16
28; Sarango Fredy | 15 iy 15 15
29, Torrés Rubén- iy 15 14 14
'30. Torres John 15 15 15 15
31, Uchuari Edgar 16 13 15 15
32. Yupangui César 13 14 15 14
. 33, Aguirre Eduardo 11 13 13
34. Ambuludi José 12 12 13 12
35, Armijos Kléber - 14 iu 12 13
36. Armijos Vicente 13 15 15 1y
37. Arteaga Paco | 12 16 16 15
38: Baraja Homero 15 17 17 = 16
39, Bonilla Luis . | 16 17 i 16
uo: Bustamante Ricardo - _ 17 13 13 iu
41; Campoverde Marco : T 12 12 12 12
42, Carrién Fredy 1 Ay 11 13
43, Delgado Vicente 15 15 12 iy
4y, Diaz olivio _' 16 16 w15
45. Esparza Franklin 15 17 16 16
46, Garcés César | , 14 16 5 15

e ———— ——— —— T —— T —— —— " = T ——— o T Tt o = — o ot o = e o
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TECHNIQUES: TRADITIONAL SYSTEM

NUMBER OF THE CLASSES
N® LIST OF THE STUDENTS = —eeeee—e———mcc e mmc e e o

I II IIIT X
47, Gaona Fredi . 13 13 iy 13
48, Gonzdlez Oswaldo  ' 1 1 s 13
ugl.- Herrera Estalin - ’ | iu 1y 13 14

' 50. Herrera Aﬂtc_mio e . 15 13. 12 13

51, Huanca Kléber o | 13 12 15 13
52“. Hurtado Vicente 12 15 16 1y
53_. Jiménez Marco 11 16 1;_1 13
54, Jumbo IV&n 1 17 13 1y
55, Jumbo Angel | Sy 14 1y 14.
56, Labanda José | 15 12 15 in
57; Morales Migue; ’ 16 11 1 s
58; Ojeda Pablo | 17 14 U 15
59. Quezada Whltérv 12 1y 14 13
60. Remache Luis | 12 15 13 13
61. Pefia Estalin. 13 16 12 1k
62, Romé&n Vinicio | iy 17 11 14
63. Sinchez Klimer w11 16 14
4, Sotomayor Carlos | 13 : 12 17 14
65, Soldérzano Paul : 14 13 | 14 14
66. Torres Paul 15 1k 13 1y
67. Torres Mario 16 15 12 1u
68, Samaniego Pablo 17 16 11 15

- e — ————— - —— - - o —— o " T o = T T o S o o i o o S e S S S = T T £ i o e e e
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CHART OF THE GRADES OF THE STUDENTS OF THE EXPERIMENTAL GROUP WITH ITS

ARITHMETIC’ MEAN

High School "La Dolorosa"

TECHNIQUE : FACT AND OPINION

NUMBER OF THE CLASSES.
N LIST OF THE STUDENTS = —-emsmm—dcccmmm e oo

I II III - X
01. Aguilar Holger - 17 16 16 16
02; Aldaz Richard | 16 15 15 15
03; Banegas Luis 17 14 16 16
Ou..A Benites Edison _ 17 16 13 17
05. Bustos Fabian 18 17 16 17
06. Cabrera Victor 17 16 17 17
07. Cornejo Segundo 17 17 16 17
08. Coronel Safil 16 17 17 17'.
09, Delgado Eduardo 17 16 16 16
40, Jad4n Edwin : 17 . 16 15 16
11, Jiménez Franklin » 16 15 16 16
12, Maldonado Edison 18 14 17 16
13, Montoya Eduardo | 16 16 16 16
14, Naula Armando 17 17 . 16 17
15; Ojeda Antonio ' .16 17 17 | 17
16; Ortega Pio- : 17 16 17 17
17. Peralta Antonio 16 17 - 17 17
1g. Rivas Jimmy 15 16 . 16 16
19:.samaniq¥;Geovanny 16 17 16 16
20. Sénchez Wilson 17 16 15 16

- et - s S ————— T — o — o — i o — — ——p, #20 —— t — — - ——  — —— _ ————— — ——— - - —
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TECHNIQUES: FACT AND OPINION ]
, NUMBER OF THE CLASSES
Ne LIST OF THE STUDENTS e ]
o | | 1 I 111 X
e e e
21, Sarango Julio : 18 17 16
22. Villalta Vicente 17 '.15 17 17
23. Villavicencio Luis | 7 15 17 18
o4, Villavicencio Angel | 16 w18 16
-25; Aguirre Maykeend 16 15 | 16 16
26, Alvarez Juan : ' - 15 14 ;7 15
27. Cabrera Darwin | 18 16 18 17
28, Calva Marco 17 15 18 17
' 20. Carrera José 17 17 17 17
30, Carridén Joe 18 16 17 17
i 31:.Chillogallo Carlos 16 18 1. 17
32. Espinoza Kenny 17 17 16 17
33, Fiscal Milton : 16 16 17 16
34, Freire David ' 15 17 16 16
35, Galvez Jorge 16 16 17 17
36, Guevara Juan : 17 17 17 17
37, Neira Jaime 18 17 16 17
38. Nfiez Earling 16 17 15 16
39. Pullaguari Carlos . 17 18 16 17
h0. Quishpe Jorge ' - 18 16 17 17
41; Reyes Max ' 19 17 - 16 17
Lt2;, Rivas Oscar 17 i? - 18 17
83, sénchez Julio 16 16 17 16
uu; Sénchez Joffré 17 47 17 17
45, Silva Sandro 16 17 15 16

@ ——— ———— ——_————— — ——p— ——— - —— = ———  ——— ——— - — o — " # o S e e
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TECHNIQUE : FACT AND OPINION

NUMBER OF THE CLASSES
N® LIST OF THE STUDENTS = —ccccmmccccecccmecmcmmme el

I II 111 X
46, Silva Richar ' 15 18 15 16
47, Tuza Jimmy : 16 16 16 16
48, Ulloa Jorge - 17 17 16 17
49, Urdiales Jesfis - 18 16 16 17
.50, Vidal Manuel 19 17 15 17
51, Vivar CGermdn 18 18 17 18
52, ZGfiiga Alfredo ‘ 17 16 17 17

16,55

CHART OF THE GRADES OF THE STUDENTS OF THE CONTROL GROUP WITH ITS

ARITHMETIC MEAN

High School "La Dolorosa"

TECHNIQUE: TRADITIONAL SYSTEM

N2 LIST OF THE STUDENTS = —;mmeeemcmmmo oo
I II III X

01. Alvarado Fausto . 17 16 16

02. Ambuludf César 15 15 15 15
03, Arévalo Rodolfo 16 16 15 16
Ou, Bustam?nte Richar 15 16 17 16
05. Bravo Roberth 14 15 17_ 15
06. Calle John , - 13 14 16 1Y
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TECHNIQUE:: TRADITIONAL SYSTEM

I II I1I X
07. Carrién Edgar 15 15 16 15
08, Chamba Gerardo u 15 15 15
09. Chimbo Marco. .13 16 16 16
10; Ferndndez Didio 12 17 17 14
11, Flores Geovanny : 16 16 16 16
12. Gallo Carlos | 17 16 17 17
13; Guamédn Marco 15 12 16 N
14, Guamdn Max m 17 18 16
15, Hidalgo Fernando 15 16 16 16
16, Ifiiguez Javier ‘ 4 15 15 15
17; Medina Lennin 13 16 12 Ay
18; Miranda Miltom 15 15 1y 15
19; Ordéfiez Armando . | 16 U 15 15
20; Paladines Félix 15 15 16 15
21. Quevedo Franklin 13 14 17 15
22; Ramén Carlos 14 15 18 16
23;'Riofrio Yuri 15 16 16 16
24: Riofrio Fausto _15 15 15 15
25, Rojas. Max ' w16 115
26. Ruiz Ramiro 15 15 13 1y :
27; Sénchez Jorge iy 16 © 12 14
28; Sarango Fredy 15 17 17 16
29, Torres-:Rubén 12 17 16 15
30. Torres John - ' 13" 16 17 15

31, Uchuari Edgar A ' 14 16 16 15
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TECHNIQUES: TRADITIONAL SYSTEM

I II I1I X
32, Yupangui César 15 17 16 16
33, Aguirre Eduardo 16 17 16
3. Ambuludi José o 17 16 17 17
35, Armijos Kléber w17 16 16
36, Armijos Vicente ’ 15 12 15 1y
37. Arteaga Paco - 16 ih 18 16
38, Baraja Homero 16 16 18 17
39, Bonilla Luis _ 17 17 18 17
40. Bustamante Ricardo 14 18 16 16
41; Campoverde Marco : 15 16 17 16
42, Carrién Fredy | 16 17 16 16
43, Delgado Vicente 16 16 18 17
44, Diaz Olivio 15 15 1y 15
45, Esparza Franklin 14” Y 15 14
I}G; Garcés César 15 i6 17 16
47. Gaona Fredi ' 16 17 16 16
us; Gonzdlez Oswaldo 16 16 17 16
49, Herrera Estalin ’ 17 13 -18 16
50_-. Herrera Antonio _ 16 14 16 15
'51; Huanca Kléber o 17 15 17 16
52; Hurtado Vicente _ 16 16 16 » 16
53, Jiménez Marco - 15 13 15 14
54, Jumbo fvdn 14 14 16 15

55, Jumbo Angel 13 15 15 14

56., Labanda José 14 16 16 15




57;
58,
59.
’60;
6l.

