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INTRODUCTION

This thesis has been elaborated and is directed to English Lan -
guage teachers,since this work is based in the correct teaching
and testing of the four skills: listening, speaking, reading~com

prehension and writing.

The aplication of a test elaborated according to the proposed
objectives has a great importance at the moment of evaluating for
both the teacher and the students in the task of teaching learning

of English as a second language.

Our investigation work is based on giving the English teacher,
a basic idea to construct correct tests that permit the students

to obtain better grades.

The theme of the present investigation work is the following:
"APPLYING EVALUATION METHODS OF THE ENGL1SH LANGUAGE IN THE BASIC

CYCLE OF HIGH SCHOOLS OF LOJA CITY".

In order to do this work, we have proposed the following ge-

neral hypothesis:

- Apropriate objective testing techniques determine higher scores

than composition ones.

- Testing some grammar and vocabulary as skill's components with

the objective tests give better results.

- Applicability of the objective test to evaluate reading-compre-

hension and writing as specific skills.

Moreover, the adequate teaching of the four skills will in -

centivate the students not to reject the learning of the English-
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language as a second language.

Previous to this investigation work, we have applied diagnos
tic interviews to the English Teachers of the investigated High
Schools, obtaining iﬁformation that ﬁhe 70% of the mentioned Edu-
tive Centers use the translation method to test; and the 30%Z wuse

the objective test.

In short we can say that after having made both the theoric
and statistics investigation we can observe that the application
of the obj ective test using multiple choice items gave us betier

results since students have obtained better grades with it.

We have made our investigation work only in the five high schools
where possible to apply the tests; since in other ones, didn't

permit us to take the tests.
The high schools that we selected for our investigation were:

Beatriz Cueva de Ayora, 27 de Febrero, Adolfo Valarezo, Ber-

nardo Valdivieso, and Manuel Cabrera Lozano.

We took -a sample of 15 students of each course of the Basic

Cycle, because in some high schools there were courses with a -

number of students less than 20.
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I. TEACHING METHODS AND RELATED.EVALUATION PROCEDURES

TEACHING METHODS

Various methods in the teaching of foreign languages were

developed each one of them with différent results,many times
a method constituted a reaction against the excess of the -
procedent method. A method is defined as a coordinated set

of techniques and procedures of teaching in relation to a

sharing of assumptions about the escense of the teaching-

learning process of a foreign language.

1.1.1, Grammar Translation Method

This method was based on grammar recitation and dictio
nary consult, the parts of the speech were divided -
into memorized conjugations,’declensions, examples -
gnd exceptions, grammar rules and glosaries must be

used for translations.

Later om, the inadequacy of this method was evi-
dent because the students who studied a foreign lan-
guage were not ablevto use it, even though they could
récite.the grammar rules and they also knew the conju
gations but they couldn't speak or understand and this
created and aversion for the language. In the past,
translation was conceived as a complete me thod ( to
teach a foreign language enabling the studentsvin rea
ding, writing, 1isteniné and speaking, it is obvious
thét these skills are very different to those ones,

if a person is able to recite the grammar rules of a

language, this person is probably unable to use them,
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but on the other hand, the person who can use “the
language is unable to recite 1ts rules because -,
ability to talk about the grammar of a 1anguagepa
recite its rules is different from the ability to -

speak or understand a language ot to read and write -

it.

Translation in itself is a valuable skill but -
for any reason it can be used as a substitute for

practicing the language.

As many other methods, this method reflected -
some ideas about the heart of a language, from -~ this
point of view the language is presented in sentences
depending on rules (rule-dependent), this is the -
reason why the "syllabus" (program content) consists
of a series of grammar rules which describe and ana-

lyze the language.

This method has the premise that all the natural
language are similar in their lexicon. This method -
premised grammar and translation but it didn't  take

care of other aspects of the language.

The Direct Method

As a product of the célonialism and ‘the importance of
the international business and also due to the new -
sciencevof Descriptive Linghistic and Psichology with
their practical applications in the process of lear -
ning and also there were people who believed that for

Jearning a foreign language, translation and the memo



rization of conjugations, declensions and rules T7i-
had to be eliminated and to be substituted by the di-
rect contact with that language and so0 arose new '~

methods in the teaching of modern languages.

Several methods called '"natural' then known  as
"Direct" tried to put into practice the "alive" lan -
guage, with these methods the teachers tried to put -
the students into natural situations in which they had
to use the language they were 1earning.. it was based
on the principle to be able to acquire a second lan -
guage in the same way as the mother tongue, this was
done through imitations, repetitions, interchanges'of

_ questiopsrand'answers, the assqciation of words, sen-
tences with their meaning through demonstration,dram-
matization, pointing, the teacher tried to make the
students understand what he was saying so the students
had many oportunities to hear the language because the
teacher used it constantly in front of them, the stu-
dents repeated the teacher's gestures even though -
sometimes they didn't know their exactly meaning befo-
re reading. The students were expected to acquire -
certain fluency in the spoken language, and the grammar
was not Fagght if there was no mastering at the language

being : learned as it happens with the mother tongue.

In teaching a foreign language, the Direct Method
excluded the mother tongue completely, this method pre
tended to develop the four skills in the teaching of a
foreign language, the ability to speak, tread, under '~

stand and write.

s .



Audiolingual Method.

The audio-lingual method was developed ih the belief
that languages are composed of patterns which the -
. learners, through constant repetition-and reinforce-

o T e———

ment acquire- as habits, the behavioral correlates -
— e
of syntactic., morphological, phonological and gra -
phological patterns. Lt was assumed that the habits
of the native language would interfere with the new
set of habits to be acquired in just those places
where the foreign language differs structurally from
the mother tongue. A natural result to this assumption
is that languages that differ only slightly from the
\‘-—"-"‘"‘-——.. .
native language are easier to learn than languages -

that are widely different, since the number of inter

fering habits are fewer.
i

Proponents of the audio-lingual ﬁethod believed
that thelnotions of patterns is language, of habit -
formation, and of interferences resulting from dissi
milar patterns were basié to the learning of a. se-
cond 1anguage; Therefore they devised the audiolin-
gual method to improve second language instruction -
by sistematically making use of techniques that would
overcome interference by producing in the learner au-
tomatic‘controllof the proper pattern. They developed
the dialogue as means for giving the student authen-
tic sentences in the foteign 1anguage that he could -
memorize and then could vary and expand for eventual

use in a variety of situations. They indicated that

he should do this without the aid of a printed text;



in order to prevent interference from his native lan

guage habits of sound symbol correspondences.

In addition for memorizing the basic patterns -
found in the seﬁtences of the ‘dialogue, the student
practicés variation and expansions of these patterns
by means of pattern-practice dcills. ‘It was this la
tter device that supposedly gave the student suffi -
cient practice to sﬁablish firm habits and overcome

interferences from the patterns of his native langua-

ge.

‘The Communicative Approach

As the audio—Iingual approach did not give good results
in the tegching-yearning of a foreign 1anguage; the -
teachers and writers of books looked for another -
approach that could substitute the audio-lingual -
approach, the newvtheory.was called The Communicative
Approach; this épproach was based on the theory thaﬁ—
since every speecﬁ act takes place in a specific social .

S——

situation, the learner has to be aware of the people-

Pt ot .

(numbers, age, sex roles, status, personality etc)the
place, the time and the topic to determine if he has-
to use a familiar, a formal or informal English in or

der to communicate with his interlocutor.

Adherents of the communicative approach assert -
A ’ :
that students motivation will be enhanced, if they -

feel that they are working on communicative skills,

for example, practicing some functions within a social



context, in this way they are not' just accumulating
knowlédge of the vocabulary and the grammar structu-
re. When the students iqteract with their teacher =~
and classmates, they receive practice in activating
this knowledge in negotiating'meaning.' As we know -~
that the class activities are characterized by infor -
mation gaps, for instance, the speaker knowsléomething
that - the 1istenerld0es not so the speaker has to look
for another appropriate form through which he can -
convey his message, then ﬁe analfzes the listener's
answer and can.revise the forms of the message, if
it is necessary, therefore in this way the students

learn how to communicate by communicating.
1.2. EVALUATION PROCEDURES

1.2.1. Evaluation Types Orally-Written

The type of Evaluation depends upon the teacher and on
the skills he wants to evaluaté; thus we know that for
testing the speaking skill it is necessary an oral e -
valuation since the teacher needs to evaluate the.pro—
nunciation, fluency, intonafion which are components-
of this skill and it is indispensable to evaluate then
orally, this type of evaluation takes much time and is

made individually to get better results.

At the beginning of the class period an oral eva-
luation is also needed to make a warm-—up review of the
last class. The other three skills can be evaluted in

a written form, for they need written answers by part-

v
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2.

of the students.

Frecuency of Testing

Teachers should every time be aware_of the amount of
learning that is going on and the results of what is
taught on what is learned. So teachers can test -
whenever they believe it is necessary in.order to -
know what is being learned, this is the reason  why
a quiz can be given during every class. The objcqtivé
of giving a quiz warm-up review of the material cove
red in.the last class and besides it helps students
‘settle into the class session,.an& the object of -
giving a quiz at the end of the class is t§ maintain
the students' attentioﬁ level the highest possible,
‘the particular moment to give the quiz will depend
on the given lesson, whether»a‘quiz is given at the
end or at the beginning of the class wﬁat is impor

tant is that testing must take place while teaching.

On the other hand for longer periods such as -
halfway through the trimester, semester, or academic
year and at the end of the course, a test must be gi

ven.

If a teacher gives quizzes every.day, they mo—
tivate the students to pay more éttention to the -
scientific content, these qﬁizzes help the students
get their notebooks in order; to select and classify
grammatical rules and vocabulary or they do their best

to get a good grade, according to their answers to -



quizzes and to the grades they get, students can see

how well are performing, and this helps them because

when they have to take a test they know how well they

are able to perform.

1.2.2.1.

What are the differences between a test and

a quiz..

Generally 4 quiz. is not very rigorous, it is

-brief and easier to prepare and score,a quiz

evaluates only what is taught in a daily -
class, while a test may resemble a set of -
quizzes together, a test is announced in ad-
vance, it is given‘every several weeks or at
least at the end of each trimester or semes-
ter and.it takes more time than a quiz, it

generally takes the whole class period or -

much more time to be completed, and it also

takes more time in ‘its elaboration and sco-

ring.

Both, tests and quizzes are profittable
for teachers in several ways, the design and

elaboration of a quiz or test gives an incen

‘tive to the teacher to determine the goals -

of instruction.

Subject matter (for example pronunciation,

grammar and vocabulary).

Skill (receptive-listening and reading;

productive-speaking and writing.



0f course, before the teachers prepare
the test, they must take into account the -
goals mentioned above, teachers have to ask

themselves what the goals really are.

When the results are in, teacher can see
how well the students(did Sﬁ the tested -
mate;ial and Can'check for any discrepancies

'jiﬁeFWeen expectations and actual performance,
with this inforﬁation teachers realize if the
students are acduiring‘this information . -
in the right way the knowledgements been -
taught, or to what extent they have mastered
the mat%rial, or simply if the item was clear
and-well]wrﬁtten; according to this teachers
may conginué or can make a review of the -

parts that héve_not been well understood by

the students.

Scoring Importancevor Validity

SCORING: It is often taken for granted, the bulk of
concern is giving for eliciting the test da

ta, less attention is paid to détermine the number -

of points that each item or procedure is going to re

ceive, and even less attention is paid to determine-

the value of the score. It is suggested that teachers

“develop a scoring key, one good way for teachers to-

derive their scoringlkey is to“takelthe test themselves
and if it is possible that students will be evaluated

by another teacher.



VALIDLTY: It is maybe one of the most important of
all cha;acteristics of a test, it is not a
peneral attribute but specific; Does the test measure
what it is supposed to measure? if a test of pronun-
ciation measures pronupciation, it is a valid test -
of pronunciation but it could not be. as-a test of -
reading or vocabulary. In language the-validity of
a test depends of its linguistic content and of the-
situation or techniques which are used to measure -
this content, we get validity when we measure exactly
. , .
what we want to measure, and not another thing, this

means that a test is valid only if it includes just:

the content material that has been taught.

Validity can be stablished through the following
assertions:
I. By examining the content of the test and comparing
it with what was taught in order to see if they -
coincide.

(this is known as content validity).

2. By makihg a statistical study:
a) Through the correlation between the results =
obtained in the test with the results of anothef
of the same kind, for example the results of a

test of grammar structure with another onmne.

If the.same students who got a high grade in -
one of the test get high grades in ‘the other as
well, and the students who got low grades first

. and then, we can say that the test is valid.



Translation of senténCes or paragraphs to eva-
luate the knowledgements of a foreign language
has a very relative validity, for'the grade -
that a student gets may express different abi-
lities for example the recognition of the vo-
cabulary, the knowledgement of grammar structure
or the ability to express himself in the mother
tongue. Therefore a test of this kind has slight
validity for it hardly measures what it pretends
to measure. Validity is achieved only when the
:objectives of teaching have been definéd in a -

clear and accurate way.
1.3. TEACHiNG'PROGRAM‘INﬁHIGH SCHOOLS 1IN .ECUADOR

1.3.1. Actual English Language Program for the Basic Cycle

LANGUAGE

(English)

Introduction

The English language as an important instrument for
their technologicél and cultural development. The -
kpowledge of this language constitutes a positive fac
tof for the individual's personality because it lets
him/her understand his/her own culture more dﬁecth@ly
as well as know and respect principles, valués,beliefs;
and ideologicé of other cultural groups and adapt and
‘apply in his/her environment the scientific and techno

logical advances that these cultures have taking into



account the real needs and the historic momeﬁf@of
{0

country.

The purpose of this programming is to set %Orth;m”f?
the patterns for tke English language learning in the
basic cycle whicﬂ should meet the need of handling a
research and investigation tool which will be useful
to the individual in his/her océupational as well as

academic life.

To cover this step it is necessary to facilitate
the systematic language learning which will make the

student reach the proposed objectives.

I.3.1.1. FIRST.COURSE

OBJECTIVES

At the end of the school year, the student

will be able to:

- Understaﬁd simple expressions presented in
an oral form.

- Make‘sfmple sentences oraliy about the -
studied subject.

'~ Read loudly and with good pronunciation the ayailable
materials,

- Write sentences correctly about the studied subject.

CONTENTS

1. Oral Production
l1.1. Sound discrimination
1.2. Sound Reproduction

1.3. Recognition of basic intomation patterns



2. Reading

2,1.

2.2,

2.3.

3.1.

3.2.

3.3.

4.1,

4.2.

4.3,

4.b,

4.5,

Phonetic Value of English Alphabet
Association and sound combination with their
ortographic representation

Oral reading exercises

. Written Composition

Word reproduction and written sentences
Puntuation marks

Words and sentences dictation exercises

. Structure Elements

Be, simple present
4.1.1. Basic and transformed sentences
4,1,2. Answers
- Affirmatives
- Negatives
- Combined
Pronouns
4.2.1. Personals
4.2.2. Demonstratives
4.2.3. Possessives
Adjectives
4.3.1. Mjectives
4.3.2. Dimonstratives
4.3.3. Qualifiers’

4.3.4. Nouns in adjectives function

© 4.3.5. Indefinites

Nouns and adejectives in predicate function
Plural of nouns
4.5.1. Regular

4.5.2. Irregular



1.3.1.2.

5.3.

5.4.

5.6.
5.7.
5.8.

5.9.

The College

The House

. The Family

Dressing
Occupations
Nationalities

Colors

5.10 Numbers from 1 to 100

6. Grammatical structures sequencies

6.1.
6.2.
6.3.

6.4.

6.5.

SECOND COURSE

OBJECTIVES

N+ be +N
N + be + adj.

N + be + adv.

Expletive there be

6.4.1. Simple present tense

Basic Transformation

6.5.1. Questions

6.5.2. Affirmative

6.5.3. Negative

6.5.4. Long~answer

6.5.5. Short—answer

6.5.6. Combined answers

6.5.7. Question word question

At the end of the school year,

the student will be able to:

- Understand conmands and simple conversations

- Express in oral form, using the studied structures and vo

cabulary.



4.6. The indefinite article
4.7. Saxon Possessive
4.8, Prepositions
4.8.1. in, on, at.
49 . Informative Questions
4.9.1. Where
4.9.2. WHO
4.9.3. What -
4.9.4. How
4.9.5. How much
4,9.6. How many.
4.10. Nouns
4.10.1, Count Nouns
4.10.2. Mass Nouns
4.11. There + Be Present tense
4.11.1. Basic and transformed sentences
4.11.2. Ansv}ers
- Affrrmatives
—.Negatives
- Combined

4. lvl .3. Information Questions
5. VOCABULARY AND READING MATERTAL
5.1. Basic Expressions
5.1.1. Greetings
5.1.2. Tntroductions
5.1.3. Leave-takings
5.1.4. Commands
- Affirmative
- Negative

5.2. The Classroom



— Read and analize short texts made according their inte-
rest and necessities. |
- Write p.':lr.'agr:.ﬁ)hs in a correct way.
CONIENTS
1. Oral Production
1.1. Recognition aﬁd production of basic intonation pa-
tterns in given structures
1.1.1. Basic and transformed sentences
" Exclamation and Imperative sentences
1.2..(‘.cmprehension of instructions given by the teacher
about the material presented in oral form.
1.3. Oral participation through dialogues
2. Reading
2.1. Use of Reading techniques
2.2. Comprehension of the program readings and the textbook
3. Written Composition
3.1. Written producti_on through the following activities:
3.1.1. Copying .of given word and sentences
3.1.2. Sentences construction arranging given words
3.1.3. Completion dictate
3.1.4. Sentences construction using given information
3.1.5. Senténces combination
3.1.6. Transformations

.
4. Grammatical Structures

4.1. Present Progressive
A.‘ 1.1. Basic and tfansfomed_sentences
4.1.2. Answers
- Affirmative
- Negative

— Combined



4.1.3. Information Questions
4.2, Ad\}erbial phrases
4.2.1. Mode
4,2,2, Place
4.2.3. Time
4.3. Simple Present of DO verbs
4.3.1. Basic and transfortﬁed sentences
4.3.2. Answers
. - Affirmatives
- Negatives
- Combined
4.4. Direct Object
4.5. Information Questions
4.5.1. %at (subject) what ( complement)
4.5.2. What time
4.5.3. When
4.5.4. Where
4.5.5. Who' (Subject) Who (Complement)
4.6. Frecuency Adverbs
4.6.1. Be + Adv. Frec.
4.6.2. Adv. + Frec. + DO verbs
4.7. 'he suffix —er to. form agent mouns
. Vocabulary and Reading material
5.1 Food
5.2. Daily Activities
5.3. Time
5.4. Days of the week
5.5. Weekend
5.6. Market

5.7. Movies



5.8. Ecuador
5.9. Nabers from 101 to 1000
6. Grammatical structures séquencies
6.1. Present Progressive-
6.1.1. N+ be + PV + ing -
. 6.2. Tmperative
6.2.1. S.V.
6.3. Negative
6.3.1.-VN + 5V.
6.4. Request
6.4.1. lets + SV
6.4. RéqueSt
6.4.1. Lets + SV
6.5. N+ L.V. + - V.M.
6.6.(N' + I.V. + N' reflexive pronoun)

6.7. N+ T.V. + N, + N

2

6.8. N+ T.V. +N2+ N

6.9. N' +L.v. =N

3 .

3

6.10 Basic Tranformation
6.10.1. Questions
6.10.2. Affirmative
6.10.3. Negative
6.10.4. Long—answer -
6.10.5. short-answer
6.10.6. Combined - answer

6.10.7. Question word question

1.3.1.3.THIRD COURSE
OBJECTIVES

At the end of the school year, the student will be able to:



- Understand paragraphs and short compositions exposed in
oral form.
— Participate in short dialogues in which the know structy_
res and vo‘caln.ll:ary-are ar)plied.
- Read fluently and interprete paragraphs and short texts.
made with the studied material
- Write paragraphs and s'horé compositions
CONTENTS
1. Oral production
l.1. Comprehension of instructions given by the teacher
and of the material presented in oral form.
1.2. Class Oral participation with the studied material
1.2.1. Dialogues and feports. |
2. Reading
2.1. Comprehension and interpretation of the program rea
ding and the textbook -
3. Written Composition
3.1. Written exercises through the following activities
3.1.1. Completion dictat:ion’
3.1.2. Word ordering
3.1.3. Const;ruction of paragraphs by ordering senten
ces and using refe;:ences.
3.1.4. Guided compositions
4. Grammar Structures
4.1, "BE" Simple past tense
4.1.1. Basic and transformed sentences
4.1.2. Answers |
~ Affirmatives
-~ Negatives

- Combined
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4.1.3. Information questions
4.1.4. Complements
- Nominal
- Mjectival *
- Adverbial
4.2. "There Be'" Past ténée
4.2.1. Basic and transformed sentences
4.,2.2. Answers
- Affirmatives
- Negatives
- Coubined
4.2.3. Information questions
4.3. "DO Verbs' simple past tense
4.3.1. Basic and transformed sentences
4.3.2. Answers |
- Affirmatives
- Negatives -
~ Combined
4.3.3. Information questions
| 4.3.4. Direct Object
4.3.5. Indirect Object
4.,3.6. Complement
- Mode
~ Place
- Time
4.4 . Past Progressive tense
4.4.1. Basic and transformed sentences .
4.4.2. Answers
- Affirmatives

- Negatives

- Cdnb ined



22

" 4.4.3. Information Questions
4,5. Future "BE GOING TO'
4.5.1. Basic and transformed sentences
4.5.2. Answers
- Affirmative
- Negative
- Combined
4.5.3. Information Questions
4.6. Prepositions
4.6.1. In, on, under, over, by, for, behind, between, -
besides, among, with, wi{thout, to.
4.7. Conjuctions
4.7.1. Too, so, either, neither, nor, and, but.
5. Vocabulary and Reading Material
.5.1. Sports games
" 5.2. The Party
| 5.3. Religions and civic holidays
5.4. Months of the year
5.5. Seasons of the year -
5.6. Dates
5.7. Ordinal Numbers
6. Sequency of grammar structures
6.1. Exéletive "There be'' ,past tenée
6.2. Do Verbs, simple past tensel
6.2.1. N+ I. V. +'— V.M.
6.2.2. N+ T.V. + N, -
6.2.3. ,N! + T.V._.+_-N2i
6.2.4. N + T.V. + N, +'N3
6.2.5. N+ L. V. +adj.

