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PRESENTATION

1t is not fortuitos for us the elaboration of this
thesis, in & mament in which the techology as well as the
sciences of the man converge in  the theory communication
problem. In such a way that we might point out that it is
one of the fundamental themes to which the sociology of

knowledge has to evoke.

On the one hand, we attend to the development of new
plannings in the linguistics fieldg which is considered as
the most fexact" o f the spcial sciences by  the
possibilities of mathematical farmulations of its proposal,

because, the prestige of numbers invade those sciences. AL

the same time, the modern cvhernetics repeats the
structures of the human model .
Faychiatry also uses the programatic of human

commuriication  in  interpersonal situations, in  order to
sstablish an objective diagnostic of the pathology in the

bahaviour structures of psyvchoneuwrotics and psychotics.

The dynamic of groups, starting from the analvsis of
grupal communication, it infers the structural elements of
the same group and it uses them according to the specific

obietives in which it is introduced, they could be the

learning DrOCess, the resolution of conflicts 1in
institutional or student peychology, or a specific

investigation about aspect and funtions of teachers.
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In this way the communication theory has heen

proposed kvy g = LD egressed students of English
speciality-— in ardaer to serve of unifier fimld in  English

teaching offering s & commun  problematic as waell as a
language. So, it would not scape  our scope of learning
field, hecause this i%s a process by which the relations

among pecple gain more importance.

No matter to know how much the person who teaches us
kmmwg' but how He teaches us is very important. It must
accur that there exists a proper manipulation of one of his

aspects: the interpersonal communication.

A1l human process  has oan internal and external
aspect, the communication and learning. The transmigaion of
mesages do  not emerge just from the emitted words or from
the learned concepls. Rehind the external conflict exists
imternal conflicts in the student, in the couwrse and in the
high school. Not only the observable conflicts are real. If
learning and communication are and equal process, we can
not forget the conscious and unconscious aspects coming to

action.

A communication does not only have an informational
or cognitive aspect. There evists an emotional aspect that
colowr the information and can be contradictory with its
content. 1t is the communication style. The relative
waigth we give to the contradictions inherent to the

communication proces is that we think that not only it is
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important that rhe teacher knows the elements that take
part of this process, but also those that determine the
failure of the semic act.

At the classroom level, it is necessary that the
teacher must be up to date about the code handled by the
student, and the building up of the code must be determined
by the student @xperience. S0 from all possible messagesS,
it is a teacher s duty to select the best material for his
receptor, to adapt it to possibilities of their information
level, and the degree of fedundancy required by the student
in order to verify a comprehenﬁion and a correct learning

without any type of distortion.

If teaching goes beyond the student’'s capacity to
urnderstand the problem that we plan is not only that lack
af assimilation of the total infaormation, but what is

worst the confusion and error in the total message.

Rut everybody who teaches is also the center of a
compunication way, not only is the feedback that exists
between teacher—-student, but also are essential  the forms
that the communication waye adopt in the group of students,
intergroup systems that have like reference to mark the
communication between teacher-student, affectimg this is
measure that the - speaker must not handle his =status

according to the requirement of a professional task.

The teacher as well Lakes part of an intergroup
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system with another professionals in the teaching field, in
which the efficacy of a communication make & carry on to
new learning processes to  the self teacher. In turn, the
teacher and the student sare constituent parts of tH@ high
school where the systems and channels of communication are

satill wider.

For this reason, we have emphasized at the beginning
of this presentation the importance of education in the
educational field, in order to defect through a field work
the beshavioural problems in the studenﬁn As well, according
te that wposed by wus, it stresses the importance of
communication theory, because it allows us the importance
of communication theory, because it allows us the detect in
a dynamic way the structure of the group as well as the
personality of each one of the members of the group we are

analyvzing.



INTRODUCTION

In Ecuador, The Educative field, when we refer to
Educational Institutions of the intermediate level it is
looked upon a learning process of the English Language by a
period of a six years with two periods weekly, what means
sixty class periods in a vyeari one hundred eigthy class
periods in  the basic cycle and the same in.the 4th to &th
academic cvcles it shows a total of three hundred sixty
class periods, however the students that study during all
this time in the different high schools of our country seem
they do not reach the adequate results, because it contrast
with the University reguirements, so we diagnose that
students enter to Universities with low or non—-knowledge of

this language so universal.

The development of English communication by students
that graduated from Fublic and Private day high schoolls of
loja city does not seem Lo have Dbeen studied or
investigated by the profeﬁsimnalsv of our field, having
revised the differents jobs of pre—grade executed by those
who had egressed from the ed@catimnal Sciences Faculties,
specialty of English, it is evident that they do nqt enter
upon thematics of Bimilar_naturen

Our purpméa in gensral  ares: km determine the level
of knowledge and abilities that the students have acquired
whern finishing their secondary level studies; and, to

investigate the reasons why the student does not develop
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communication skills in spoken and written English when he

finished his bachelor degree.

Specially we attempt: To. classify the egressed
students according to  their kriowledge and abilities
acquired in  spoken and written English communication
accarding to the value scale determined by the Law of
Intermediate Education (excellent, very good, good, passing
and failing): to compare the levels of knowledge and
ébilitieg in English communication of the students that
have completed their high school studies in public high
schools with those of private high schools of Loja City; to
determine how to fall inte English  learning the methods,
the printed material (texts), and the use onf English by the

teacher in teaching this subject.

The supposed basic underlying of work nucleous: say
that a significant percentage of students thalt egress fiom

Fubhlic as well as Frivate day high schools show low

in

abilities and little knowledge of spoken and written
English as & second language § the reduced or non—abkility
af spoken and written English by the students that egress
from Fublic and Frivate high schools have a close relation
to the use of traditional methods of teaching:; heterogenety
of printed material or lack of it as support strategy in
Erglish teaching, and the generalized use of Spanish by the

teacher as a basic mechaniem for English teaching.

Following the scheme of the scientifical method.,
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our methodology of the research goes over the Tfour

following steps.

1.—- Initial Documentary, after we had approved the reseach

project., we went to look for data
that allow us to elaborate the bibliographycal revision .
These data were of two types; some that existed before
haginning to work, separated and incompleted. They were not
eﬁmugh to get clear conclusions, but these helped us giving
information obtainsad from aother people and also a
perseption of the barrers in which they bhad problems and
the limits that fhey do not surpass, This contributed to

evidence the worth of the research.

2.— Original Contribution Data, we  designed structuwred
interviaws for vice—
rectors, and surveys questionnaire for English teachers and
the students of six courses, then we went to search in to
data that allowed us to see verified our hypotheses. As it
is known those data did not exist, and we built them, those
data were found out and joined by ourselves,it is called
field work., To these data we called "primary" (essential),
in contrast with those gathered in  the initial documentary
which are called "secondary" (complementary).
3.— Data Treatment, the primary data were strictly studied
i order to find out the conclusions
“that  they emit. We got these results with mathematical

procedures and by an adequate treatment. Also, we used the



ardainer which allows us a fast, exact and standard
tabulation and the data analysis Was made trough

statistical procedures.

4.~ Interpretation of Results, from the phase hefore
was obtained some results that
tend to give an  answer to the problem that we have

planned, confirmming so our hypothesis.

The chapters were summarized in  a bibliographical
revision with antecedents of the job, the schoolar outputs,
nature, characteristics, the politics of promotion in the
‘middle level; the English programs of the high school,
objetives ahd goal in English teaching, the use of English
Language in the classroom as a strategy in the development
af communication skills; the printed material: 'nature and
characteristics of the material, types of printed material

for English teaching.

The determination of population and sample implied
the size, characteristics of poputation and sample of the
job. The design of instruments and data gathering included
and interviaw for eight vicemrectorﬁ anq sUIrvVevs
guestionnaire aplied to fifty eight students of the sixth
courses corresponding to FPublic and Frivate day High

schools of Loja city.

The application of instruments and ‘data gathering

included the arganization and purification data, its
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classification according to the project, tabulation, the
nature of its statement is of deécriptive type, and is
characterized to be of empirical reference. In this way we
had and indicator frame, the second hypmthesig had as

indicators:

- The use of traditional methods,

~ The use of the Spanish by the teacher in the
classroom, and

—-  Heterogeneity of printed material or lack of this

as support strategy.

The ®laboration of the correspondent conclusions
leave a clear ness  about the obtained data and the test.
made were congruent with the problem, the obietives and the

formulated hypotheses.

The boundaries of the reseach we made with eHoesive
costs, because we are from another province, and the low
contributions of teachers who we had asked their trusty
criteriay  also, the gpistemological and methodological
factors were the difficulties that we had to get over,

thanks to the right assessories of our advisor.

.



CHAFTER N2 1

SELECTED LITERATURE

" Communication skills in English remain a

complicated problems all human sciences into day.

Still, they are underquestionably of great
importance to agducation. This is where
communication can  be analized and also  the

subjects’ beshavorial problems as well as the

il
+

ructural patterns of the educated in & group

and  top of their personality can also  be

David K. RBerlo, The: communication Frocess,

Salapa, Contraportada.

BIBLIOGRAFHYCAL REVISION/

1.1. ANTECEDENTS OF THE RESEARCH WORK.

Foth the Technical Farticular University, its opsn
University and The National University of Loja we have
aohserved that the development of communication skills in
English by the students corresponding to the sixth courses
of public and private dayly high schools in Loja city

remains a thems that has not  besen treated or investigated

by competent teachers in English. We can see that there
are two features in  this Jjob:  the novelty and the

ariginality. Qur mriginaliiy will be deeper expression,
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h@cauée it is something not defined, it is a delightful
secret  of ouwr  idea, in  a suggestive videality of our
individuality, a captuwre of a personal posession. Our
ariginality has a relationship with the pristine, first of
all, our internal attitude, a way of confront with the

problems that exist cuwrrently in  the English teaching-

learning process, says Jobhames Pfeiffer.?

7

Chgy ariginality 1 not supported in the
communication theme that had been planned in many strange
investigations, but in the way to go pushing, each one with
our effort, the development of ﬁmmmunicafimn akills in
English toward the ligth,and susceptible to open ways to

new items of knowledge and fidelity to the ninety epoch,

iniciating vear a decade, to the spirit of our time.
1.2. THE STUDENTS® ACADEMIC ACHIEVEMENT.

1.2.1 Nature and Charactefistics of academic

achievement.

fFocording to Rioduesro Pedagogy Dictionaries*®
achievement is the result of an independent process where a
work is  done by a student or a course. All the tvpes of
intelsctual achievements, including the academic stem from

all the stuwdents’ envirements being this endogenous, or

A Johames Pfeiffer, La Poesia. En Guillermo de la

Torre, Historia de las Literaturas de Vanguardia, t. 1 pp.
4. '

= Biorn Kaluza, Herder Lexicon Fadagogik, p. 192,



both.

The opinion about the academic achievement in
general assesses the state of knowledge or students ability
to refer the contents of English td gsixth course. To
achieve major objetivity, they are kept constant, inside
the group in reference, the controlable conditionings, the
grade of difficulty, number of task, time of solution and
utilization of information sources, and aids for tasks

salutions.

The scores are oriented according to  the level of
the grade of average achievement, while in ithe verbal
Judgement different conditions of achievement and student’'s

effort to perform are takern into account. On the school

acores it is not possible to  reach the mazimun degree of

abijetivity.

The begining or L he achievament has lasting
influences on the educational situation, because with this
the schools become alsa instancies of opinion  about the
achievement of the students, depending on the social future

af the students,

1.2.2. The politics of Fromotion at the Middle Level.

According to the Education and Culture Laws™ , the

gvaluation at the middle level will allow a guantitative

<k

o Poder Ejecutivo, Ley de Educacidn v Cultura. p. 22.




and qualitative appreciation of the student educational
progress. Therefore, it must be systematic, permanet and

scientific, it will use instruments technically elaborated.

According to  the last rule given by the Education
and Culture Mimister and which are the standing, the
guarterly test thalt represented the H0Y%  and in some cases
the 100% of the quarterly grade, with the new system lhese
test can not mean more than the 25747 of the students total
grade; it is to say, that the gquarterly test had arrived to

equal oral or written lesson, or a investigation work

ordered like a consult. For that reason, the current

guarterly teste have not trascendence as it did before.
“The svalualtion, according to the introduced

innovations had named: evaluation—accoreditation, bearing in
mind that is not the gquarterly test which decides the
students’ grade, but this goes on winning coredits or
winning scores through a series of task. lessons or tests

of each guarter.