624

Morales Miguel
Ojeda Pablo
Quezada Walter.
Remache Luis
Pefia Estalin
Roman Vinicio
Sdnchez Klimef )
Sotomayor Carlos
Solérzano Paul

Torres Paul

Torres Mario

, Samaniego Pablo
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CHART

OF THE GRADES OF THE STUDENTS OF THE EXPERIMENTAL GROUP WITH ITS

01. Aguilar Hélger

02, Aldaz Richard

CAUSE-EFFECT

ARITHMETIC MEAN

High School '"La Dolorosa'

TECHNIQUE:

s - e T - — ——— — " = ———— - ————— - -~ ————— — —— —— A hir o o o A - o o " — ]
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TECHNIQUE: CAUSE-EFTECT

e . = - — S ——————— - T — —— o —— - — - = S = o ——— = o o o=y

1 11 111 X

: 03; Banegas Luis _ 15 -17 i .15
04, Benites Edison - ‘ i + 16 ' 13 14
05; Bustos Fabidn . 16 15 14 15
06; Cabrera Victor ' 17 16 | 16 | 16
07. Cornejo Segundo 16 17 17 17
08, Coronel Safil 17 16 15 16
09, Delgado Eduardo 16 15 15 15
10, Jad4n Edwin : 17 16 14 16
11, Jiménez Franklin | 15 17 16 16
12, Maldonado Edison | 14 17 17 16
13; Montoya Eduardo 16 16 18 o117
14; Naula Armando | >15 15 1y 15
15; Ojeda Ahtonio 14 iy 13 14
16. Ortega Pio - 17 16 15 16
17, Peralta Antonio | | 16 17 15 16
18, Rivas Jimmy . 17 16 17 17
A 19; Samaniego Geovanny ' 18 17 16 17
20, Sinchez Wilson 16 16 18 17
21. sarango Julio ’ 15 17 17 17
22, Villalta Vicente - 14 1y 15 14
23, Villavicencio Luis 16 16 17 16‘
24, Villavicencio Angel 16 | 14 e 16
25, Aguirrg}Maykeend | | 16 16 16 16
26. Alvarez Juan | S 17 15 17 16

27, Cabrera Darwin : » 16 iy - 18 16
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TECHNIQUE: VCAUSE—EFFECT
: NUMBER OF THE CLAssﬁs
Ne LIST OF THE STUDENTS S
| I 11 I1I X
28, Calva Marco 15 16 17 16
29, Carrera José _ i6 17 16 16
30. Carridén Joe _ 17 16 17 17
31. Chillogallo Carlos - ie 17 16 17
32.. Es‘pinoza :Kenny | 17 16 17 17
33. Fiscal Milton : 15 15 16 15
3L+'. Freire David ' 16 16 17 16
35. Galvez Jorge ’ 17 17 16 17
3. Guevara Juan 15 16 15 15
37, Neira Jaime 14 17 18 16
38. Nffiez Barling  17 16 16 16
39; Pullaguari Carlos 18 17 17 17
40. Quishpe Jorge 17 46 16 16
41, Reyes Max _ 17 17 47 17
HQ; Rivas Oscar 16 16 16 16
UBF. Sdnchez Julio , 18 | 17 17 | 17
uu'. Sanchez Joffre 17 16 16 16
45, Silva Sandro : 16 16 17 16
46. Silva Richar 1747 17 17
47, Tuza Jimmy ' 18 48 16 17
ELS». Ulloa Jorge | 16 16 16 16
1'49; Urdiales Jesls 17 17 15 16
s Vidal Manuel 17 16 16 16
51, Vivar Germin ' ' 17 17 17 17
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NUMBER OF THE CLASS

I 11 111 X
16 17 16 16
16,04

CHART OF THE GRADES OF THE STUDENTS OF THE CONTROL GROUP WITH ITS

ARITHMETIC MEAN.

TECHNIQUE: TRADITIONAL SYSTEM

01, Alvarado Fausto

02 Ambuludi César
03; Arévalo Rodolfo
om; Bustamante Richar
05. Bravo Roberth
06: Calle John
07; Carrion Edgar
08: Chamba Gerardo
09, Chimbo Marco
10: Fernéndéz Didio

11, Flores Geovanny

12. Gallo.Carlos

—— . T . i > T T T S T s T S G o i B I s o s s e T o W Tt T T " T —_—— = T —— ——Y_—— " 4 -

B . — T " V- s O s W B e e W s D s T e e " = G o S T P o S S T S A M ke o S T S e T e S it S o ]

- ———— "~ — —— —— ] - ————— o 1 "

High School "La Dolorosa"

I 11 111 X
1y 13 1y 1y
15 15 13 14
16 16 12 1Y
17 17 15 16
1y 16 16 15
15 1y 15 15
16 13 16 15
17 16 17 17
1y 16 18 16
15 17 16 16
17 12 17 15
16 4 1y 14




i3.
14;
15,
1.
17;
18,
19,
20.
21,
22.
23.
on.
25,
%.
27.
28;
29.
30.
1.
2.
34,

35,

36.

TECHNIQUE:

33.

Guamén Marco
Guaméﬁ Max’
Hidalgo Fernando
Iﬁiguez Javier

Medina Lemin

_Miranda Milton

Orddiiez Armando
Paladines Félix
Quevedo Franklin
Rambén Carlos
Riofrio Yuri
Riofrio Fausto
Rojas Max

Ruiz Ramiro
Sénchez Jorge
Sarango Fredy
Torres Rﬁbén,'
Torres John
Uchuari Edgaf
Yupangui César
Aguirre Eduardo
Ambuludi José
Armijos Kléber
Armijos Vicente

Arteaga Paco

TRADITIONAL SYSTEM
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15

16

n

15

16

17

16

16

16

15

16

P

15

14

15

16
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14
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16

17

15

16

17

4

13

12

15

16

17

16

17

16

14

15

16

15

14

13

16

13

b

15
16
15

16

17

16

17

18

12

14

15

16

15

16

17

16

13

iy

16

15

4

15
16
15
15
14
15
16
16
15

15

16

16
15
15
16
16
15
14
16
15
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TECHNIQUE: TRADIITONAL SYSTEM

I 11 I1I X
38; Baraja Homero ' 16 13 12 14
39, Bonilla Luis 15 12 15 1y
40, Bustamante Ricardo . 16 . 15 16 16
41, Campoverde Marco 17 16 16 16
uz; Carrién Fredy | | 16 17 17 17
43; Delgado Vicente_ - 15 16 16 16
uu; Diaz Olivio _ 14 14 15 15
45. Esparza Franklin 17 16 14 16
46; Garcés César 16 15 13 15
47, Gaoha Fredi 15 i4 12- 14
HS; Gonzdlez Oswaldo | a1y 14  14'
49, Herrera Estalin _ 13 13 15 13
50;. Herrera Antonio ' 12 16 16 15
51, Huanca Kléber iy 15 17 15
52. Hurtado Vicente | 16 16 15
53. Jiménez Marco =~ | 16 16 15 16
54, Jumbo Ivén ’ | 17 17 14 ‘16
55, Jumbo Angel : © 16 16 16 16
56, Labanda José 7 15 15 16
57; Morales Miguel : 16 16 | 14 16
58, Ojeda Pablo 15 17 13 15
59. Quezada Walter iy 16 12 14
60; Remache Luis 13 15> 15 1y
61, Pefia Es%alin 15 14 13 15

62. Romdn -Vinicio 4 16 16 15

T T T T T T T e e T e e e e e e ———— i ——— e e e~ e e e
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TECHNIQUE:
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63.
Bl

65.
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CHART

05,

Sénchéz Klimer
Sotomayor Carlos
Soldrzano‘Paul
Torrés Paul
Torres Mario

Samaniego Pablo
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TRADITIONAL SYSTEM

15

16

.15

OF THE GRADES OF THE STUDENTS OF THE EXPERIMENTAL GROUP WITH ITS

Aguilar H6lger
Aldaz Richafd
Banegas Luis

Benites Edison
Bustos Fabién
Cabrera Victor

Cornejo Segundo

ARITHMETIC MEAN

High School "L& Dolorosa
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08,

10.
11,
12,
13,
14,
15,
16.
17,
18,
19,
20,
21,
2.
23.
2.
25.
2.
27.
28.
29.
30.
a1,

32,

TECHNIQUE:

09,

Ne LIST OF THE STUDENTS

Coronel Safil
Delgado Eduardo
Jadan Edwin
Jiménez Franklin
Maldonado Edison
Montoya Eduardo
Naula Armando
Ojeda Antonio
Ortega Pio

Peralta Antonio
Rivas Jimmy
Samaniego Geovanny
S&nchez Wilson
Sarango Julio
Villalta Vicente
Viliavicencio Luis
Villavicencio Angel
Aguirre Maykéend
Alvarez Juan
Cabrera Darwin
Cal&a Marco
Carrera José
Carridn Joe
Chillogallo Carlos