6.2.6. N' + L.V, + N'



23

" 6.3. Be + going to

6.4. Basic Transformations
6’.4‘.1. Questions
6.4.2. Affirmative
6.4.3. Negative
6.4.4. Long Answer
6.4.5. Short Answer
6.4.6. Combined answer
6.4.7. Question word question

6.4.8. Tag Questions.



CHAPTER 1I



2. STUDENT'S SKILLS AND THEIR COMPONENTS

2.1. TEACHING SKILLS

In the teaching learning of a foreign language the four skills:
listening, speaking, reading and writing must always be pre-
sent, the teacher as the person who knows and teaches the lan
guage has to know the way, or_the techniques to teach skills;

here are some suggestions of ‘how to teach them.

2.1.1. TEACHING LISTENING COMPREHENSION

This skill is the ﬁivot of the speaking skills since a
person can not answer to a speaker if he has not unders
tood what he has heard, for this reason there is the -
need to reinforce the listening skili in the students

since there are many students who have a well developed
speaking ability but have a poor 1isteniﬁg comprehen-—

sion ability, this is due to that probably it is thought
of a passive skill and is the most neglected of the four language -

skills.

Celeste Zapolo says: " For the listening compre~
hension work to be fair and confidence—bpilding, it -
must be progressive, that is, graded. Finally, it must
be interesting andbstimuLating, so the students want tO do.it.(l)

\

U

(1) zapolo Celeste, A Forum Anthology, Ppage # 103.
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She also gives ué some Graded Practice Exercise: and
Simulation Activities for teaching listening compre -~
hension, these Graded Practice Exercises are divided
into threeblevels: Level A, for beginning students, Lev
el B, for intermediate students and Level C for advan_

ced students.
Level A Exercises

This level exercises practice needs an immed;ate remem
ber acknowledgement, wé mean, when the students hear -
what is said, they understand the message inmediately.
The most adequate format for thisvkind of exercise 1is
the: script + practice sheet, the practice sheet inclu
des: (1) a cloze exercise .or (2) an elementary check-
list, or, optionally (3) a picture idéntification -

work sheet which includes pictures that correspond go'
a sfory or convéfsatién (4) the types of questions -

more appropriate for this level are the multiple choice
questions and statements, cofrect/incorrect, statements
Yes/No questioné and choice questions. What is impor-—
tant is that the studenté are able to answer while they
listen to the script, with these exercises the students
do not get bored and they like to do them because bic

1s something they can do, besides they enjoy them and

the students really practice the listening skill.

The cloze exercises can be of two types: "Guided"
that is, the students are given a list including the

words or the phrases which have to write in the blank-

space.
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The students have only to listen and fill in the
blanks. If the teacher uses any of this type,he must
carefully select the blanks to be left, not Qt random.
When possible, the missing words may appear in a cohe-
rent word group, moreover, these words ha?e to be in-
cluded in the passage at least twice, so that the stu-
dents have the opportunity to see them beforehand. As
a 1ast'point, the left spaces have to keep a reasona-
‘ble distance SO the students have the.time enough to

£1i11 in.

Here are the steps to follow when using the ungui

ded cloze exercises:

I. (optional) the students fill in the blanks according

towhat -they judge to be the best.

2. Students listen to the teachér énd £i1l in the Prac-
tice sheet, if the teacher believes that it is conve-
. nient or not to repeat the missing words too many
times, he ‘can fix the limit of the repetitions, but
this does not have to be very strictly. It is Dbe-
tter to animate the students to listen attentively
from the very beginning soO they won't ask many re~—’

petitions.
3. Students check spelling.

4. Students can give their classmates their practice -

sheets for correction or he can do it by himself.

The exercise based on checklist (refers to practi-
ce sheet #f 3) follow the same principle as the cloze

exercises: the missing words are repeated in the passa
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ge to give the students a better opportunity to catch

them.

The materials to teach listening comprehension -
have to be authentic, and the teacher has to do his
best in order to develop materials as natural as po-

ssible.

The visuals can also be used, for instance, the -~
teacher can ask the students to complete a drawing with
the description.they hear on a tape, and as it was said
above, the blanks to be filled in have to be left appro
priatelly and the students must be given the enough -

time to draw.

Another option is a Picture Identification Sheet
( refers to practice sheet # 4 and the record) students
listen to the recording and identify (by means of a -~

simple check) the items mentioned in the passage.

In addition to multiple choice items, here are
some examples of the types of questions used in Level
A (practice sheet #3)

Correct/Incorrect

The policeman were running after the thief.

Correct ....;....{.

Incorrect «...- P

Yes/No

Were the policemen running after the thief?
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Choice questions

Were the policemen running before or after the thief?
Or

After....cooveeee

Before:.oeeeeoos

To all theses questions, the studens have to answer -
with one-word or a check ( ). Besides, the students.
are listening for specific informatién, since they -
have the quesfions in front of them,-before and while

they are listening to the passage.
Level B Exercises

This level exercises includes muéh more than le
vel A, with a change in emphasis from Inmediate toO
Delayed, remember, here the students have to listen -
and then to answer but they have to pay more attention
to the content, because these exercises have more ques_
t fon-and-answer work and cloze exercises are not-geneTw

rally included.

Level ‘B exercises can be used either as practi-
ce 1in Listening for Specific Information in which -
case the teacher tells the students what they are lis

tening for, then they are given the questions.

In this level, the teacher uses the information
questions as. for practice sheet #3 (the conversation)

so, the above questionlwould'be as this:

Who were the policemen running aftexr?

o-----o-.--oo--ooo-ooo-n-u.ooa-"ooooo
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In this level the students answere with on-or -
two-word and short §hrases, may be gome teachers want
to ask the students Fo answer with complete sentences
or perhaps they would like to do these'exercises gui-
ded by giving a list of the possible answers, the im-
portant fact, is that they know exactly.what they want
from the students. Also it is important to bear in -
mind that it is necessary to gselect the passage care -
“fully and that the formulatioh of the duestiqns, has
to be clear and precise,invthis wdy the teacher will

have a succesful Listening Comprehension Exercise.

Level C Exercises.

This Level Exercises cbﬁbine both.inmediétely -
and delayed remember. At this listening comprehension
level students are asked to listen to a passage and to

vmake notes on specific facts{l At tgis level, students
are also asked to make inferences, male conclusions -
and give opinions either freely -or responding to prepa
red questions. The most common questions at this level

are: why, how, in what way, and what 1s your opinion?

As the students 80 from Level A to Level C -
they are asked to do much more work, as it can be seen
in level C students make lists and do a more creative
work, moreover, they demonstrate to understand by ma-

king inferences; giving conclusions and opinions.

To illustrate more clearly, Celeste zapolo gives
us the following chart in which she shows us the cha-

racteristics of Graded Practice Fxercises at the three
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levels.

RECALL "+ FORMAT TASK v FOCUS
Cloze -

: Multiple choice
LEVEL A INME ‘

Correct/Incorrect - Words
DIAT
E Yes /No pontent.
- Choice
Multiple Choice
LEVEL B DELA Correct/Incorrect Content
ED. Yes/No
Inform. Questions
LEVEL C INME Information Ques-— Content
DIATE AND DELA- tions. ‘Inferences
YED. Note Taking Opinions
. Conclusions.

(2)

Simulation Activities

Simulation activities need much dynamics by part
of the students, they have to act out the activities, therefore a

great deal of listening is needed.
Role Playing Activities.

When the role;play activities are well designgd -
by the teacher, they give a good 6ppo;tunity for -the
1isteﬁing practice. An activity that gives good results
and that has countless variations is "The Detective',

Which has to be acted out by two students:

Zapolo Celeste, A Forum Anthology, Page # 105+
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Student (1) has to cooperate with student (2) but has
to try not to give him much information.

gtudent (2) has to get as many data as possiblé about
the student (1), the teacher has to giQe him a list of ~—

the special areas of the data to be investigated.

: " The inStruptions have to be.writteﬁ on separate -
cards to be given to each participafing student. The
students who are observing the.play are given imstruc-
tional sheets with items that they have to find out ~

about the two participants.

The ofal instructions that the teacher gives will
decide the situation gnd set the stage, for example -
the two speakers/listeners are university students who
meet by the first time. It is very important to lis-
ten carefully and attentively in order to complete the

task -in the best way.

Athher role-play aﬁtiviCy that puts.strong emdyi
sis on.the listening task is Fulfilling thé Supportive
Role of Listener, here the listener accepts that he -
understands what the speaker is telling him, he does
this by means of supportive, but non-interrupted commen
taries ( NM, hmm, oh?, reaififiy? Yes, that's right, It

is the truth, yeah).
Communication Games.

Communications activities or games need attenti-
ve listening and moreover they offer the students the

opportunity to use the language freely and to feel the
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necessity to understand the message.

Here are some of the many succesful communication.

activities and games given by Celeste Zapolo:

I.

The Blindfolded Walk (Beginning intermediate level)

The student (1) has.to guide a blindfolded student
(2) to come to him through a 1abyrinth.§f-obsta -
cles while he is standing at a certain place of
the class, the objective of -this is that the Blind
folded student has to go to student (1) without -
knocking over ény of the obstacles, this activity -
may be done with two pairs of stuaents at the same
time, this activity needs that all the students pay
attention, the grammar - focus function is the unders

tanding of directions.

. Menu;CompIetion (Beginning intermediate level)

" The teacher gives the students sheets containing -

'

incomplete versions of the same menu (prices of food

- items can be omitted),each ‘student has 'to complete -

his menu by asking questions of and listening to his

partner. This activity can.be varied, for examples

the-complétion of a tour schedule or an airline -

schedule, this activity is done in pairs. The gra-
mmar focus function is the understanding of informa

tion about food, time, days.
Picture Dictation (Beginning_through advanced)

Student | tells student 2 tO duplicate'student'srl

drawing according to the instructions he receives,
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for example, (draw a circunference and then draw a
zig zag line crdssing the circunference, etc.) stu
dents have to work back to back. The objective of
this activity is to duplicgte the original draw as
exactly as poésible, this activity can be done in -
groups or in pairs with one student giving instrGCf'
tions and the other students drawing individually.
The grammar focus attention is the understanding of

instructions.
Re-telling stories (intermediate advanced level)

Student | has to tell part of a story to‘student 2
the story has to be prepared in advance or if the
teacher wants he may give it, atvthe same time stu-
dent 2 relays the message to another student, this
has to continue until the story is completed and -
the last student repeéts the story. The objective
is to retell the story as exactly as it is, and for
this students need to pay‘very much attention and
to listen attentively, the grammar focus function

depends on the subject.
Reaching a Consensus (Advanced Level)

Students are given a topic and they have to reach a
consensus through discussion. The objective of this
activity is to reach a group consensus and the gra-

mmar focus- function depends on the topic.

Simulation activities and the Graded Practice -

Exercises should be used together in order to conform
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a complete listening comprehension program for the stu
dents. This activities offer the students the opportu
nity to practice speaking and to make their own judge-

ment on what they believe convenient to listen or mnot.

The Graded Practice Exercises provide the comntro-
lled and structures listening that nonnative language -

studenté need. (3)

The Practice Sheets may be adequated by the teachers
according to the specific needs of their students and

to the goal of the program. Thus:

a. The format, that is the passage, conversation, music
poetry, has to be selected according to.the course.

b. Scripts can be arrayed to‘general EFL classes, chil-
dren's classes, etc.

c. If the teachers wants, he can incorpdrate a certain
OVerlapping of listening comprehension to any of the
levels, for ekample, students of level A could make
conclusions as long as formulation of the questions
in keeping with the level (e.g. using qhoicevdues -

tions)

The Graded Practice Exercises help the students de
velop their ears for listening English and also their

ability'for a better perception of the message. The -

(3) zapolo Celeste, A Forum Anthology, Page # 106.
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Simulation Activities prepare the students to act 1in

real life language experiences.

Here are the modelévof the Practiée Sheets to Dbe

given to the students (level A).
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PRACTICE SHEET # !

LISTENING COMPREHENSION

LEVEL A PRACTICE SHEET

Cuided Fill in
THE LION AND THE MOUSE

Look at the following lists of words and phfases,
then listen to the story and fill in the blanks with

the word you hear.

lion 'awakened | turn j alive
mouse ' went . gnawed O tickled
trap 8 swallow | dowh< _up
paw ".<carry ' him" huge

Once when @ «eoveens was sleeping a little mouse
begun running;.. ..... and down him; this SO0N «e.seses

the lion, who placed his ........ paw upon him, and
-opened his big jaws tO +eevennes him. "pardon oh king'-
cried the little mouse,"forgiﬁe me this time,>1 shall

never forget it: who knows but what 1 may be able to -

do you @ ...esen- some of theses days" The lion was
........ at the idea of the mouse being able to help -
him that he lifted his ........ and let him go. Some -

time after the lion was caught in a ve.e....and the -~
hunters who decided to carry him...,....to the king,
tied him to a tree while they went in search of a wagon
to....;...on. Just then the little mouse ..... ., .to pass
by and seeng the sad plight.in,which the lion was.....

up to him and SOON +ev-.ee away the ropes that bound the king of the

beasts. "Wasn't I right? said the little mouse.
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PRACTICE SHEET # 2

LISTENING COMPREHENSION

LEVEL A PRACTICE SHEET.

Fill in

Liéten to the story and fill in the blanks with -~

the words and/or phrases you hear.

PIRATE'S ISLAND

An old pirate lived on an island in ;he middle of
the S€a «....... knew that he had hidden a box of trea
sure somewhere ....;...iéland, but nobody knew exactly
where it was, just before he died, he left a «....c..
saying where the box was hidden, he wrotg the message
in the form of a puzzle, sO tha; the..oooe-e who found
the answer could have the treasure.

He oniy ........ thei.oosss . ietter of each word
together with a’space fof every other letter of the

word. Here is the message:

‘Look inside ......-- Dead....«v- you will find

the.eoeeoas
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PRACTICE SHEET # 3

LiSTENING COMPREHENSI@N
LEVEL A PRACTICE SHEET
CHECKLIST
CONVERSATION: Making Purchases
The following words all relate to food. Put a

() next to the words that appear on the conversation

you are going to hear.

L u...TiCE e paper D e milk
...... ;.butter ........cﬁstard .......lettuce
Ceeeeans chicken: veuv....fish PRI sausage
........ tomatdes eee.....meat .......s0U88aT

Check the correct answer for each of the following

questions:

1. The girls was buying
CArTOts +ovsvien
beets «coveccvees

poLtatoes. .. es

9. The amount she wanted is:
three pounds and a_half.,.Q;..u
three pounds......:-

two poqnds,a-half....,...

3. Correct or Incorrect?
t

The girls was buying vegetables

CorreCtersecssss

Incorrect.seseee



40
PRACTICE SHEET # 4
LISTENING COMPREHENSION
LEVEL A PRACTICE SHEET
PICTURE IDENTIFICATION
ONE TWO THREE

Listen to the poem and check (o) people, things, or

numbers you hear.

The poem is:

One, two, three,
father caught a flea
put it in a teapot

to make a cup of tea.
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9.1.2. TEACHING SPEAKING

.To teach students to express orally and correctly - in
the gargec lénguag¢ is a very difficult task for tea-
chers because it demands more work than the others.

It is so difficult that despite the teacher‘é efforts

he has the impression he is getting nothing.‘

Here are some expressioﬁS'that Lu'Liang De gives
us in order to carry on conversations. He teaches his
sﬁudents to say: "Yes, I think so" or "You are right"
instead of "Yes", "No, I don'f think so" or "I am a-
fraid not" instead of "No", "Sorry, I don't know'" ins-
tead of "I don't know", '"What/how about...,;....
"] want tO..eovees ", "You have dinner with us?" "You-
lend me: your book?", "There's something wrong with....

_." (the object could be him, watch, weather, my ~

sisters, etc), It takes..... to do....- " o(4)

Students should also learn to put the word'Would"
at the beginning of the sentences because this will make the -sen

tences sound better.

Independent elements have also to be taught, such
as: by the way, as far as, I can see, in fact, this -
way, really? eté. and thé teacher should encourage mO
re advanced students to put the‘folloﬁing phrases at

the beginning of a sentence: It is good/difficult/

(4) Liang De Lu, English Teaching Forum. July 1987, Page # 33.
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wrong/possible/probably..;... .

honor/ our duty/ a mistake/a plty/ tlme...k%i

rry/foolish/ashamed/surprised.......}“ g

The tape recorders help students a great deal -
with the reading, listening and writing abilities.: but
speaklng can only be developed by setting the students
in situations of the daily and real 11fe and it is the
teacher who must create these situations by making the

students act in class.

Here are some Lu Liang De's examples of situations

that can be acted in class.

"Students play to be po}icemen, doctors, or school
boys by using a little make-up and by carrying batons,
stethoscobes, and bags. This is done in class. If -~
teachers are to correct students' mistakes when “they
are spegking, it is adviceable to be tactful and not
to correct them directly,for example, the students say
"I Qill go to my home in tomorrow afternoon''The tea—-

 cher should reply "OH, you will go home tomorrow after
noon",vin this way the students'realizes his improve—?.
ment and he will not mind if his mistakés are corrected

tactfully (5)

(5) Liang De Lu, English Teaching Forum, July 1987 Page # 33.
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Edmundo Mora, a teacher of the University of Na
rifio, also gives some meaninful techniques with tea--

ching cards leaded to the speaking skill.
The object of the teaching cards is to demonstrad

te how useful they are to teach English as a foreign
language ,cards contribute to that the students use the
language in real contexts and in situations in which

they need to communicate their ideas.
How to use the techniques.

Four aspects for each technique are described.

|. Materials: this means the kind and the number of -
sets of cards that the teacher should - -~
handle to carry out the activities in
class. The cards can be made of thin
cardboard, they should be 12 x 6 centime
ters size.- the names and numbers written
on them have to be clear, if it is possible, they

should be written with marking pens.

2. Procedure: In this -section are illustrated the -~
steps to be followed, in the most of the
cases there is an example which shows -~
the way the cards should be arranged or
how two matched sets might look like, -
this is for a better illustration and

!
clarity. When students are not familiar

with the exercises, the teacher should-

provide Cue Words in order  to help. them
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do the exercise and.initiafe the conver-
sation. Students must be permitted' to

show their own questions and'answers and
the cues may be given in scrambled order
to challenge the students and to allow -
them to.apply their knowledgement of the

, language.

3. Language Items: this section inéludeg the grammati
cal features that can be presented
or practiced with this technique -
although the objective.is not to
teach grammér but to give the stu-
dents the opportunity to practice
English thoughtfuliy. . 0f course,
the grammar used should be reviewed
to let students understand what they are
saying so that they can develop -
fluency and increase their vocabu-

lary.

4 .Follow-up: this section contains ideas for reinforce

ment and further practice.

When using these techniques, the teacher must take

into account the following:

|. Before giving the cards to the students, the tea =
cher has to mix them and to aware students:té do
the same when passing thé cards to their élassmates
For a better security of the cards, the teacherlcapﬁ

attach them a rubber band.
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2. This techniques do no cover the whole period of the

class, they are designed for a specific stage of

the clss, that is, for presentations, assimilations

or for an active use of what is being studied.

3. The teacher must tell the students to speak the -

target language during the activity.

Here are the techniques:

_THE BOX FULL OF CARDS (Interm. Advanc. Levels)

Materials:

Procedure:

A box and a set of cards. The cards contain

questions on different topics.

The teacher puts a box full of cards on his

'desk, the students one by one go to the -

teacher's desk and pick up a card, they -
read their question aloud.‘If the question
is for exémple: "Who is happy ‘in class?" se_
veral students can answer it,the students
who answered it, should then give addi;io—
nal information about their'answers, I'm ha
PPy bécause my parents were divorced and now

they are living together again, etc.

Language Items:

a. to teach and/or review the third per—
son singular, present tense after Who
in. questions.

b. to review the present and past tense

of verbs.
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a. the questions are written on the board and

the‘students provide~their own answers.
stpdents work in pairs, constructing dia-
-logues. They may use the answers given by
their clgésmafes to construct their conver
sa;ions. For example, a possible dialogue
-related to ;he quéstion and answer given ;

above might look like this:

Sl Who 1s happy?

g2 I think that Maureen is happy

S1 Why is she happy?

$2 She is happy because their parents were
divorced and now they are living toge -~

ther again.

CONCENTRATION ACTIVITY (Begin. Interm. levels)

Materials:

Procedure:

A set of cards, each student is given a -~

blank card.