The students of the middle level will have three

P
grades on each of the subjects of the study plan, one by
each quarter. The quarterly score will be the arithmetic
mean of the given values in  the test, homework, lessonsg,
investigations, The achedul es of auarterly girrades

coresponding Lo area or subject will contain the partial

grades, the test grade and their respective average.
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The area Directors and the FProvinocial Supervision
will verify the énfmrcem@ﬁt of this law. The secretary will
not  receive the schedules that will not contain  the
arnotated grades, ' having to write down Just the definite

grades.

The grading scales go from 1 to 20 and will have the
following equivalences: 20 ~ 19 excellent; 18 - 16 very

good; 1% - 14 good; 13 ~ 12 regular; and under 11 failing.

The guarterly tests will be written, oral or
practicy; according to the characteristics of the subjects

and they will bes adapted to the following norms:

é ) They will be accqmulative that i, the tests of the
first gquarter will contain the subject given in the
same quartery; the tests of the second guarter, its
subject and the first, too; the tests of the third

guarter, the subject developed during the school vear.

I} There will he a test for each area or subject of the

study plan.
o) It will be made during the last week of class of each
gquarter, according to the established célendarﬁ with a

maximun of three daily tests.

id} There will have a duration of sixty minutes: and



The laboration of ths evaluation instrument will be

&

the responsability of the respective  teacher,

estimating duly the duration time of the test.

For his application it will requiere the aproval of

the Board of the teachers.

The correction and scoring of  the tests will be

adapted to the following norms:

a) They will b scored inmediately after their

application.
by The corrected quarterly tests will be returned to the
students, in this opportunity they will make the

necessary observation and explanation.

Fach one of the teachers will submit the schedule

N

grades of his subject and summary of the obtained

grades in terms of percentage to the cowrse bhoard.

ch) The guide teacher will deliver to the secretary office
the schedule of grad&g approved by the course board
and the certificate of the same, inside the 24 work
day howrs, posterior to  the realization date of the

hoard.

&) Having printed the grades in the secretariat, they can

nat be altered. In case of error in compubtation or

£



appreciation, the rector, at  teacher’' s request, will
authorize the grade correction, the same that will be
registered in  the observation file in at least three
dave, starting from the délivery of the corrected test
te the students, leaving constance of the office

rimbery  and
The board of Directors will authoriz to secretariat
the grade registers, with posteriority to the fixed

terms in the law, previous to the study of the case.

The course board will meet within three weekdays

inmediately after the cuartely administration of the test.

The days in which the Cowrse Boards will mest will be

considered work days.

Supported in  Sorenson®,;  we must do five or 1f we

want six fundamental marginal notes to the actual system of

the traditional use of grades.

1o

ey
oo

The grade has to meet two totally clear obhjigctives:

@} T show the student what he can not learn; and
3 T determing what the teacher can not teach.

For the students, grades sometimes become the unigue
purpeose; in the principal purpose of the education,

instead of being the only way. The student that

1

pEY]
oA

4  Herbert Sorenson, La Fsicelogia en la Educacidon. p.




studies only for a grade usually lose interest in what
e really learns. He locks at  his t@écherg trving to
win his favowr, or he develops tactics tending to give
himself the best  possibble grades. Therefore he is
accustomed to asking "Will this graded be fqr us", and
he just prepares the lesson if the answer is negatives
SOME timés some very  capable students take simple
courses in order to get a high grade when it will he
more useful  that they take courses of superior level.
In fact, from this point of view we can say that the
grading system paying attention to the grade like if
it were a desirable or undesirable etiquette, léads in
indirect way to the deceit. Adopting a system that
simply will deviate the attention put in the conqguer
of high grades toward the delight that the learning
gives, the student would not  have any  incentive to
cheat on  the test, it might clearly advised that the

fraud put him out of his principal educational task.

On account the biggest differences in  capacity, the
competence that mmtivatwﬁ the grades is Qery disloyal,
and this type or rivallty does not prove healthy for
the ﬁtudent'ﬁ emnotional l1ife, being dull, mediocre or
gmart. If the teacher scares their test assigments on
the achievement, the dull students could not obtain
high grades, those which ever will correspond to the
smart students, for whom the qrades do nmt.maan an

incentive because they can merit them without too much

efforty on  the other hand, the couraged by the grades
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that they will receive. Nor it is advisable to give
them to the so low students for learning, butb
diligent, higher scores that Jjustify his achievement,
hecause they do not express his real wtilization and
sometimes irritate the excellent students and their

parents.

The teacher differ in his evaluation  and fTor that
reason in the scoring of his students’ work. For
axample, a teacher will reprove a test, that the other
one will consider it enough gooad, that things happened

in all  the subjects, since English or History, even

subiects supposedly objective such as Mathematics and

Fhysics. Also it is possible that the teacher of the
fifth course puts high grades with easier bult  in the
next vear the teacher of the sisth couwrse being more

atrict and score it wilth less gensrosity.

The traditional grades provoks antagonisms among
teachers, parents and students., This is continue
gcmrimg‘mf tH@ students’ work assigments the habit of
wsing bulletins  creates more discouregement in the
teaching than in any other setting. In the scholar
grades engaged are the parents and the students, so
that the bulletin can provoke hostility easily. The
teacher then, can or will think tﬁat the grades
sometimes enrange &ll of them. The grades break so the
development of a lovable reaction dedicated to the

growing and development of the student.



&.- The task of scoring the students’ assigments needs an

ive guantity of time. One of the most freguent

unjuﬁtified complaint from the teachers refers bto many'
Fours that must be destined to bureaucratic details;
and the register &f the students’ scores and the
preparation of bulletins are piled up to thiﬁ.charge

that put them away  from the truly teaching

activities.
1.3. THE HIGH SCHOOLS ENGLISH FROGRAMS.

Maria de Ibarrola®,says that the study program is a
description of & whole of teaching—learning activities,
structured in  such way that these motivate the students to

get & series of predetermined learning objectives.

.vThe' Qg Aam impliss selecting the learning
ohjectives (it is thmvacad@mic hehaviouwurs and contents that
the students must master)i; the optimun  sequence that the
programs must  go reaching: the pedagogical activities, the
teaching methmdﬁ_and the pedagogical resowrces that will e
considered efficient for that, and the testing techniques

that will be used to evaluate the students’ learning.
The study programs fulfill the following functions:

al Selection, among the great amount of knowledge about a

% Maria de Iharrola, "Como _elaborar Frogramag de
e Raguel Blazman, Disefo de Estudio, pp. 471
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gpecific subject, those that had been proved to be
necesary for its learning discarding what is it a mere

agpinion, desire or individual euxperience aboutl that.

Facilitate the teaching and learning because, as their
name suwggests, are action programs that  recomend the
adeguate sequence to reach the learning and they
dictate the activities, the methods, the resources and
the adequate material +to reach it in a better way.
Teaching and learning are oriented according to the
study programns hecause they answer the Joined
guperiences of the subjesct experts, teachers and

pedagogy specialists.

The programs give the student better autonomy of
study and  their ensure their freedom to learn. When
the student has a study program, he is not vet forced
to depend on  the information given daily by the
teacher be&auge he has an objectively valid guide that
heforehand gives him a vision of everything that he
will have to learn during the semester, it affords him
effectice forms to do so and allows him  to organize
hise study @ and adapting the program to his own

necessities and resouceEs.

They allow a fair evaluation of the student learning
hecause the tests, insgtead af constituting a
"surprise", these are separeted directly from the

proagram that the student had already known.
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@) They facilitate the evaluation of the teaching
Ffunction of the institution —indispensable requisite

to make teaching an objective activity- establishing
previous points of comparison according to the results

that must be reached.

£} They orient the teaching with similar abjectives for
all the students even the subject is imparted by
different teachers . in different educational

institutions.

Far the above reasons, the programs constitute a
work guide, very useful for teachers and students. However,
when a study program is elaborated, it must always try to
be characterized by its flexibility so that the teacher as
wall as  the students o©an substitute .th@ pedagogycal
activities for the recomended resources and the specific
themes, and also achieve in all the possible ways the same

objectives.

1.3.1. Objectives and Goals of the English Teaching.

Objectives of the sixth courses The student will be

able toa:s

1. Enow in context the FreEw phonological,
morphological and  syntactic structures basic for

the comprehension of graduated readings.



2. Apply in this cowss  the treated structures in

graduated readings.
NOTE: The readings are according to their specliality.
According  to Bennett®, in the primary school the

objectives will be to use the language and wse 1t by

iteelf, because the students do not have a right criterion

about its utility, always that the environmental
circumstances will be agreeable and implies activity. The

purpose of the teaching may be Tunctional in a sitwation of

hilingualism or anywhere around; the purpose may be also
3 / AR ¥

peicholagyecal ., that is to say, to appraove the more

convenient age for English learning.

Both the teacher and course organizer must approve
the student motivations, they have to be swe that the
subject which is taught does not have ssuperflous linguistic
elements. It is essential to realize a careful selection of
the linguistic content, situations and themes of

presentation.

The specialist teacher bhas to be prepared to make
certain  number of tasks, related to bis function as
teacher. The nearness to this goal will depend on the high
ar low  homogeneity of the class intersst. We will consider
it wvery important to reguiere such capacity of an

speclialist.

Y

® W, A. Bennett, Las lenguas v _su Ensefanza. p. 37.
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It is not in contradiction with the final of goal of
any language Courses to get a level of the spoken language
in English, comprahension, reading and writing comparable
ter a native speaker. In some practices, above all, in the
reading speed, it must he included to arrive at or

approximate the native speakers’ level of proficiency.

These two goals are not contradictory. Every English
teacher will have to  achieve the second goal through the
teaching process. S50 a feacher will have to restrict the
mumber of ddiomatic skills and alsn he has to limit the
number of lexical and grammatical elements of the course

for a mayor effectivity.

1.3.2. The Medular Aspects that the programs

Emphasize.
1.3.2.1. Two-word Verbs.

1.1. verb + Freposition
ook ats Né look at him.
i.2. Separable Verbs. (Verb + Farticle)
Call back, fill out, give back.....
1.3. Inseparable Verbs (Verb + Freposition)
ook at, talk to, listen to, ask for...

1.4. FPronunciation review of phonemes: st/ /d/l.

1.3.2.2. Noun Modifiers
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Adiectives as noun modifiers.
Noun used as noun modifiers
Frepositions.,

Frepositional Expressions.

- stand up, — sit down, —~ come

{ne wus noun substitute.

Adverbs of purpose.

In order to. ( to + verb )
For + Noun phrase.
Why - guestion with khy.

Adverbs of mean.

iMuonae

By + Noun phrase. He came hy bus.

Adverbs of instrument.

With + Noun phrase. He opened
a key.

Fronunciation review of the

and /z2/. as in ice and eves.
Reading.

Graded readings.
4.1.1. Themes to be read will
1) Bhaft stories.
al Fictional., and
) Mon - fictional.
2) Evervday dialogues.

Oral Drills,

the door with

phonemes: /s/

include:



1.3.2.9.

[
wlaala

1.3.2.6.

dad

Comparisons.

Expressions of comparisons.

The same A%, diff@r@ﬁt from, like, the
GAME s ez A5y ABcoa BB

Comparisons of gquality.

mnoire than, - =l tharn, less. ... than.
faver....than.

Superlativa TOrms.

The most....s; Lhe ....-25t.

ITrregular Comparisons.

H5.4.1. Adjiectives.

good, bad, little.
Included Clauses.

Include statements.

I know (that) John speaks English.

Verbe used to ‘intrmducwd the included

clause.

Know, think, bhelieve, imagine, QuesS,

FUPPOSE, NEAaIr . ...

Relative Clauses.

bho2al. NF + Include Wh- clause.

| Relative pronoun used as subject

of relative clause.

SN Moun phrase + clause.
Relative pronoun used as subject.

I know the student who sees Mary.
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The student that sees Mary is my
friend.

o2

L

. Noun phrase + clause.
Relative pronoun used as object.
The student that Mary sees...
I know the student that Mary
BEES .
The student that Mary sees is my
friend.

6.5, Clauses with when

&.4. FPronunciation review of the phonemes: /b/,

/v/ and 7t/

According with the program above, we can conclude
saving that the programs are oriented mainly towar grammar
study instead to be oriented to develop in the student a
major knowledge of reading or if it is possible they have
to give to the students a good training in order to get a
communication either in oral or written way, b@céuse
according with the inguiries that is what the students want

to learn.

1.4. METHODS AND TECHNIQUES OF TEACHING.

1.4.1. Nature and types of methods for English

teaching.

Method, in the higher philosophic sense, savs

Mariano Moraleda”, is, as it know a kind of itinerary that

7 Mariano Moraleda, Psicologia Evolutiva, p. 81.
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follows the buman mind to fall down with the truth. When we
analize the communication, O Ee o understand the
inference of the methods, the nature of the arguments, says

David . Berlo9®.