Espinoza Kenny
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SKIMMING AND SCANNING
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"NUMBER OF THE CLASSES

15

16
17
16
16
17
16
18
16
17
16
17
16
15
o
16
16
17
16
18
17
16
17

16

14
16
17
16
15
14
16

17

-16

16

17

16

15

14

16

17

16

15

16

18

19

17

16

16
16
17
16
15
14
16

17

16

17

18

16

15

14

16
16
16
15
16
17
19
16

15

15
16
17
16
16
1
17
17
16
16
17
16
15
14
16
16
16
15
16
17
19
17

16
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TECHNIQUE: SIMMING AND SCANNING
: NUMBER OF THE CLASSES
Ne LIST OF THE STUDENTS  ~—=-—mm—mmmmmemm— e o oo oo mmmem o
I 11 I1I X
33; Fiscal Milton 15 16 17 16
34, Freire David 16 17 16 16
35; Galvez Jorge - _ | 17 16 16 - 16
36. Guevara Juan , 16 15 17 16
37. Neira Jaime - 15 1k 17 15
38. Ntfiez Earling - 17 17 16 17
39; Pullaguari Carlos 16 17 15 16
uo; Quishbe Jorge 18 16 16 17
41, Reyeé Max : 17 15 17 16
42, Rivas Oscar - 17 16 18 17
43. Sinchez Julio | 16 17 17 17
'uu; Sanchez Joffre | 15 16 i6 16
us; Silva Sandro 17 17 6 17
46, Silva Richar 16 16 15 16
47, Tuza Jimmy 17 17 ik 16
48, Ulloa Jorge 16 - 16 17 16
49, Urdiales Jesls 17 17 16 17
50, Vidal Manuel 18 16 15 16
51. Vivar Germdn 18 . 16 16 17
52, ztniga Alfredo | 16 18 17 17
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CHART OF THE GRADES OF THE STUDENTS OF THE CONTROL GROUP WITH ITS

ARITHMETIC MEAN

High School "La Dolorosa"
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TECHNIQUE: TRADITIONAL SYSTEM

I I1 I11 X
01. Alvarado Fausto ' 13 17 16 15
02, Ambuludi César 12 12 15 13
03. Arévalo Rodolfo ‘ 14 14 13 13
ou; Bustamante Richar _ 15 13 12 13
05. Bravo Roberth | 16 12 11 13
06, Calle Johm 17 15 16 16
07, Carrién Edgar 16 11 17 15
08, ‘Chamba Gerardo 15 16 16 16
09, Chimbo Marco T 17 17 13 16
10; Ferndndez Didio 16 16 12 15
11. Flores Geovanny 15 17 11 iy
12; Gallo Carlos iy 18 16 16
13-. Guamdn Marco 13 16 17 15
1'+V. Guaman Max 12 17 11 13
157.. Hidalgo Fermando 16 16 12 i5
16, Ifiiguez Javier 17 17 13 16
17. Medina Lennin 18 16 A4 16
18... Miranda Milton 16 15 18 16
19A. Ordéiiez Armando 17 14 16 16
20, Paladines Félix 16 13 13 14
21; Quevedo Franklin 15 15 12 14

22. Ramdn Carlos : : 16 14 11 L
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TECHNIQUES: TRADITIONAL SYSTEM

1 11 III X
23, Riofrio Yuri 17 13 1y 15
24, Riofrio Fausto 16 13 .15 1y
25, Rojas Max , 15 11 16 14
26; Ruiz Ramiro 16 16 1y 15
27; S&nchez Jorge 15 - 17 13 15
28; Sarango Fredy 14: 18 14 15
29, Torres Rubén _ » | 13 16 15 15
30, Torres John 12 15 16 14
31, Uchuari Edgar 416 14 17 16
32. Yupangui Usar 17 13 16 15
33; Aguirre ﬁduardo 16 15 16 16
34, Ambuludi José 15 14 15 15
35. Armijos Kléber 1y 13 16 14
36; Armijos Vicente 13 16 15 15
37: Arteaga Paco 12 15 16 14
38, Baraja Homero 16 17 14 16
39; Bonilla Luis : | 15 16 14 15
L0, Bustamante Ricardo 14 14 16 15
41. Campoverde Marco 13 15 15 1y
42, Carrién Fredy 12 16 15 14
43. Delgado Vicente 16 17 16 16
4y, Diaz Olivio 17 16 15 16
45, Esparza Franklin 16 15 16 16
ue: Garcés César 15 iy 15 15

47, Gaona Fredi . 1y 16 14 15
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I II 111 X
48, Gonzdlez Oswaldo V' 13 17 16 15
49. Herrera Estalin ‘ 16 16 15 16
50, Herrera Antonio 15 15 17 16
51; Huanca Klé&er | 16 1y 15 15
52; Hurtado Vicente 17 15 - 16 16
53; Jiménez Marco . 16 16 17 16
su: Jumbo Ivén 15 15 18 16
55.; Jumbo Angél“ 14 16 14 | 15
56, Labanda José 13 14 15 iy
57; Morales Miguel 12 15 16 ('
58;. Ojeda Pablo i5 16 17 15
© 59, Quezada Walter 14 15 i 1y
60, Remache Luis ‘ 15 16 16 16
61. Pefia Estalin _ » - 12 - --
62; Romé@n Vinicio v | 16 15 17 16
63. Sinchez Klimer. v 15 iy 16 15
Bl. Sofomayor Carlos 16 15 15 15
65: Solérzano Paul . | 17 iy 14 i)
66; Torrés Paul 16 13 15 15
67, Torres Mario 15 16 i 15
68. Samaniego Pablo 1y 15 16 15

e ——— ———— —— —— 40— ——————— " o~ ——
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CHART OF THE GRADES OF THE STUDENTS OF THE EXPERIMENTAL GROUP WITH ITS

ARITHMETIC MEAN

High School "La Dolorosa"

TECHNIQUE: GENERALIZING AND SUMMARIZING

I 11 111 X
01. Aguilar Hélger - >'_ 13 13 14 13
02, Aldaz Richard iu 13 ‘16 1u
03; Banegas Luis 15 16 14 15
04; Benites Edison 16 17 16 16
05. Bustos Fabidn : 15 16 16 16
06, Cabrera Victor 16 17 16 16
:07; Cornejo Segundo | 15 13 16 15
08: Coronel Safil 17 16 17 17
09; Delgado Eduardo - - _ _—
10. Jaddn Edwin 17 16 15 16
11, Jiménez Franklin iy 16 14 15
12. Méldonado Edison | 14 15 16 15
13. Montoya Eduardo 17 16 17 17
14; Naula Armando _ 14 13 16 1y
15. Ojeda Antonio 16 15 16 16
16; Ortega Pio 14 13 12 13
17; Peralta Antonio 16 15 ik 15
18. Rivas Jimmy 16 13 16 15
19; Samaniego Geovanny 16 14 15 15
‘20. Sé&nchez- Wilson 4 15 16 15
21; Sarango Julio ’ 13 12 14 13

22, Villalta Vicente - 16 13 15 15

e o o e R —— - S T ———— ———— —————— —— —— ———— ] _— ——— " t0u B o -
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TECHNIQUE: GENERALIZING AND SUMMARIZING.
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NUMBER OF THE CLASSES

Ne LIST OF THE STUDENTS S |
I I1 III X
231-. Villavicencio Luis 16 15 16 16
24.. Villavicencio Angel 13 14 16 1y
25; Aguirre Maykeend 16 16 17 16
26, Alvarez Juan ; : o 14 15 16 15
27; Cakmera’Darwin 17 17 17 17
28. Calva Marco 13 12 13 13
‘29; Carrera José 14 15 17 15
30, Carrién Joe 17 17 19 18
31, Chillogallo Carlos 17 17 18 17
32; Espinoza Kenny iy 15 16 15
33, Fiscal Milton 16 17 1 16
3w; Freire David . i 13 16 iy
35; Galvez Jorge 15_ 16 - 17 i@
36.(Guevara Juan 16 15 16 . 16
37; Neira Jaime 16 15 4 15
385; Nifiez Earling 4 15 14 14
39; Pullaguari Carloes 16 15 16 16
40. Quishpe Jorge 16 14 15 15
41, Reyes Max 17 - 17 16 17
uz; Rivas Oscar ’ 16 15 16 16
43; Sé&nchez Julio 17 17 .47 17
mw; Sanchez Joffre ik 15 4 14
45, Silva Sandro 13 14 15 1y
46; Silva éichar 14 13 12 13_
47, Tuza Jimmy 16 17 14 16
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N® LIST OF THE STUDENTS e
I II ITI X
48. Ulloa Jorge | 16 17 14 16
49, Urdiales Jesiis 15 1y 16 15
50, Vidal Manuel 16 17 14 16
51, Vivar German 14 15 15 15
_52. zGniga Alfredo 16 17 6_____ 16
15.27

CHART OF THE GRADES OF THE STUDENTS OF THE CONTROL GROUP WITH ITS

ARITHMETIC MEAN

High School "La Dolorosa"