The students form a big circle, they  are

told to write on their cards what they. did
during their 1ast weekend,holiday, etc. then
going clockwise, each one reads thehsente5 
ses. Once all the students have done this -

the teacher asks them questions'at‘random -

" to see how well they remember their classma

tes' sentences. For example, ana Paulina,

' "go you remember when Rose went to the mo -

vies? Joseph "Can you tell me what did Sam.
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do last weekend?, this continues until all

the students have participated.

Language Itmes:-
a. to review the past tense of verbs.
b. to teach and/or review embedded ques

tions.

Follow-up:
a. the.stﬁdents writela story about what they
" did during the last weekend, vacations, -~
holidéys, etc.

- b. they exchange their papefs for correction.
HAVING FUN (Beginning - Intermediate levels)

Matérials: A‘set of cards,. each card contains a re-
duest, example: 'please go to the door and
recite a poem'" ''Would you please step asi-
de and bow your néxt classmate?" "if you
are so kind ask Marilyn where whe went yes
terdad" "please go to sit on my chair and -

and tell a student tO write a verse omn the

blackboard" . etc.

Procedure: The set of cards is placed on the teacher's
desk. The students one at a time go to the
desk and pick up a card and act according -~

to the instructions.

Language Items: o |
a. to review the imperative mood.

b. to teach and/or review such expres ~

.

sions as ''Would you please? .
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c. to review a variety of tenses.

Follow-up: ‘
a. the teacher places all the cards face wup
and the students write the commands -

b. the students write sentences similar to -

the ones on the cards.
RAIN OF WORDS (Beginning Intermediate levels)

' Materials:FOne setvof cards per small group, each card
| contains only one word. The cards of each -
set when arranged properly should make a -
clear and complete sentence. All the sets

must have the same sentence.

Procedure:The students work in small groups. Each -
grbup selects two feprgsentatives who have
to stand in front of the class. Now-thebteg

: cher throws the sets of caras'on the floor.
The representatives of ‘each group have to
afrahge the cards in the correct order. The
group that arranges the sentence first is

the winner

Language Items:-
a. to teach word order.

b. to teach-and/or review spelling.

Follow-up:
‘a. the‘students write ;he sentences in their
notebooks.
bf they write sentences similar to the one -

.they have put together.
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Materials:

Procedure:

Language I

Follow-up:

a.
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c. the students can talk about the exercise;
example, they .can ask one another questions
like:Did you like the exerciée? Why? Would
‘you like to do it again? Why?.

d. if the teacher wants hevmay throw other -
sets of cards on.the floor so that the =
students who acted aé observers during -

the first activity can now participate.
TCING SYNONYMS (Beginning interm. levels)

many sets of cards, each card includes only
one word.

the class is divided into two groups. The
students in group one are given individual
cards and are asked to read the words wri--

tten on the cards (one student at a time)-
after the student reads_his card, the stu

dents in group two supply a synonym for the
word. The student who gives the éorrect sy
nonym has to make é senteﬁce with it. The
students who gives thé most synonyms is the

winner. This exercise is also used with an

tonyms.

tems:
a. to review synonyms

b. to review antonyms

the cards are arranged face up and the stu

dents write the synonyms for the words that
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~ appear on the cards.
b.they write sentences with the synonyms -
discussed.

c.they exchange papers for correction.

MAKING DIALOGUES FROM SHORT READINGS (Interm. Advanc. levels)

Materials:many sets of cards, each card including a

- Procedure

short reading. All the readings have to be

different.

:the students are arranged in pairs and they

receive a card, tﬁey are informed to comns -~
truct a dialogue from the reading. For exam
ple, let's take a look at the following rea-

ding.

Last night my father went to the theater, He
saw some plays that he liked very'much, he
went with my mother. She asked him what play
was the best, my father‘told hér that Cindere
lla was thé best one. They left the theater
at twelve o'clock and got home at twelve fif

teen.

Avdialogue worked up from this reading might

look like this:

S| Where did my father go 1ést night?
§2 He went to the theater.

S1 Who did he gd with?

$2 He went with your mother

S| What play was the best one?

S2 Cinderella was.
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S1 What time did they get home?

S2 They got home at twelve fifteen

As it can be seen, the questions and ans-
wers have a close relationship with the -

reading being discussed.

Language Items:
a. To review WH words.
b. To review the past tense of both, -

regular and irregular verbs.

Follow-up:
a. The students can write short stories and
" puild dialogues from them.

b. They play their dialogues.
WRITING SHORT STORIES FROM DIALOGUES (Interm. Advac. Levels)
Materials: A set of cards containing short dialogues

Procedure:The class is divided into pairs, each pair
is given a card, and is told to organize a
paragraph containing the answers to the -

' questions. Here is an example.

. S1 What are you typing?
S2 I'm typing a business letter
53 Why doesn't your secretary type it?
SZ_Bécause she had to go to the university
S1 What- is she doing there?
§2 She is attending phinese classes
S1 How is she doing.in her chinese langqage?

S2 She is doing well, she is a good student.

1f there is the need to use connectors to —
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combine sentences, the teacher should provi-
them to fhe students or at least to tell -
them thgt at a certain point of the réading,_
they will need a connector to join two sen-

tences correctly.

Here is the story resultingfrom the previous

dialogue.

I'm typing a business letter because my se-
cretary had to go to the university, she is
~attending chinese classes there, she is doing
well in her chinese 1anguag§ because she - is

a good student.

Language Items:
a. To review WH words
b. To review tenses in general

¢. To review the past had to

Follow-up:
a.The students write short dialogues and build
stories from them.

b.They exchange their.papers for correctioh.
LEARNING ABOUT HOLIDAYS (Advanced Level)

Materials: Two sets of cards per group.One set contains
the names of various holidays and the other
includes the dates on which they are celbra

ted.

Procedure: The class is arranged in small groups. Each

group has to match the two sets of cards, -
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That is, they have to match each of the “he

lidays cards with the one that indicates -

the exact day on which the holiday is cele-

brated. The group that finishes arranging

the cards first is the winner.

HOLIDAYS .CARDS

" New Year's Day

Discovery of America

Battle of Pichincha

Christmas Day

Cuenca Independence

Loja Independance

'For example

DATE CARDS
May 24
Novembre 3
November 18
January |
October 12

December 25

The students can now start a conversation to

expand the topic presented.

As a help,the

teacher writes cue words on the board

Cue Words:

- people, do, what, on (Christmas,

New Year's Day etc.)

- dishes, prepare, people, what ,~-

on (Christmas, New Year's Day?)

- Is (Loja Independence, Battle of

Pichincha, Cuenca Independence) -

celebrated Ecuador only?

Language Items:

a. To teach and/or review the prep051tuxm

ON w1th the days of the week and w1th

dates. -

b. To teach and/or review

with specific dates.

ordinal numbers
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¢. To teach vocabulary related to the

principal holidays of our country.

Fbllow-up:
a. The students write a compositon about their
favorite holiday.
b. They exchange their papers for corrections
c; They work in pairs to construct a dialogue

Materials:

Procedure:

about their favorite holiday.
WHERE CAN YOU FIND? (Advanced level)

Two sets of cards per: group. One set con =

tains the names of various items, and the

other set contains the name of the placés -

where they can be found.

The studenfs work in small gfoups. Each -
group is given two sets of cards, and the
students are asked ﬁo‘ﬁatch the cards ihat
contain the names of various things with ﬂ@
places where such things can be found. While
they are in.the process of matching the cards
they should be encouraged to ;sk suéh queé—
tions as "Where can you find...... ?7 Are ybu
sure that you can find...... at the....? to
help them do this, the teacher can supply cue
words. The matached sets of cards might.iook

like this.
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ITEMS . WHERE FOUND

Books

pens

pencils v Bookstore
ink '

. paper

rulers

Aspirine
toothpaste
shampoo
deodorant

Drugstore

Vegetable

"tomatoes

potatoes

bananas o Grocery store
pineapples

oranges

watermelon

Shirts

socks

blouses : Clothing store
skirts ' ‘ ‘
pants

sweaters

Gasoline

as filters .
gas Gas station

oil
tires

The group that finishes arranging the cards
first is the winner. Now the feachér can
write some cue words on the board to help -
" students practice conversations about the
items matched
CUE WORDS:
- find, you, where, can (ﬁoothpaste
oil; blquses, pineapples, etc...)
- How éény (dfuéStores,bookstores,

gas stations) are there in Loja?
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* -Located, is where (name of the

drugstore, bookstore, etc.)

Language Items:
a. To teach vocabulary related to  the
things of the stores.

b. To teach the WH word WHERE

Follow-up:

a. Students work in pairs.to qonsﬁrucg_a dia-
logde about the things they might find in
certain store.

b. They exchange their papers for correction.

\

2.1:3. TEACHING READING COMPREHENSION

The task of teaching reading in Engliéh is quite diffi
cult for teachers. they know that it is not the same -
as to teach students to read in their native language -~
where they already know to speak and can understand the
language, while in English, they first ought to know toO
speak, because the graphic forms of a language are sim-
ple representations of the oral one, and if the teacher
wants their s;udents to read with understanding, it  is
necessary that he teaches them to master audio-lingually
the oral‘corfesponding part of the material to be read,
and he has to manage toO teach them Strategies for rea
ding comprehension.

David E. Eskey gives some useful sﬁrateéies_for -
teaching‘reéding in English. He says:

ngince the second language reader is an insecure -
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reader, it is the teacher who must introduce and pro-
vide practice in, useful reading strategies for cdpingb

with texts in an unfamiliar language" (6)
He suggests the following strategies:

The SQ3R = Survey, question, read, recall-and re-
view, the reader should first survey the article, sub
headings, illustraﬁions, etc. and also he can read -
the first and last paragraphs and also the first and
last sentences of each paragraph, in order to have an
idea ‘of what is the poht to be treated, éfter, he asks
himself questions of what he read and reads again only
in order to find the answers Then he reads the whole
article, to understand the meanings of the words  he
doe;n't know from the context. After finishing Ehg -
reading, he tries to answer the questions he asked him
self before reading itj;later if it is necessary, he ~—
scans the passage to find the answers. He can later -
review the artiéles to helﬁ him keep the infofmation -
in it. The readers ofva second language think that it
is indispensable to understand every word of a text in

order to understand it.

So "the second very important reading strategy, is
that the teacher must intfoduce his students to abandon.
the word by'word reading, he must introduce exercises -
like timed readings, which force students to read faster

and exercises which force students to read in meaningful

(6) Eskey David E. A Forum Anthology Page # 13L.
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"chunks', like read-and-look-up, like the cloze proce
dures all of which, when they are succesfully employed
tend to build up the student's confidence, as well as

to increase proficiency.

A third étrategy that the teacher should use is
to teach students to read different tékts at different
rates,no matter the grade of éttentionrthey pay to the
details. The teacher has aiso to teach students to le
arns to skim for the main idea and to scan for specific
kinds of information and they may also have to learn -

to read critically, in order to judge the author's ar

guments.

Finally, the teacher must provide students in class

and individually, with feed back as needed. (7)

(7 ESkéy David E. A Forum Anthology, Page # 132.
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2.1.4. TEACHING WRITING.

07
L =
- : . PR R RN ,

For students who are learning a foreign languige, it ‘;7;/

is difficul; to write coherently, they prefer tbhhpeak
rather than to write, however someones apologize to act
in a conversation class, with writing it is even worse
the students say that they dqn't know what to write. -
Students have problems in linking senﬁences to form a
coherent whole, or they can no express their ideas in

an organized way.

Carmen Manuel Cuenca and Rodrigo Fernandez Carmo-
na say thét "one of the most important ingredients in-
learning to write a foreign language is MOTIVATION"ﬁ _
For this they have developea an imaginative approach to

to teaching writing' (8)
Here are the exercises of .this approach.

|. WHAT WOULD HAPPEN IF......?7
Preparation: None
Organization: Individual/pair work.
Procedure:Tell the students to write'a‘comprositon

using one of the ideas given below.

1. veveve.. If they heard that the Last Judgement -
day 1is after three days.
2. ceiiines If the animals gathered to protest for -

1life?

(8) Cuenca Carmen Manuel and Fernandez Carmona Rodrigo, English Tea-

ching Forum, July 1986, Pag # 41
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3. ve.v.0.. If the news informed that an OVNI is co

ming to the city?

If the students don't like the given ideas the tea-

cher can tell them to invent some ideas.
2. COMPLETE THE POEM.

Preparation: The teacher gives the students several
first lines of poems.
Organization: Pair work.

Procedure:

Step 1: Once the‘students.selectvone of
the first 1ines, they must comple
te it by making a poém of the -~
lenght they wish.

Step 2:%udents read their poems aloud and
then they choose the best one.

3. RIDDLES.

Preparation:None
Organization: group work
Procedure:

Step 1: The teacher tells the students -to
write a riddle according tothe follo
wing instructions:

First‘line: Define.an object as if
you were seeing it for
the first time.

Second]ine:lDesgribe the object by

by comparingit with so-

‘methingyou know
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"~ Step 2: Once the students have their ri-
ddles ﬁrit;en, ﬁhey have to ask
their claséméteé to guess what it
is.

Examples:

- It has two circles with two eyes
on them.
o _ Itllooks like avbikg (answer a
pair of glasses)
- It has.a face and two hands
It looks like the sun (answer a

clock)
4. CHAINED NONSENSICAL STORIES.

Preparation: The teacher4has to prepare a list of
questions with the verb tense that he
wants to practice. -Exémple:

Who was he/she/it?
Where was he/shé/it?
What was he/she/it doing
What did he/she/it say? .
What did he/she/it say to the people?
How did the story finish?
- Organization: Group work.

Procedure:

| Step 1: The teacher tells the students to
| take a sheeé of paper. Of the ques-—

tions above, ask one at a time, after

the students have answered the first
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question, they should»fqld up‘their -
sheets so that the answer is hidden
and then they pass their papers along
stgdents, the same has to be done with
all the questions according ﬁo the ori

ginal idea, about the same theme.

Step 2:The teacher telis the students to un-
fold the sheet they have at the end -
and write a sﬁort story by joining -
the sentences into a paragraph (e§en-
though it apparently make no sense) -

on the other sheet of paper.

Step 3:The teacher tells the stuents to read
the "stories" aloud and choose the fu
nniest or the one that is most nonsen

sical. Example:

My friend's mother

She was at the beach

She was having a suntan

It is wonderful

I've never been here before.

A big sharp céme out and ate her

My friend's mother was at the beach ha-
'ving a suntag, She said "It's wonderful
and then she said to the peoﬁle "I've -
never been here before' when a: big sharp

came out and ate her.
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WELL KNOWN STORIES TOLD THE OTHER WAY AROUND

Preparation: None

Organization: Individual/pair work.

Procedure:

The teacher: tellé the stuents to think of
a popular story ( e.g. "Snow White) and

then write a composition, giving the cha

racters values exactly opp051te to those ..

they have,rhe ev11 characters become the

good ones and vice versa.

AND THEN WHAT HAPPENED?

Preparation: None

Organization:Individual/pai:‘work

Procedure:

The teacher.tells.the students to think
of a popular story (e.g. Cinderella, -
big foot, sleeping beauty, etc. ) and -
then to write a composition starting -

where the popular story- ended.

THE BEGINNING OF A STORY

Preparation: None

Organization: Individual work

Procedure:

The teacher gives the sgudents the begi-
nning of a story (e.g. A beautiful prin-
cess was near a river whén.....;...)then
tells the students to complete the story.

R

PICTURE COMPOSITION:

Preparation: None

Organization: Individual work.
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Step 1:

‘Sﬁep 2:

Step 3:

9. CREATIVE ERRORS:

64

The teacher tells the students to

draw a picture Two studenfs must‘-
draw on the same sheet, and no one
of them has to take into account =
what‘the other has drawn;

Each one has to write a composi -
tioﬁ describing:the.final picture.
They must dischs which pomposition
refflects better their picture and

‘expiain'why.

Preparation: The teacher provides the students with ‘

a list of their own errors, if possible..

Organization: Pair/group work.

Procedure:

Step |:

Step 2:

The students must give a definition
of the new word (error)
They must write a short story using

at least five creative errors. Ex:

A three (for a tree)a tree that =

stands between a second and a -

third tree.

- A legg (for a leg) -a leg with -
two feet.: |

- Forelegs (for four legs) -The -
front legs of the horses |

- Solo.( for so low) -To sing and

play by oneself;
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10. CHOOSE THE PREFIX

Preparation:The

teacher prepares a sheet with di-

fferent prefixes, he can do as many fo_

tocopies as there are groups in the -

class, and cut them out.

Organization: Group work

Procedure:

Step 1:

Step 2:

Step 3:

the teacher tells the students to
write simple'nbuns (e.g. market, -
lamp, teacher, house, etc.) They -
should thén wri;e "down a list of
the new wqrds.

The students must.give a definition
of each new word.

The teacher has to write a short -
story with as many of the new words

as possible.

prefixes that can be QSed: Super, -
mind—,maxi—,micro—,uni—,non—,poly—

un—,bi—,anti-,tu—,extra—,dis—,prey

post—, Exémple:

.f‘BihOUSG: A house with two'ropfs.

- Uniteacher: é teacher who teaches

one subject.
- Premarket: a market at the begin

ning of a big market.
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11. NEWSPAPER HEADLINES:

Preparation: The‘teachef cuts out éome headlines -
from a‘mampmxx and photocopies them.
Qrganization: Group work.
Procedure:
Stép 1: The teacher gives avphotocopy to
veach student. Thévstudents must
mix up the words in the.heédlines
to make funny newheadlinés. ‘They
are acceptable if they are gramma
tiéélly correct. |
Step 2:>Once ﬁhe students have written -
thg newheadlines, they must wriﬁe
a piece of news to g0 with one of
them. Students find a new way of
enjoying'théir compositions while

at the same time they have fun.

Susan Thiede-Gonzo also gives us an approach @ -

SENTENCE COMBINING- to teaching writing that works.

This sentence combining approach is based on the

sentence combined practice.

"The simplest and most ‘basic type of exercise is
one in which two sentences are given.to the studen;s -
.with directions‘about how to combine them into one Sen
tence, this exercise is called "signaled " or "cued ex-

cercise" (9)

(9) Thiede-

Gonzo Sugan. A Forum Anthology, Page # 169
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Examples:

Directions: Combine the sentences in each group into

“only one sentence, using the word in paren
thesis to join them.
1. a) The children are sad (because)

b) their parents are getting divorced. -
2. a. Rocio studied physics (and)

b) Zandra studied chemistry.
3. a) The student is crying (who)

b) The student failed the test;

. The above exercises have only two correct answers,

depending in the order in which the students use the

two sentences. The following are possible correct ans

wers:

i

The children are sad because their parents are
getting divorced. OR

Because their parents are getting divorced, the
children are sad. | |

Rocio studied Physics and Zandra étudied Chemis-
try. OR

zandra studied Chemistry and Rocio studied Phy -

sics.
The student who is crying failed the test.
OR

The student who failed the test is crying. -
‘ , .

For advanced levels, the teacher can give the stu-

dents a group of sentences which can be combined in any

way they choose to create an effective paragraph. An -
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v example of this type of "open exercise" is given below

Directions:
Combine the following sentences into an effec

tive'paragraph.

1. Mr. Jhonson is an old man

2. Mr. Jhonson is 50 years old

3. Mr. Jhonson is from the United State§ 

4. Mr. Jhonson is ﬁhe boss in our office

5. Mr. Jhonson has a gray-haired wife

6. Mr. Jhonson hés ﬁwo sons, Manuel and Paul

7. Manuel and Paul are architects

8. Manuel and Paul Qork together

9. Manuel énd Paul build skyscrappers

10. The_skysﬁrappers ére beautiful

I1. People like them very much.

12. Maﬁuel-and Paul spend much time abfoad.

13. Manuel and Péul come to visit their parents
twice a year

{4, They four are a wonderful family.

This exercise may have some possible solutions, -

one is given below:

Mr. Jhonson an old man from the United States wh§
has 50 years is the boss in our‘offige, he has a gray--
haired wife and two sons whose names are Manuel and -
Paul. Mr Jhonson's sons are architects gnd work toge -~
ther building_ﬁonderful sckyscréppers which peOpie like
very much. Manuel and Paul spend much time abroad and

come to visit their parents twice a year.

Mr. Jhonson and his wife enjoy belng with their -
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sons and they four are a wonderful family.

Sentence—combined exercises po from the casiest -
to the most difficule. Tr depénds on the structures-—
being taught, the nature of the structures for com
bining the sentences (signaled or open) the number of
sentences to be combined and the ﬁumbef of possible ég
lutions. The exercise used to teach 4 given structure
could range from easy to difficult, depending on the -

level of the studdntst
TESTING SKILLS.

As the four skills of the language are important for
teachers and they are teaching them in class, then -

there is the necessity of sreparing means of evalua
y ) € > :

tion to test them too in order to see at what extent -

the teaching skills objectives are being achieved by

the students.