The criterion to accept an  affirmation of an act
{abzervation) is its true, its waalizatimnn The criterion
of acceptance of an inference in its validity. The validity
af an  argument and the truth of an mbsmrvatimn @

independent concepts. The conclusion of an argument may be

valid or it may be false, however no standing in the way,

the conclusion must be admitted because the validity of an

argument does not rest upon  the tirubth of its parts. It
supports only in the inside consistency of the realation

among the parts.

Ladg

e have not any interest in accepting or codifying

false concliusions, even if these are highly gateaned. We
want to .cmmmuﬁic&te highly @ﬁtm@m@ﬂ arguments with brue
conclusions. In this case it takes root in the importanocs
of  the deductive inference, if we have the mbﬁ@rvakiénﬁ
(premises) and a conclusion that has bheen deduced with
validity at the beginning of the premises we can have the

security that the conclusions areg also true, even though we

haod not verified it yvet.

The English Technigues of the teaching are divided

8 David K. Berlo, Op. cit., p 181.
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by Imideo Nérici®, into two, direct and indirect:

1.4.1.1. Indirect Technigque:

It can be said, that the indirect technique belongs
to the past time. Today’'s Pedagogy discards this procedure
as out of date. Even though it is largely diffuced
technique in owr high schools. It is justified for the

grammar translation and for the version teaching.

1.4.1.2. Direct Technique:

It is the most recommendable technique for English

teaching.

It consist in "teaching English through English"g
the teaching is carried out in English itself being

studied.

The direct technigque attempts to vanish the habits
imposed by Spanish, so that the students may acquire those

English habits.

The results, according to the direct technique, are
not inmediate, because the teacher, at the beginning, has
the impression that his pupils are not learning, but if the

technigque is well applied the futwre results will be

?  Imideo Nérici, Hacia una Didactica General
Dindmica. pp. 301 v s,
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regarding.

Nevertheless, the teacher must know when it is time
to use Spanish to help advance teaching, since, sometimes
insists in the direct technique will be a loss of time and

the results would be negative.

According to Charles Handschin®*®, the direct

technique must prevail in the following principles.

+

1.~ A great deal of attention to the pronunciation

teaching, specially on the firts months.

2. 0Oral presentation of the texts, before teaching
reading.
3.~ Teach the grammar intuitively, having the pupil to

reach the rules that must be learned through a

diversity of examples.

4,~ The written works must be based on the material that

was assimilated by the students.

G.~ Translations should not be made at the beginning of
English iearning, This must be carried out when we are
in more advanced learning stage and in the lowest

possible grade. Bo, avoid translating.

1o Chafles Handschin, Methos of teaching Modern
Foreing Languages. pp. 215-216.




6.~ Concretize and objectify the teaching materials at ‘the
best by using real—-life situations and other
educational facilities, based on today’'s reality and

needs.

A1l and each one of the methods of the English
teaching must spread out with preference to comprehension
of the spoken English its way of speaking to the reading

and gramar knowledge.

The English teaching comprises three situations: The

pronunciation, vocabulary and the sentence structure.

The pronunciation requires patience and extensive
Kercises, principally of audition and with the
reinforcement in those sounds that are own of English.
Recommended, too, that the student listen or through

records, recorded tapes, radio or TV.

Faor a good imitation to take place, the teacher and
the other persons that speak English in studies must do it
in a clear way at the beginning. The pronunciation besides
being clear or precise, must be paused, because speaking

English first must be appreciated and then executed.

A good method would be that through which the
student is following in his book the things that the
teacher is pronouncing, so that the visual symbols are

associated to the pronunciation. The new words of each
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texnt or each lesson must not be too many, so  that the same
words may be repeated as many times as necessary during the

teaching sessions.

Froceed as follows: listen, listen, listen; listen
and accompany with reading, listen and accompany with a
reading and listen and accompany with a reading; read, read
énd read. Then if it can be possible to speak about
grammar, but understands it wellj after the new language

had been felt and comprehended.

Says very well Ellis*3*: "It does not seem, spite of
that, that a good psychological reasoﬁg exists to prevent
the use of Spanish until it has achieved a considerable
@easy in the use of Spanish. Too much time, effort and a
hest comprehension are saved through a gradual transition
for the use of the new vocabulary and of the .n@w forms of

expressions’.

At the beginning of the English teaching we must not
look forward to perfection , but animate the student to try
to express in  English. A method that yvields excellent
results  in  English teaching is the saturation, or
surpassing the sound barrer, listening, listening and
listening as in like manner work with everything that in

any way, will be tied to Spanish.

The vocabulary must be learned, as much as possible

112 Ellis, Robert 5., Psicologia Educacional, p. 157.



by.taking into account the Dbjécts to which it refers,
authentic or represented by audiovisual materials to make
the pronunciation yield optimum results, the ‘records o
tape recorded whmfe the students can listen to the teacher
as many times possible like recorders where the students
can record his voice and compare it with those of his
teacher, repeating the operation until a good level of
pronunciation is reached. The films, folk music and movie
representatign in the study language are optimum

auxiliaries and motivations.

A problem that wofries the teacher is to know at
what age the student can learn the English language. The
most prudent answers seem to be those which are recommended
at the beginning of this learning stage when the student

has mastered Spanish satisfactorily.

Never before, because it will confuse a child with
the possibility of undesirable interferences of a language
inte the other, thus perturbing the condominium of both

languages with ties of corect expressions.
1.4.1.3. New Ideas about English teaching.

Frimarily, the 1anguage is a system of
communication by whiéh the sounds produced by the vocal
cords of a person and received bythe ears of the other. The
symbols of the writing are secondary, when they do not

keeﬁ direct relation with the represented sounds.
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On accepting this concept of language it is easy to
infer that the learners must be supplied initially with
just models that ilustrate primary examples of the same.

and not with written representations, which are of

secondary importance.

Here is the present tendency toward English
teaching: audiolingual procedure, through which the student
must listen first, then express himself, before beginning

the contact with reading.

As  can be seen, the didactic way for English
learning must follow the following: listen—speak-read,

write. This procedure is called audiolingual method.

Fierre Delattre, From the Colorado University (USA),
indicateg an interesting technique: the "audiolingual® for
the English teaching:; even though nothing prevents it from

being adapted to the teaching of another language.

1.~ Delattre says that the habits of a language are
audiolingual and not visuwal, thus, there must be no
need to read or write at the beginning of lea\é\l"n:i_.nc_;,q
hrecause the vision of the letters or syllables must
estimulate tied reflects to the smu;ce language.

2.— The ralationship between sound and what they express
must be established, so the sounds referring to such

obiects should be tape-recorded.
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T.- @A few vocabulary words should be learned: so that
pronunciation becomes better. To study a single phrase
af twety words a week and with five hours of class in
the initial phase, apd subsequentely encreasing it is

recommendable.

4.~ In this way, everything that is taught could be
assimilated by the student with the acquired
vocabulary, he will be willing to express himself

orally.

1]
!

A class imparted appropiately by the audiolingual
method prepares the student for the following class,
because he is in the condition to pay attention to the
exercises of questions and answer based on the same

material, leading him to express orally.

4.~ For the teaching of the relations between graphic and
the pronunciation cue-words in the first phases
coresponding to the beginnig of the learning are
introduced S0 that the orthography and the
pronunciation of another word can be explained through

them.

Thanks to those words, from which the students knows
well  the graphics and the pronunciation, he can produce

others in front of the cue-words.
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In the lecture in loud voice, the teacher, to corect
the pronunciation error, he will make the students
refer to the corresponding cue-words, thus doing a

self-correction work.

The three initial phases for English teaching, which
are studied successively ares reading, speaking and

writing.

Each week the students learn a phrase .and fifty
questions according to each of the phases. At the end
of three weeks he is in able to master sixty words and
one hundred and fifty questions more or less with

their respective answers.

Having finished the three first weeks, he begins the
fourth which focus on writing the three initial
phrases and the corresponding questions. In the fifth
week here the student initiatesv"the beginner book",

but the sequence continues the same oral presentation

of the new lesson, followed by reinforcement of

records and recorders. Then a series of questions

hased on the new vocabulary are asked by the class.

Each lesson will be studied through five hours: in the
firet, the oral study of the text; the second, the
study of the guestion related to the new vocabularyg
in the next three hours, he uses again the text and

the new exercises in the manner of a reading and



wiritten work.

We are going to ' see another scheme of English
learning, which keeps a great relation with the above

concepts:
1.~ The changing of the functional english vocabulary.

2.~ Comprehention of the vocébulary through images and
sounds sufficiently repeated in different situations.
The vocabulary is learned and fixes inside a situation
close to the reality and inside the context of the

dialogue.

-  The student repeats the words learned on the lesson

until he master them functionally through the

dialogue with the teacher and his classmates.

4.~ Each class has to be sufficiently repeated before

heginning the following class.

S5,~ In order to aprove the pronunciation, the student will
record the learned lesson,  then he will listen to it
and will find his errors, correct them inmediately
through new recordings.

.- Just later on, when the vocabulary is of his oral

mastery, the student would get in contact with the

wrritten word through the dictation by the teacher.



7.~ Having mastered the graphic of the vocabulary, the

student passes to do the exercises on working.

8.~ Those who desired to continue in the English study,
now is the time appropiate for studying grammatical

structuwres and literature.

1.4.1.4. The English Language Laboratory.

The English Laboratory is a practice room,
composed of a central booth for the teacher and also
individual booths for the students. The laboratory is
equiped with electronic instruments that allow the
recording and audition of the students voice, in order to
perform practices of pronunciation and expression, as well
broadcast programmed tapes of language as 1if they were
teachers, and, also the laboratories establish the direct
communication between the teacher and all the students,

either in group or separately.

It is opportune to make it clear that the English
L.aboratory is not designed for teaching new things, but,
fundamentally, for practicing things that were treated
earlier in class in contact with the teacher. In this way,
The English Laboratory does not substitute the direct work

far the teacher.

An English laboratory consists of three small rooms

and a big one. A small room functions as a recording



29

center; another is designed for keeping the recording
instrumentsy and the third one for hkeeping the tapes,
- records and other materials.

A big room is oqcupiéd by an average of 30 to 30
students and has a command table for the teacher,
individual places for each one of the students, electronic
system for the broadcast and distribution of the sounds
that carry on the Iessons to the student, electronic system
of intercommunication that allows the teacher to talk and

listen to the students individually.

The command table of the teacher has a control of
tapes for the broadcast, a distributed board the monitor
the programs to the students, and intercommunication
contral that allows the teacher to listen to the students
in their pronunciation and their expression exercises, and

alen this control allows the teacher to talk with them.

1.4.2. The use of English in the class as a
strrateqgy for developing skills in

communication.

As we said before, the teaching of a language
through the same language, the teaching is carried out in
its own language that is being studied. The direct
technique tries that the student acquires his own habits of
English that he is studying, which allm@s him to think in

English.
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1.5. PRINTED MATERIAL.
1.8.1. Nature and Characteristics of the Material.

" 1t concerns the teacher’'s acquisition of
a determined level or final behaviour in his studentsg
savs W. A. Bennett in the Language and its teaching". It is
possible that the teacher prefers to use a bhook of arranged
context in an quickly different way,., with ﬁore material
here and less there. In other words, the teacher can feel a
marked preference to a hetter programmed book. Maybe a

noiseproof classroom, better illumination, etc.

The textbook he uses perhaps reaches the required
level by the text or the level that determines teacher’'s
opinions that keep or had been acquired during his
formation or his teaching experiences. We hope that the
present Jjob makes more English teachers ask themselves
about the nature of those levels ‘and their Felatimnship

with the command of the foreing language.

As to physical conditions, nothing can be done, but
remind the teachers of knowing exactly what they want and
why, if they know their priorities and express them joined
to the responsable authorities, the teacher will achieve

those improvements.

Few are the possibilities of the English teacher to

find a textbook meeting his necessities. Nor is it probable
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that the material of the course can be mofified or reformned
until the beginning of the course in large amount. What is
more the printed material must suit today’'s real-life
situation in which teaching and learning

ocour. Besides, textbook makers should include only
materials that meet ingtructars'y and recipients’ needs,
interests, attitudes and expectations. All this of course,
will contribute to solving educational problems in the

field of foreing language learning.

1.5.2. The different types of FPrinted Material for

English Teaching.

Diego Gonzdlex in his Didactica General includes

three types of summary:

1.+ Textbook or teaching bock, which contains the subject

that is going to be taught.

2 workboék, whose purpose is to estimulate and direct
the students to coreate free work assigments. It
presents problems, show EEPeriences, provokes
observations, induces to the formation of colections

and to the realization of designs, exercises,etoc.