TECHNIQUE: TRADITIONAL SYSTEM

I 11 111 X
01, Alvarado. Fausto 14 13 : i2 13
02. Ambuludi césar 15 15 15 15
03; Arévalo Rodolfo 16 14 13 14
04. Bustamante Richar 15 16 14 15
05, Bravo Roberth 16 17 16 16
06. Calle John 13 1y 12 13
07; Carridn Edgar 16 15 14 15
08 .‘ Chamba Gerardo 15 16 15 15




138

’TECHNIQUE: TRADITIONAL ovstemw T ]
| ‘ NUMBER OF THE CLASSES

N® LIST OF THE STUDENTS e e
I II 111 X
09, Chimbo Marco | 1 13 15 14
10. Ferndndez Didio 14 13 15 14
11, Flores Geovanny 16 17 15 16
12. Géllo Carlos iy 13 12 13
13. Guamin Marco | 16 15 15 15
1&; Guamdn Max - -- - -- -
15. Hidalgo Fernando _ 14 15 16 - 15
i6. Ifniiguez JaQier | 16 15 iy 15
17. Medina Lennin ' T; - - —
18; Miraﬁda Milton 17 15 16 16
19. ordénez Armando 16 15 14 15
20. Paladines Félix 13 13 14 13
21. Quevedo Franklin 14 13 15 14
22. Ramdn Carlos 14 15 14 14
23. Riofrio Yuri ' 14 13 - 15 14
| 24, Riofrio Fausto 16 15 15 15
25. Rojas Max 16 17 16 16
26, Ruiz Ramiro - 13 14 14 14
27. Sanchez Jorge 16 17 17 17
QS. Sarango‘Fredy 13 12 15 13
29. Torres Rubén | 16 16 15 16
‘30. Torres John L 13 12 13
31. Uchuari Edgar , 16 15 14 15
32. Yupangui César 16 15 14 15



TECHNIQUE: TRADITIONAL SYSTEM

33.

34,

35.
36
37,
3s.
39.
0.
u1.
42,
3.
.
us.

ue.,

L7.

‘48.

L9,

50.

51,
52.
53.
54,

55.

I II III X
Aguirfe Eduardo 14 13 1y 14
Ambuludi Jos& 15 14 13 14
Armijos Kléber 15 16 15 15
Armijos Vicente ' _ 16 15 16 16
Arteaga Paco 14 13 15 - 14
Baraja Homero | 15 14 13 1y
BonillavLuis | 1y 13 iS 14
Bustamante Ricardo 14 15 | 16' 15
Campoverde Marco | 16 15 14 15
Carridn Fredy ‘ 18 19 19 19
Delgado Vicente 17 18 17 17
Diaz Olivio | w13, 15 14
Espafza Franklin 14 15 15 15
Gapcés César ' | iy 15 16 15
Gaona Fredi | 14 15 14 14
Gonzdlez Oswaldo . 13 15 14 14
Herrera Estalin | 14 13 13 13
Herrera Antonio | ' 15 15 15 15
Huanca Kléber 1y 13 14 1y
Hurtado Vicente 15 16 15 15
Jiméﬁez Marco iy 13 15 14
Jumbo Ivén 15 14 15 15
Jumbo. Angel 1 15 16 15
Labanda José iy 13 16 14

56.

139
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TECHNIQUE: TRADITIONAL SYSTEM

Ne LIST OF THE STUDENTS

57, Morales Miguel
58, Ojeda Pablo
59. Quezada Walfer
60. Rémache Luis
.61. Pefia Estalin
62, Romdn Vinicio
63. Sé&nchez Klimer
64. Sotomayor Carlos
65.4Solérzano Paul
66. Torres Paul
67; Torres Mario

68. Samaniego Pablo
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13
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13
14
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15
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14
14
14
16
15
14

14
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14

16
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13
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15
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3.3, ANALYSIS OF THE RESULTS OBTAINED

GROUPS TECHNIQUES
MAIN FACT AND CAUSE SKIMMING GENERALIZ. |

S IDEA OPINION EFFECT SCANNING SUMMARIZ.
E@ _
T | EXPERIM. | 16.63 ' 16.55 16 .04 16,15 15,27
b=
< CONTROL | 14,28 15,41 15,02 14,96 14,62
DIFFERENCE 2.65 1,41 1,02 1.19 0,65

If we observe the arithmetic means of the grades of the students inAthe
teaching reading-comﬁréhension emﬁloying the aﬁplication of the Reading
Téchniques in the eXberimental grou§ énd with the traditional brocedure
in the control(grouﬁ, it is possiblé to. deduce the following:

In teaching Reading Cémprehension in the learning of English as a
foreign language, the students of thé éxﬁerimental group who received
the classes with the fivé reading techniques (skills) obtained better
grades than the students of control groub vwho received the classes with

the traditional system,

The differences between the arithmetic means vary according to the
kind of the reading technique aﬁplied.
% With the Main Idea Technique the différence is .......;.5.......'2.62
% With the Fact and Oﬁinion Technique the difference is ....... ...’1;14
* With the Cause-Effect Technique the difference iS «veeeeeceosnss 1,02

ofe
v

* With the Skimming and Scanning technique, the difference is .... 1,19
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% With the Generalizing and Summarizing tecnhique the

difference iS 0.'."...'l..‘"!'..I..'IQ..'.C.l".......l...' 0.65

Finally, with the analysis of the results obtained, comparing the
arithmetic means in the two groups, I can assert that the students
comprehend wvhat they read in a better way when they receive the reading

comprehension class with reading techniques,



CHAPTER &

' STATISTICAL  VERIFICATION

To explain in an objéctive way what we have gained in the comprehension of
the reading by the students of the fifth courses in the High School "La Do-
lorosa" of this city with the two procedures, the use of the Reading Tech-

niques and without them (traditional procedure).

I am going to use the Test of Differences Between the Two Means because

it is the method in my experimental work.

For obtaining the data that were required I used the grades of all the
students who participated in the experimental and control group grouped in
‘two charts; where the first charf will group the grades of the experimental
group of all the taught classes of the first technigue Main Idea (three
classes that were the results of the experimental proceduré) with the
application of the reading techniques, and in the second chart are the grades

of all the taught classes but without any technique in the control group.
In both cases the data are grouped in an interval of class.
4,1, NOMENCLATURE

‘4,1.,1, Experimental Group

N1 = number of cases
S1 = standard deviation
Sml =

standard error
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SDm = Sum of difference between two means.
4,1.,2. Control Group

N2

= number of cases
S2 = standard deviation
Sm2 = standar error
SDm = Sum of differences between two means,

4,2, REPRESENTATION

The representation will be valid for all the charts of the five tech-

niques,

4.,2.1., The Arithmetic Means:

M1

arithmetic mean of the experimental group.

M2

arithmetic mean of the control group,

4.2.,2, The Standard Deviations:

~ S1 = standard deviation of the experimental group.

52

standard deviation of the control group.
4,2,2,1, Standard error:
To calculate the standard error in both cases; the fol-

lowing formulas will be used:

S1

Smi g — (for experimental group)

\/ vz
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S2

2 =

(for Control Group) .

N2-1

Smi and Sm2 are the standard errors,

N1 and N2 is the number of the population,

For determining the standard error of the differences

of means, the following formula will be used:

SDM = \/(Sml)2 + (Sm2)2

Sml

standard error for ekperimental group

Sm?2

standard error for .control group

To find the value of Z the following formula is going to

be appdied:
M1 - M2
SDM

M1

arithmetic mean of Experimental Group
M2 = arithmetic mean of the Control Group

SDM = Standard Error::of the .differences between Means,
‘4,3, FIRST TECHNIQUE: MAIN IDEA

Chart of the grades of the students of the fifth coursesof the High School.
"La Dolorosa" obtained after the application of the Main Idea technique
specifying the arithmetic mean and the standard deviation for making the

test of the differences of the means,
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Experimental Group -

X f xf d d2 xd?2
18 03 54 1,37 1,88 5,63
17 29 4383 0,37 0,14 " 3697
16 18 288 0,63 "0 LU0 7.1
15 02 30 1,63 2.66 "5.31
52 865 22,05
N1 = 52
M1 = 16,63
ST = 0.65 (standard deviation)
Smli = 0,09 (standard error)
Control Group
X f xf d d2 xd?2
16 y ou 1,72 2.96 11.83
15 25 375 0,72 0652 12,96
| 1 27 378 0428 0.08 12,12
13 10 130 1,28 “1.64 16,38
12 02 T 2.28 5.20 T 10,40
68 971 53,69
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N2 = 68
M2 = 14,28
S22 = 0.89 (standard deviation)

Sm2 0,11 (standard error)

SbM = 0.1k

Immediately after ottaining these data, I am going to explain
the following:
The deﬁendent variable,corfesponding to the two variabies
(the two charts of grades) will be identified by (M1) for

' the data of the first chart; and (M2) for the data of the

second chart,

The data obtained in the Experimental and Control Group
for the process of the Verification of the Hypothesis across

the investigative work are:

The arithmetic means:
M1 = 16:63

M2 = 14,28

The standarddeyiations:
S1 ='0;65

52 ='0,89

bThe standard errors:
Smi ='0;09

Sm2 ='0,11

For determining the standard error of the differences of

means the following formula will be used:

-

SDM = \/(sm)2 + (sm2)?
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SDM \/(o.og)2 + (0,11)2
SDM = 0,14

To find the value of Z, the following formula is going to be

applied:
M1 - M2

SDM

16,63 - 14,28

‘0414

16476

N
th

Given the necessary specifications to carry out the Test
of differences between the two means, I will continue with

the process, so:

The Statistical Hypothesis or its Verification is as

follows:

% Null Hypothesis (Ho):

The students' reading comprehension with the use of the
Reading Techniques (Main Idea) and without them (Tradi-

tional) in two groups does not differ significantly,

* Alternative Hypotheses (H1):

* The students' reading comprehension with the use of the
Reading Techniques (Main Idea) and without them (Tradi-

tional) in both groups differs significantly.
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Analysis:

16;76_i$ above the level of sign%ficance bet ween 1969.