2.2.1. Testing Listening Comprehension

According to Lidia Miquel, this skill requires -
three aspects:

a. The discrimination of sounds; tﬁat is to say
the students must be able to distinguish the
difference existing between sounds, spécially
between those in which the correct pronuncia

tion has to see with the meaning of the words

b. The keeping of the language in all its forms
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(sound word, grammatical structfiire
. E
etc.) that is, the students must be a

ro memorize words and structuressof the
language being learned in order to udse thent

freely and habitually.

c. The degree of comprehension of the language,
which will depend of the st@bntﬁi ability to
distinguish phonemes, to recognize the stress
rhythm, ahd the models of intonations, and ~
to retain what.he has heard. Mofeover, in |
the conversation it is necessary to know the

vocabulary and the grammar structure of the

language' (10)

Here are some exercises for testing Listening Com-

prchension:
. Multiple Choice Exercises.

a. The teacher shows some pictures marked with A-B-
C-D, and at the time he says a word referring to —
one of the pictures, the students listen and mark

the letter which refers to the described picture.

b. The teacher says:
A; My father's wife is my mother
B. My father's wife is my sister
C. My father's wife is my aunt

D. My father's wife is my grandmother

(10) Miquel Lidia, Modern Methology of teaching of foreign Janguages

Editorial Universitaria 1973, Page # 198.
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To the above item the letter the students must
mark 1is A
c. The teacher says:
- The donkey is
A. dull
B. booby
C. stupid
D. fool

- The students must mark -C
d. To check reported speech the teacher reads:

- They say "he was iéte"
A. Ihéy said he was late
B. They said he had begh.late
C. They said he is late
D. They said he is going to be late

- The students must mark B
e. The teacher reads:

_ As John felt ill, the teacher gave him
A. Allowance to go home
B. Excuse
C. Permission
D. permit

- Students must mark C

£. At an advanced level, the teacher reads a paragraph
after four possible assertions about the text, from

which only one is correct. The students must mark

the letter of the correct assertion.
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a. The teacher shows avbig piéture which represents
a determinated scene. The téaéher says a series
of affirmations about the contents of the picture
the students write TRUE-FALSE aécording ﬁo what -

they are. For example:

STUDENTS

The thief is in the tub. T F
The pot is on the stove T ¥
The food is in the fridge T F
The pants arve in the closet ST ¥

b. The teacher shows several pictures which are num=
bered and expresses a sentence referring to one
of thom. The Sfudents mark the number of the co.
rrespondent picture according to what the teacher

expressed. For example:
- The teacher says:

—The man is watching the dog

The students have to mark the number of the pictu

re in which a man 18 watching a dog.

This type of exercises can be applied to multiple
contents and levels of the teaching of the target lan-—
guage. The teacher has to be imaginative in order to

elaborate a great variety of theses exercises.
3, Exercises of The Same ‘Different-

This exercise is appropriate to evaluate the recog-
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nition of isolated sounds in syllable, in words, in

phrases.:-

N

The teachet gives an stimulus. He pronounces ~

contrasting sounds like:

a. pan  pan Students write a. S (same)
b. pill  bill o b. D_(difff.)
c. meat  meat e, S (same)
d. voice wvoice : d. S (sane)
e. wood  good e. D (ditf.)

b

- To this type of exercises the teacher can also su

pply phrases containing same Or different sounds.

Simple Commands

The teacher 1ivcﬂvsimp1e commands and students must
execute them. They are used specially to test the
comprehension of vocabulary that s[udonts already -
kKnow. For examples:

~(Glose the wiﬁdow-p1eage

~Clean the blackboard,‘

-Cowme herve.

The teacher can also use more complex phrases,,if’—

the students are at an advanced level. Examples:

- First draw an épple tree and then an plum tree.

- Give your red pen to your nearest classmate.
Exercises with pictures or numbers.

The teacher asks the students to bring for the -

rest color and black pencils, the students draw sim:
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ple picturesvand through these, the teacher can eva’

luate knowledgements of language referring to form

~colors, numbers, objects, ectc. Examples:

The teachers tells an hour: 1t is eleven o'clock
The students have to draw a clock showing that -

hour.
The teacher gives a date in words, the students
write this date in words, of ghow it in 8 calen

dar. .

. The teacher gives some arithmetic operations in

words and the studeuts write them in numbers, -

this can be done with students of advancal levels

The teacher asks the students to draw and paint

some simple vocabulary, (table, pants, flag, te-

lephone, cte. )

Discrimination of sounds. The teacher.says some

sounds including in words, the students must -

videntify them by writing the number of the colum

that contains the sound; according to an example

that the teacher has shown before.

Ihe teacher says: ' STUDENTS
CHEAT  SHEET - o B
CH1P SHTP -

CHOP SHOP

CHOOSE SHOOES

CHATR SHARE
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The teacher shows the pieture 1 and th%gg’
ture i 2
#1 represents: She is looking at the sheep

#2 represents: She is looking at the ship

The teacher says sentences and the ‘students write
down oun their papers the number of piéture to -

which each sentence belongs.
6. Exercises with pictures

1. The teacher says a phrase or 2 word referring to
the picture. The students write T or F accor-

ding to what the pictures represents. Example:

— There is a goat in the garden

The students writes T.

Many exercises of this type can be used, rvefe -

rring to the same picture.

2. Pictures that previously have been enumerated
can also be shown. The teacher says a series of
phrases and the students write the number of the

picture that belongs to what the teacher says.

As it can be seen, toO the above exercises the stu
dents answer to auditive stimuli which are provided by
the teacher and to which the students demonstrate to
comprehend by means of Qriting, signals,.numbers, pla-
“ying of actions. The studéntsrdon't éxpress anything -

of the target language itself, but they demonstrate

their undersranding of what they hear.
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2.2.2. Testing Speaking.

A Lest of speaking has to demnnﬁrréto that the
student is able to communicate and to be under-—
stood by the people to whom he is speaking, this
test also shown at what extent the students have
acquired an master certain grammar, structures

and vocabulary, which he applies with the correct
'pronunciacion and rythm, c0n$equehtiy, it‘is ne
cessary Lo evialuate the prnnunc?n(inn, intonn-

tion, structures, SLYESS, etc.

Fof testing this skill it is necessary -
that the students express orally and individda—
11y, therefore this rquires much more time -
than the writing test, the test of speaking -
takes place in a laboratory, if there is no la-
boratory, it hés to be given with the help of

a tape recorder and always with the use of a

In evaluating pronunciation it. is necessary
to evaluate the broductioné of phonemes, vowels
and.consonants of the target L?nguage, which -
must be presented in typicml'words Qﬁd phrascgl

of that language.

Once more, lLidia Miquedl gives some exersices
for testing pronunciation, in which all the stimu
1i can be given 1in 2 recording which 1is prepared

{n advance by the teacher ()

S S e e U

(11) Miquel lidia, Modemn Methodology of teaching of foreing Languages Pag # 200
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The student is given a model to repeat, the
student must be in front of a tape recorder
microphone or in a language Laboraﬁory, if

nho one is available, the teacher should in-
mediately judge himself the quality of  the

answer.

In 2 model given by the teacher, it is
inc¢luded the aspects thac he wantg te éaviludee
and to which hAc must be special attention. :
In the correction sheet the teacher will mark

the grade according to what he judpes the  --

sound produced by the student deserves.

The student says by heart a poetry, & para--
graph or even two students can recite part -

of a dialogue. The teacher has to prepare in
advance the answer sheet in which he puts =

specilications about the element he is to e~

valuate.

As a model, the.teacher gives a substitution

drill, For Eximple:

— The teacher says: I love him. then he says’
"them"

-1 love them.

% The teacher 1is evaluating the sound.

The teacher gives a completion exercise.  The
sound to be evaluated can be in the completion

word.
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~ The teacher says:

TOMOVEOW P8 v e oas e .

The student answern:
Tomorrow is sunday.

e. The teacher gives questidns. The student has
Lo be.sitting'near'a tape reéotder, then he -
is given m.sefieé'bf pieiurmg; bnéh with  die
yfctenL SCONES, thn e hears from the tape ™
recorder a question‘aboup_the first picture,-
e has Lo AnEWeT IQQd]y in front of tﬂc‘mictg

phone.

In this way, all the answers to the ques

tions are recorded.

f. The teacher gives the student a paragraph to
read in loud voice in front of the microphone,
 later, the teacher hears the recording and gl
ves his opinion on how the students have pro-

duced the sounds to be evaluated.
2. Exercises to FEvaluating intonation

To evaluate intonation the teacher can use the -

exercises like the ones to evaluate pronunciation.

a. Lf the teachef or a tape recorder gives a mo-
del, thé students must reproduce it toudly.
Then the teacher in his corfection sheet will
decide if the reproduction of the model reveals

a correct or incorrect pfonunciation in the -
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target language.

When the students recite poems, dialogues. or
paragraphs, the teacher in his answer sheet
will mark if the intonation was correct or =

incorrect.

When the students answers to questions, they

are using an intonation that then the teacher

will judge as coprect or wrong or right.

CThe teacher gives‘commands to the students,

“and they have to use-cergain_phraSes of the

target language, For Example:

~ "psk your classmate tO open the window."

"rell Alexander tO lend you his book . "

When the student says the sentence the -
teacher will evaluate the kind of Tntonation

expressed.

When the students decribe the scenes of a pic_
ture, the teacher can also evaluate the into-

nation the students used.

Students can read & paragraph loudly and the
teacher listens O the intonation even though
the intonation used in reading is not as ori-

ginal as it is in a conversation.

same exercises to evaluate the intonation, the -

only difference is

the correction sheet in which
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- the teacher has to prepare the space in which -

he will mark the student's answers.

Exercises to evaluate the oral structures in -

the target language.

Like other exercises, the teacher provides cer-
rain stimuli and the students‘respOnd to them.
1f the teacher expects that the students give -

answers as he wants, the exercise must be well

elaborated.

A correction sheet must be prepared to mark

the student's answers.

a. Example: the teacher or the tape recorder -

reads a phrase and the students a word.:

TEACHER: "That 1s my ball" net

GTUDENT: that 1s my net

b. Sometimes the teacher wants the student to -~

substitute two words. Example: .

TEACHER: " 1L am .a teacher" "yrehitect"”

.SHHENI:l am an architect.

c. The teacher may also want the students tOo ~

modify part of the elements.

TEAGHER: "1 go to the movies'™ ' uy father"

SIUDENE: My father goes tO the movics.

d. Conversation is also used:

For Example, the teacher gives a sentence and
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the students make it negative, interroga ive,
g1 L TEC.A
or change it to the future, past, presens\\or

Lo chanpge it to the plural or singular.

1In commands the student have to use certain -

structures and the teacher can also judge if

they are correct or incorrect.

TRACHER: "Tell Ann to close the door"

STUDENT: "Ask me to repeat the last sentence"
The teacher can also use Lomblned sentence

TEACHER: "The man is on the corner; the man is
a mechanic."
STUDENT: The man who is on the corner is a me-

chanic.

Exercise of guided speaking can also be used.
The teacher tells the stpdents what kind of -
conve rqatlon LhLy must keep, the teacher also
gives the theme, the content of the conversaw
tion ahd‘certain'.ﬁiﬁe to prepare and the -
pfecise timé thaf théy will héve for the con—

versation.. -

The teacher can 1mng1ne many cxer01scq -
of this kind and what is very important is to

elaborate a correction sheet for each exercise.
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2.1.3. Testing Reading Comprehension

A reading comprohonsion test most demonstrate -
the students' abilities to judge and discuss‘ﬁm
.author's ideas, purposes and styLe and the abi-
lity to give conclusion Qhout what they liave -

read.

The most commonly used feading compreliension
test is the one in théb'shoft'paééag@s with di=
1|prunt content and style are given to the stus
dents for reading and then answer by selective

the correct choice from some alternatives given.

According to David Harris, when selective a
passage for a reading comprehension test, the te

achoer should take into accownt the following:

1. Lenghg:'Tﬁis.meaﬁs the Qmouﬁt of words: that —
each pqséage musL inélu@e, the ideql

number of words shbuld be between 100 and 250

words. Moreover, from the lenght of the pa-

ssage depends the items to be produced.

2. Subject Matter: The subject matter Qill depend

| on the ébjective of‘the test.

Teachers have to take into éccount that the -

sélected passage be clear and with signifi-—

canée with it isAﬁot in context. Besides, it
docsn't have to require cktru_informution which

give adyantages_only‘to certain students who

now about that matter, neither it has to-con=
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tain universal information which is very well

known Ffor students because they will answer -

“the questions without reading carefully.

Stylg and Treatmenﬁ of the Subject: AAreading
comprehen
sion test must ihélude materials of different
kindé and style, for:par;graﬁhsvﬁhiéh inciude
only one point, will hardly make'aproﬁriate -
passanes for the purposes of the test, becau-
se they don't offer thé teacher the oéportuni
ty to produce many quéstions as he wished.
Harris says: ''Much more 1ike1y are para
graphs which (a) deal éronochical with a se-

ries of events, (b) compare or contrast to =

or more peoplea, objects or cvents, (c) presents

an author"s individualistic opinions on a fa-

miliar subject™ (12).

Language: The lexicon and the structures of -
the passages have O be according -
to the level of the students, because 1f it -

is too advanced they will be only a few advan-

 taged students who will get a high grade.

i e

(12) Harris David P., Testing English as a second language

page # 61.
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Here is a sample reading passage and items.

"Ihe formal declaring of wiar has funv out of

style", says the Globe ﬂnd'ﬁmi\ of Toronto,-

Canada "The last time it occurred was on decem
ber 11, 1941, when, after the attack onAPeurl
Harbor, Japan's allies, Germany, andlltaly, -
deClafed_wnr on the United Sates.'" This re-
garding formality, there have been some 150 -
to 220 wars waped since world war T, In 19%
about 10 wars were being fought, though no new
wars broke aout during the years.' . In 1984 -
as in 1983,'311 the world's wars were fought
in third world of the countries. As a sequeln
ce, some that were relatively well ofonr had
a promising future have been ruined; in other

development has been set back.
QUESTIONS:

l. ACCQrding ﬁo ghe:passage, ﬁhé.aﬁpacg on’ -

Pearl ﬁarhor was: |

a. Afrter ducumbgf P, 1941,

b. The beginning of the public annduncement
of war against the United States by part
of Japan's associates.

c¢. The reason why Cermany and Italy joined

Japan to fight the United States.

2. According to the author, the most wars have
been foupht

a. During the second rorld war.



b. In 1983 - 1984.
c. Affég.thé’53é6ﬁd world wa}}'
3. According to the information on the passa
ge, dﬁring 1983 - 1984,
a. The most_warsvwgre foughfvin the under
development countries. -
,b' New wars were rising up.

¢. There were only 10 wars.

2.2.4. Testing Writing,

A test of writing must demonstrate that the
students are able to write coherently and -
with certain grammar style, that they are -

capable to use correctly the punctuation and.

the capatilization:

Here are some examples for testing for-

mal grammar and style.
- Subject Verb Agreehent.

From two verbs given in»parenthesis, stu-

dents select the one that agrees with the

subject.

— The four boys' shoes éolbr (is - are).——
the same.

- The tapes on that desk“(bélong—belongs)

" to him.
- Structural_pa:allélism.

- Students are asked tovselect one of two
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verbs given in parenthesis and which has

to agree with the preceding verbal phrase.

- They like writing, reading but not (to -
spell - spelling) the phrases.
= I'went to-work , to sudy and just ( to =

wait for - waiting for) by grandfather.
Case of Pronouns;

To pronouns are given in parenthesis and -
‘the students has to select the correct one.
- She wanted (he - him) to go with her

- They sing better than ( 1 - me)
Cdmparisons of Adjectives.

Froﬁ two adjectivés piven in parenthesis,

the students select .the correct one.

- She thinks this is the‘(]ess - least) im-
portant exercise.

- I don't think he is (better - best) than

his fellow.
Formation of Adverbs.

An adjective and an adverb are given in pa-

renthesis the stﬁdents have to select the -

one tha; complete  the sentence best.

- He sang that song the most (beautiful -
beautifully).

- She spoke (laudly = loud) to me.
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Formation of Irregular Verbs.

Two forms of i*lﬂ‘ﬂllln;' vorhs ave piven, -
students ﬂolecf the correct one.

- She didn't know why he (ate - eating)all
vth@‘cundy' | |

- he said he had (fell - follen) from the

third floor.

Now here are some examples of a few spe

fic item types suggested by David P. Harris

for a test of writing.

Error Recognition.

The students ére given the sentences with
‘underlined words,; they have to»indicate -
which of'the words unde:linedfis'incorregt
'in“Forﬁal wfitten Engliéh or if there 1is -
no eryror.

~ The public has distant divergent views

A B C
on education. No Error.
D
- Every city should be EQEQEEEiD&.CiVil
. A B
defense practices. No Error.
C R D

Sentence Completion.

The Students are given an incomplete sen-
tence and various al;erntives, they have
to select which of'them completesAbegt the
sentéﬁce in terms of grammar, diction, to

ne and sense. -
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¢+ = When ‘the boss. enter the office, every?

‘a. sat down rapidly .
b. bhad a éeut quiciktty.
¢. When to his/her seat the most rapidly.

- At theé moment of ther speech,  the peo~

a. Listened with very much attention.
b. Paid attention carefully.

¢. Listen attentively.
3. Sentence Correction.

Students are given a sentence with an un-
“derlined part for which from thé alterné- 
.ﬁives given they have to select thé best-

revision. Alternative A is always the sa
me as the underlined part.

- Still looking at her face, he said "L

didn't do it"

a. Still looking:
b. While he looked
c. Whea he looked.

- Francis and Jeanette had just walked by

~the beach when they heard such a strange
noise.

a. Had just.walked.

b. had been walkingﬂ

c. Where walking.

Besides the item types described above,

for a test of writing, there is also another
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type which tests the ability of the students

to organize materials.

Here the students are giveh scrumbled -
sentences and they have.to unscrumble them -
iﬁ order to form a coherent paragraph and to
indicate what is the éorrect order of the sen
‘tences. FExample:

A. A sampling of high quality is_offeféd du-
ring conveﬁiont visiting wus in the Cen—=
tral Bank's Museum of‘Archaelogy in Quito,
as.wcl| as in other muséums in the princi-
pal cities.

“Bi The Valdivia,‘Bahia, Manta, étc, cultures

;gave expreési&né ﬁo ﬁhe originalland-hand—
working _(-‘li();l}':lll‘ ol lv_.lu.' per(‘_’(»I1‘)n||)’i::—in‘ p(:A(.W-- _
ple in‘gold,'silVef and clay.

C. Before the spanish conquest, the Kiqdom of
ﬁhe Quitus had already become the‘fpcus of

the lnca Empire of Tahuantinsuyo.

D. The history of Ecuador go back over five

thousand years.

— Which sentence did you put first A B € 0
- Which sentence did ydu put second A (B) C D
~ Which sentence did you put third? (n)y B C D

- thich sentence did you put fourth? A B ) b

The mechanisms of writing - punctuation

and capitalization have also to be tested.
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Here is -an example of this technique:
PDIRECTTONS

Indicate the punctuation that wmust be placed
in the numbered spaces and point out the le=.
tter that goes with your choice. "N'" means

no puntuacion neither.

~ she asked to me why don't you look for another job

12 3
1. A 2. A 3. A7
B: B B ?"
c, c" .C
D . DN D."

2.3. EVALAUTION TEACHING AREAS.

2.3.1. Evaluating Grammar. Structure.

A test of grammar structure has to evaluate the correct
formal written English, that is, the style and diction

suitable for written English.

Some ltem Types for evaluating grammar structure

are the following:
|. Completion (Multiple Choice)

This item can be presented if three different styles,
it is .the teacher who decides which one of them can

be uscd.
“Here 1is aw examplerof'each"styler

- NW'parents'(are)(haVG)(havevbéen) married for 10 years.
C AR ¢
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- My parents .......... married for 10 years.
‘a. are ‘ c. have been
b. have
- Are y(_)ur‘ pafent;s still married? yes, ... ‘married for 10 years.
a. hey are | ¢. they had |
b. bthey have d. they have been.

Sentences Alterhatives. (Multiple Choice)

In this item type three or four versions are given,
the students have- LO selected which is the accepta~

ble one. Example:

a. My parents are married for.l0 years.
b. My parents have arried for 10 years.

¢. My parents have been married for 10 years.

Sentences Interpretation (Multiple Choice)

In this item type, students are given - sentence,

n
they, read and interpretate it. Example:
-~ A hen and its chicky were walking by the garden, when it saw

a worm on the road, it suddenly rushed to eat it.

It refers to: .
a. the chicky ¢. the worm

b. the hen

- lhe students who is standing near his best friend's brother -
has failed the math test.
IWho has Failed the math test?
a. the student's best friend's brother. ¢. the student.

b. the student's best friend.
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b ScrémbldlSéhtéﬁce'(Muitipbé“Choicé)_

With this item type the teacher can test stu= .
dents' ability to arrange scramble words in or

~der to make correct sentences. Examples:

= WAL e B T ?
a. you c. do
b. want . d. fo do
—Were .oeen e o Mm@ylwdiéhmﬂ"
a. he plans ‘._ | cf'he does‘pLané
b.‘dées‘helﬁlaéé-. d. he is p]gnniﬁg;.‘

'S.CompLetion}(SuppIy Type) .

“This item type is like the first one, the diffe
rcncc.iﬂ that the ﬂLndcntnAhth‘rn rﬁcl in"lho .

blanks according to the directions givenQYExs:'
“DIRECTIONS:

Complete the sentences by writing the correct -

form -of the verb given in parenthesis.

- She eeeeeeens (eat) wpples since the morning.

CDIRRCTIONS: -
_Complete the sentences by using the'ptéposition,
- for, since,_duting:
= Rhe{huﬂ'outihg npp\cs.u;,....L;'thc nornang.

 ;.::6;Coﬁyersion ﬂSuﬁplwaybg)'.ﬁfi](v L;:W;i;m‘-
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This item type asks the examenee Lo transform
a given sentence according to the directions gl

ven . Examples:
DIRECTIONS:
Changé the folowihg sentences Lo the past tense

- he likes to visit the people in jail.

- T don't want LO gO too rapidly.

DIRECTTONS:

Clianige "to the passive voice the following sen-

tences.

- That famous painter painted such an exellent
picture,

_ She will give them the cue to solve the puzzle.