T.~  Book on "living together", it attempts to identify the
student with the related scenes, which are always of
educative nature, it alsolattempts to carry out a live

teaching of love to the nature and the neighbor, etc.



Frogrammed-instruction book, it focuses basically on
programmed teaching. This type of book to some extent
parallels the workbook. In spite of that, it has the
student direct his attention, energies and effort
toward the acquisition of new knowledge, skills or any

other learning.
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SCHEME OF THE CHAPTER 11

DETERMINATION OF THE POFULATION AND SAMPLE

2.1.- Sample Size

2.1.— Characteristics of the population and sample

of the job.
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CHAPTER II

2.- DETERMINATION OF THE POPULATION AND SAMFLE:

2.1.~ Sample Size.

The sample size is of 88 students, it is the
4,07% of the universe, but as we have an heterogeneous
population that includes 751 students from tha Public high
- school and 671 students from Frivate high - School, we
had stratified, taking samples like these: In a highs
school there were five paraliels of students of the sixth
courses and for each parallel, there is a standard number
of students the average number of all student of each
parallel and asking the total of students of each
parallel. The meddle arithmetic helps us to resolve

satisfactorily this problem.

. Characteristics of the populétion and sample

8]
kJ
I

of the job.

The populatidn of our invention has one thousand
four hundred thirty nine students, distributed en eight
high-schools; four of official financing and four of
private financing, where we have interviewed to eight Vice-
rectors: to nine English teachers and to 1422 students of
the sinth courses, where 58 answered the inquiry. Everybody
are of meddle level and obviously of sixth courses of the

diversify cycle.
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As it can be . observed, the "populafion refering to
vice-rectors and English teachers represents the 100%; but
the students of the sixth courses of FPublic day high—
schools are &71, being its sample of 27 students, giving a

total of 58 students that is the sample size of the job.

Vice-rectors Vice- _ Students
Teachers and rectors Teachers|Fublic FPrivate TOTAL
Financing

Fopulation
of sixth 8 9 781 671 1422

courses

Sample 31 27 58




SCHEME OF THE CHAFTER 111

R INTERVIEWS

Z.1.1. Interview for vice-rectors.

- INQUIRIES.

I.2.1.

Inquiry for English teachers.

. Inquiry for the students of the sixth

COLrsesS.



CHAPTER IIT

i
I

DESIGN OF INSTRUMENTS AND DATA GATHERING.

J.1. Interview.

It was a dialogue, a conversation, a direct relation
based on the word between the interviewers, "two egressed
students from the language Faculty of its English
Speciality", and eight high school Vice-rectors, because
they are the responsible of the academic function of the

Educational Institutions.

In order to obtain the wanted results, we had to

ahserve, the following criteria:

The kind of interview to be applied, was structured

as follows:

We prepared before - hand a questionnairie of
selected questions according with the objectives of our

investigation, which model was the following:

UNIVERSIDAD TECNICA PARTICULAR DE LOJA
'MODAL IDAD CLASICA
FACULTAD DE LENGUAS

ENTREVISTA PARA VICERRECTORES DE LOS COLEGIOS

COLlEGLOE sveansosannnsnunonasanass . ewemamamaa s n s
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Nombre del Entrevistado! asscssccwssnsausnosas easnsamanawnsanas
Dignidad que representad ...... B o mmmeEonmaEumaRnaEmsan s e
Nombre del Entrevistador: sscossscnsessananamsenusassannns

Lugar y Fecha de la entrevista: Loja,... de Enero de 1990.

MOTIVACION.

- Sefor Vicerrector, estamos realizando una
investigacién en Inglés, v para el efecto pensamos en el
Colegio donde ld., =3 autoridad por efectos de
contextualizaciéon vy porgue ustedes dan mayor apertura a
gquienes como nosotros, que estamos obligadms a agreditar
este instrumento vy técnica para investigar e insertar en la

tesis criterios confiables.

El Tema de la Investigacién es: DIAGNOSTICO DE LAS
DESTREZAS DE COMUNICACION —~EN INGLES- DE LOS ALUMNOS DEL
SEXTO CURS0O CORRESFONDIENTE A LOS COLEGIOS DIURNOS FISCALES

Y FARTICULARES DE LA CIUDAD DE LOJA.
DATOS INFORMATIVOS.

Financiamiento del Colegio: Oficial ( )3 Particular ( ).

Namero de Alumnos del sexto cursos .
Frofesores de INnglés: c..ceevensasa s hemssomsaananananEnan s 8=
CUESTIONARIO

1.- Cree usted gque las destrezas de comunicacidn, con la
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ensefanza del inglés, se desarrollan mejor o se
atrofian? .cecossssssossenosnensnonoaawnnanonmano8na.

P E R R E R EE R NI I I R I R I I R R A L L L L L L L

4 ®w @ o e a8 e BN A8 wE "W e 8RN O URB DO B8 ACN R RO A SR RSN s 880 en s 888 s8R

Queé habilidades adquiere el alumno de sexto curso con
el proceso ensefanza — aprendizaje del inglés?.......

® # 8 4w B A B B R B E MR R 2O U RER DR SR 8B 8 HWERE L SR REHES ERE R ES 2808 8w e DA

Conoce Ud. las causas por las cuales el alumno de
sexto curso no desarvrolla babilidades vy destrezas en
la comunicacidn del Inglés hablado v escrito, diganos
por lo menos dos:
a)uun-nnnnnu-auununnnnnn--nnuuaunn.--nunnnnl---unn-n-
b)unnnnuunnnnnnnnunnunu-nnn.n-uun:nunun-i-..nnuuunlau
En gue forma inciden en el aprendizaje del Inglés:

los MetodOS e s wwonoansoaensmassnennoaaonanannnansweas
El material impreso o texto: cccecacavassanacacasaanas
El uso del inglés por parte del profesor en el proceso
ensefanza aprendisaje de la asignatura™ .scecoceasscae
Caracterisenos los métodos para la ensefanza del
inglés;nannnnuunuun-uuuannuunnnuuau-nnnnnaa-unu.nnnun
Tradicional @S ersasanonanannnnanwnsssaoncusosnnonsnnan
Innovados @ mOdEernoOS: ..coeswsecassonnansonesanosanasas
Forqué el uso del espanol por parte del profesor que

ensefa Inglés en el aula? swcvansnononcosssesansssseus
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# a mmw s r B v oD aaa @ #wwenno s w @ RaEnAEN DN NG AR DD D NNONB 08 0B0 600

7.~ Forqué esa heterogeneidad del material impreso para la
ensefanza del inglés? ...sssnsasenenonssassnsvonannna

8.~ En qué practican los alumnos el inglés aprendido? ...

& % o 0 W W EB RS ® W8 WO o w6 Hos BB B O SN O DO AR NN e LR 88N

GRACIAS FOR SU GENEROSA COLARORACION

2.2. Inquiries.

It is one of technigues of investigation, that we
have applied to a sample of the teacherg that werethe
number of nine, and fifty eight students. We gave the
enquiries to nine English teachers of the sixth courses of
private and public daily high schools of Loja city as well
we acquired in the same way to fifty eight students who

filled up freely the enquiries, after to be given directly

to them.
3.2.1.- Inquiries for teachers.
UNIVERSIDAD TECNICA FARTICULAR DE LOJA
LANGUAGE AND LINGUISTIC FACULTY
INQUIRY FOR ENGLISH TEACHERS.
High school: ...cece806aa awoecuscemssun e nonNeesenana e weanoa

Flace and dat®: seowonnnoaasaaassoecnosnoasnoesnesnnsoneesssesae
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- To determine the negative and possitive factors that
have influenced in the teaching-apprenticeship process
of English during during the six years of study in the

second level.

INTRUCTION:

After have carefully read each one of the questions,

we solicitude vou to answer with precision and according to

the reality that requires the foliowing guestionnaire.

CONTENT &

- What kind of method (s) do vyou use for english

teaching?

~ Inductive Method cnumnmuwonaa.
- Deductive Method auu..a,.,;,,,
- Translation Method caswsavanwnnae
- Audiolingual Method wasnmoeeane s
- Communicative Method : ssasEsseansae
- Natural Method e meassaoennanon

- Accarding to the question above, why do you use the
method or methods that yvou chose.?

- Are the english study programs adeguated for a good
teaching—apprenticeship process. Why?

# #n wam @ N8 8 8B MW EB S ® W R L HWHEADR S NN PR AN N NE RO O DA D H DRGSR O NN NG 8880w
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Do the English study programs enable to the students
to communicate each other in this language, Why?

W m @ emnnan A 8o NN @R A8 88 B L@ HME BB EBRRAS DT aND e R RS E eSS 200 Nr 88D

Is there in vouwr high school the adequated material
for English teaching? Make a list of the material that
exists.

o P B B @B D8 omB e n R A B 2w e g e HRE R BRS8N O NG R A NS KBNS R e s B e NRDEe YA

According with vour answer to the questions above,
which will be vour opinion of what must do or not

about it?

% n @ m e weownen R omo B W e K 8RB A BN DS N DS D oD R SRS N N D888 8B S8 AR e noa
n m R B B B U@ 8B W B 8NN R N ANY e R RN e MERHS NN NN G N RLD 8T K8 N RO RPN o8y

o v @ # @ B WM BD K BN E A B & HE NN 0BG @B R G RN RD SR D ERON NS HE®NNC s RR RS

Are the students that egress from the high school able
the communicate in English either in oral.... or
written way .....7 According with your answer what do
vou think that difficults or . facilitates this
communication?

# n #0883 nead k" e o R e @WN BN DB EH 8NN 8 6B Y RS 888D AR S ADG SN D R E B8 8RB RN

Do vou think that english teaching must be generalized
in the schools Why P .o enunnunnoonsonosanaasansansanaan

R E R RN R IR I - I R R R R A R R R L
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- Do you think that must be increased the number of
English hours in the High School? If your answer is
ves, how many hours do you think?

nnuuaaneunn:ununnnnwunnuunnnnnwnnannnuu-uauauunnunu:-

- Are the texts that vou use adequated for guaranty the
apprenticeship of this language. Why?

aannauunuunnuuuunnuunnnuannu-uunnnn-unnnnnn-uaunnnauu

THANEK YOU.

2.2.~ Inquiry for Students.

UNIVERSIDAD TECNICA PARTICULAR DE LOJA
FACULTAD DE LENGUAS Y LINGUISTICA
ENCUESTA FARA ALUMNDS.
COlegin: cownmsnuononnonananssannonassnssmnsnonssasnsnnsanns

Fopecial iZzaci®n: c.easwcaosnnononenansnanaeanoareannensannss

lugar v fTechas ccoceconcnnnanonnnosoannaneosusnasnasanesos

OBRJETIVOS:

Determinar los factores positivos vy negativos que
han influenciado en el proceso ensefanza-aprendizaje del

inglés durante los seis afos de estudio.



INSTRUCCIONES:

Despudés de haber leido

las preguntas solicitamos se

precision vy de acuerdo a la

siguiente questionario:

" CONTENIDO:

Margue con una ()

Fstudid Inglés en la escuela? Bleaasaea’

Asistid a algdn cursce de Inglés

Colegio?

S1 wsocaas NO soooaas

Existe en su colegio

ensefanza de este idioma? 8i

detenidamente todas

una

# o a8 oo

44

y cada una de

digne responderlas <con

realidad que amerita el

la respuesta correcta.

No

antes de ingresar al

aula especial para la

Na

fn oo an

ensefanrza del

Fiensa que deberia generalizarse la
Inglés en la escuela? 81 ..caws NO cvowan
2.~ FResponda si o no a las siguientes preguntas.

- Generalmente el

clase para:s

Hacer wuna explicacidn mas clara?

Hacerse comprender mejor?

dignese

profesor hace uso del espafol en la

LI N )

c n #8880 R

hacernos conocer

# o @ £ @ &8 MW B ¥ W BB N W DN A WA 8D e DB NB AR DR T 8RB N RGN G R BR8N ® KT RDR

# #w n 8 n nwew e s B @ H B A BN G DK B R NR O R E S8 BN 88NN a0 MR Ranwa BB RR R s Ra8

De haber otros motivos
cuantos v cuales.
- (ué le gustaria que le

colegio?

ensefien en Inglés en.su



o
!

A leer caoaawsn
A escribir awn s
A traducir sanaeas
A entender woomons
A hablaripara comunicarse snouuas
DtroS8? eosessucnaswessnsassssnucesnconosanssnsas
En que condicién le gustaria gue le ensefien en su

colegio?

Con el uso de una aula adecuada®? camnann
Usando grabadoras? samaeua
En Laboratorios? v sanease
Con el uso de textos? e wsana
Con el uso de materialo didactico? seoa s s

Existe en su colegio el material antes anotado? ......
Qué sugiere que se deberia incrementar en su colegio
para la ensefanza de este idioma?