The Null Hypothesis is rejected and the Alternative Hypothe-
éis is accepted; That is: There 48 a significant differ-
ence betueen the Mew Technique applied in Zhe Cémp/nehem;;on

0f the Reading and 4in the Traditional System.

. 4,4, SECOND TECHNIQUE: FACT AND OPINION

Chart of the grades of the students of the fifth courses of the High
School "La Dolorosa'" obtained after the application of The Fact and

Opinion technique specifying the arithmetic mean and the standard

deviation for making the test of the differences of the means,

Experimental Group

X £ xf rol d2 xd?2
18 1 18 | 1.45 2.10 2,10
17 28 476 "0.U5 0.20 5,60
16 22 352 0.55 0,30 6460
15 1 15 "1,55 2,140 2,40

52 861 _ 16,70
N1 = 52
M1 = 16,55

S1 ‘= 0,56

Smi = 0,07
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Control Group

x f xf d d2 ' xd2
17 6 102 1,59 2,52 | 15,02
16 26 416 0459 | 0.3 '8.81

15 25 375 0,41 | 0,16 4,00
w | 10 wo | 1w | 2,00 | 20.00
67 1033 48

N2 = 67 ‘
M2 = 15,41
S2 = 0.84
Sm2 = 0,10

SDM = 0,12

Immediately after obtaining these data, I am going to explainthe follow-

3

ing:

The dei)'endent variable corresiyonding to the two variables (the
charts of grades) will be identified by (M1) for the data of the first
chart; and (M2) for the data of the second chart, The data obtained
in the experimental and control‘grqub for the process of the Verifica-

tion of the Hypothesis across the investigative work are:

The arithmetic feans:

M1 = 16,55

M2 1541 =~

n

The standard deviations:

S1 ='0.56
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S2 =f0.8u

The standard errors:

Smi = 0,07

Sm2 =7 0,10

For determining thé standard error of the differences of means the fol-

lowing formula will be used:

-

\J (sm1)? + ‘(Sm2)2

SDM =
SDM = \/(0.07)2 + (0.10)2
SDM = 0.12

To find the value of Z,.the following formula is going to be applied{

7 = M1 - M2
SDM

g = 16,55 - 15,41
0,12

Z = 9,50

- Given the necessary specifications to carry out the tests of the dif-
ferences between the two means, I will continue with the process

sO:

The Statistical Hypothesis or its verification is as follows:

* Null Hypothesis (Ho):

The students' reading comprehension with the use of the Reading Tech-
niques (Fact and Opinion) and without them (traditional) in two

groups does not differ significantly,

* Alternative Hypothesis (H1):



152

‘The students' reading comprehension with the use of the Reading Tech-
niqueé (Fact and Opinion) and without them (Traditional) in two

groups differs significantly,
Analysis:

9.50 is abéve the level of significance between 1969, The Null Hyﬁo-
thesis is rejected and the Alternative Hypothesis is accepted., That
is: ‘Thenz 45 a sdignificant difference between the New technique
applied in the Comprehension of the Reading and An the Traditional

Aystem,
4,5, THIRD TECHNIQUE: CAUSE AND EFFECT
Chart of the grades of the: students of the fifth courses of the High
School "La Dolorosa" obtained after the application of the cause and
Effect technique specifying the arithmetic mean and the standard

deviation for making the test of the differences of the means:

Experimental Group

X f xf d d2 xd?2
17 16 - 272 0.96 0,92 14,79
16 25 400 0,04 0,00 0404
15 8 120 1,04 1,08 8.63
1 3 42 2.0 | u,16 12,47
52 | 83y 35,92 .
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N1 = 52

ML = 16,04
s1 = 0;83
sl = 0.12

Control Group

X f xf d - d2 xd?2
17 3 51 1.88 " 3.5 10,63
16 23 368 "0.88 0,78 17.91
15 2L 360 0,12 0,01 | 0,33
14 15 210 1,12 1,25 18,74
13 3 39 2,12 4,48 - 13,45

68 1028 61,06
N2 = 68
M2 = 15,02
82 = 0,95
Sm2 = 0,12

) SDM = 5,75

Immediately after obtaining these data, I am going to explain the fol-

lowing:

L4

The dependent variable corresponding to the two Variables (The

charts of grades) will be identified by (M1) for the data of the first
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chart; and (M2) for the data of the second chart.

The data obtained in the experimental and control group for the
process of the Verificafion of the Hypothesis across the ihvestigative

work are:

The arithmetic means:

-

M1 i6.04

"

M2 = 15,02

The standar deviations:
S1 = 0;83

S2 = 0,95

The standar errors:

Smi = 0,12 .

Sm2 = 0,12

For determining the standard error of the differences of means the fol-

lowing formula will be used:

SDM = \/(Sml) 2 (Sm2)2
SDM = \/(0.12)2 + (0.12)2
SDM = 0,16

To find the value of Z the following formula is going to be apﬁlied:

g =ML - M2
SDM
g = _16.04 - 15,12

0,16

Z = 5,75
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Given the necessary specifications to cary out the tests of the dif-

ferences between the two means, I will continue with the process so:
The statistical Hyphotesis or its verifications is as follows:

% Null Hypothesis (Ho):

The students’ reading comprehension with the use of the Reading Tech-
niques (Cause and Effect), and without them (Traditional) in two

groups deesnot differ significantly.

as,
Hod

Alternative Hypothesis (H1):

The students' reading comprehension with the use of the Reading Tech-
niques (Cause and Effect) and without them (Traditional) in two

groups differs significantly.

 Analysis:

7;50 is above the level of significance between 1,969; The Null Hypo-
thesds is rejected and the Alternative Hybothesis is accepted. That is:
There 48 a significant difference between the New Technique applied in
the Comprehension of the Reading and in the dex;téona!. System.

FOURTH TECHNIQUE: SKIMMING AND SCANNING

Charts of the grades of the students of the fifth courses of the High
School "La Dolorosa' obtained after the application of the Skimming and
Scanning technique specifying the arithmetic mean and the standard

deviation fér making the test of the differences of the means,
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Experimental Group

X - £ “xf d d2 xdf
19 01 19 2.85 8,10 8,10
17 15 255 0.85 0.72 10,74
16 28 4u8 0,15 0.02 0.66
15 06 90 1.15 1.33 7.99
14 02 28 2.15 46U 9,28

52 840 36.77
N1 = 52
ML = 16.15
S1 = 0.84
Sml = 0,12
Control Grouﬁ

% f xf d d2 ‘xdf
16 21 336 1,04 "1.09 22.92
15 27 uo5 0,04 0,00 0.05
1y 1y 196 0.96 0.91 12,77
13 05 65 1.96 3,82 19,11

67 1002 54,87
N2 = 67
M2 = 14,96
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52 = 0,90

Sm2 = 0,11

SDM = 0,16

Immediately after obtaining these data., I am going to explain the fol-

lowing:

The dependent variable correspondihg to the two Variables (the two
charts of gradesf will be identified by (M1) for the data of the first

chart; and (M2) for the data of the second chart,
The data obtained in the experimental and control group for the
process of the Verification of the hypothesis across the investigative

work are:

The arithmetic mean:

M1 16,15

14,96

M2
The standard deviations:
S1 = 0;84

$2 = 0,90

The standard errors:

Smi =’O:12

Sm2 ='0,11

For determining the standard error of the differences of means, the

following formula will be used:

SDM

\/ (sn1)? +  (sm2)?

\/ (0.12)° + (0.11)2

SDM

t
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SDM = 0,16

To find the value of Z the following formula is going to be applied:

M1 - M2
7z =z —
SDM
16,15 - 14,96
7z =
0,16
7 = 7,43

Given the necessary specifications to carry out the tests of the
differences between the two means, I will continue with the process,
s0:

The statistical Hypothesis or its verification is as follows:

* Null Hypothesis (Ho):

The students' reading comprehension with the use of the Reading Tech-
niques (Skimming and Scanning), and without them (Traditional) in two

groups does not differ significantly.

* Alternative Hypothesis (H1):

The students' reading comprehension with the use of the Reading Tech-
niques (Skimming and Scanning), and without them (Traditional) in two

groups differs significantly.,

Analysis:

.3

'7.43 1is above the level of significance between 1,969, The Null Hypo-
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thesis is rejected and the Alternative Hypothesis is accebfed; That
is: There 48 a significant difference between the new technique ap-
ptied in the Comprehension of the Reading and in the Thaditional Sys-

ZLem,

FIFTH TECHNIQUE: GENERALIZING AND SUMMARIZING

Charts of the grades of the students of the fifth courses of the High
School '"La Dolorosa' obtained after the application of the generalizing

and Surmarizing technique specifying the arithmetic mean and the standard

deviation for making the test of the differences of means.