2.3.2 Exg}uating Vocabulary

In a vacabulary test, the words to be evaluated -
have to be se]ected according to the level of -
the students; for this.David B. Harris says:

" ygcabulary test on an intermediate 1ev¢l will
concentrate on the words needed in.speaking or
incomprehending the oral language, while tests on
an‘advanced level will deal mostly with the lexicon
of written english, the words needed by the stu~
dents if they are LO understand newspaper, perio-

dicals, literature and textbooks" (l)

(1) Harris David P., Testing English as a second language, Page # 48.



‘When evaluating vocabulary, every teacher will
“have to evaluaté‘single words and idioms.

. Here are .some item types to evaluate single

words and idiows.
"1.:U@fihiliﬁhgf(Muftlplé Chotce)

. A word is given and ‘three or four definitions .
or- synomnyms are also given, studénts have - to
select which of them is the most suitable jor -

the ‘word given: Lxamples?
STROLL

a. To rest for a short time.
b. To dance very much
c. To take a walk

d. To have a brief meal.
“Ihis item can also be done in reverse. fumples;

',If6 talke a wal l'crr
é, a meeting
b '| ],e:'lve 'l':!ki'.l:);;f
c{_a-greeﬁiﬁg.

d. a stfoll@a
2.>C6mpletion (Mul;épie.ChOice)
'iﬁlyhis iteﬁ fype ﬁhe go;d.cpfbeitéétéd ié:gif
vcn.in’éoﬁtékt.‘ﬁ#amplét |
- Iiwa;:sé.;.f...,fthatfi>c5u}dn't bglieve'it

a. Afraid : b. careless



c.’Surprised.".' . d. distant}'

nPnrnphrasb. (Nultip]c Chniée);,’

A sentence is;“iven‘with-an undeflihed word,

T meandng

A

an several meanlnps are aleo glven, "students

haVﬁVCOQSdleét Ehe_ﬁﬁ@‘that has th ‘nenreét'"

fdi.ﬁhb;un&é,finedeOTd;7:E&3mpleﬁ

.. Teacher ‘0'leal was angry at John's absence

Ca. very annoyed o h. very surprised

¢. very pleasant . d. very astonished

_?araphfase (Supply Type)

ln-thiS’item type'the.stUdents_HaVG to rewri-
te Lhe SGHLPHLQS supplylny another word equal‘

-in,meuning for the und0r11n0d word they are =

rlven in a, ,entence. .FOr Example; the above-

example would Look 11ko thlq'

- redcher 0'Neal was anoqz ‘at John s absenCeA

Teacher 0 Neal was very annoyed at John 's

absence. i
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3. TEST AND TESTING TECHNLQUES

We will speak about some testinp techniques used

and in the present time.

3.1. PRE SCIENTIFIC ERA
In this era the use of a good technique for the task of tes-—
ting was very limited, the most used was the grammar transla

tion technigue.

3.1.1. Grammar Translation
This was the most common technique Qsed for evaluating
a target language, but with the passing years it became
not useful because the students have to express in the
target language freely, not with the interference of
their native tonguc and grammar translation was inter-
fering in this task. Morcover, the grammar Lranslation
technique  could not be used as a device to evaluate ~—
the four skills: Listening. Spcaking, Roeading and Wri
ten because Translation only permits the student to
make a comparison of the structural patterns_of the -

target language with his mative one.

Grammar translation has to be used for testing -
only with specific purposes, that is, in an advanced -

level where there ig the need to evaluate student 's

mastery of the target 1angﬂagé.

Finally, grammar rranslation is difficult to scO
re, it 1s very subjec tive and thig harms the student's

grades.
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SCIENTIFIC PERIOD.

In this period there raised another kind of test, this was ~
created by Noam Chomsky, he called it "The Discrete Point- -

Test .

3.2.1. Discrete Point Test.

The discrete point.test theory 1is that of evaluating -
'one_poinu aﬁ a time, that is the four skills should -
be cvaluated orie al one time not the four éki11s tope—
»ther,'the'samé'happené;wifh'the'grammhr; one and only
’ d“@”;Pﬁth of it EhQuLd bQ‘éVatunted'mt'a-ﬁime,:thel—.j'
coﬁponents of grammét‘should élso be eQalﬁéted one at

one tiwme.
3.2.2. Multiple Choice.

This item type 18 considered as one of the most useful
for the teacher LO evaluate ohjoctivo|y;'thore are di-

fferent ways to present this item.

. The teacher gives an incomplete sentence, the same
that is followed by several a]ternatives; ffoﬁ the-
se alternafives just one is correct andvthe others—
are incorrect , SO the student has to select the €O

rrect one.

2. Just one of the alternatives is wrong and the o~

thers are right, here the student has to select the

wrong one.

3. Tt can be a direct question followed by a certain -

number -of answers from which there is just one that
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is correct.

‘Thé pumber ol nlterhmti?és can not he more than 5 or ;

less than 4.

These exercises are used to evaluate compreliension of
vocabulary, ability to interprete data, information,

aplication of principles.

These‘items have to be well-done so that they -
neea judgement and reasoning rather than knowledgement
of facts. 1f they are well-done their grade of Qalidi
ty and consistency will be greater, besides, they are
easy to score, eventhough they are difficult to elabo-
rate and in order to Be answered they need more time -

and space.

Here arce some cxamples of Multiple (H;oixte ftems .

a. When is Loja's Iudependence day célebrated?

e on august 10th.

.......... on december 8th.

.......... on august 20th.

.;.;.....f on november 18th.

e e ON september 8th.
b. Mark an X in front of the lIncorrect answer.

The principal cities of Ecuador are:

..,..}..,. Ibarra.
.......... Quito
e . GuayéquiI
....;....quuenca.

AR 52 weeks.
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5. It is better to usé direct questions since these -
are natural for the studenté and at the same time
they are less amhipgous than iru*mnpl.ot:v sentances, =
and the grade of homogeneity in the options is great
er.

6. To evaluate repetition QF words in the a1tefnati~~
ves it is preferable that the idea to be repeated

is expressed in the statement.
3.2.2. True False ltems. .

This kind of items are pfopOSitions-which according -
to the studied subject are only TRUE or FALSE.
This kind of items needs ‘that the student writes

in blank next to it:

(True) (Faise)
(Correct) (Incorrect)
(Yes) , - (No)

(Fact) : (Opinion)

The item has to be used just for expressions -
which are completely false, or true, that is .the rea-
son why it 1is used to evaluate definitions, meaning,~

and specific facts.
Possibilities and Recommendat ions.

1. It is possible to evaluate a great amount of con-—
tents in a cef;ain space and time.

2. They evaluate knowledgemént about terms, defhﬁtions
facts and over all they are useful spccially in -
the learning of principles and generalizations.

3. They make the students comprehend and distinguish
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between fact and opinion, cause and effect.
Recommendations.

. The distribution between true and false sentencés
must be equal. '

2. Tt is not adviceable to use less tﬁanigfsénpenceﬁ
or more than 20 and the nﬁmber'of True Sentences
should be greater than the false oneé.

3. The instructions have to say clearly th the stu-
dent has to answer. |

4. Negative éxpressions, or expressions with double
negations.should'be avoided‘becauée they afe not

easy to understand and the students may get confu

sed.
3.2.3 Eﬁtchggg_}tems.

.This kind of items are a variety of the ones of multi
ple choice, well, the difference bgtwuon'thuge Lwo Ly.
.pes_is.that in matching items instead of giving Jjust
one sentongb.o; quesLion and many options to selecct a
mong them the correct, tﬁe teacher gives two cclums
in one a serics of qﬂv#tioﬁs'or incumpLeté .sQntcncﬁsJ
and in the another oune a list of.different alternati-

ves in order that the studénts cholce the answers.

This item type serves us to evaluate definitions,

idioms, vocabulary, names related with facts or places .

The element in each of the columns have to he re
lated each other, that is, their content has to be of

the same pature, and the number of alternatives has
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to be major than the numbéf of questibns.
Here aré'séme examplés of this itém Type.
a. In coluﬁn‘B you have definitions of thé‘wordS' in
column A, write in the bléhﬂ the bette;“one: thét
contains the correét deffnition correépOnding"to

each word in column A.

A.
B
.e... lion " a. of the same kind or nature
w.... thief ‘ b. a humble person.
ve... A8S c. a domestic animal.
..... employee d. a savage animal.

o)

..... homogeneous the principai person in a
meeting.
" f. a person who worksg by mo
ney .
g. a person who takes what-
is not of him.

b. an intelligent animal.

b. From the column B, select the number of the correct
synonym for each word in column A and write it in

the parenthcsis.

A.  B.
( ) rapidly ]. sorrowful
() sad 2. enormous
() huge | 3. 0.K.
( ) dull A.Hatronce
( ) right | 5. féq'i_

6. happily

7. wrong.
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Possibilities and Recommendations.

1. This Item Type isvuséful when the teacher waﬁts to
make the students remember simple relations between
cungopfs, ¢lements and objects and "is also’ uselul
to evaluate a great amount of the subject that has

been studied before.
Recommendations:

1. It is‘c0nvenicnt to use no more than 5 to 7 elements
in the first column and 7 to 1O in the sccond one,
in this way the students won't waste time trying to

locate the correct answer awong all the. alternatives.

2. There must be homogeneity between the elements of
both golumns because if there is a mixture of facts
places, people, dates, the grade of disérimination
is reduced.

3. We must remember rhét the pumbgr of alternative; has
M;be greater than the QUéétionS.

4. Tt is important to pive c]éar instructions about
what we.want the students to do, and explain if -

the answer can he used more than one time.

wl

It is also important not to make the columns conti

nue in other page, they must appear in one page.

3.2.4. Short Answer ltem.

The short answer item is a direct question that may -
be answerced by one siuple word, a short phrasce, a num

ber, or symbol, the teacher has to leave a blank spa
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EEERRRERE 300 days.-
S 12 months.
........... 305 days.

Posibilities and Recommendations.

(Ot

They have a great capacity to differenciate between
better and worse students so that the percentage -
of guessing is minimun.

They are easy Lo score and what is important they =

Cave entirely objective.

lo their elaboration it must be taken into account
not to inclgde dull answers in Qrder to the students
ddn't have a clue for the correct answer.

They are appropriate to evaluate reaéoning, judge—
ment and discrimination.

The numbef of alternatives lor cach question has -
to Be ﬁhe same, if there 1is not enough matefial to

get the same number of them, it 1s better to use an

other kind of item.

Recommendations:

N

1f the student can distinguish the answer without
reading the state; this must be discarded.

It 1is better to use the sﬁme number of alternatives -
in the test.

The distractors have to be of tﬁe same lenght and
complexity as. the corrett 0ﬁtion._‘

The distréctdrs don't havé'to be iliogicél so that
the‘studénts'have to think deép]y, if not they could

answer with surface knowledgement.
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":C§; it-m;; bg;Cém£ig§inéifﬁ@iéueétf%6"6§ qﬁaér$it;;iq i
Whlch “the -‘st:u.dent' has to write his answer. Example:
1. When did you po ta the movies?

2. What do you want to have for breakfast? .

3. Does she like country music?

Possibilities and Recommendations of this Technique.

1. With this kind of item the teacher can cvaluate =
the acquisition of deScriptive,informations of ver
bal association, Lhe aame. that correspond to  the
Information Words 'Who', "When", "Where', or to -
the capacity and nhi]iﬁy to name or identify brief

things.

7. On the contrary of the long answer items which at

the moment of scoring are accompanied by a great
deal of subjectivity, the short answer itemg are

easy to score and the grade of objectivity is grea

ter.
Recommendations:

1. Its use is recommended when the answer is a word,
a short phrase, a number, or an algebraic symbol or

expression.

2. The use'df direct questiOns_ié better than to use
Incomplete Senteﬁces, where the student must answer
with the ommited_expressions,vbut if usipg these,
the graphic.presentation has to 1eave no doubts.

Examples:

21 was - horn AN e



106

As we can see this sentence is ambigous because
the student doesn't know how to answer, this senten-—

o omust be writen this way:

— L was bori dn...oeeieieneeen (place)

— T was born in .eeeieaenaians (year)

3. The teacher does not have to usé a language like -~
the one the'students have in ;heir texts, or.smmgg
typed phraées, in order -to that the stu@ents déﬁ't
mnko:vprhnl mvchnnivul'as§ocintiﬁns. hut. he neither

has to write the guestion in a difficult way.

4. The teacher has to avoid writing ngsﬁions with scv
eral possibles corvect answers.

5.This item type 1is recommended specially to comproba

te if the students know a name of a definition or -

description that (he teacher gives him.

6. In order to make easy the correction of the test

it is adviceable to write the questions vertically.

3.3 INTEGRATIVE SOCLOLINGUISTIC PERIOD.

The Integrative Sociolinguistic Period is a very importantv
one, for in this period theve has been a development of knew

testing techniques.

3.3.1 Pragmatic Language Testing.

A Pragmatic Tanguape Testing is relative with the eva
luation of practical aspects of language, that is, its

purposes and its deeper organizational basis.
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3.3.1.1. Dictation.

In the past, Dictation as a Testing device -
has been considered rather Qﬁuseful because
it was said to be oﬁly spelling what it eva-
luated. Now it is considered as "An effecti
ve‘diagnostic device in a Language Profficien-

cy Test" (1).

The material used for dictation passage
tests may be w;it(vn by the teacher according,
to the qudean 1ev¢1 of Language Profficien
cy, or it wmust be selected from a student =

textbook.

For administering dictations, Waletté';
recommends one effective technique.  "First
the whole passage is read at normal speed.
The student arve told not to write, just to.-
listen carefully, then the passage is read a
phrase at a time,'wjth pauses during which -
the stngnts write abwhfwhat they have heard.
At this Cime the?teaéﬁef may réﬁd.oach phrase
either once or twice, as long.as he is consis

- tent. (At Lthe teacher's discretion, punctua
tion marks may be given in the target laﬁggi
ge) finally the entire passage is read again
at normal. speed and the students are given a

few minutes for final revision. It is impe-

(1) Aiten Kenneth G. A Forum Anthology, Page 306.
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rative that the teacher never repeats a par-

ticular phrase at a student's"request.” (2).

For scoring evaluation the teacher can
use one of the three following methods.

\

- To start with a total score Of twcntyA and
deduct half a point for eachvspelling error’

- Each correct word is given one point .-

- Eacﬁ phrase that is transbribed correctly

is piven a cortain number of points.

Typiéal errors students make when ta-

ken a dictation passage are the following:

I. They add new elements.
2. They delete elements.
3. They substitute one element for another.

4. They traunspose the order of elements.

Capitalization and Puntuation errors are

not taken into account.

3.3.1.2. Cloze Procedures. ‘ _

The Cloze Procedures consist in giving a pa-
ssage from which after every certain number
of words-five, six or seven— a word is dele-

ted, the first andhlast‘séntences renain intact.

“students have to £ill in the bBlank spa=:

ces according to what they believe is the co

(2) Aiten Kenneth G, A Forum Anrholopy, Page # 306.
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rrect de].eted'-word for this students have to
read carefully the context, that is, it re-~

Cquires comprehension.

The :\'-('lv{:lri(m of l.h(' piassgage miay he  of
particulair relevance to the student; For Exam
ple a history [):—I'SS-'JgO for student who are stu
dying humanities or it may be a passage of -

general interest.

Here is an- example of how a cloze test looks:
DIRECTIONS:

in the fo'.l.loﬁing passage ten words have been
ommited. Read the passage and insert whatever
makes sensc uccordi.né, to the meaning of the
“passapc. 'l.‘h(" word has to be prammatically =
correct and only onc word must be inserted in
each hlank. Before beginning to write it is
convenient to read the whole passage at least
one time.

Anteaters, found in tropical America and Africa -
are - ls which have J‘_Ong shouts. which -
they feed on white ants, called termites.

: ‘ —————
The ant beirr, the 7 anteater, and the silky an

teater are types of anteater which have small
Z|

and long tongues which can be ~ to
catch ‘insects. For self defense, , claws are
j.t)lmg and sla:;l;"p. he ] is a natural animal which
generally during the day with his tail
o 9T '

10

around him to protect fiim from his cnemies.



Hin

[ with

2. ;1‘| 50,

3. .(|||'m' o
A common .
h.omoul his .

6. v;*xl'('ml(‘(k
7. the.

B, anteater.
9. sleops

[0, curled.

The Scoring of the Cloze Test may. be by
count tng an o correct only the exact word that
was deleted. v()l:her way is permitting any -
response that fits wel L in the context, or -
only counting synonyms for the O:X.'.l('lﬁ word,or
give partial credit lvw'r responses that ove -

gyntactically corrvect but semant ically wrong.

I depends to the cacher's opinion.



CHAPTER IV



4. STATISTICS ANALYSIS AND INTERPRETATION.

In this chapter we will make an analysis about the two

tests in order to prove our hypothesis.

4.1. APPROPRIATE OBJECTIVE TESTING TECHNIQUES DETERMINE HIGHER

SCORES THAN COMPOSITION ONES.

To make the data recopilation we have made a study about how -
many high schools we could investigate and we have chosen the

following high schools:

- Beatriz Cueva de Ayora
- Manuel Cabrera Lozano
- Bernardo Valdivieéo

- 27 de Febrero

- Adolfo Valarezo

Bach high school mentioned above hag three and four para-
1lels of the first, gsecond and third courses, -but we have se

lected at random fifteen students of each parallel.
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POBLATION TO BE INVESTIGATED

CHART No |
HIGH SCHOOL COURSES
FIRST SECOND THIRD
Beatriz Cueva de Ayora 50 38 39
Manuel Cabrera Lozano 17 17 39
Bernardo . Va]d1v1eso 36 . 27 43
27 de Febrero - 32 26 29
Adolfo Valarezo 18 26 20
QUANTITY SAMPLE OF THE INVESTIGATED STUDENTS
CHART No 2
COURSES
H TGH S CHOO [.‘ + e 3 e St st e . e e g A e o g s
FIRST SECOND THIRD
Beatriz Cueva de Ayora 15 15 15
Manuel Cabrera Lozano 15 15 15
Bernardo Valdivieso 15 15 15
27 de Tebrero 15 15 15
Adolfo Valarezo 15 15 15

The total number of tested students was:

and comp051tlon tests).

mean is as follows:

X =  (Xmf)

n

were students less than 20.

Arithmetic mean is equal to the summation

of mid point by frecuency over the number

of cases

225 x 2

We took a sample of fifteen students because in some courses there

500 (Objective-

The formula that we have applied in order to calculate the arlthmetlc
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4.1.1. GENERAL PERFORMANCE OF THE OBJECTIVE AND COMPOSleON TEST
APPLIED IN BEATRIZ CUEVA DE AYORA HIGH SCHOOL

CHART No 3

X OBJECTIVE |COMPOSITION OBJECTIVE | COMPOSTTION |
TEST TEST TEST 7% TEST?%

18 - 20 19 3 42.18 6.67

15 - 17 } 14 11 31.08 24 .42

12 - 14 9 19 19.98 42.18

9 - 11 3 6 6.67 13.34

6 - 8 0 5 0 11.10

3 -5 0 | 0 2.22

i

OBJECTIVE TEST: X

l6 + 16.2 + 16.6 X = 16.27
-3 o

COMPOSITION TEST: o= 12+ 14 + 12.6 = X = 12.87
‘ “ 5 :

Reéplt Analysis:

~ BEATRIZ CUEVA DE AYORA HIGH SCHOOL

OBJECTIVE TEST

In this high school, tested students have obtained grades
between 9 to 20 divided into the following way:

- a 6.67% of students have obtained grades between 9 and 1!
- a |9.982'0f students have obtained grades between 12 and 14
-~ a 31.08% of students have obtained grades between 15 and 17

- a 42.18% of students have obtained grades between 18 and 20.

COMPOSITION TEST

The students have obtained grades from 3 to 203 for this kind
of test, ‘the percentages are divided'intd'thé following way:
[

a 2.22% tiave obtained grades from 3 to 5

a 11.10%7 with grades from 6 to 3



a 13.34% with grades between 9 to 11
a 42.18% of students have obtained grades between 12 to l4.
a 24.42% of students have obtained grﬁdos botween 15 and 17

and finally, a 6.677 have obtained grades between 18 to 20.