Numero de clases? sceasana

Cambiar los programas? eaneom

fQue los profesores empleen mejores MELOdOST cevonns
Frofesores capacitados para la ensefanza del ingles?
OEFrOST sucounnunasnsnnooonnnssacsaonnnssosoassossnsasos

% a @ e 8 a N8 B e 008 B NN A" AR B RO NN oD 08N BEANNEBD S8 O8N e 8 AlNeRESaR

Con sus propias palabras responda las‘ siguientes

preguntas:

- Esta ud. de acuerdo con el método de ensefanza
empleado por su profesor? Si la respussta es

afirmativa o negativa, explique el porque.
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nnuuunnunnnunuuuunnannunnnnnnnnnanunnnnnnn-cnnuan

naannuan-nanncnnnun:nunnnnp-nun-nnun-nnvu-n-unun

Cree Ud. que los resultados abtenidos durante los
seis afids de - estudios de este idioma, son
suficientes para comunicarse en faorma oral vy
escrita? Forague.

P @ e nueaaewewasd 88 E 8RNI RS RN 8N NDDB RS0

nnnnna-nuu-nununnunnunu-nanunnnnnuunnunnnuuunan.

Gracias por su Colaboracion.

2 @8 8 s w8 e RE DR @8N R s o R s e r s nan

firma
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CHAPTER £ IV

APLICATION OF INSTRUMENTS AND DATA GATHERING

ORGANIZE AND PURIFY DATA.

4.1.1. Analyvses of the interviews.
4.1.2. Analvses of teachers’ ingquires.
4.1.%5. Analyses of inguires of students of public

daily high schools of Loja city.
4.1.%7.1. Objectives.
4.1.4. Analyses of the inquires of students of

private daily high schools of Loja city.

ANALYZING THE RESULTS.

CONCLUSIONS.
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CHAFPTER £ IV

APLICATION OF INSTRUMENTS AND DATA GATHERING

4.1. ORGANIZE AND FURIFY DATA.

4.1.1.- Analyses of the interviews.

As we explained it before, the interviews weare

applied to eight vice-rectors of eight public and private

day high schools of Loja city, and the results are:

Do vou think that the communication skills in English

teaching, are developed better or they descrease?

For me this makes better the cmm&unicationg bhecause
thé students generally is taught, and this is always
positive. I think they develop better, because it
permits a communication, interchange., and also they
permit to keep the practice standard up. With English
teaching, the intercommunication is facilitated,
hecause it permits an understandiﬁg between a culture
that has hore direct relation with our culture.
Generally a communication is developed better. They
develaop better (3). They develop 100% better, because
the skills help to the realtion, communication among
people of different languages. They develop better,
because in any way it can decreasé a communication

wkill when we refer to teaching and principally 4if it



L

49

is another language.

What skille do the students of the sixth courses

acquire in English teaching apprenticeship process?.

In our field, the.student learns much grammar, he Jjust
acquires skills in assimilate grammatical rules (2).
To keep the teaching had been an exit, to keep a small
dialmgue in spite of this is a slow habit in our
field. They are given an opening to continue in high
specialization studies, or through courses they can
get with better facility a job. They develop a way
communication, they can acquire a better culture. A
trainning to communicate in  an elemental way in
English subject, knowing the english grammatical
rules. Sincerely in  our field little are the
acquisitions of the students, because the programs are
not véry well designed specially  when we refer to

English subject (2).

Do vyou know the reasons for which the students of
sixth courses do not develop oral and written

communication skills?, at least tell us two.

Because the teacher does not speak a fluid English. A
traditional teaching, where English does not have the
adequate importance. Schools, and high schools do not
have the adequate didactic material. The lack of

laboratories (Z). The lack of didactic material for
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English teaching in the high schools. The lack of more

consecutive schedule.

Improvisation of no specialized teachers. The lack of
an adequate classroom and the little use importance
when this material exists. For the assigment of this
subject are not looked fo? elements correctly
prepared, falling down in the improvisation. To have
an environment that helps the practice. The limited
number of periods that are given daily (2). Because
the material that is used is not structured correctly

to capacitate the student (2).
In what way fall in English learning: the methods?.

They are generally adequategvbecause the root since
the same principle of the language are used the
inductive and deductive methods. The methods fall in a
direct way and its usé is inadequate, so the teacher
has to use a better method to incentive the students
(2). This is fundamental, because well as teachers as
students guide it by the better didactic way for
learning. This is one of the elements of the teaching-
learning process. The methodology applied by the
teacher is the better way to introduce into the
student with his knowledge., therefore if the adequate
method is not chosen, the teacher will not fulfill
with the proposed objectives. In a direct way. because

using good methods or techniques I think there will



not exist any problem (2).

THE FPRINTED MATERIAL OF TEXT:

They help in part, specially the printed material® It
is convenient, because it is app{ied according with
the field, and what is essential for the student is a
good method, and the experience of a good didactic
material. These are important materials, so the
student can follow the teaching of the teacher, and
detect on time writing and pronunciation errors (2).
They are dispensable for any subject so the student
can assimilate. Every thing that is didactic material
falls favorably in the teaching learning process (2).
It is not possible to work in a free way with the use
of texts, because there exist cases that some students
are not able to acquire them eventhough it could be a

good idea to work in this way.

THE USE OF  ENGLISH RY THE TEACHER __IN TEACHING

LEARNING-PROCESS OF THIS SURJECT.

It helps to a better cm@municatimn. It desorients the
students, English has to be used in the majority of
the cases, because this is a motivation and givéé
security to himself. The english teacher must have a
mastery of Spanish in érder to effect grammatical
comparisons and in this way the student can master his

own language and then the target language. The teacher
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tries the better way of teaching; according with the
level of knowledge of the student, would be advisable
a less participation of the teacher with the Spanish
Language in English teaching. This falls very much,
because if we try to learn another language, the
teacher must try in all possible ways to give the
students the adequate environment so we have that the

teacher has to use English faster (3).

Characterize us the method for English teachings:

TRADITIONALSG:
Inductive, deductive, mixed, dialogues, comparative,
supositive, analytical, of application, descriptive,

of translation.

INNOVATED OR MODERNS:
Translation, cdialogue, because it is necessary,
deductive, inductive, investigative, descriptive,

analitical, synthetical, do not exist.

Why the use of the Spanish by the english teacher in

the classroom?

Because the teacher sometimes is not & specialist in
the subject, it is noted with the deficiency of the
student and the attraction in the own language. It is
possible that the teacher makes limitations, he is not

prepared adequately and correctly to dictate a



class. The use of S8panish is wvital, because the
students could understand better English, without
separating from his own language facilitating so the
interpretation and translation. Recause the students
are nor able to understand English (3). Just because
there is not an  adequate didactic ‘material in order
to work in  the English language. To make easy to
understand better, because lamentably a student of a
high school is not able the understand everything in
English, and it is due to there is not sequency of

programs and schedules.

Why that heterogeneity of the printed material in

English teaching?

Because the teaching is the same for eveybody if it is
according to the teacher planning, it must be a
constant insisting that they response to the reality
of this field and not textual transcription of books.
Up to date the material is an effective auxiliar when
exists innovations didactically structured. The lack
of an homogeneous criteriom of the Educational
Ministry, because it is worried only in give the
contents of progkams and some  methodological
recomendations without specfving the necessities, and
interest of English area to take more useful this
subject in the studenté’ practice. By the different
methods that the teacher uses and also because there

is not uwnification in the study programs (I). Because



it is very good, it is an insentivation that motivates

the student to learn with more security.

8.- In what do the students practice the learned English?
- QOrally or relation between teacher-student because

there is not laboratory. This is very limited,
specially this type of practice by the defecfs that
there are in teaching when nobody has fixed goals in
the area. They can use perfectly the audio-visuals and
the lack of this a recorder as well as recorded tapes
as training tapes recorded by himself. Only in their
evaluations. Developing programmations of the
University, or generally when they discontinue their
studies they do not apply it. In dialogues that are
prepared in claés when the students finish their
baccalaureate each one in their University classes.
4.,1.2. Analyses for teacher inquiries.

1.~ What kind of method (s) do you use for English
Teaching?

Alternatives f Si A f No % Total yA

Methods

Inductive 4 44,441 5 85,5964 9 100

Deductive = 55,56 4 44,44 9 100

Translation 7 77,771 2 22,23 ? 100

Audio-lingual 2 2R2E 7 T7.77 9 100

Communicative K RICIDLICE B bbb 67 g 100




Natural

-

11,11

e

88,89

100

TOTAL

3
r3

40,74

i
"3

59,26 |

100

o
[ #1




ANALYSIS OF TEACHERS ENQUIRIES

¥ FIRST QUESTIONS

IND. TRANS. COMM .
DED. AUDIOL. NAT .

[:] NEGATIVE ANSWERS

i POSITIVE ANGWERS

o



The predominating method, is the translation method,
with a 77.,77% the following is the deductive method with a
55,8%6% 3 but what is the worst, a 99,26% of the inguiries
say that they do not use those methods, and only 40,74% say

that they use them.

?.- According to the guestion above, why do vou use the

method (s) that you chose?

- Because these methods help the students to
understand english in a better way, and also because they
are traditionals in the teaching of this subject as well
they have to understand better to the students, because
they are more practical. In our high-schools there is not
material for english teaching and this is a problém,
Because 1 consider them practical and as well they
facrilitate the learning for students. Because they are mare
appropiate for a good activity of teaching—learning
process, they Jjoin the better pedagogical conditions and
they are joined better to our field. These methods aré easy
for the students. Because they can develop their minds to
find out the meaningvof words, sentences and readings, also

it makes better the pronunciation.

L

.~ fAre the English study programs adequate for a good
teaching learning process. why?
i %
- 8i // 2 22,234

- No /7777777 7 77.77%



- FOR YES:

- In our zones all English teachers elaborated our
own English programs because these had been adapted
according to the necessities of students of our city with

permission of Education Frovince Direction (2).
- FOR NO:

~ RBecause the English programs have not been revised
since they were done. Because these are incomplete, or
because these do not refer to essential things. Because the
programs are incomplete, or they do not‘complete the more
important things in the student’'s mind. Due to fheir
extention they could not be completed totally and they are
not adapted to the level of our studentsrthat in the
primary school they did not receive this subject. Because
they are very extended. The English study progréms of the
Education Ministry are many times based in fareigner
methods the same that do not agree neither with our social,
nor ‘economical reality. They are not adequate because the
level of students is not the same in any school or high-

school, the teacher has to do his own program.

4.~ Do the English Study programs enable to the students
to communicate with each other in this 1angaugé. Why?
f A

-~ NQO 177177777 9 100



~ Because their contents refer only to grammar.
Because finished the bachelor’s degree the students do not
have the enough knowledge that allows them to communicate
with each other. They are nor able to communicate because
they are applicable to  the student, Jjust to teach
structures, They are inadequate. They enable only in part.
We do not have neither a llabnratory nor an adequate
environment. Because they set little time for
communication. This is impossible, we have an adequate
environment for the students, appropiated equipment,
laboratories, workbooks, all of them adapted to our places.
The students can’'t communicate with each other because they
do not have the enough practice only two or three ours per
week and each class period is forty five minutes long and
for this reason I  think that it is impossible that the

students can talk in English very well.

5,~ Is there in your.highwschool the adequate material for

English teaching? Make a list of the material that

exists.

-  8i / f 1 % 11,11

- No //////// f 8 A 89,19

- FOR YES:

- Laboratory with motion pictures, booths and

headphones.
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~ Because there is not the adequate material for a
good English teaching. The material exists, th is not used
by the laﬁk of a technical person. There is not material,
only few dictionaries. Only blackboard, chalk and maybe

English books, and my own books and magazines.

b.~ According with your answer to the question above which

will be your opinion of what must do or not about it?

- A4 better way for a good English teaching is
increasing a special classroom with the necessary material
for this purpose. To solicitate to the authorities that
give us the suitable material for a good teaching of this
language. The high-school has to buy the suitable material
for students. I think it is very important. I think there
exists the adequate material for a good learning, and we
have to make use of this material in order to allow the
students to know the new methods which can be easier to
understand. The laboratory must be complete and has to have
the suitable material for english teaching. The authorities
have to  furnish the high—-school with better conditioné for
the development of this subject. Each high-school must have
laboratories,} and English department in which we could
prepare workbooks according with the program process. We
must uwunify the programs to get the'material for a good
teaching, we need a laboratory for audio and as well we

have to apply good methods.
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7.- Are the students that egress from the high-school able
to comunicate in English either in oral.....or written
WaYawueao? o According with your answer what do vou
think that difficults or facilitates lthis.
communication?.

f %

- NO ST 9 100

~ BRecause the student do not have the opportunity
the communicate in oral way because the envirotment is not
adequate. They are not able to communicate in any way,
because the high school programs are not so good to allow
them to make these typeswmf communication. The number of
class periods for English teaching is limited in  the High
school, which does not permit the advance in the English
programs. Because the teaching is not good, they not only
can understand little things something that is not enough
for them to say we can communicate in  both ways. Lack of
didactic material and a little or none interest for this
subject they need to practice a little. Because we never
finish the English annual programs and for this reason we

do not finish the pragrams of the six vears.