Experimental Group

X f xf d d2 xdf
18 1 18 2,73 '7;u3 ‘7;u3
17 6 102 1,73 ‘2;98 17.86
16 16 256 6;73 0,53 8;92
15 16 240 0,27 o;os '1;21
14 7 98 '1;27 1,62 11,37
13 5 65 227 5,17 25,87

s1 | 779 72,16

N1 = 51

N2 = 15,27

S1 = 1,19

Sml = ‘0;17
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Control Group

x | f xf d a2 xdf
19 1 19 4,38 19,22 19,22
17 2 34 2,38 5,69 11,37

\ 16 | 7 112 1,38 1,92 13,42
15 24 360 10,38 10,15 3455
14 22 308 - 0462 0,38 '8,33
13 9 117 1,62 2.61 23,49
65 950 ' 79,38
N2 = 65
M2 = 14,62
2 = 1,11
Sm2 = 0,14
SDM = 0,21

Immediately after obtaining these data, I am going to explain the fol-

lowing:

The dependent variable corresponding to the two Variables (the two
charts of grades), will be identified by (M1) for the data of the first

chart; and (M2) for the data of the second chart,

The data obtained in the experimental and control group for the
process of the verification of the hypothesis across the investigative

work are:
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The arithmetic means:

M1

15,27

M2 14,62

The standarddeviations:
S1 = 1;19 |

s2 = 1,11

The standarderrors:

Sml = 04,17

Sm2 = 0,14

For determining the standard error of the differences of means, the

following formula will be used:

\/ (sm1)? + (sm2)?

SDM =
SDM =\/(o.17)2 + (0411)°
SDM = 0,21
To find the value of Z the following formula is going to be ap-
plied:
MiI - M2
72 =
SDM
15,27 - 14,62
7 = -
0,21
Z = 3

<3

Given the necessary specifications to carry out the tests of the

differences between the two means, I will continue with the process, so:
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The statistical hypothesis or its verification.is as follows:

% Null Hypothesis (Ho):

The students' reading comprehension with the use of the Reading Tech-
niques (Generalizing and Summarizing), and without them (Traditional)

in two groups does not differs significantly.

% Alternative Hypothesis (H1):

The "students' reading comprehension with the use of the Reading Tech-
niques (Generalizing and Summarizing), and without them (Traditional)

in two groubs differs significantly,
Analysis:

3 is above the level of significance between 1,969. The Null Hypbthesis
is,fejected and thé Alternative Hypothesis is acceptéd. That is: There
45 a significant difference betueen the New Technique applied 4n the
comprehension of the reading and Ain the fmdx;téona_a System,

FINAL ANALYSIS:

After analyzing the results emited by the application of fhe method,
the sum of the differences between the means which éxplain in the five
alternative hypothesis, the comprehension of the reading in the stu-
dents who belong to the experimental group, where the reading techniques
were abplied(aﬁﬁlication of the exberiment), made progress significant-

lye.

With this assertion Zhe estabfished hypothesis in the research
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wonk has been proved positively vhich say: The defficient ability of
the students o nead and understand English 4is due Zo the Lack of ap-
pudaﬂlon 0f basic téchwéquu to teach heading. 1t is, to say when
the teachen wants to teach neading comprehension, he should make a
gheat varity of exencises, developing the students' skills, preparing
the didactic nesowrces for each class. This &b a hand work, but all is
possible when the teachen want to reach the designed objectives.
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DAILY CLASS PLAN 1

I. INFORMATIVE DATA

‘1.1, Teacher: Luis’A; Carrién;M.

'1;2;-High School: "La Dolorosa"

1.3. Trimester: - 2th,

1;&: Course: Fifth

'1;5; Major: Mathematics

"1.6. Subject: "~ English

'1;7. Unit Title: Structurés with verbal'forms of the verb "To

Be" and other verbs.
‘1.8, Theme: The Main Idea: Tirst Reading

"1.9. School Year: 1990-1931

II. OBJECTIVES
‘2;1; For the teacher:
2;1:1. To demonstraté thé imbortance.éf the Main Idea Technique as
a good strategy when teaching Reading Comprehehsicn. |
2.1;2. To teach Structures with the verd "To Be" and other verbs
fhrough a feading;
2;2. Fér tﬁé students: Given a reading, the student should be able to:
2.2.1; Identify the main idea within a ﬁassage correctly,
2;2;2; Differentiate the structures of the verb "To Be" and other
verbs,
2.2.3. Summarize the ?assage using his/her own words;

2.2.,4, Give the definition of the new words used in the passage.

III. SCIENTIFIC CONTENT
"3.1, The Main Idea

3e2. Structures of the verbs: - "To Be'" and other verbs,
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IV. DIDACTIC PROCESS

‘4,1, Initial Activities:

he2,

403.

'M,ili; Initial Motivation: To carry néwsbépérs,to show the students
the pages and the titles, then to ask
them to read what they want and to ask other students to
identify the parts of importéﬁcé until théy can combrehend
the purpoSe: |
4;1:2: Knowledgé Ex@loration: Questions about the ﬁrevious know-
ledge.
Grammar strﬁcturés with the verb to bé and cher verbs;
Exercises on the blackboard with some students, oneé write
sentences with the verb to be;’éﬁd others write sehtences
with other verbs,
~ Exercises about vocabulary: The teacher shows an object,
and the give the meaning in Engliéh, |
Develobment of the lesson: What is the Main Idea? To déliver the
étudents the shéeté with the reading;
The same is divided into three groubs: Each part(parégraph) will
be ready by the teacher first, and thén by the students, who will
do the‘folléwing activites: Underline thé new words and look for
the defiﬁfions in the dictionary;
Underline the strﬁctures with the vefb to be, and circle the
stpuctﬁres writtén with othér verbs;
To exﬁléin the students what is thé main idea, to underline it in
each passage, and to summarize what they read with their own words;
Reihfofcement of knowledge: To ask the students to write in their
coby-books the differences between the
structures of the verb to be and other verbs, and the concebt of
thé main idea,

To make a summary of the reading in their own words in their copy-
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books.
u;u; Evaluation: for.evaluating the combrehension of what is understood
by main idea the students will develop the activities
asked in the sheets, and then answering the questions,
For evaluating the comﬁrehension of thé differences between the two
structures, the students will devéloﬁ the exercises in their homes

with the underlined new words.

V. DIDACTIC RESOURCES
‘5.1, Methods: Inductive-Deductive, and Mixéd.
"5,2, Techniques: Expositive, Interrogative, and Mixed.

‘5.3, Materials: Chalks, sheets with the readings, dictionaries, etc. )

VI. BIBLIOGRAPHY:

WRIGHT, Andrew and BARRET Bryce: Aprendamos Inglés, Tomos I y II,

Curso Intermedio, Ediqién Completé.

American Book Company. New York,
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DAILY CLASS PLAN 2

I. INFORMATIVE DATA: ' ' -

"1.1. Teacher: ‘ Luis'A; Carridén Mora

1,2, High School ' "La Dolorosa"

'1;3; Trimester: | : 2th;,

1;4; Course: Fifth

'1;5. Méjor: Matﬁematics

'1:6. Subject: ' English

1;7; Unit Title: Structures with verbal forms of the verb "To

Be'" and other verbs.
"1.8, Theme: The Main Idea: Second Reading

"1.,9. School Year: 1990-1991

II. OBJECTIVES
'éli. For the teacher:
'2:1;1; To demonstrate the importance of the Main Idea Technique as
a good strategy when teaching Reading ComprehensiOh;
‘2:1;2; To teach Negative Sentenceé in Simﬁle Present Tense through
a réading:

'2.,2. For the students: Given a reading the student should be able to:
'2;1;1; Identify the main idea within a ﬁassage correctly; |
‘2;1.2; Differentiate the affirmative sentences and'the‘negafive

ééntences with fhe verb "To Be'and other Verbs;
"2.,1.3, Change affirmative sentences to‘negati&e form;
'2;1;4; Write the synényms of some words;
'2:1;5; Summarize the passage using his/her own words,

42

IIT. SCIENTIFIC CONTENT.-

3.1.1. The Main Idea Technique for Reading Comprehension
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3.1.2, Negative Sentences in Simple Present Tense,

3¢1.3. The Synonyms,

IV. DIDACTIC PROCESS
4;1; Initial.Activities:
4:1;1; Initial Motivation: To carry magazines, to show the students
the pages and the titles, then ask them
to read what they want, then to ask other students to identi-
fy the main barts of the articleé until they can understand
the ﬁurboSe;
'4;1;2. Knowledge Exploration: Questions about ﬁrevious knowledge.,
Do you uﬁderstand what is the main
idea, a summary, a synthesis? The teacher(will write a last
of verbs on the blackboard;
Three students will write affirmative senfences with the
bronoums he, she, and it uéing thése verbs, Othér three
students will write affirmative sentences with other pronouns

and other verbs.,

;.2. Development_of the lesson: The Main Idéa. Review Lessbn; To
deliver the students the sheets with the

reading, The same will be reaa by thé teacher first, then by the
sfudents.
To ask the students to underline the verbs he knows within the
reading;
To write affirmative sentences with the verbs to like, to travel,
to want, to use, as the following:
4- Paul uses a new ﬁen;
- They travel to Quito every week (as Prévious Pattern) S+ V + C

The new pattern: Negative Form: S + AX + NOT + MV + C.