CONCLUSTON

Aftgr analyzing the investigated results, we can deduce that
the objective test gives us better xesqlts since from the 45
tested students,>l9 of them have obtained grades from 18 "to
20, that is to.say that a 42% of students are adapted in & -~
better way to this kind of ﬁest. Moreover, nobody has -

obtained grades lower than 9, fulfilling in this way the pro

posed hypothesis.
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CHART No 4

SUMMATION PERFORMANCE. OF BEATRI7 CUEVA DE AYORA HIGH .SCHOOLv

FIRST COURSE

COMPARISON OF THE OBJECTIVE TEST WITH THE CbMPOSITION TEST

OBJECTIVE TEST

X : £ Xm Xmf
18 - 20 6 19 AL . -
15 - 17 5 ' 16 . 80 X = (Xmf)
12 - 14 -2 13 I n
9 - I 2 10 20 X = Zﬁ(_)
6 - 8 0 7. 0 - 15
3 -5 0 4 ' 0 X =16
£=15 ' £ =240
i»COMPOS ITLON TEST
X f Xm Xmf
18 - 20 0 19 -0 _
15 - 17 4 - 16 64 - X = 180
12 - 14 6 13 78 15
9 - 1l 2 10 S 20 _
6 - 8 2 7 14 X =12
3-5 1 4 4
E=15 & =180
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CHART No 5

SUMMAT10ON PERFORMANCE OF BEATRIZ CUEVA DE AYORA HIGH SCHOOL

SECOND COURSE

COMPARISON OF THE OBJECTIVE TEST WITH THE COMPOSITION TEST

OBJECTIVE TEST

X f Pm Xmf
18 - 20 6 19 114 _
15 - 17 5 16 ' 80 X = 243
12 - 14 3 13 39 15
9 - 11 1 10 10 _
6 - 8 0 7 0 X = 16.21
3 - 5 0 4 -0
E =15 £=243 .
COMPOSITION TEST
X £ ' X f
18 - 20 2 19 38
15 - 17 5 16 80 3
12 - 14 5 13 65 X = 210
9 - 11 2 10 20 - 15
6 - 8 1 7 7
3~ 5 | 0 4 0 X o= 14
£=15 ' £=210
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CHART No 6

SUMMATION PERFORMANCE OF BEATRIZ CUEVA DE /\_YORI,\'H],CH SCHOOL ~

THLRD COURSE

COMPARISON OF THE OBJECTIVE WITH THE COMPOSITION TEST

OBJECTIVE TEST

X 1) Pm Xmf
18 - 20 7 19 133 . _
15 - 17 4 16 64 - X = 249
12 - 14 4 13 52 15
9 - 11 0 10 0
6 - 8 0 7 0 -
3- 5 0 4 0 X = 16..60
e-15 £-249
COMPOSITION TEST
X £ Pm Xmf
18 - 20 | 19 - 19 _
15 - 17 2 16 . 32 X = 189
12 - 14 8 13 104 15
9 - 11 2 10 20
6 - 8 2 7 14 ~
3 -5 0 4 0 X = 12.6
LA £-189
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The arithmetic mean of the charts referring to the first, se-
cond and third courses confirms us the porcentual results of

chart No 3

With little differences, the arithmetic mean shows us, in the
three courses, that there is a marked tendency to demonstrate
the fact that the objective test maintains as a result a mean

superior to that one obtained in the composition tests.

Situation which we prove again in the general mean obtained
by the students in the objective test is of 16.27 in relation
to the mean obtained in the composition test which only reaches

to 12.87.



GRAPHIC No |

120

TEST IN BEATRIZ CUEVA DE AYORA

OBJECTIVE AND COMPOSITION

HIGHSCHOOL BASYC CYCLE
STATISTICS SAMPLE

1988 - 1989

TESTS

GRADES

XX X%
xx XXX

Pr mxxuxumexxxxxxx%XX X%
x 2 xX XX Xw X CAXK XKXKXXX XXX

XX K K- KHXHK K KX XX XX XX XXX XKXX XXX XXX XX KX X X XXX
l!xxxxxxxxxxx“xx.xxlxﬂxxxxﬂlXXﬂXK“ x X XX

X X XK XX XXX XX
X XX KX X XNX XX

X X XX XX X XX
X R X XXX X KX

=]

COMPOSITION TEST

D OBJECTIVE TEST
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OBJECTIVE AND COMPOSITION TEST PERCENTAGES, BASIC CYCLE
BEATRIZ CUEVA DE AYORA HIGHSCHOOL.

STATISTIC SAMPLE

1983-1989

A 55.83

L4.A7 %

HIGHSCHOOL OBJ.TEST | COMP.TEST

| 55.83% | 4417%
BEATRIZ CUEVA DE Ap >

LEGEND.

IREIRIRAIR
—

1

OBJECTIVE TEST

COMPOSITION TEST
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GRAPH1C No |

In the bars graphic representation (graphic 1) we -
observe tﬁat in the ohjective rest the investipated -
students have got grédes between 11 and 20 whiie in the
composition ﬁest they héve got grades between 00 and 20
Horeover, the bars‘cofresponding to the grade df 18-20.
present a notable advantage of the objective test over
the composition test. Therefore, we conclude that the
investigated students get better grades with the objec—

tive test.
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4.1.2. GENERAL PERFORMANCE OF THE 0RJECT1VE AND COMPOSTTTON TEST

IN MANUEL CABRERA LOZANO HIGH SCHOOL.
COMPARISON OF THE OBJECTIVE TEST WITH THE COMPOSITION TEST

CHART No 7

OBJECTIVE

OBJECITVE - | COMPOSTTION COMPOSTTION
1EST SL ST (7) 1RST (7)

18 -20 8 | 17.76° 2,22
15 =17 i -0 24,42 13.32
12 - 14 14 17 31.08 37.74
9 -1 7 12 15.54 26 .64
6 -8 5 5 11,10 11,10
3 -5 0 2 0 4.4
0 -2 0 2 0 4.t

Ea b5
OBJECTIVE TEST: X = 138 = 14.2 + 3 = X 13.67

3
COMPOSITION TEST: X = 12.4 + 10.2 + 10.8 = 11.13
3

OBJECTIVE TEST:

After applying this kind of test, there are not grades lo

wer than 6, the majority of grades are between 6 and 20.

The results are the following:

a 11.10%2 of students have obtained grades between 6 and 8

a 15.54% of students with grades between 9 and 11,

a 31.087 of students have obtained grades between 12 an

d 4,

-~ a4 24,427 have obtained prades between 15 and 17 and finally

a 17.76 with grades between 18 and 20.



COMPOSTTION TEST:

The distribution of grades for this kind of test is as fo-
i : )

llows: -

- a 4.44% of the students have obtained gradés between o and 2
- a 4.447% of students have obtained grades between 3 and S,

- a 11.10% of students have obﬁainedgrades between 6 and 8,
- a 26.647% with.grades between 9 and Il

- a 37.74% of students present grades between 12 and 14,

- a0 13.327 of students have abtained prades between 15 and 17

N

a 2.227 with grades between 18 and 20.
CONCLUSION

Making a comparison between two kinds of tests, we can obser
ve that both of them have piven us results in a different =
way, that is to say, that i€ we have obtained a low ﬁercen—
tage of students with grades between 18 andv20 for the compo
sition test, the composition test is not adequate in order =
to bevused as an evaluatiQmAinstrument, fulfilling in this -

.

way the proposed‘hypothesis.

According to the 31.08% of studénts that have obtained
grades between {2 and 14, in the:dbjective test, and a 37.747%
of students that have dbtajned'gradés beLWeeu_lZ and 14 in -
the Composition Test, we can say that it is dﬁe to that stu-

dents have received English classes of practicing stududents

Therefore,if the teacher follows the objectives of tea-
ching learning and then he applies them in evaluation methods,

good results are obtained.
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CHART No 8

QUARTELY PERFORMANCE OF MANUEL CABRERA LOZANO HIGH SCHOOL
FOURTH COURSE

COMPARISON OF THE OBJECTIVE TEST WITH THE COMPOSITION TEST

OBJECTIVE TEST:

X f : - Xm Xl
18 - 20 3 19 57
15 = 17 3 16 - 48
12 - 14 5 13 65 -
6 - 8 1 7 7 _
3 -5 0 4 00 X= 13.8
£E=15 £2207
COMPOSITION TESY
X ' f Xm Xmf
18 - 20 0 19 0
15 - 17 2 16 32 _
12 - 14 8 13 104 X=. 186
9 - I 15 10 ‘ 50 15
6 - 8 0 7 0 - :
, .y
3 -5 0 4 0 X= 12.4
£ =15 ‘ £:186
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CHART No 9

QUARTELY PERFORMANCE OF MANUEL CABRERA LOZANO HIGH SCHOOL

SECOND COURSE

COMPARISON OF THE OBJECTIVE TEST WITH THE COMPOSITIQN TEST

OBJECTIVE TEST:
X f ~Xm Xmf
8 - 20 2 19 38
15 - 17 5 16 30 |
12 - 14 6 13 78 | X= 213
9 - 11 | 10 10 5
6 - 8 1 7 7 o
3 -5 0 4 o | X= 14.2
E = 15 £=213
COMPOSTTION TEST:
X £  Xm Xmf ]
18 - 20 3 g 57
15 - 17 3 16 48
12 ~ 14 3 13 9 |
9 - 11 3 10 30 |X = 195
6 - 8 3 7 21 5
3 -5 0 4 0o |_
. X = 13.0
_ £ =15 £-195
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CHART No 10

QUARTELY PERFORMANCE OF MANUEL. CABRERA LOZANO HIGH SCHOOL

THIRD COURSE

COMPARTSON OF THE OBJECTIVE TEST WLTH THE COMPOSITION TEST

OBJECTIVE TEST
X f Xm X f
18 - 20 3 19 57
15 - 17 3 16 48 | X = 195
12 - 14 3 13 39 5
9 - 1| 3 10 30
6 - 8 3 7 21
3 -5 0 4 0 |_
X = 13.0
Exs15 £2195
COMPOSITION TEST
X B f. xm : Xmf
18 - 20 I 1S .19 _
15 - 17 3 16 48 X = 162
12 - 14 4 13 - 52 Is
9 - 1l 2 10 20 B
6 - 8 2 7 13 X = 10.8
3 -5 2 4 7
0- 2 I | |
E5 £.152

The arithmetic mean of the three courses of the basic cycle,
investigated in Manuel Cabrera lozano high school, shows us that
the objective test gives better results than the composition one;

although the difference is not very meaningful as it is demonstra
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ted in the first and secound courses, in the third course, the

‘difference is emphasized favoring the objective tests.

The pencral arithmetic mean of the three coursoes confirms
us this tendency that objective test gives opportunity to @ the
students to get better grades, for they represent the 13.67%

while the composition test -reaches 11,13,

The differences of the two kinds of tests objective test
and composition one, in the first and second courses are esti
mated in a 0.06% in both cases due to that the Studenés have
received English clasées since the beginning of the school -

year from the third and fourth year students of the National-

University of Loja city, Education Sciences Faculty English
specialization, since these courses are given in order to

make the student's practices.
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IN MANUEL CABRERA LOZANO

GRARRIC tho 3

OBJECTIVE AND COMPOSITION TESTS

HIGHSCHOOL BASYC CYCLE

STATISTICS SAMPLE

/1988 - /989

TESTS

GRADES

CIRx

X X XX XX XX XXX

X AXXXXXXK XXX

15-17

XX XXX XXXXXXXX XX XXXXX XXX XX XXX XXX XX
XXM KM K X KX MK XA MK XXX XRXXXNXXXXXKXKXXXXX

X X X X X X XX XXRXX X XXXXXXXXXX

XXX XX X XX XX XX X XXX XXX XXXX

X X XX XX XXX
X XXX XX XXX

18-20

2-14

X R'X
x X X

X XX
X XX

COMPOS! TION TEST

S-i

‘ [::] OBJECTIVE TEST

sl
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OBJECTIVE AND COMPOSITION TEST ~PERCENTAGES, BASIC CYCLE

MANUEL CABRERA LOZANO HIGHSCHOOL

STATISTIC SAMPLE

LEGEND.

NARAARANARIY
—— 1

il

1988-1989

5512 %

\

48.86%

HIGHSCHOOL .

OBJ.TEST

COMP.,TEST

MANUEL CABRERA L., 55.12%

48.86 /%

OBJECTIVE TEST
COMPOSITION TEST
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" GRAPHIC No 2

In the bérs graphic fepreséntafionifcréphic’No‘2)‘we
observe chqt in the objective tcsc.pﬂc iqyestjgnted
studénté have got gradés bétweén Oé 5§d 20.1.ﬁﬁile in
the composition test fhey have got grades between 00
and 20. Moreover, the bars‘corresponding to the grade
18-20 present a notable advantage of the objective test
over the composition test. Théfefore, we cénclude that

the investigated students get better grades with the

objective test.
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4.1.3. GENERAL PERFORMANCE OF OBJECTIVE TESYT AND COMPOSITION TEST
APPLIED IN BERNARDO VALDIVIESO HWILGH SCHOOI,
CHART No 11

COMPARTSON OF THE OBJECTIVE TEST AND COMPOSITION TEST

7

T
X OBJ.TEST | COM.TEST | OBJ.TEST COM.TEST
18 - 20 - 20 g bk .40 2.22
15 - 17 8 8 17.76 17.76
12 - 14 Il 14 24,42 31.08
9 - 11 6 12 13,22 26.64
6 - 8 0 5 0 .10
3 - 5 0 4 0 8.88
0 - 2 0 | 0 2.22
£:45 | £245
OBJECTIVE TEST : X = 16.8 + 17.4 + 13.2 =X = 15.8
3
COMPOSITION TEST: X=8.4+13.2+11.8 =X =11.13

3

" OBJECTIVE TEST:

This kind of test, gives us the following regults: there 1is
no any case registering grades lower than 9, grades between
9 and 20 have been obtained. After dividing the g?ades into
percentages we have found grades'bétwéen 9 and 1, a 24.427
of students have grades between 12 and l4,; 17.76% with grades
between 15 and 17 and finally a AALAOZ-have obtained grades -

between 18 and 20.
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. \‘g\ag
COMPOSITION TEST - \\
’ N

R et

‘In this kind of test ail kind of grades have been obtained;
that is to say, grades between.Z and 20. After making a cig
sification of grades in percentages, a 2.22%7 of students,

have obtained grades between 0 and 2'3 8.887 with grades -
between 3 and 5; the 11.10% of students have‘obtained grades
between 6 and 8, a 26.647 of students, with grades betweeﬁ -
9 and 11; a 31.087% with graaés between 12 and l4; a‘l7.76% |
with grades bétween 15 and 173 and finally a 2.227% with gra-

des between [8 and 20.
CONCLUSION

Making a comparison between the results, we have that the ob-

jective test is presented as the best'instrument of evaluation
than the composition one, since the 45 students tested with -

this kind of test, a 44.00% have obtained grades between 18

and 207 they can be considered as good grades.

Moreover, grades lower than 9 are not registered in any case
of the objective test; but in the composition test we can -
apreciate all kind of grades, that is to say from 2 to 20 -

with a lower rercentages between 18 and 20.
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CHART No 12
 SUMMATION PERFORMANCE OF BERNARDO VALDIVIESO HIGH SCHOOL
FIRST COURSE .

COMPARISON OF THE OBJECTIVE TEST WITH COMPOSITION TEST

OBJECTIVE TEST

X f Xm . Xﬁlf -
18 - 20 8 19 152
15 - 17° 4 16 64 X = 252
12 - 14 2 13 26 i5
9 - 11 1 10 10
6 - 8 0 7 0 -
3-5 0 4 0 X = 16.8
COMPOSLT10N TEST
X f . Xm ¥mf
18 - 20 0 19 ’ 0 : _
15 ~ 17 } 16 ) 16 - - % o= 126
12 - 14 3 13 39 4 i5
9 - 11 - b 10 40 .
6 - 8 2 7 14 .
3 -5 4 4 16 X = 8.4
| - 2 ! 1 I
&£~15 . £=126




CHART No 13
SUMMATION PERFORMANCE OF BERNARDOOVALDIVIESO HIGH SCHOOL
SECOND COURSE

COMPARISON OF THE OBJECTIVE TEST AND COMPOSITION TEST

OBJECTIVE TEST

X £ Xm Xmf
18 - 20 10 19 190 }
15 - 17 2 16 32 | X =261
12 - 14 3 13 39 . s
9 - 11 0 10 0 )
6 - 8 0 7 0 X = 17.4
3-5 0 4 0
COMPOSITION TEST
X | f Xm Xmf
18 - 20 0 19 0 _
15 = 17 4 16 64 X = 198
12 - 14 8 13 S04 15
9 - 11 3 10 30 _
6 - 8 0 7 -0 I X =13.2
3-5 0 4 0
£15 | £-198
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CHART No 14

‘SUMMATION PERFORMANCE OF BERNARDO VALDIVIESO HIGH SCHQOL
THILRD COURSE

COMPARISON OF THE OBJECTIVE TEST WITH>THE COMPOSITION TESi

OBJECTIVE TEST

X f Xm Xmf
18 - 20 2 9 - 38 _
15 - 17 2 16 ‘ -3 X = 198
12 - 14 6 13 78 15
9 - 11 5 10 50 -
6 - 8 0 7 0 X = 13.2
3-5 0 4 0
£-15 . £-198
COMPOS1ITION TEST
X f Xm Xmf
18 - 20 | 19 19
15 — 17 3 16 48 X = 177
12 - 14 3 13 39 15
9 - 1] 5 10 50 _
6 - 8 3 7 21 X =11.8
3 -5 0 4 0
£:15 E:177
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The arithmetic mean in Bernardo Valdivieso high school represents
singular aspects which are Qorth to be_mentionéd, although in
general terms it maintains the tenﬂency.fhat‘the objective tests
gives better opportunities to the students iﬁ their yield. In
the first course of Bernérdo_Valdivieso high schobl the arithme
tic meaﬁ represents éxactly the one hﬁndred percent from the a-

rithmetic mean of the composition test.

On the othef hand, in the seéond course the differeﬁce is
little, the same as in the third course, in the general results
of the three courses, the aritﬁmetic mean of the objective'tésts
with 15.8 maintains an unquestionable superiorit? over the com-

position test which reaches 11,13,
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OBJECTIVE AND COMPOSITION TESTS IN BERNARDO . VALDIVIESO HIGHSCHOOL

BASYC CYCLE

STATISTICS SAMPLE |

1988 - 1989

GRADES

X X X XX XX XXXX X XXX

’XNNX“”X.X‘”RX!X

XX X X XXX XXRXXX X XXX XX XXX X XXX XX
ﬁNK“XXXX<lKXXx!xXKX“xNXX!xXx

X XX XX XX XXX XXXX XX XXXXX XX
XXX XEXXAXXXXRKXNAXKXX XXX

X X XXX RX XX
X X X X% XX XX

X XXX XX X

XXX XXXX

15-17 18-20

C12-14

9-1l

x x
xXx

E COMPOSITION TEST

D " OBJECTIVE TEST
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OBJECTIVE AND‘COMPOSITION TEST PERCENTAGES, BASIC CYCLE

BERNARDO VALDIVIESO HIGHSCHOOL

STATISTIC SAMPLE

LEGEND:

1982-1939

5867

61.33%

HIGHSCHOOL

OBJ. TEST"

COM. TEST

BERNARDO VALDIVIE 58.67 /6

SO.

41.33%

= QBJECTIVE TEST
"1 = COMPOSITION TEST
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GRAPHIC No 3

In the bars graphic representation (Graphic No 3) we
observe that iu the objective tesf the investigated
students have got gradés between 08 and 20. Whilevin
the composition test they‘haﬁe got grades between 00
and 20. Moreover, the bars corresponding to the grade
18-20 present a nﬁtable advantage of the objective test
over the composition test, Therefore, we conclude that

the investigated students get better grades with the -

objective test.
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4.1.4. GENERAL PERFORMANCE OF OBJECTIVE TEST AND.COMPOSITION TEST
APPLTED IN 27 DE FEBRERO HIGH SCHOOL
CHART No 15

COMPARISON OF THE OBJECTIVE TEST ANb COMPOSITION TEST

X ’ . (%) (%)
OBJ.TEST coMp. TEST OBJ. TEST | COMP.TEST
16 - 20 16 | 5 32,52 BTN
15 - 17 VR 10 31.08 22.20
12 - 14 S I 202 31.08
9 - 11 2 9 §.88 |  19.98
6 - 8 0 s | o 1.1
3 -5 0 ! 0 2.22
0 -2 0 ! 0o Y
£:45 £:45
OBJECTIVE T$ST: X = 16.20 + 16.80 + 14.40 X = 15.80
‘ 3
COMPOSTTION TEST: X = 11.4 + 14,6 + 11.8 X = 12.60
X ,

OBJECTIVE TEST:

About this kind of test, we can say that of 10 students, -~
four of them have obtained grades between I8 and 20; 3 of
them have obtained grades between 15 and ]7;'CWO students -
with gradesvbetween 12 and l4, and only one studentwith‘gré
des between 9 and l1. bNobody had registered a grade lower
bthan 9; by this reasqh we can say that this kind of test 1is
the,hostvadgquated in.ofdur'to'use és éﬁ evq1ugtion iﬁsfru—

ment. -
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COMPOSITION TEST:

This kind of test, registers all type of grades, that-—is”

to say grades between 2 and 20,
The porcentuél distribution is the following:

- a 2.22 with grades between 0 and 2;.

- a 2.22% with grades betweén 3 and 5;

- a 11.11% of students with grades between 9 and |13

- a 31.08%Z with grades between 12 and 143

- a 22.20% with grades botween 15 and 17 and finally

- a 11.10%7 of students have obtained grades between 18 and

20.

In conclusion we can say that rhe composition test
doesn't give us satisfactory results, since the geod gra-

des percentages avo Low.
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CHART No 16
SUMMATION PERFORMANCE OF 27 DE FEBRERO HIGH SCHOOL
FIRST COURSE

COMPARISON OF THE OBJECTiVE TEST WITH THE COMPOSITION TEST

OBJECTIVE TEST

X £ Xm Xmf
18 - 20 6 19 1 )
15 - 17 5 16 80 X = 243
12 - 14 3 13 39 5
9 - 11 | 1 10 10 )
6 - 8 o | 70 0 % = 16.20
3-5 0 4 0

£-15 £:243

COMPOSITION TEST .