8.~ Do you think that English teaching must be generalized
in the schools, why?.
f %
- 81 /L1777 8 88,89

- NO 1 11,11



-~ FOR YES:

Because this helps the student to understand faster
this language and also because the students get the high
school with some knowledge of English. This is agood idea,
because if English teaching is generalized in the schools
the students will begin their studies in the high school
with some idea or knowledges about this subject: It must
begin with children, because they have more facility to
learn any language. This is one of the students greatest
problem specially when he begins to study in the high
school, the major part goes there without any knowledge of
English. ﬁecause they will carry on 'bases to the high
school, special in our city. They must know since their
chilhood the english language, because it is the most
important language in the world. It is used in many
countries, for that reason we must increase the English

teaching in the high schools.

9.~ Do vou think the hours of English teaching in the high
school should be increased? iF your answer is yes, how

many hours do you think?

f %
- YES /S//17777 8 8,89
- NO / ' 1 11,11

~ I think it is a good idea, and its increasing
should be to ten hours per week. At least five hours per

week. At least four hours weekly. They need five or six
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hours per week or in  another case by levels. (One more,

because the students as well have other important subjects.

10.~ Are the texts that you use adequate for guaranty the

learning of this language. Why?.

f A
- YES /777 4 44,44
- NO /7777 5 55, 56
~ FOR YES:

Hecause it gives us all the principal material to
work and also they make easier ‘the teaching. PRecause I
work with some important books in order to extract the more
important things that really help the student to a good
learning. Because these are authorized by the Educational
Frovince Direction, and they are Robert Lado, Gustavo

Estrella, Grammar Dickson.
~ FOR NO:

They are not adequate for guaranty a good learning
of this language. In ouwr zone does not exist the efficient
material. The 5tudent5 do not use texts due to its great
price. I use an special book for the students, because they

do not buy it. I use my own books and make my own program.
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4.1.2.7

[:] NEGATIVE ANSWERS

i FOSITIVE ANSWERS

3

& 7

21.2.5 4.1.2.8 4.1.2.10

4.1.2.9

&4



4.1.3.~ Analvses of the

ingquiries

3w

of students of

public daily high schools of Loja city.

4,1.%.1. OBJECTIVES:

To determine the positive

and negative

factors that have influenced in
English-learning process during the
six years of study.

Mro. Questions Alternatives and tabulation f %

1 Pid you study Yes /////7/10747/777/7777 18 58,06
English in the |No ////////7//77/ 13 | 41,94
School?

2 Did you take so-
me English cour-|Yes ///// a 16,13
se before to Mo /7777777777777 7777/44/77777126 | 83,87
study in the ‘
high school?

3 There exists in
vour high school|Yes /// 3 9,68
a special class—~|No ///7//7//77777/777777777777
room for English /77 28 | 90,32
teaching?

4 Do you think Yes /7777771777777 77277/7777,
that must be ge- r117777 30 | 94,77
neralized the Mo / 1 3,23
English teaching
in the school?

% Generally the Make a be- |81 //////7///7 |26 | 83,87
teacher makes tter expla- L1707 774777
use of spanish nation? Mo ////7/ o 16,13
for?

Make undevrs—|{Yes ////4////7/
tand better? LiAFAA4//F |22 ) 70,97
No /777774777 9 29,03
I
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Just makes Yes ////7////77
daily use of LLLL7717777

Spanish? 11771147777 31 100
Do you agree Yeg ///7/7717 7077777707077 7777
with the tea- /77 28| 90,32
ching method Mo /// 31 9.68

employed by the
by the teacher?

If your answer is affirnative or negative tell us Why

(question £ six).

OFINIONS:

1 desagree because in the high school the english
subject ié given in an incomplete way because the
teacher from first to sixth courses must have a
plannification for not repeating these classes in the
other courses, because they always are repeated and for
this reason we cannot learn english. No, beéause there
evists few hours per week I propose that the didactic
material like pictures, tapes recordér in English with
translation must be given to the English teacher in
order to increase the learning. No, because I think
that the English taught in  the High school does not
allow us to talk with a native speaker. It does not

serve us neither to translate a simple catalogue.

Yes, because in this way, the student exercises himself,

allowing him to -catch  subconciously the employed
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teachniques. I agree with the method, because the
teaching is theorical and practical. Yes, because the
teacher teaches the class making his explanation in
Spanish and idenfification of +this subject is more
clear. Yes, [ agree because I think that she undertand
us vefy much like students of physicomathematical
speciality. Yes, because this teachiég method seems for
me very well employed, because it teaches us to study
better. Yes, because with the method that the teacher
vuees we can do a clear assimilation, Yes, because we can
understand without problem with ‘the method that he
uses. Yes, maybe because as we do not know another
method we get close relation with the method employed by
our teacher. Yes, I think it is very good, but I can
mstablish that there are classmates who have big
problems in pronunciation as well as in writing. Yes,
because in this way we understand better and it is much
better if the teacher sends us homeworks and lessons.
Yes, because she understands us, she gives us the class
with English words and then she explains them to us, fpr
instance the different kind of sentences. Yes, because
they teach us using a method of undertanding it can be
using Spanish in their classes and they make us to
realize the exercises in English. Yes, because in my
opinion we undertand better, but we have to advance more
in our chapters because what we wish is to be talking
and understanding English. Because in all classes we go
out with any doubt from the classroom. Yes, because the

employed system so far seems to be very good, but we
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could say that the lack of a special classroom does not
allow us to have a good pronunciation. Yes, because
When 1 began my 5tudieé in this high school they have
used almost the same method during the six years of
study, and I think that we became familiar with it. VYes
I agree. VYes, because he helps the students to
understand, being this very important to learn this
language, Yes, this is positive bacause he makes us to
understand very well. Yes, because this method is very
good, and overall we learn it well and as well we
translate English. Yes, because the method of dictate
the sentences in  Spanish having the students to
translate into English makes us to exercise in writing,
voacabulary and pronunciation of this language. Yes,
because the teacher euplains us in Spanish, he dictates
theory and realizes exercise for a better understanding.
Yes, beaauée with the explanation the practice that is
realized in class about the theme and then the
respective tasks makes that the students agree without
any class of doubts about the studies theme. Yes,
because the method emploved by him is understandable by
the students. Yes, because the method .émployed by him
fulfills with the disposed rules to a better
understanding. Yes, because this me thod is  very
practical. VYes, beéause most of the time we have the
Dpportuniﬁy to practice doing exetciﬁes in .class, and
this is very good because with the practice we get a
lot, overall when we are learning another language. Yes

put I think that the method must be changed and it could
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be through slides.

Mro. Buestions fplternatives and tabulation f %
What would you Yaes //////7777
like to teach 1177777777 20| 64,52
you in English -To read? No /////7/77/777 111 35,48
in your high )
School?
Yeg /F/////7/717/7
[7777477477 ) 21 67,74
- Ta write? |No ///////7/7/7/7 10] 32,26
Yas ////7//7/77/
- To transg- 11717077777 211 67,74
late? Mo /777774747 10| 32.26
Yes /7777777777
- To commu~ |/////7/7/7////77/7/) 26 83,87
nicate? Mo 7777/ 91 16,13
Yes /////7//7/777
- To unders- L1170 F877777 2 64,52
tand? Mo /7/7/7/7777 11 35,48
Yes ////// 3] 16,195
- Others Mo /777777047777
AI77F777777777) 26) 85,87
Others:

Techniques or words used in the different specialities.
I would 1like that the high school must do a wider study
of English because neither the teacher has time to teach
this subject. To figure out a pronunciation a little
exact or equal to the natives. In the same way as it is
spoken like in countries where this language is of

afficial use. A more practical English.



8 In what condi- ~ Whith the |[Yes //////////
tions would you Juse of an a- 1177747 16] 51,61
like to teach decuate Mo /7777777777
you in your highlclassroom? 1777/ 13] 48,39
School?
- Usig Yegs /1177777777
recorders? [P0 777 191 61,29
Mo 77777777777/ 12] 38,71
- In labora-|Yes /////////7/
tories? 7/ 121 38,71
Mo /77774777777 ,
i 19] 61,2
- With the |Yes ////// 4] 19,36
use of No ///777777/777
texts? L7177 777777 ) 2R 80,64
- Using di- |Yes ///////7///7/
dactic ma- /177 15} 48,39
terial? No /7777777777
£171777 146] 51,61
9 There exists in |Yes
your high school|No ///////77777/777/7/777777
the material 17177477 31 100
mentioned hefo-
re?
10 What do you su- |~Number of Yag /f/////7/777
~ ggest that must classes? 1i1777 1461 51,61
he increased in Mo /77474477777
in your high s 15] 48,39
School for En-
glish teaching? |- To change |Yes /////// 71 22,58
the pro- Mo /////7//77777
grams? [71777777/7/47 | 241 77,42
- That tea-~ |Yes ////////7/77
chers em- fr77 141 45,16
ploy betteri|Mo /7//////77/77/
methods? 177777 17| 54,84
- Able tea- {Yes //////7//7/
chers for 117174/ 16] 31,61
English No 77777777777
Tecahimg? 717/ 15] 48,39
-~ Others Yes ////7/7 61 19,34
Mo /777747747777
I/ 77/0 4077 2B BOLA4E
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Others:

-  Teachers can speak and teach correctly this language.
That they give us readings and also.that they teach us
to translate., so we can communicate our idea in this
essential language. To change the programs, hecause they
do not get any goal. A classroom that facilitates us
everything necessary for a good teaching-learning
process. The equipment of laboratories and practice in
class using English words. Adequate material, recorders,

and special classrooms.

i1.- Do you think that the obtained results during the siu
vears of study of this language are enough to

communicate either in oral or written way. Why?

Yes.

Nos JILL107077707777770777777777777 354 100%
Answers:

-  No, because teaching have been not enough, the lack of
time, because the clagées are irregulary‘even it serves
us to understand something. Really are general knowledge
that allow us a minimum communication and almost
anything to understand. No, because what we learn in the
high school is generally little, therefore we cannot be
able to talk or write in English correctly. No, because

we are not  in contact and we do not learn to talk or



wirite in English. No, I don’t think that the things that
we learn in English serve us to communicate in English,
hecause nobody taught us to talk in English Jjust they
taught us a theorycal way. No, because we did not abtain
practices of reading and talking. No they are not enough
hecause what we learn during the six‘ vears is not
recently adequate and I think that we need to enable &
l1ittle more. No, because we have not a practical
teaching, we need to do dialogues and readings. No I
don“t think so because we do not have enough teaching,
the imparted teaching in the high school is not enough
to allow us to communicate if we want to communicate we
must take courses of languages. No I don’t think that
the teaching that we obtained in the high school is
enough to communicate, because what we learn is very
little. No, because the learned things are very little
and it does not serve us to communicate in any way in
this language. No, because so far I have not learned
almost nothing. and I must go out to other countries
where English is spoken in order to surpass myself. No
we almost do not learn anything when we do not have the
enough periods of class. No, because this language is
difficult and we must be very well enable to communicate
either in oral or written way. No, because we do not
advance to study all the needed to communicate in this
language. No, because this time 1is not enouwgh to
communicate in this language we need to know more. N,
because the English classes particulary in our high

school are in the last periods of class and almost we
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do not have the opportunity to receive the class
irregularly, but in an irreqular way which makes that
the classes do not get sequence. No, I don’t think that
the six vears of study are enough because the English
language Includes many themes. No, it could not be
necessafy in the Universities, because there we will
need help to improve the understanding of this language.
No. because we were not taught in order to communicate,
we must learned basic things that do not serve us to
communicate or at least to undertand this language. No,
hecause simply we learn almost nothing in every thing
that is taught in the high school. No, because we never
can graduate in the high school and have a big
knowledge, because the study programs are' not so Qood.
No, because in our study we Jjust were taught basic
sentences and never a practical English. No, because
nobody enables uws to communicate in oral or written
way. No, because nobody taught me duly. No because what
WAS learned does not supply the Eknowledge to
communicate. No, because I never gave the adequate
importance to this subject, Just now in this year I am
learning something. No, because I think the study so far
is not enough to communicate in those ways. No, because
the classes had been irregular and we did not cover the
necessary chapters. More or less to understand and

communicate a little.
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4.1.4.~ Analyses of the inquiries of students of
Frivate daily high schools of Loja city.
Mro. Buestions Alternatives and tabulation f 4
1 Did you study Yes /////7//77777 11] 40,74
English in the |No //////7////7/7//77/ 16] 59,26
Schoel?
2 Did you take so-
me English cour-|Yes // 2] 7,41
se before to Mo //7/77/77/77777/777/7777/7777 | 23] 92,56
study in the '
high school?
3 There exists in
vour high scheol {Yes ///7//7/7777//7/77/7777/7
a special class- 177 27 100
room for English{do
teaching?
4 Do you think Yes f///77 7741707707707/ 777
that must be ge- 1717/ 27 100
neralized the Mo
English teaching
in the school?
8 Generally the -~ Make a be-|Yes /////////7
teacher makes tter expla- /717 141 31,85
use of spanish |nation? Mo /777777777
for? /77 13] 48,15
Make undevs~I|Yes //////7////7) 11] 40,74
tand better?|Mo ////7///7/7//
/1A ) 23] B6,19
Just makes Yes //// 41 14,81
daily use of Mo //7//////7/77
Spanish? LA/ 44777F ) 23] 85,19
6 Do you agree Yea //////7 /7477777777777 21} 77,77
with the tea- Mo /7//7/7/ &) 22.23
ching method
employed by the
by the teacher?
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If your answer is affirmative or negative tell us why?