171

To exﬁiain the students the forms of the auxiliary do and does;
To change the affirmative sentences written above to negative form,
- Paul{does not  use a new pen;
- They do not travel to Quito every weék;
To contrast negative sentences with the verb "To Be" and the other
verbs; Ve
To identify and underline the main idea within a passage:
To circle the words: large, to sée, south, caré; To ask the stu-
dents thé meaning, fhen to write next to them another words that are
the same or similar, and finally to explain the students what is the
synonyim,
To askvthe students to summarize the passage with their own words.»
4;3; Reinforcement of knowledge: The students will write on their coby—
books the following rulers:
-Use of do and does in negative sentences,
-The main verb in negative seﬁtenceé'is written in simﬁle form
(without s or és):
~To write the concebt of Main Idea, synonym, etc;
-For homework, the students will writé negative sentences with the
verbs that are within the réading:
‘4,4, Evaluation: For evaluating the comprehension of what is understood
by main idea as a reading technique; the students will
deVeloﬁ the activities asked in the shéets for evaluation,
As homework for evaluating the combréhension of the reading, the

~ students will summarize the passage with his/her own words,

V. DIDACTIC RESOURCES
‘5,1, Methods:.. Inductive-Deductive, and Mixed,
‘5.2, Techniques: Expositive and Interrogative,

5.3, Materials: Chalks, sheets with the readings, dictionarieé, etc,
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VI. BIBLIOGRAPHY

WRIGHT, Andrew and BARRET Bryce: Aprendamos Inglés, tomos II y III,

Curso Intermedio, Edicién completa,
American Book Company, New York,

1967.
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DAILY CLASS PLAN 3

I. INFORMATIVE DATA

1,1, Teacher: Luis'A; Carrién Mora

1;2. High School: "La Dolorosa"

1;3. Trimester: 2th;

"1.,4, Course: Fifth

1;5: Major: - Mathematics

1;6; Subject: : - English

'1;7; Unit Title: Structures with verbal forms of the verb "To

Be" and other verbs.
1.8, Theme: The Main Idea: Third Reading-

1.9. School Year:  1990-1991

IT, OBJECTIVE: _
2.1. For the Teacher: B
'2;1:1. To démonstrate the imbortance of the Main Idea Techniqﬁe as
a good strategy when teaching reading combréhension.
'2:1:2. To feach Interrogative Sénténces in Simﬁle Present Tense
through the reading;
é;é; For the students: Given a reading, the student should be able to:
‘2;2;1; Identify thé Main Idea within a bassage correctly; ‘
'2;2;2; Write interrogative sentences in Simple Present TenSe;
'2;2;3:.Write interrogative sentences with the Present Tense of the
verb "To Be".
‘242,44 Change Affirmative sentences to Interrogative Form,
‘2;2;5. Give the definition of the new words used in the bassage;
III, SCIENTIFIC CONTENTS OF THE CLASS:

3.1, The Main Idea.
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3.2. Interrogative sentences in simple present tense.,

IV, DIDACTIC PROCESS
4.1, Initial Activities:
4.1.1, Initial Motivation: To carry newsbabers, magazines, and
| other articlés of interest for the stu-
dents. To read some paragraphs, then ask the students to
underline the main.idea;
4,1.2. Knowledge exﬁloration: Quéstions about the previous know-
ledge. |
To write 4 affirmative sentences first, then to change them
to negative form:
To write the grammatical structure té-form negative sentencés.
S + Ax. +.not + MV + C (Previous Pattérn)
4.2, Development of the lesson: Thé Main Idea (continued),

To délivér the students the sheets with
the réading, the same will be read by the teacher firét then by the
students,

To underline thé new.words and look for the definition in the diction-
ary;

To circle the verbs, then write sentences with these verbs, as:

- Americans make their own dresseés,

- People like tﬁe big stores,

-~ The price depends on the quaiity;

- The clothes aré exﬁensiVe;

To change these sentences to negative form remembering the auxilia-
ries do and does (ﬁrevious ﬁattern).

To change to interroéative form (New Pattern): Ax + S+ MV 4+ C + ?
- Do Americans make their own dresses?

- Are the clothes expensive?
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To contrast interrogative sentences with the verdb "To Be" and the

other verbs.

To underline and write the new words, and look for them in the dic-

tionary as'weli; |

To ﬁractice exercises'embloying the sentences with the verb "To Be"

and other verbs,

4;3. Reinforcement of knowledge: The student will write the following
rulers on their coby—books:

- Use of the auxiliary do and odes in interrogativeHSentencés;

- The étructure of the main verb iﬁ interrogative sentenbes;

- For homework,‘the students will change to interrégativé the fol-
lowing sentences: Alice reads the magazine; Alice is in the
magazine store, they practice the exercise, the clo&hes are
expensiVé, you use ex@ensive clothes, etc;

4.4, Evaluation: For evaluating the first objective, the students will
develop the activities asked in the sheets with the
réading;

For evaluating the second, third and fourth objectives, the stu-

dents will write fivé sénténcés iﬁ interrogative form using the

words that are written in the reading.

For evaluating, fhe fifth objective, the student will write the

list of the new words as a new vocabulry,

V. DIDACTIC RESOURCES

5.1. Methods: Inductive-Deductive, and Mixed
5.2, Techniques: Expositive, Interrogative

5.3. Materials: Chalks, sheets with the readings, dictionaries,etc,

<
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VI. BIBLIOGRAPHY

WRIGHT, Andrew and BARRET Bryce: Aprendamos Inglés, Tomos II y III,

Curso Intermedio, edicidn completa,
American Book Company, New York,

1967.
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DAILY CLASS PILAN 1

I. INFORMATIVE DATA

1.1.

1.2,

1.8.

1.9,

Teacher: Luis A, Carridn Mora
High School: "La Dolorosa"
Trimester: 2th,

Course: , Fifth

Major: Filoséfico Sociales

Quimico-Bioldgicas

Subject: English

Unit Title: | ‘Structures with verbél forms of the verb "To
Be" and other verbs, |

Theme : Reading Comprehension

School Year: © 1990-1991

II. OBJECTIVES

2.1

2.2,

For the' teacher:

2.1.1. To teach grammatical structures through Reading ComfrehensiOn.

2.1,2, Through a Reading, to teach affirmative sentences with the
verb "To Be'" and other verbs.

For the students: Given a reading the student should be able to:

'2,2.1, Answer correctly the questions given.
"2.,2.2. Underline the unknown words,
"2.,2.3. Look for the definition of words

"2.,2.,4, Write affirmative sentences émploying the verb "To Be" and

other verbs.v

III. SCIENTIFIC CONTENTS

2.1,

3.2

Reading: Comprehension

Structures of the verb '"To Be" and other verbs,
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'IV. DIDACTIC PROCESS
‘u;l; Initial Activities:
'4;1;1; Intial Motivation: Conversation with the students about the
following topics: Thé System of work,
education, and the sports that we ﬁractice.
‘ 4;1;2.:Knowledge Exploratién: Questions about previous kndwiedge.
To write -several sentéﬁces by the
teacher as the following:
- Paul" is here now;
- Paul work here now,
- Alice is foreign student,

- It is interesting class,

{

It rains today,
To classify the sentences written above in two grouﬁs: sen-
tences with the verb "To Be" and senténcés with other verbs,
'412. Develoﬁment of the leéson: Reading Oomprehensioﬁ. To deliver the
o students the sheets with the reading.
The same will be read by the teacher first, then by the students,
To underline the unknown words and look for the defintion in the
dictionary.,
To underline the sentences that belong to the grammatical structures
of the verb To Be, and circle the sentences that belong to the
structures of other verbs. |
Take out these sentences and ﬁractice exercises changing thé subject:
Examble: Americans generally work hard,
An American works hard in his office,
Practice exercises of substitution: Change the noun by the pronoun:
IEEY work hard;
He works hard;

‘4,3. Reinforcement of knowledge: To write the grammatical rulers learned
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in the present class, The grammatical structures for the sentences

with the vert "To Bé".

S + (is-am-are) + C

S + (was-were) + C

Grammatical Structurés with other vérbs:

S ; (V+ es or S with hé; shé , it) + c

S+ V+C,

Evaluation: Aftér réading the ﬁassage carefully answer the questions
given; As homework take out from the reading given five

séntencesiwith the structures of the verb "To Be", and five séntences

with the structures of other vérbs;

To write the new words in the copy-books.,

DIDACTIC RESOURCES

5.1.

5.2.

5¢3e

Methods: Inductive-Deductive, and Mixed
Techniques: Expositive, Interrogative.

Materials: Chalks, sheets with the readings, dictionaries, etc,

BIBLIOGRAPHY:

WRIGHT, Andrew and BARRET Bryce: Aprendamos Inglés, Tomos II y III,

" Curso Intermedio, edicidén completa,
American Book Company, New York,

1967,



I. INFORMATIVE DATA:

1.1,

1.2.