_X‘ | | Xmo Xmf
18 - 20 2 19 38 -
X = 171

15 - 17 3 16 48 =
12 - 14 3 13 39 } :
9 - 11 2 10 , 20 X = 1.4
6 - 8 3 7 21
3 -5 | 4 4
0 -3 i | |

&5 £:171




SUMMATION PERFORMANCE OF 27 DE FEBRERO HIGH SCHOOL

_OBJECTIVE TEST
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CHART No 17

SECOND COURSE

COMPARISON OF THE OBJECTIVE TEST W1TH COMPOSITION TEST

X £ Xm Xmf
18 - 20 8 19 5.2
15 = 17 4 16 64 X = 252
12 - 14 2 13 26 15
9 - 11 | 10 10 :
6 -8 0 7 0 -
3 -5 0 i 0 X = 16.80
E=15 £:252
COMPOSLTLON TEST
X f Xm Kmf
18 - 20 3 19 .57 .
15 - 17 5 16 80 X = 219
12 - 14 4 13 52 15
9 - 11 3 10 30 -
6 - 8 0 7 0 X = 14.6
3-5 0 4 0
&5 £:219
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CHART No 18

SUMMATION PERFORMANCE OR 27 DE FEBRERO HIGH SCHOOL
THIRD COURSE.

COMPARLSON OF THE OBJECTIVE TEST wiTH COMEOSITIQN TEST |

- OBJECTIVE TEST

X : f Xm . Xmf-
18~ 20 2 9 38
15 - 17 S5 6 - 60 | X =216
12 = 14 6 3o 78 o Is
9 - 11 2 10 20 _
6 - 8 0 7 0 X = 14.40
3-5 0 4 0
&5 £:216
COMPOS1TION TEST
X £ Xm ~ Xmf
18 - 20 0 19 0 o
15 -. 17 2 16 32 X = 177
12 - 14 7 13 91 15
9 - 11 4 10 40 - _
6 - 8 2 7 14 X = 11.80
3 -5 -0 4 0
£:15 £:177
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27 ‘de Febrero high school in its three courses of basic cicle -
which we have taken as a sample for the present investigation -
shows us the following PANO Y aM-.

Onee mu}u thm.n}iLhMQiju ﬁ;uﬁ‘ﬁT'ihu'qﬁjbégi§c Lb;L nhﬁUﬁh§
a superior tendency tO the.arithmetic of thevcomposition test.
1t is worth to stand out that these differences are meaningful -
in the first and third course§ on the other hand in the second -

course the difference is rather little.

Tn the peneral chart it is maintained the tendency that the
arithmetic mean of the objective tests are superior , for it rea

ches to the 15.8 by the other side the composition tests reach

an arithmetic mean of 12.6.
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GRAPHIC No

A7

OBUECTIVE AND COMPOSITION TE'STS IN 27 DE FEBRERO

HIGHSCHOOL BASYC CYCLE

STATISTICS SAMPLE

1988 - /989

-TESTS

GRADES

FX X R XX XXXX

XN XX XX XX XX

18-20

XXX XXX XX XXX XXX XX XXX
AX X X X AX L XK XXXKXXX-RXX XXX

5. 17

P x xXxx X X X XXX X XAXKXXXXKXXXXX
lxsxxxuxxxxxxxxxxxxxxxxxx.xx

X XXX XXX XXX XX XXX XX
X XX X XNX X XX NX XXX XX

X X XX XXX XX
X X XX XXX XX

xx
xx

12-14

o-

(3] comeosiion tesT

OBJECTIVE TEST

-




GRAPHIC No 8

OBJECTIVE AND COMPOSITION TEST PERCENTAGES, BASIC CYCLE
27 DE FEBRERO HIGHSCHOOL |
STATISTIC SAMPLE!

1988-1939

/ 55.63%

L4.37 %

HIGHSCHOOL OBJ.TEST |COMP., TEST

27 DE FEBRERO 55.63% 4L4.37%

LEGEND!

[IOTIID - = OBJECTIVE TEST
(1 = COMPOSITION TEST

——
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GRAPHIC No &

In the bars graphic representation (Graphic No 4) we
observe that in the objective test the_invescigated
studen;s have got grades between 08 and 20.° While in
the composition test tﬁey have got grades between 00
and 20. Moreover, the bars corresponding té the grédé
18-20 present a notable advantage of the objective test
over the qomposition test. The;efore, we conclude that

the investigated students get better grades with the -

objective test.
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4.1.5. GENERAL PERFORMANCE OF OBJECTIVE TEST AND COMPOSITION TEST
APPLIED IN ADOLFO VALAREZO HIGH SCHOOL
CHART No 19

COMPARLSON OF THE OBJECIIVE TEST WITH COMPOSITION TEST

7 7

X : )

oBJ.TEST COMP. TEST. | 0BJ. TEST |COMP . TEST
18 - 20 22 4 | 48.84 .88
15— 17 10 1 22.22 26 .64
12 - 14 5 4 110 31.08
9 - 11 7 10 15 .54 22.22
6 - 8 | 3 2.22 6.67
3 -5 0 2 0 4 bk

£.45 £.45

OBJECTIVE TEST: X = 16.80 + 17.80 + 13.40 % = 16.00
. 3 )

12.87

=<1
i

COMPOSITTON TEST: X = 14.0 + 13.0 +11.6

3
OBJECTIVE TEST:
The results are the following:

Nobody has obtained grades between 3 and 5; but there
are grades between 6 and 20. The porcentual distribution

is as follows:

- a 2.222 have grades between 6 and 83

- a 15.54% have grédes between 9 and 113
- a 11.10% have grades between IZTand 14
- a 11,107 have grades between 12 aﬁd 14
- a 22.22% have grades between 15 and 17.

- a 48.847 have grades between 18 and 20.
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COMPOSITION TEST:

Porcentually, we can find grades between 3 and ZO'and they

are distributed as follows:

a 4.447 are among'3:to 5; |

- a 6.677% have grades btheén 6 and 8; .

~ 4 22.227 have grades between 9 and 'y
- 5 31.08% have.;rades”bctweén 19 and 14;.ﬂ.

~ a 26.64% haﬁé‘grades bepwéeh‘ls and 17 énd finally;l

a 8887 have prades hetween 18 and 20,

‘CONCLUSION

Iﬁ;erpretating the results, we can deduce that the objecti
ve test is bhetter than the composition one, since a 48.847
of students‘have obtained excellent grades between 18 and
.20, that is to say that from 10 tested students, five of -
them obtained grades between 18 and 20. Therefore we are

proving the effective results of the objective test.
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CHART No 20
SUMMATION PERFORMANCE OF ADOLFO VALAREZO HIGH SCHOOL
FIRST COURSE

COMPARISON OF THE OBJECTIVE TEST W1TH COMPOSITION TEST

OBJECTLVE YEST

X f .Xm - Xmf
18 - 20 8 jo 152 o
15 - 17 5 i3 80 X = 252
12 - 14 0 13 0 5
9 - 11 2 10 20
6 - 8 0 7 0 =
3 - s 0 L 0 X = 16.8
215 £.2252
COMPOSITION TEST
X £ | Xm Xmf
18 - 20 3 19 57 _
15 - 17 3 16 64 X = 210
12 - 14 5 13 65 15
9 - 11 2 10 20
6 - 8 0 7 0 3 1
3 -5 | 4 4 X = 14.00
£:15 £:252
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CHART No 21
" SUMMATTON PERFORMANCE OF ADOLFO VALAREZO HIGH CHOOL
SECOND COURSE

COMPARISON OF THE OBJECTIVE TEST WITH THE COMPOSITION TEST

OBJECTIVE TEST:

X . f Xm Xmf
18 - 20 I 10 209
5 - 17 3 16 48 X = 267
12 - 14 0 13 0 15
9 - 11 ! 10 10 _
6 - 8 0 7 0 X = 17.80
3 -5 0 4 0
Ex5 - £ =267
COMPOSITION TEST:
X f Xm Xmf
18 - 20 0 19 0 _
15 - 17 5 16 80 X = 195
12 - 14 0 13 0 1
9 - 11 ] 10 10 _
6 - 8 0 7 0 X = 13.00
3 5 0 4 0
£=15 £ =167




OBJECTIVE TEST:
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CHART No 22

THIRD COURSE

SUMMATION PERFORMANCE OF ADOLFO VALAREZO HIGH SCHOOL

- COMPARISON OF THE OBJECTIVE TEST WITH COMPOSITION TEST

X _ f Xm Xmf
18 - 20 3 19 57
= 20
15 - 17 2 16 32 7—]’5'
12 - 14 5 13 65
9 - 11 4 ) 40
6 ~ 8 I 7 7 = 13.40
3 -5 0 4 0
£=15 £=2201
COMPOSTTION TEST:
X f Xin, Xmf
8 ~ 20 s 19 "‘«'1'9' X = 174
15 - 17 3 16 42 5
12 - 14 3 13 39
9 ~ 11 5 10 50 .
6 -8 2 7 14 X = 11.60
3-5 | 4 4
CE:. |5 5--;‘7/4




The arithmetic mean of the applied tests in the Adolfo Valarezo
high school confirms the tendency presented in the other inves-
tigated high schools,although in this high chool, the level éoq;

ses situation shows us special characteristics.

The ar:thmetjc mean of the obJectlve test of the first énd
third courses maintains a JlLLlc dlffercnce ﬁuperlor to the arith
metic meaﬁ of the composition test in the mentioned coufses.

On the other hand, the arithmetic mean of the objective test re
presents a meaningful difference in the second course in relation

to the arithmetic mean obtained in the composition test.

The general chart of the arithmetic mean again confirms us
the tendency of the observed mean by courses, for, the arithme-
tic mean of the objective test, reaches to the 16,00 while that

the arithmetic mean of the composition test reaches to the 12,87,
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OBJECTIVE AND COMPOSITION TESTS IN ADOLFO VALAREZO
HIGHSCHOOL BASYC CYCLE

STATISTICS SAMPLE

/1988 - 1989

TESTS
20
15 -
x ¥
- X x
x x
- x X
X x n X
- X x n X
x X X x
10 — - X x X x
X X x X X %
- n % X x X x
xox x X X x
1 x X X X X x
X x x X x %
. y x X x L]
x x x X X XN
XX x X X %
X X x X X x
5 7 x X X x | x x
X X x X x X
- X x X x x %
x x x x x X ::
] x % x X X x x
x % X x x X A x x
- x x X% x X E x x
x x X % X% x x X x x x
X X X % X x X X x x x %
X x X x ) X x X x
. 7":"» ) . T | :" S B ol GRADES
0-2 3-5 6-8 8- /2-/4 15-17 18 - 20 .
| 1 i | ! | I i '

COMPOSITION TEST

I : l OBJECTIVE TEST
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OBJECTIVE AND COMPOSITION TEST PERCENTAGES, BASIC CYCLE

ADOLFO VALAREZO HIGHSCHOOL
STATISTIC SAMPLE

- 1983-1969

4458
HIGHSCHOOL OBJ. TEST |COMP, TEST
ADOLFO VALAREZO 55.42% 44.58%

LEGEND
(IO = oBJECTIVE TEST

"~ = CcOMPOSITION TEST~ = - = =




GRAPHIC No 5

In the bars'graphié fepresentation'(Graphic No 5) we
observe fhat in the objective test the investigated
students havé‘goc grﬁdcs,hetween 8 and 20 while in the
composition ;ést tﬁey have pot grades between 03 and
20, Moreover,.the bgrs correspohding to the grade of
18-20, present a notabhle advaﬁtage of the objective -
test over the composition test. Therefore,‘we conclu-
de that the inﬁestigutcd students get better grades -

with the objective test.
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4.1.6. DIFFERENCES BETWEEN THE ARITHMETIC MEAN OF THE OBJECTIVE
AND COMPOSITION TEST

1. ‘fhe highest arithmetic mean of the objective test is -
17.80 which is found in the second course of the Adol-

fo Valarezo high school.

2. The lowest arithmetic mean of the objective test reaches

to- the 13,00 and is found in the third course of Ma-

nuel Cabrera Lozano high school.

3. The highest arithmetic mean of the composition test rea
ches to the 14.60 and it's found in the second course
of 27 de Febrero high school and the lowest arithmetic
mean is found in the first course of Berﬁardo Valdivig

so high school.

4. As we can see the arithmetic meaﬁ of the objective tests
maintain a score superior to 13;00 which proves the hy
pothesis: Appropriate objective'testing.techniques de-
termine higher scores than composition'ones; proposed
in the present invostiga:ioﬁ work, the mean of the a-

rithmetic tests arve lTower than IA;GQ.:

GRAPHIC No 1T -

Observing the graphie No 1, we can realize that there is
a notahle dlfference heetween the total percentapes of the
objectlve and composition tests of the five 1nvest1yated -

high schools.
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t ()

No

GRADE AVERAGE OF THE OBJETIVE AND _COMPOSITION TESTS _APPLIED

IN__THE FIVE INVESTIGATED HIGHSCHOOLS OF LOJA CITY

STATISTICS SAMPLE

1988-1989
m
4] ]

5 12.8 128 /) 1.3

= g

=

> A LA

(X7 ]

Q

<{

[0 d

(L]

A.YALAREZO |B. CUEVA. B.VALDIVIESO | 27 DE FEB M. CABRERA

ELABORATION: AUTHORS
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4.2, APPLICABILITY OF OBJECTIVE TESTS FOR EVALUATING SPECIFIC SKILLS
In this part of our work, we have made a study about specific

skill: Reading and Writing are the most taught and evaluated

in high schools.

In the charts 1 to 6 we bave made a comparison between the -

parts consideréd as SPECIFIC SKiLLS, of each kina of test.

The arithmetic meaﬁ'is obtdiqéd.for each spécific skill, for

each_coutée?.for each-high.ﬁchpol; for thg tofal of‘inVQsti‘—'
ga;ed higﬁ schOols. _The chart of arithmétic mean is drawn,

in ordﬁr.to viSuQiiﬁ& Mot e clééfly’the_différcncés betwegu%_f

the- objective and composition test.

Concluding this part we caun say that for specific'skills -
(writing and reading) the objective test pives better results,
that is to say that the most students are better adapted to -

this kind of test.

The results by courses are the following:

FTIRST COURSE

SPECIF1C SKILL : WRITING OBJECTIVE TEST % = 3.75

COMPOSTTLION TEST X = 2.74
SPECIFIC SKILL : READING  OBJECTIVE TEST X = 3.9
COMPOSTTION TRST X = 2.84
SECOND COURSE
SPECIFIC SKILL  WRITING  OBJECTIVE TEST X = 3.91
COMPOSITION TEST X =3.19
SPECIFIC SKILL  READING  OBJECTIVE TEST X =4.15
COMPOSITION TEST X = 3.03
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THIRD COURSE

SPECIFIC SKILL NRITING OBJNCTIVE TEST - & - 3.45
COMPOSITION TEST - X = 3.00

SPECIIIC SKTﬂL READTNG OBJECTTVE TEST 2_= 3.29
X o= 2.71

COMPOSITION TEST

NOTE: The grades of each part of the test have been qualified

with five points.
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COMPARISON _OF WRITING AND READING AS SPECIFIC - SKILLS,

BETWEEN THE OBJECTIVE AND COMPOSITION TESTS

FIRST COURSE

W RITING.

HIGHSCHOOLS 0BJ. TEST [COM. TEST
v _ >
BEATRIZ CUEVA 3.83 263 N
M. CABRERA L. | 317 330 | KX XXX
B. VALDIVIESO | 410 2,23 = 3T XXX XX
s W XX X XX
27 DE }FEBRERO |..370 i 220 § XX X X X
A VALAREZO 397 | - 3.03 e XX X X X
» —_ ' & X X X X X
CHART N- I - '
i N
RE ADI NG |
HIGHSCHOOLS 0BJ. TEST |COM. TEST
: =
BEATRIZ CUEVA 3.97 3.03 <
M. CABRERA L. 330 303 = XX X XX
X X
. VALDIVIESO 4.23 223 2 X XXX
B v , _ . = X X X XX
27 DE FEBRERO 3.97 2.90 § X X X XX
A VALAREZO 4.23 303 E IX X X X X
— - X X X XX
<
X 3.94 2.84 X X X X X
CHART N= 2 '
LEGEND :
XXX xX] OBJECTIVE TEST
[ B COMPOSITION  TEST

ELABORATION: AUTHORS
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COMPARISON OF WRITING AND READING AS

‘ SPECIFIC
BETWEEN THE .OBJECTIVE AND COMPOSITION TESTS
SECOND  COURSE
WRI TI N G | 1
HIGHSCHOOLS |0BJ. TEST |coMm. TEST . _
Z 5
BEATRIZ CUEVA 3.83 3.43 <
M. CABRERA L. 317 2.77 = 4 XXX X X
B. VALDIVIESO 450 317 23 X xxxx
= X X X X X
27 DE FEBRERO 3.83 343 = o, b xxxx|
A.VALAREZO0 4.23 317 C L XX x xx
X 391 | a9 e XXX X X
READI NG g
HIGHSCHOOLS |0BJ. TEST |COM. TEST
5 p
BEATRIZ CUEVA | 4.37 370 Z
LLI 1
M. CABRERA L. 3.97 183 > 7T [XX X xx
XX X XX
B. VALDIVIESO 410 277 e 3
= X X X X X
27 DE FEBRERO 410 357 s 2} [xxx xx
T X X X XX
A. VALAREZO 420 330 s XX X XX
X 415 303 < XL R
CHART N- 4
LEGEND
X X x x X] OBJECTIVE TEST
[ ] COMPOSITION TEST

'ELABORATION: AUTHORS
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COMPARISON OF WRITING AND READING  AS SPECI_FIFC' S.KILLS
BETWEEN THE OBJECTIVE AMND COMPOSITION TESTS

THIRD COURSE

WRITING

: ‘ : A
HIGHSCHOOLS |OBJ. TEST [COM. TEST
.5 T
BEATRIZ CUEVA | 317 343 z
<{
M.CABRERA L. | 1383 273 w b
B. VALDIVIESO 3.27 3.00 L 3 XX XXX
_ X x % xx
27 DE FE BRERO 3.83 3.03 *g" 2 1 [x x x xx
. XX X X X
A- . -
VALAREZO 317 2.77 =L IX XX xx
X 3.45 3.00 < X X X XX
o - X X X _X X
CHART N §
J
READING *
HIGHSCHOOLS |OBJ TEST |COM TEST 3
g
BEATRIZ CUEVA | 3.83 330 3
M. CABRERA L. 2.87 1.97 = 47
| B. VALDIVIESO 3.13 2.23 231 XX XXX
— ‘ " XX X XX
27 DE FEBRERO 3.83 330 T 21 XX XXX
A. VALAREZO 277 277 =] XX oxxx
S - 2 T XX xxX
X 39 2.71 X XX X
CHART N= 6
LEGEND:
[XX X XX]  OBJECTIVE TEST
[ ] COMPOSITION  TEST

 ELABORATION: AUTHORS
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4.3. TESTING SOME SKILL'S COMPONGWIS GIVE BETTER RESULTS.

In this part of our investipation work we have made a study
about skill's components : Grammar and Vocabulary, because  *
this skill's componeﬁts are the most taught and evaluated in
high schools.

In the charts 7 to 12 we have compared between the parts consi
dered as SKILL'S COM?ONENTS of eachvkind of test. Firstly -
the arithmetic mean has beén obtained of éach skill component,
for each course, for each high schoél and for the fotal of the
“investipated schools. Moreover, in ordef to obtain a better -
idea in the comparison, we have drawn the obtained average -

values graphics for each kind of test.

Observing the charts | to 6, it is concluded that according to
skill's components (grammar and vocabulary) the objective tests
present a better adaptation by part of the. investigated students .