(gquestion £ six).
OFINIONS:

—~  No  because the teacher taught almost everything in
English and he has to talk in  Spanish s0  we can
unaerstand better. first of all he gives us the class in
English and then‘ e reads faatly‘ and we cannot
understand very well, because sometimes we do not know
words. No, because his teaching methods is not clear. He
teaches us verbal forms and this method is not correct
hecause we could like thaﬁ he teaches us more vocabulary
as well frequent dialogues in English and this way it
could be easier for us to understand this 1aﬁguage
preparing us to do any dialaogue with out any
difficulty. No, because the teacher speaks English fast
and it is difficult to understand, even the method that
he uses is important, because it makes us to introduce
in this 'language and understand better:; Just a little
suggestion that pronounce it more slowly in order to
understand better. No, because his method is very
advanced and also fast so we do not understand what is
explained. No, because he teaches fastly and we have not
time to aésimilate the idea. No, because he does not
make us to understand he talks fast and we do not

understand.
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Yes, because with this method we are going to learn much
words and phrases in  the English language because he
explains in English then in Spanish to make us
understand better the words or phrases that are needed
to communicate. Yes, because the method employed by our
teacher is correct, he makes that all students
understand better the classes and also we learn more.
Yes, because in this way we can understand or know the
way how we can talk in English and so we become familiar
with this language. Yes, because he does not restrict
the teaching to the same vocabulary neither to the same
kind of sentences for teaching. Yes, because the teacher
uses English from the gretting which is very good.,
because this factor gives us a stimulus in learning. as
well he is objective and he knows verbally thig
language. Yes, because he teaches us and at the same
time he makes to understand and learn the use,
application and talking thisvlanguag@ that day to day is
generalizing in our country. Yes, because there is a
better participation and he incentivates to the student
to be active in class in order to learn a practical and
then a theorical English, =0 we can understand better
and maybe we can practice it not only to get a grade but
like general cul ture and a way of essential
communication. Yes, because it is one of the bhest
methods that she uses. Yes, because she makes us to
understand but even sometimes she goes fast and it is
not easy to understand. Yes, because he explains us

either in English or Spanish giving us a more clear
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vision and the difference that exists between these two
languages. Yes, because he only uses Spanish for
explaining to us better. Yes, because I understand his
classes very well and I don’t have problems. Yes,
hecause we understand him, and if we do not understand
the class we solicitate him repeat again the class we
solicitate him repeat again the class all the necesary
times to understand it. Yes, because he makes the
English class more participative and tries that all the
5tudent5 act in class. ves, because he makes us to
understand better some cases in English and specially in
ite pronunciation. Yes, because she makes us to
understand better each day and on the blackboard she
makes us to understand much better. Yes, because we
understand him very well this language but in my case I
do not  like this language but in this year 1 understand
it very well. Yes, because he first teaches us iﬁ
English and what we dcn't understand, we ask him and he
tells us the meaning of the questions, and with this
method we will mastery English, because sometimes
ourselves bear in mind the meaning of something that we
don‘t know. Yes, because the method that uses our
teacher is that in which the student has more dedication
to the given theme and there exists a better
comprehension and in  that way we can attract and
asesimilate what the teacher is teaching and through
efforts the same student can get close relation with the
English language. Yes, because with this teaching method

we understand better, for example: the taecher talks to
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us in  English almost everything and in this way we get

close realtion with this language.

Mro. Buestions Alternatives and tabulation f 4
7 What would you Yos ///////7777
like to teach LAAII/F777/77) 24) 88,89
you in English |-To read? Mo /// 31 11,11
in your high '
School?
Yes /7177777777
SIS AFAFS/F/ ) 23] BR, LG
-~ To write? Mo //// 41 14,248
Yeg [//7/017777
- Jo trans— L7777 777477/777) 25 92,59
“late? Mo // 21 7,41
Yeg //////0/7777
- To commu~ | ///7//7/7/7/7/7/7/7/7) 23} 92,359
nicate? Mo // 2 7 .41
Yes///// /777777
~ To unders-|////7/7/7//7/7/7/7) 26] 96,30
tand? Mo / i 3470
Yes //// 41 14,82
- Others Mo 77777777777/
LE777277477 23} 85,18
OTHERS:
-~ More practicals. Ta practice daily the English

language. To have opportunity to express the ideas. The
teacher must try in the possible makes the students to

understand.
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8 In what condi- - With ‘the |Yes ///////7/7/7
tions would you |use of an a- J1777777/777 | 22) 81,48
like to teach dequate Mo ///7/7/ 91 18,52
you in your highlclassroom?
School?
- Usig Yes /7771477777
recorders? 1777777707777 22] 81,48
Mo /7777 9] 18,52
- In labora~\|Yes /////////77
tories? FAL707407/7/77 ) 23] Bh 18
’ Mo 7/// 41 14,82
- With the |Yes ///// 3] 18,52
use of Mo 77777772777/
texts? 1114070077 22] 81,48
- Using di~ |Yes /////7// Bl 29,63
dactic ma—-|No /////7//7//7/7
terial? L1107777 19} 70,37
@ There exists in |Yes
your high school |No //////77//77777/77/77777
the material 1177777 27 100
mentioned befo-
re?
10 What do you su~- |-NMumber of Yes /////7/7777
ggest that must classes? /777 14| 51,85
be increased in Mo 77777777777
in your high /77 131 48,1%
School for En-
glish teaching? |- To change |Yes /// 31 11,114
the pro- Mo 77747777777/
grams? l/7/7/77//777 ) 24 88,89
-~ That tea- |(Yes /////// 7] 25,93
chers em~ |No //////7////77
ploy better 1177774777 201 74,07
methods?
-~ Able tea- |Yes ////////777
chers for f17777777 19 70,37
English Mo /7777777 8] 29:63
Teaching?
, - Others Yes /////7/ 6| 22,22
i Mo /77777777777
11117777/ 21} 77,78




OTHERS:

-  More practice. That must be applied inquiries of English
language to the students. The class have to be more
practicals. The teaching Must be more practical and
theaorical. That the teachers have more patience. The

employment of English language has to be more practical.

12.- Do you think that the results obtained during the six
vears of study of this language are enough to

communicate either in oral or written way. Why?

£ %
Yes
NO /77777777777 77777777/7707777/7 27 100
ANSWERS :

—~ 1 don‘t think that the obtained results during this time
are enough to communicate in oral or writting way;
because we just have a superficial teaching of thié
language. No, because during the six  vears of study of
this language we did not obtain the basic knowledge to
communicate in .this wavys. No they are not enough,
beﬁauge there not exists a continuity as it is needed,
and what we know is like learned by heart and no as
reasoning. No, because as it was explained before the
high schools had forgot an adequated classroom for the
study of this language however 1 have studied in books

like BRC of lLondon, but I need the singular hels of a
¥



teacher. Na, because there are some teachers that use
different pronunciation, and this disturbs the
students. No, because there are rules that we don’t
know, and we need more parctice in its use. No, they are
not enough, because we only obtained basic knowledges
that do not allow us to communicate neither oral or
written way. [ think that the six years of study are not
enough to be prepared to make a conversation, because in
general the teacher does not apply the necessary
technigues for teaching. The six vears of study of
English for me are not enough td he able to communicate
orally, but I have learned very much, it is to Say.that
our teachers, not everybody are able to give us this
subject, but I learn it. I Think that what we have
learned during the six  years are notlenaugh to have a
dialogue or a simple conversation with another person
that takls English, because we do not know enough this
language for communicate trough the same. They are not
enough to communicate because we have not enough time,
and also the teachers had not taught uws this for
communication. No, because I didn’t dedicate the enacugh
time to this subject, and I know little of it. I don’t
think that I can express all right, but maybe little in
English. No I suggest that it must be done in wi-itten
way, so we can think more about the subject, because if
we give it in oral way, we have té do it fast, and
without the necessary time that allows us to remember
it. No because we have not acguired enough knowledge to

understand and communicate with enough exactiness. No,
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they are not enough, and because the programs do not
gathering each other and this makes to fall the study
field. They are not enough. I don’t think that I am in
able to communicate, because I don’t have the necessary
knowledges to elavorate phrases or sentences that are
inside of a conversation, and it could be necessary to
increase the number of classes or maybe to take a
course. No, I think that they ‘are not  enough only in
limited dialogues, because there are few words and
phrases that we know, but to have a deep dialogue they
are not enough. Ne I think that I cannot have a good
conversation, because I don’t know English very well but
I can talk a little such as a simple gretting to meet a
person, etc. No, because the teacher did not teach us in
oral way, but in written way leaving in us a deep empty
in this aspect as well as in written way,. because we
don’t know all the grammatical rules. No, because [ have
not learned very well and I did not like English dﬁring
the six vears of study in the high school. No, because
in my high school is not exessive the teaching of this
language. For me they are not enough to have a dialogue
but it is true that we have learned something of English
during the six years. I don’'t think that it could be
necessary for me to communicate in English because 1
don’'t like this subject. No, we have not learn enough
knowledges to communicate either in  oral or written
way, as well the english programs are not complete and
it is necessary to study or follow in the Universuty if

we want to get these skills. No, because the teaching



that we have obtained is not enough to communicate one
to another, in spite of that we have a little knowledge
af this subject and the problem takes root that is not
practical. No, because we do not have enough time and

also I don’'t like the study programs.
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1a
4.2, Analysing the results.

The reasons by which there is not development of
English communication skills of the students of the sixth
courses corresponding to Fublic and Frivate day high

schools of Loja city are:

According to vice-rectors they said that in this
field the students learn much grammar and they assimilate
the grammatical rules. The communication is not a habit of
our field because the teacher does not talk English
fluidly. We do not have the adeqguate didactic material. The
lack of English laboratories. The la;k of a more
consecutive schedule. The teachers are not 5pecializedn The
lack of classrooms. The lack of an environment that help us
to practice. The few number of periods that are given

weekly.

The negattive effects that are obtained for the lack
of development of English communication skills of the
astudernts of the sixth courses corresponding to public and

private day high schools of loja city are:

Lack of an economical caudal by the salaries payed to
the teachers that teach English. The waste of efforts of
the technical eguipment programers of the Educational and
Cultural Ministry that designs the study programs. Low
weariness of the technical resources and laboratories in

the high schools. The students that enter to the first
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academic year of a University, do not carry on  the
knowledges that reguire the future professionals of

teaching.

4.%. Conclusions.

1f we understand by development the increasing of
English communication skills in either physical,
intellectual or moral order, as gradual sequency of
coherent modification and perfectly order in the student of
the sixth courses that is originated with the study since
the kinder Garden finishing it in the hiéh Echqol making a

jump in the six years of the school is not given in

Focuador.

Who assume the function of teaching must be in
conditions to handle information about characteristics,
conditional elements, internal resources and identity to
try the communication, from the pedagogical point of view
where the possibilities and limitations that the student as

person has, are attended.
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CHAFTER V.

TESTING THE HYPOTHESES.

o The elements that support the supposed basic
underlyving are the prejudices, emotions, beliefs, the
own and  public @xisteﬁceg of the mani belonging to a
determined stratus, his profession of " Boientitic—
Social”. Thomas Kaihim g la estructura de las

revoluciones cientificas, p. 72.