1.3,

1o,

1.5.

“1.6a

1.7,
1.8,

"1.8.

Teacher:

High Shcool:

Trimester:
Course:

Major:

Subject:

Unit Title:

Theme:

School Year:

II. OBJECTIVES

2.1. For the teacher:

2.24

III. SCIENTIFIC CONTENTS

181

DAILY CLASS PLAN 2

Luis A, Carribn Mora

"La Dolorecsa"

2th,

Fifth

Filos6fico Sociéles |

Quimico Biol6gicas

English

Structures with verbal forms of the verb "To
Be" and others_verbs;

Reading Combrehension: Negative Sentences
in Simple Present TenSe;

1990-1991

2.1.1. To teach Reading Comprehension through' a paésage.

2.1.,2., Through the reading comprehension to teach negative sen-

tences in Simple Present Tense.

For the students: Given a reading the student should be able to:

"2,2.1., Repeat the reading after the teacher,

'2.2.2. Answer some questions after the'reading.

2,2.3, Differentiate the affirmative and negative sentences,

2.2.4. Change affirmative sentences to negative form,

<z

'2.2.5, Write the synonyms of some words.

3.1. Reading comprehension
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'3,2. Negative sentences in simple present tense,

"343. The synonyms,

IV. DIDACTIC PROCESS -
u;i; Initial Activitieé:
'u:1.1; Initial Motivation: Convérsétion about the last events,
Queétions‘about what are the main
titles of the néstabers: To show the students these news,
énd ask thém to write in a émall passage.
4.1:2; Knowledge Exﬁloration: Questions abdut previous knowledge.
The teacher will write a list of
verbs on the blackboard:
One student will write the sentence:Paul sees interesting
places; This activity is done on the left, Other student
will write John is in his autombbiie; The following studen;cs
will do exercisés of substitution of the subject in order. to
usé all the bronouns:
’4.2; Development of the lesson: What is Reading Comprehension? After
delivering a sheet with a passage, to
exﬁlain the studenté the activities that we are going to do:
To read the ﬁassage by the teacher first, and thenbby the students;
To ask the student underliné the new words, then to write them at
the énd of the sheet:
To circle the verbs that are on the i)assage, then write them at the
end of it;
To write sentences with these verbs;

- Americans like hamburgers,

They séé interesting places.
- Their country is very large.

- A car is very important in that life.
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To explain the students the two kinds of structures; with the verb
"To Be" and other verbs, as well as they are affirmative structures,
To change to negative forms with the sentences 3 and 4 first,
To change to negative forms the sentences 1 and 2.
To use Do and DOES + NOT with the sentences 1 and 2,
To contrast the negative sentences w1th the verb to be and other
verbs;
To circle the words large, to see, south, cars; To ask the students
the meaning, then to write next to them their synonyms:
4;3; Reinforcement of knowledge: The studenfs will copy in their copy-
books the following rulers or struct-

ures:

For Negatlve Sentences in Slmple Present Tense: S + AX + NOT + .MV + C

For Negative Sentences with the Present Tense of Be: S + BE + NOT
+ C.
Aux: Does for he, she, and if; and Anx. do for I, we, they, you;
Main Verb in simnle form means without (s) or (es);
For homework, the studentsvwill change to negative the following .
sentences: Patricia is a good student, Patricia seesinteresting
nlaces;

‘u;u. Evaluation: For evaluating, the comnrehension of the reading, the

student will develon the activities asked in the
sheet:
| For evaluating the comnrehension of the synonyms,the students in

their homes will write next to the following words its synonyms:
car, boat, important,»nleasure, roads, traffic, narts, travel, big,

and places,

V. DIDACTIC RESOURCES

'5.1. Methods: Inductive-deductive, and active.



18y

5.2, Techniques: Expositive, Interrogative,

5.3. Materials: Chalks, sheets with the readings, dictionaries, etc,

VI. BIBLIOGRAPHY

WRIGHT, Andrew and BARRET Bryce: Aprendamos Inglés, tomos II y III,

Curso Intermedio, Edici6én Completa,
American Book Company, New York,

1967,

<2
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DAILY CLASS PLAN 3

v I, INFORMATIVE DATA:

FRR

1.2,
1.3,
L.

1.5,

1.6,

1,74

‘1.8,

1.9.

Teacher: Luis‘A: Carri6n Mora

High School: hLa Dolorosa"

Trimester: 2th:

Course: : Fifth

Major: : Filosoéfico—séciales
duimico—Biolégicas

Subject: - English

Unit Title: English Grammatical Structures with the verb
"To Bé" aﬁd other verbs;

Théme: _ Réading Comﬁrehenéion: Interrogative Sen-
tences:

School Year: ©1990-4991

II. OBJECTIVES

2.1,

2.2,

For the teacher:
2.1.1. To teach grammatical structures with the verb To Be and

other verbs through Reading Comprehensién,

'2.1.2. To evaluate the comprehension of a passage.

For the students: Given a reading, the student should be able to:

"2.2+.1. Answer the questions given in correct waye.

'2.2.2, Differentiate the affirmative sentences from the Interroga-

tiveo

"2.,2.3. Change affirmative sentences to mnegative form,

2.2,4, Give the definition of the new words used in the passage,

III. SCIENTIFIC CONTENTS

"3.le

Reading Compre hen sion
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"3.2. Interrogative sentences in Simple Present Tense.

IV, DIDACTIC PROCESS

4,1, Initial Activities:

hal.l,

‘h.l.2.

Initial Motivation: Conversation with the students about the
last news aﬁpeared in the newspapers,
To make questions about these topiCS;
Knowledge Exﬁloration: |
Quéstions about brevious knowledge
To write on the blackboard affirmative sentences by the teacher
first; |
To change to negative form by the,students;
To write the grammatical structures: S + BE + NOT + C (with
To Bé) S + AX + MAIN VERB + C (with other verbs) Previous
Pattern; |
Development of Lesson: Reading ComﬁrehensiOn. Interrogative
Sentences:
To write the new words and look for the definition on the dic-
tionary;

To write the structure for Interrogative Sentences:
BE + S + C (for grammatical structures of the verb To Be)

AX + S + MV + C (for grammatical structures of other

verbs)
To practice these structures with the following sentences:

The clothes are expensive.

- Are ths élothes exﬁensive?

- The price dépends on the quality;
Dq?s the price debend on the quality?

~ Americans make their own dresses;

Do Americans make their own dresses?
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The.same wiil make with other senfences from the reading,

To explain the students the use of Does and Do;

To develob exercises with the two auxiliaries.,

To ex@lain\the students the uge of the simble form of the verb

when we use the auxiliary Does. |

'4;3; Reinforceﬁent of knowledge: To write the grammatical rﬁlers
‘learned in the present class as:
. Structures for interrogative seni:ences with the verb To Be,
Be(am, is, are) + S +C ?
AX + S+ MV + C + ? For structures of other verbs in simple present
tense.
Does is used for he, she and it; and do for I, we, you, they, etc.
With the auxiliary does, the main verb is used in simple form,
'u;u, Evaluation: After reading the passage carefully, answer the ques-
tion given for evaluating the comprehension of the
reading:
For evaluating the dbjecfivé 2 the students as homework will change
to question form the following sentences:
The big . stores havé restaurant;
The small store oﬁensiitsdoor very sobn;

The student playshis guitar.

V. DIDACTIC RESOURCES
5.1. Methods: Inductive-Deductive, and Mixed,
5.2, Techniques: Expositive and Interrogative,

‘5.3, Materials: Chalks, sheets with the readings, dictionaries, etc,

VI. BIBLIOGRAPHY -

WRIGHT, Andrew and BARRET Bryce: Aprendamos Inglés, tomos II y III,

Curso Intermedio, Edicién Completa,
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American Book Company, New York, 1967,



CONCLUSIONS

SUGGESTIONS

and
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CONCLUSIONS -

In the educational process, the teacher should realize a suitable plan, which

should be elaborated based on proposed objectives which give positive results.

After observing the results and the analysis obtained.in the work of the

research about the validity of the reading techniques to teach reading compre—

hension, the follbvﬁng conclusions were obtained:

1.

Ee

A better comprehension of the reading is achieved when the teacher uses

the reading techniques,

The teaching of the reading comprehension through the use of the reading
techniques motivates the students' interest, an essential factor to

obtain a better understanding,

The use of the reading techniques in the teaching of reading makes classes

more practical and active,

The understanding of the reading with the traditional system differs sig-

nicantly from the achieved with the application of the reading techniques.

‘A better understanding in the comprehension of the reading is obtained

with the application of the reading techniques,

The student will be interested in the many types of work he might be able
to do as soon as he learns to read and write well,
Basic reading skills are taught through the use of meaningful exercise

material,
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SUGGEST IONS

¥hen the English teachers are teaching reading comprehension, they should do

it by using Reading Techniques.

"1, The teacher should make different kinds of exercises to épply in the teach-

ing of reading comprehension,

‘2, The material should be simple enough so that the student can find a begin-

ning point in learning how to read.
'3, The material should be built around the students interest and problems.

4, Basic reading skills are taught through the use of meaningful exercises

material that the reading techniques have,
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