The total results for each course are:

FIRST COURSE

SKILL'S COMPONENT  GRAMMAR:  OBIECTLVE 1RST X = 3.65
.COMPOSITION TEST X = 2.85
SKILL'S COMPONENT VOCABULARY — OBJECTTVE TREST X = 3.94
COMPOSLEION TEST X = 3.06

SECOND COURSE
SKILL'S COMPONENT — GRAMMAR — OBJECTIVE TEST X = 3.91
.COMPOSITION TEST X = 2.79
GRILL'S COMPONENT VOCABULARY — OBJECTIVE TEST X = 4.02

© COMPOSITION TEST X = 3.33



167

THIRD COURSE

SKILL'S COMPOWENT GRAMMAR OBJECTIVE TEST X

COMPOSTTION TEST o=

SKILL'S COMPONENT VOCABULARY OUBIECTIVE TESY X

COMROSITTION TEST X

NOTE: The prades of Cahe pare

with five points.
. P

of th e test have been

il

3.03

#
N

.71

= 3.57

3.05

]

qualif wd '
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COMPARISON OF GRAMMAR AND VOCABULARY AS SKILLS COMPONENTS

BETWEEN THE OBJECTIVE AND COMPOSITION  TESTS

FIRST COURSE

GRAMMAR

— 4
HIGHSCHOOLS 0BJ. TEST |COM. TEST 5
. o 1
BEATRIZ CUEVA 290 277 -
W Zz 44
M, CABRERA L. 3.70 290 z <
» =Y XX X XX
B. VALDIVIESO 370 2.77 = 7 IxxxxX
‘ <
27 DE FEBRERO 13.83 2.50 Lo X X X XX
X X X X X
A. VALAREZO 410 3.30 Ol x X x x
X 3.65 2.85 XX X X X
CHART Nz 7
» , 4
VOCABULARY
HIGHSCHOOLS [0BJ. TEST |COM. TEST 5
=z
BEATRIZ CUEVA 4.50 3.70 N .
M. CABRERA L. 3.30 290 = X X
O 3] [XX XXX
B. VALDIVIESO 4.10 1.57 — X X X X X
L
27 DE FEBRERO | 410 347 z 2 ’; i ’; ’; i
-
A VALAREZO 3.70 396 x 1 [X X XXX
— < 3
X 3.94 3.06 PR
CHART N- 8
LEGEND:
[X X X X X] OBJECTIVE TEST
[ ] COMPOSITION TEST

ELABORATION: AUTHORS
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COMPARISON _OF _GRAMMAR AND VOCABULARY AS _SKILLS COMPONENTS

BETWEEN _ THE OBJECTIVE - AND COMPOSITIONS _TESTS
SECOND __COURSE.
G6GRAMMAR ‘
HIGHSCHOOLS  |0BJ. TEST |COM. TEST 5 -
| BEATRIZ CUEVA | 383 317 Z
L 4
M. CABRERA L. 343 1.83 = ¢ X x
X X X X X
. VALDI . © 3
B. VALDIVIESO 423 3.03 = X %X X % x
27 DE FEBRERO 3.97 317 Yool X x x xx
T X X X X X
A VALAREZO 4.10 2.77 E X X x X x
X 391 279 < XX XXX
CHART N-9
y
VOCABULARY ‘
HIGHSCHOOLS |0BJ. TEST |COM. TEST .
Z
BEATRIZCUEVA | 397 330 <,
M. CABRERA L. 343 317 = X X XXX
. o 3] [Xxxxx
B. VALDIVIESO 410 2.77 = XXX X X
27 DE FEBRERO | 4.23 3.70 Y 2| ;(( i ;<< )):)):
” X
A VALAREZO 4.37 3.70 = X X X X X
- M X X X X X
X 4,02 3.33 < X X X X X
CHART N- 10
LEGEND:
[KXXXX]  OBJECTIVE TEST
[ ]  COMPOSITION TEST

ELABORATION: AUTHORS
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COMPARISON OF GRAMMAR AND VOCABULARY AS SKILLS COMPONENTS-

BETWEEN THE OBJECTIVE AND ' COMPOSITION  TESTS

THIRD COURSE

GRAMMAR
HIGHSCHOOLS | 0BJ. TEST |COM. TEST -
Z -
BEATRIZ CUEVA 3.97 2.90 <
M CABRERA L 2.77 3.03 = 4
' . O 3
27 DE FEBRERO | 263 '2.23 Y ool Ixx xxx
. - T IX X X X X
'-—
A VALAREZO 2.77 2.73 = XX % X
X 3.03 2.71 < X X X X X
CHART N-' 11
VOCABULARY | o
HIGHSCHOOLS  |0BJ. TEST | COM. TEST . |
BEATRIZ CUEVA 3.83 317 g
T 1' _
M. CABRERA L. 3.30 260 =T |
< B — Co o3 L [xxxx
B VALDIVIESO 3.13 33 ] xxxoxx
27 DE FEBRERO 383 | 277 = 2 1 XX XXX
370 357 e RXxxH
A. VALAREZO 1Y o x 1 X X XX X
X 357 | 3.05 T XX x x x
"CHART N- 12
LEGEND

XX X X X} OBJECTIVE TEST

| ]  COMPOSITION TEST

ELABORATION: AUTHORS
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ENGLISH TEST

FIRST COURSE (0)

Name oot i ittt iinerennnnnnin

INSTRUCTIONS: The present test will evaluate the contents of the first

and second trimesters of the English subject.

INSTRUCCIONES: El presente examen evaluarad los contenidos del primero y

segundo trimestres de la asignatura de Inglés.

I. Complete the sentences with the correct form of to be verb.

II.

Complete la oracion con la forma correcta del verbo TO BE

2
3
4,
5
6
7

Paul..... seeeeen..in Quito now a) are
There........ .... two pencils here a) are
.. in the: school a) are
Mary and LI........ friends a) are
Philip....... «....a student a) are
YOoU. oo rnnns doctor ' a) are
The dog...covuvnnn white a) are

Complete the sentences with the correct word

Helen 1S @.eveevnvenns
a) boy

The DOOK 1S «evevrnnennnn
a) History

John and Alex are.........
a) a friend

a) students

The pear and the apple are
a) things

The students.ar@..........
a) park

YOU QTE Geeeerernnsnaanos
a) Paul

a) nurses

Complete la oracion con la palabra correcta.

b) tourist

b) easy

b) mechanics

bh) doctor-

-------------

b) at school
b) thing:

b) a doctor

b) is

b) is
b) is
b) is
b) is
b) is
b) is

c) am
c) am
c) am
c) am
c) am

c) am

.. ¢c) am

c)

c)

c)

c)

c)

c)

c)

c)

tall

school

classmate

men

fruits

city

student

collece.
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III. Read and understand the following paragraph and then answer the

1v.

the questions according to the reading.

Lea y comprenda el siguiente parrafo y luego conteste las pregun
tas de acuerdo a la lectura. :

This is Helen, she is Ecuadorian, she is from Loja, she is a tea
cher, she is beautiful, she is short. Her friend is Philip,‘ he
is Colombian, he is a mechanic, his father is Albert, he is a -
a pilot, he is Venezuelan, Philip and his fath er are tall, they
are happy.

Mark with an X the letter of the corrvect answer.
Marque con una X el literal de la respuesta correcta.

1. Helen is......... ceeeas : E
a) Ecuadorian b) Colombian ¢) Venezuelan
2. She 18 @ +evsone e _
a) pilot b) teacher c) nurse
3. Phi‘l.ip 18 eeeensanans :
a) a student b) a mechanic c) a pilot
L, He 18..cvevaoens e
a) tall b) handsome . c) short
5, He 18.ceeeeeeaananaones =
a) tall b) handsome - c¢) short

Gelect the best phrase to complete the sentence

. . ’ . X L
Seleccione la mejor frase para completar la oracion

j. Mary is a student.......... e .
a) he is a teacher '
b) she is at school
¢) It is in class

2. Charles and Ann are at the airport
a) We are pilots
b) You are teacher
~¢) they are tourist

3. Are you and Helen at the hospital?
a) Yes, we are '
b) Yes, you are
¢) Yes, they are
4. Ts Loj a in Colombia?
a) No, she is not :

b) No, he is not
¢) No, it is not

5) Are Paul and Alice friends?
a) Yes, we are
b) Yes, he is
¢) No, they are not.

Each question will be scored with 0.8 points, total twenty points.

Cada prégunta‘tendré un-valor de 0.8 puntos, ;otal veinte puntos.

Signature.
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ENGLISH TEST

FIRST COURSE  (0)
Name:..oovnnn e e e e e Dateteeceeens e

INSTRUCTIONS: The present test will evaluate the contents of the first
and second trimesters of the English Subject.

INSTRUCCIONES:El presente examen evaluara el contenido del primero y =
segundo trimestres de la asignatura de Tnglés.

I. Change to Yes/No Questiouns the following sentences:

Cambie a Preguntas Simples, las siguientes oraciones:

a. You are a doctor ' _ PP
b) Catherine is absent et e
¢) I am a teacher A

d) Paul and Bill are mechanics et e e eaeee e e

IT. Rewrite the sentences,changing the object as we indicate in the example:

Vuelva a escribir las oraciones cambiando el objeto, como le indicamos
en el ejemplo.
English is difficult

English is easy L eeieseeeseedecnes PP
. Helen and Paul are tall e et et e
2. My brother is fine _ e v eenan e
3. The school is big et aee e R
4. I am present e e ; ...... e

ITI. After to read the following paragraph, construct four questions and
answer them. :
Luego de leer el siguiente parrafo, construya cuatro oraciones y con
testelas. ’
Paul and Charles arve friends, they are students, they are in the first
course, Paul is Colombian and Charles is Ecuadorian, Paul is short,his °
father is a lawyer and he is in our country to solve a problem.

I i e
2. i e s et b e e e e ..
: : . o _ _
o _
G S A e et R T e i e
O A Ceeees

IV. Write a short composition about yourself, using fifty words.

Escriba una composicion corta de usted, utilizando cincuenta palabras.

Each question will be scored with 1,5 points,and the last one will be
scored with 2 points, total 20 points.

Cada pregunta tendra un valor de 1,5 puntos, y la dltima de 2 puntos,
total 20 puntos.

Signature.
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ENGLISH TEST

SECOND COURSE (0)

L I R T T N S S S S Y

INSTRUCTIONS: The present test will evaluate the contents of the first

and second trimesters for the English subject.

INSTRUCCIONES: El presente examen evaluara los contenidos del primero
y segundo trimestres de la asignatura de Ingles.

11

Complete the sentences with the correct posseésive pronoun. -

. F .’ .
Complete la orvacion con el pronombre posesivo correcto.

Yes, it

Is this yodr book? 5.

Yes, it's

a) mine
b) yours
¢) hers

Is this our basket? ' 6.

Yes, it's.euieeeeea.n

a) mine
b) yours
c) our

Are these John's glasses? 7.

a) theirs
b) his
¢c) ours

Is this his jacket?

L S

a) hers
b) him
¢) his

Are these their trucks?
Yes, they're...........

a) theirs
b) their
¢) them

Is this your poem?
Yes,

a) wine
b) yours
¢) his

Are they her children?
Yes, they'rc ..........

a) his
b) hers
c) theirs

Mark with an X the correct answer, or complete it.

. . N ,
Marque con una X la respuesta correcta o completela.

1.

What are you eating? . 2.

a) at home
b) a banana
c) by train

Paul and John are

a) students
b) a mechanic

¢) a television program



‘3. I am dancing I 6. Charles is an
a) yesterday ' ' a) actor
b) last week o b) in the school
c) with Peter c) mechanic

4. They are working ‘ 7. I am writing a
a) in a project ' ) 1
b) yesterday ﬁ) fgtter i
¢) hospitals y) in the school

c) yesterday

5. We are poing to travel 8. We arc speaking
a) to Guayaquil ' a) Spanish
b) train ' b) by bus
¢) Peter and Charles c) last night

I1I. Read the paragraph carefully and then answer the quesﬁions

Lea el parrafo cuidadosamente y luego conteste las preguntas.

Today, there is a party at the college, the students are happy, .
Susan and Michael are teachers and they are very happy too. They
are good friends, Michael is inviting her to the bar and she -
accepts. Susan orders coffee and sandwiches and Michael orders

tea. : : .

The Party is nice, Susan and Michael are dancing, the students are
dancing too, there is romantic and rock music, it's very nice.

Tt's. 11:00 and they go home, the day was nice and the students -
~and the teachers were very content.

Mark with an X the correct answer.
Marque con una X la respuesta correcta.

1. Where is the party?-.' - 4. Mhat are the students doing? -
a) at home ' T a) eating R o
b) at the coffee. _ b) dancing
¢) in the bar ~c¢) playing

2. What ave Susan and Michael

“a) doctors
b) students
¢) teachers

3. What does Susan order? 5. How was the party?
a) tea a) ugly
b) soup ' ~b) nice

c) coffee ' ¢) bored

IV. Select the best phrase to complete the sentence

) .’
Seleccione la mejor frase que complete la oracion.

1. Anny is a lawyer.....«. 3) Are you and Paul.........ee-s ?
a) She is at the office a) friend-
b) he is intelligent ‘ b) happy
¢) It's in class c) park

2. 1 am sickesewoanen PN 4) They are Studying...coeeeeeses
a) at the park ' a) Mathematics
b) last night b) last year

¢) at the hospital ¢) of Mathematics
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Alice is reading a......ce.oees

a) newspaper
b) grammar book
c) now

Each question will be scored with 0.8 points, total twenty points.

Cada pregunta tendra un valor de 0.8 puntos, total veinte puntos.

Signature.
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ENGLISH TEST

SECOND COURSE (C)

Name....ooeoeeveeennn Pe et

INSTRUCTIONS: The present test will evaluate the contents of the first
and second trimesters of the Enplish subject.

INSTRUCCIONES: El presente examen evaluara los contenidos del primero
y scgundo trimestres de la asignatura de Inglés.

I. Change to Yes/No questions the following sentences:

I. These are my notehooks L e e e
2. This is a black pencil ....... ........;..., .......
3. These are his cérs e e
4, This is Helen Collins i i i e .

I1. Rewrite the sentences, changlng the underlined words, as we indicate
in the example. ‘ ‘

Vielva a escribir las oraciones, cambiando las pd]abrds subrayadas -
como le indicamos en el ejemplo:

1 am a student : T.8M.2.d0CEOT . cuuueeeennnns
I. Paul is studying geography et e e e e
2. The boys are going to the teather = ..... et et e
3. We are writing a letter ...;.... .............. e
4. The dog is eating meat  ..iiiiiiiieieiiieaiieaaaan .

-

I1I. After to read the following paragraph, construct four questions and
answer them.

Luego de leer el siguiente parrafo, construya cuatro preguntas in =
formativas y contestelas. :

Phillip is from Guatemla, his parents are bilingual (Spanish/English)
His parents are doctors, they are in Ecuador now. Phillip is studying
in a college in Quito, he is going to finish his studies next August,
when he'll finish his studies he is going to travel to Guatemala with
his parents.

[P . e 2
y S T
. DA e ? . ST
4 . . . e

V. Construct four sentences, using the following words:

Construya cuatro oraciones, utilizando las siguientes palabras:
reading - souvenirs - mailman - live.

Each question will be scored with 1,5 points, and the four last questions
will be scored with 1/2 point each.

’ ’ .
Cada pregunta tendra un valor de I,5 puntos, y las cuatro ultimas prefun-
tas seran calificadas con medio punto cada una.

Signature
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ENGL1SH TEST

THIRD COURSE (0)

INSTRUCTIONS: lhe preseunt test will evaluate the conteunts of the first and
second trimesters of th e English subject. '

INSTRUCCIONES:El presente examen evaluara los contenidos del primero y se-

gundo trimestres de la a31gnatura'de Inglés.

1. Complete the sentences using the correct form of to be verb (am-are-is-was-were)

Complete las oraciones utilizando la forma correcta del verbo to be.

J. She..veerevenaasannans in Mexico last year

2. My father ......oeeens studyihg now n

3. My £AtheT. v vrenennens ;here in this moment

4. The Brown family...... e een in Quito last month
S, T ieeiiiinaann in the college mnow. ‘

6 We...l....... writing poems last class

7. Helen......... sick yesterday.

II. Complete the sentences with the appropriate word
Complete la oracidén con la palabra apropiada.
1. The baby is crying, he is .....oceveer-vr

a) hungry
" b) happy
c) young

The catedral 15 @ .eeeeveannmmnnerenens

N

a) museum
b) church
¢) monument

3. 1T want water, I am......oeeeervmrerees -

a) young
b) hungry
¢) thirsty

4. Paul is sick, he 18 . ueennn e e

a) in the hospital
b) at school
¢) at work
5. They study in.....................; .......

a) a university
b) a church
¢) a restaurant

6. You sleep iD..eveennneens

a) table
b) bed
¢) calkboard
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7. Jane and Vincent are studying, they are.............. e

a) Ecuadorian
b) tourist
c) students

8. Hernan was in a party, he was...........ccveeieen .

a) running
b) dancing
c) writing

Read carefully the following parapgraph, then answer the questions.

Lea cuidadosamente el siguiente parrafo, luego conteste las preguntas.
Today we have a party, my family and I are very happy, my mother is
cooking dinner, my sister is cleaning the house my father is buying
fruits and I am playing the guitar.: Yesterday I was in a meeting,

and my sister visited a friend and invited her to the party, the -
party was very nice. '

Mark with an X the letter of the correct answer

Marque con una X el 1i teral de la palabra correcta.

L. What is my sister doing? She is........... ce

a) cleaning the house
b) plagying the piano
¢) cooking dinner

2. Yesterday my mother Was.......... e

a) visiting a friend
b) playing the piano
¢) cooking dinner

3. My family is......}...ﬁ..;

a) happy
b) old
c) sad

4. Where is the party?

a) in my house
b) at hotel
¢) at school

5. How was the party?

a) bored
b) nice
c) angry
Gelect the best phrase to complete the sentence

: el
Seleccione la mejor frase que complete la oracion.

I, T am writing @..eeseeeeeess e

a) poem
b) at school
¢) at the restaurant

2. This is an....... e

a) juice
b) orange
c) letter
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3. Helen plays tennis in....... s

a) a church
b) the school
c) at hotel

4. Were you and your sister sick?

a) No, they are not
b) No, we are not
¢) No, she is not

5. George works in the hospitai, He 18.iviieeineeonnenes

a) a doctor
b) doctors
¢) sick

_toﬁal twenty points

Each question will be scored with 0.8 points,
total veinte puntos.

Cada pregunta tendra un valor de 0.8 puntos,

Sipnature.
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ENGLISH TEST

THIRD COURSE -(C)

Name $veeenon e e . DAt e et e nnsaesas

INSTRUCTLONS:The present test will ~valuate the contents of the first
and second trimesters of the Foplish subject., -

INSTRUCCIONES: El presente examen evaluard los contenidos del primero y
segundo Urimestres de la asignatura de Inglés.

1. Change to Yes/No questions the following sentences.
Cambie a pregunta las siguientes oraciones:

|. The boy and the girl were in the schodl e e ceeees
2. My mother is writing a letter —  ceeerrrennerees P
3. Paul was drinking tea e
4. You were a student V R EEEEEEREEEE RS

I1. Rewrite the sentences, changing the underlined word as we indicate in
the example. e

Vuelva a escribir las oraciones, cambiando la palabra subrayada, como
le indicamos en el ejemplo:

! . e - I was in Quito last night.

I was in Guayaquil last year — eeeccsecs 9 ............ gt .

. My mother is working in a factory R

I am studying History PP
He and Bill are hungry ' e e

=~ 0w N

You were in the stadium i e e e e

II1. Read carefuly the following paragraph and then answer the questions.
Lea cuidadosamente el siguiente parrafo y luego conteste las preguntas.

Paul is stuying in the Technical University, he is studying language,
he studies it because he thinks it is important to learn a second -
language, he studies English, he wants to truvel around the world be -
cause he likes to know new places.

. Who is studying languages? —  eeeecesesneeecscrrnniinnny

2. Why does he study Lanpuages? 0 eeeeecssesssssensesnns A

3. Does he like know new places? eeaeeeesnineenenenenee ey

4. Where does he study? e [ T
IV. Construct four sentences with the following words:

school, newspaper, driving, sleep.

2. ; ......... ;...........; ........ R I

Each question will be scored with 1,5 points and the four last questions
will be scored with 1/2 point cach.

Cada pregunta sera calificada con 1,5 puntosy las cuatro ultimas tendran
un valor de 1/2 punto cada una. '

Signature,
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ENCUESTA PARA DOCENTES DE EDUCACION MEDIA

La presente encuesta tiene por finalidad conocer métodos de ensefianza

: ’ . ’ .’ ' . . —~ oy
y tecnicas de ovaluacidn utilizados en la enscitanza del Tdioma Tnples.

Datos necesarios para realizar un trabajo de investigacion, agradecemos -

. p '
su valiosa colaboracion.

6.

Qué método de ensefianza utiliza en la ensefianza del Idioma Inglés?
a) Traduccion
b) Audio-Lingual
¢) Directo
Se acoge usted al Reglamento de Educacién_Media?
ST () | SN0 ()

Cree usted que es necesario evaluar a menudo cuando sc enseiia el Ldio
- ’ -—
ma Ingles?

st () NO ()
Cuédl prueba le ha dado me jores resultados?
a) Objetiva b) Composicién o traduccidn
Estima conveniente la enseflanza de traduccion cuando se enseiia él Idio
ma Inglés? ' '
st () ' ‘ : NO ( )
Cual de las siguientes habilidades son evaluadas porbusted?

a) listening C )
b) Speaking
¢) Reading
d) Writing

)
)
)

. Qué técnica utiliza para evaluar escritura?

a) Multiple Choice D)

b) Translation ()

Qﬁé técnica utiliza para evaluar gramatica?
a) Multiple €hoice ()

b) Translation ()

Qué técnica utiliza para evaluar vocabulario?
a) Multiple Choice ()

b) Translation ()

Qué técnica utiliza para evaluar reading?
a) Multiple Choice ()

b) Translation )
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CONCLUSIONS

The conclusions we are presenting are telated with the inde-

pendent variables that in our case are the techniques of Ob-

jective test in relation to the Composition test. We mean -

that the conclusions present the logic synthesis that we ha-

ve

I.

i

made in our investigation work.

The application of appropriate objective testing techniques
gives the students the opportunity to get better grades -

than the Composition ones; in order to be promoted.

About the skills writing and reading we can say that they
are the only specific skills considered for teaching and
evaluating according to the English Education Program for

the Basic Cycle.

About skill's components gprammar and vocabulary we can -~
say that they are the most taught and evaluated for tea-
ching and evaluating according to the English Education -

Program for the Basic Cycle.

Statistically we can say that the teacher evalates better

when he uses objective tests especially applying Multiple

Choice items; therefore the tests are most reliable when

using this kind of test.

The Composition test is appropriate to evaluate levels -

where the teaching method has been the one of translation.

The Objective test can be used to evaluate any level of -
knowledge of the English Language in the Basic Cycle of -

high schools of Loja City,
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SUGGESTIONS

We are presenting you little suggestions in order to solve some pro

blems that are present in the evaluation of fnglish in the Basic -

Cycle of high schools.

The teacher should incentivate the students to the study of English
as a second language, by renovating constantly the exercises for

teaching-learning and testing the four skills.

In class it is important that the teacher makes a deep revision
of the students' tests, since this will help them to memorize the

correct answer.

Whenever the teacher is going to evaluate his students, he should
bear in mind what is the specific purpose of the test, that is,

what skill he wants to evaluate.

The directions given to the students must be clear and specific

so they don't get confused about what they are asked to do.

. The teacher has also to take into account what materials he is

going to need for giving the tests, that is, tape recorders, cards,

projector, pictures, and so on.
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