S5.1. STATING THE HYFPOTHESIS.
Gedal. .HYPOTHESIS No. 1
QENERAL FORMULATION:
A significant percentage of students that
graduate from the public as well as Frivate high-schools,

show serious difficulties in  expresing himself orally and

in writting in English as a foreing Language.

S.1.1.1.° INITIAL MATRIX

Indicators in %
High~schools, its HABILITIES KNOWLEDGE

SConomic SURDOrT.

Vice-rectors FUBLIC 1 grammatical




G1

Teachers High-schools none MMM MM MMM MY
Students none none
Vice-rectors FRIVATE 2 grammatical
Teachers High~schools none MMM MM MK
Students none none
1.- COMMUNICATION SKILLS!

Communication ANCIrRASRS . when the student is

possitive. They develop hetter when they allow a

communication interchange, and vk@@p the practice. With
English teaching the intertdmmunicatimn is easy, because it
allows an understanding of a cultuwe that has close
relations with ouwr.  They assimilate grammatical rules,
while they carry out dialogues that have a low use in the
student ' s lifey am opening to allow him to continue in the
specialirzation studies or through cowrses he can get high

level of culture in order to get a job.

2.~ The skills develop 100%; because they help the
communication among persons of different languages.
Whatever elementary wWay of communication, a
trainning to communication, or acguiring a high culture.
Frankly, in ouwr today’'s real-life situwation students have

achieved little in this respect, for the instruction

programs are not designed in such a way that they meetall



the academic reqgueriments in the English-teaching field.

Here are the reasons for which the students of

sixth courses do not develop skills in Spesaking English.

The teacher does not speak English fluently in class.

- Use of traditional teaching methods.
- Insufficient supply of teaching materials becomes

evident in the classroom. 1+ it cannot be used bhecause

it has not been suited to the astudent s needs.

- No appropiate teaching schedule few hours (2 hrs) a

week for teaching.

- Teachers who  took & teaching position are not

gualified for this purpose.

5,1.1.2. ANALYSIS AND CHARACTERIZATION OF

The first hypothesis by its nature
is descriptive is characterized to be Indirect Empiric
Reference (IER) as a result the following indicator is

stabhlished.



High percentages of students that

L

graduated from Fublic and Frivate day high-schools are
placed particularly, are proven to communicate very poorly

in writtén and Spoken English.

S.1.1.4. MATRIX OF OBSERVED FREQUENCIES!

5

High-schools Fublic Frivate
categories High-schools High—-schools
Failing LOQGZ 1O0Y

Fassing

Good

Very [GOood

Excellent

TOTALS 100% 100%

The indicator is true, becauss teachers as well as
students agree that they all have not chance to
communicate orally in English, because the environment is
not adeguate for this purpose; nor the students are trained
to communicate in any way: high-school programs are not
good enough  to allow  them to do soi teachers say that the
number of teaching sessions is limited in the high-school,
which does nobt permit to advance in teaching the contents.
Fublic and Frivate students are of the coinside opinnion
that the teaching had been not encough because of class
irregularity. Besides they said that knowledge imparted is

limited and general. Students are not motivated to speak
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Englizh. Only teachers speak Cit. So, reading and Speaking

are never emphasized in class.

1.2, SECOND HYFOTHESIS.

LAy

5.1.2.1. STATEMENT:

According to ) this second
hypothesis which is of causal nature, it is necessary to
identify the different variables that compose it. Under
this consideration, the variables are of the following

arders

5,1.7.2. The dependent variable (A}
constitutes the problem that we are stating, and is related

to the above hypothesis under analisis.

5.1;2.au INDEFENDENT VARIABLES.

O Lhe other hand, the
independent variables are three in number, whose statements

are the Yollowing:

5.1.2.3.1. The use of traditional methods, variable (B)

which is of (IER) type:

Respectively, the vice-rectors of the eight
high-schools said  that the teachers impart a traditional

teaching: the inductive and deductive methods must not be



applied for this type of exigences. When we asked them to
characterize the methods, their answers were clear, there

exists a mixing, which was descriminated by us.

METHODS.
TRADITIONAL METHODS. INNDVATE METHODS.
- inductive - Dialogues
; Deductive - Creative
~ Mixed - ' - Investigative
- Expositive - Comparative
- fAnalytic - Genegralize inferences.
- Of application -~ Inductive inferences
~ Descriptive ' -~ Deductive inferences.
- OF translation - Direct teaching of the
Frnglish language.
The resouwrces of  the tabulation to find the

frequencies of the first guestion to teachers that tend to
give us an information about the methods that they use, the
answers expreses to us that the 77,774 of teachers teach by
using the traditional method of translation, and they said
that they teach with this method ‘becauﬁe it is practical

and it helps the students to wnderstand English better.

The 87,1% of the students from Public high-schools
said that thev ageree with this method, because they are
familiarized with this method,the subject is given first in

Friglish then in Spanish; the students said that the method
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of dictating the sentences in Spanish  and they translate
them to English make the students exercise 1in writting,

vocabulary, and pronunciation of this language.

The 77,77 % of the students from Frivate high-—
Cschools said that they aagree with the teaching method used
by teacher, because it stimulates them to he active and to

participate in class.

5.1.2.3.2. The use of Spanish by the teacher in the

classroom variable "C" is of (IER) type.

The vice-rectors said that the teacher is
not specialized; he does not prepare himself to dictate the
classess because the students are not able to understand in
English: because there is not the adequate didamtic

material in order to work in English.

The 83%,87% of students from Fublic high-schools
said  that the teacher uses Spanish to make & better
guplanationy the 703772 said that the teacher uses Spanish
to make understand better, and the 100% said that the

tewacher uses Bpanish daily.

But  the 81,8%% of students from Private high-

N\
schools said that the teacher uses Spanish to make a better
explanation, The 40,74% that the teacher uses Spanish to

make understand better, and the 81,1974 said that the

teacher makes a daily use of Spanish.



5.1.2.3.5. Heterogeneity of the printed material or

lack of the samelike supporting strategy:

Variable (D) is also of (IER) type:

The vice-rectors said that there is not an
nomogeneus criterion in the Education and Culture Ministry,
hecause they are always worried about establishing the
program contents  and  some methodeological recommendations
without specifycing the necessities, the interests of

English area as well for student’s practice.

The %5,%6% of teachers said that the texts do not
ensure proper English  learning, because they use an
espacific texts.

Like the independent variables in reference, we
have characterized them as of indirect empirical nature we
inmediately write down the corresponding indicators that

allow us to test the value of each.

Uzse of traditional methods:

Significant percentages of teachers of
Fublic and Frivate high-schools teach with traditional

methods like dictation and the conference in  English
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teaching.

High—-schools Fublic Frivate Total
Traditional High-Schools High—-Schools |~
Methods f A f % f %

Dictation % E3,E3 2 22,22 5 855,55
Conference . n 2R.eR 4 44,44
TOTAL 5 55,55 4 44,44 9 100

The 33,33% of PFublic teachers dictate the English
contents, and the 22,22% in the Frivate highmﬁchamlﬁ do the
HAME (dictate)g and the same percentage of teachers from
Frivate and Fublic high-schools are dictated to develop

conferences.

5.1.2.5. VARIAEBLE C.

Use of Spanish by the teacher as mechanism

for English teaching.

5.1.2.5.1. INDICATORS.

5.1.2.5.1.1. The teacher-student
communication in  the classroom is fundamentally in Spanish
by the majority of English teachers, because they need to

understand better.
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8.1.2.5.1.2. Equally ’ a
significant percentage of students do not have opportunity

to practice speaking English.

High-schools Fublic Frivate
English Practice High—-schools Higb”schomls

s8I % MO % 81 % NGO %
English Courses 16. 15 85,87 741 2,09
Do net communicate 1 100 e 100

As can  be observed, the students of High-schools,
in a High percentage (83,87%) they have not  taken English
courses, and the 100% dao not communicate. The students of
private High-schools in a 92,59% have not taken courses,
and as well the 100% do not communicate in  English

l.anguage .

Heterogeneity of printed material or lack of

the same as support stategy in teaching English.

5.1.2.6.1. The absence of continuity in the
uee of printed material evidencing it  in the precense of
diverse texthooks and their content and form in different

high-schools.

The texts authorized by the ministry are: Robert

L.ado, Gustavo Estrella, Grammar Dickson. To these. we add a
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pibliography for the student.

- RIBLIOGRAFHY FOR THE STUDENT.
BONKG-Rriggs v otros, English for a changing world.,

Scott, Foresman and Company,

Glenview Illinois, 1984.

LADD, Robert, Lado English Series, Books 1 - &, Simon

and Scohuster, Inc. 1975,

MEL.GREN, Valker, New horizonts in English. Books 1-

é g addison Wesley, Fublishing

Company , 1972.

WEST, Michael, New Method readers., Standar edition,

FReader 2-&, Longhands, Green and Co,

Ltd. London.

- RIBL IOGRAFHY FOR THE TEACHER.

ALLEN and Tampbell, Teaching Enalish as a_  second

Graw-Hill Hook Company, 1%972.

DIXON, Robert J., Modern American  Enalish, Revised

edition, Rook b 4 Regents,
Fublishing Co., Enc., New York,

M.Y. 10018, 1971.
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A Scientific

Approach. Mc
Company s New York,
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CHAFPTER MG VI
CONCLUSIONS.

Sivth courses stuwlents of Publ;a and Frivate day
high schools of Loja city have not developed their
communication skills in English, it is the Ministry mf‘
Fducation and Culture that excludes this important aspect
from the English teaching program, because 1f theilr bear in
mind the development that must be appli@d to the changes in
compasition  and complexity, English teaching will be
authaorized by analyzing and classifying the contents -for
pre-primary, primary and intermediate level allowing the
interruption  that there sxists from the kindergarden to
the high school, leaving the school without English

teaching.

The level of knowledge and abilities acquired by
the student when he finished bigh school is 50 low,
spetial ly Erglish, language with which he has to
cammunicate orally, because teachers do not bear in mind if
the =students want to oget ity he only will get itg
1istening; reading, speaking and writing in English. That's
to say each student has to employ about 10 or 11 weekly
hours speaking and not 2 clagg periods that are assigned in
the plans  and programs, which are restricted in the high

school bhecauwse they are placed last in the daily Jjobs.

The reasons  for which the students do not develop
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LO3
kills i

1]

he

his bachelor
institutions

11z in the spoken and written English conmunication when
finishes degree

are in the same
due to the following factors: the classroom
are not aquiped adequately. lack of pedagogical
prientation, disarranged curriculums; as
are in

well the reasons
the teacher, there exist a great percentage that are
not professionals

in this field, lack of English contents,
lack of didactical and pedagogical preparation where only
translation is the unigue methodological resource, it is
the same as we proved with the research, lack of an
efficient planning of the course and classesi also, the
prifncipal reasons  found in the student would be laziness
they do not know how to study, lack of interest, because
the high school doss not offer the adeduate
student is not

material,
adapted to

the
talk in  Enaglish,
insufficisncy

and the
in his personal study.
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RECOMMENDAT IONS

We propose to the Ministry of Education and Culture
plan the English teaching at all levels with an increase of
thres class houwrs a week, because the human development
ashows some  tendencies applicable to its principal aspects:

It goes fram hegemonic to heterogenseus, he has a cephalic

cadal direction: he is continous and gradual, he is
regressive,; he  tends  to be constant, the different
structures and organs of the body are developed in

different speeds, in general terms  the development tends

to be a positive correlation between the different

characteristics, and not to & compensation.

That the Frovincial Directions of Education give
the responsability of English teaching to a professional in
this career, so they with professional ethics review the

grammatical contents and unify them.

That the Ernglish teacher Associations make &
summary , by texts, that have the uwunificated contents that
are going to he dictated; exercises of work made to
estimulate and direct the students in free and creative
works, it has to present problems that show our experiences
that it provokes observations of our environment, it has to
introduce the _fmrmulatimn aof collections and to the
realirzation of the signs, exercises, etc.p; that it starts
af vivencies that try to identify the students with the

related scenes, that must be always of educative nature.
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To make use of the direc technique for English

teaching, because it consists in the téaahing of the
English language through the English given by the teacher,
in order to get out the habits planted by the Spanish
language, so the students can acquire the necessary habits

af the mentioned languaoe that he is studying, which will

facilitate a clogse relation with the English language.

To adopt by  innovated methodelogy the inferences
with generalization types, the . same that reguires of
logical Euleg and regulations with principles aof  an
inductive logicy other typss of inferences would be the
inductive that differs from the deductive, because the
conclucions in these are trus while in the inductive logic
they can be considered true or faIQEm.TQ deduce we start
from the general toward the specific, and to induce is to

g from the specific toward the general.
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