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ABSTRACT

This study called “The use of suppleragntmaterials for teaching EFL
classes” analyzes and determines the type of stipgonaterials used by teachers in
the learning process.

This research was carried out in Qudtrjng the 2010-2011 school year in a
private school, where English is taught with thensaintensity as Spanish. The
sample consisted in ten class observations apdidth, 5th and 6th grades; and the
materials taken into account were visuals, audimiavisual, realia and on line
ones.

A qualitative method was applied to isigate and evaluate the
supplementary material in order to see how pertingppropriate and qualified it
was for each class. Direct observation was caroet inside the classrooms to
retrieve real information on the way the materiaswused. Next, surveys were
applied among teachers and students to identify fherceptions in the learning
process. Finally, frequency of use was determmigld a quantitative analysis.

After completing the corresponding gsa, it was determined that teachers

in this school use supplementary materials in Elekses.



INTRODUCTION

Teaching English as a foreign language Ibeen considered a challenging
process in education, where methods and deep @alythe methodology used by
teachers are under constant study and researciddition, the teaching process
requires attention to the development of severahpmnents such as vocabulary,
grammar, the four skills of language learning ahd tulture behind the second
language. All of them need to be taken into act@aumanguage instruction. In this
complex process, the use of supplementary mateoalteaching children in EFL
classes is a very important aspect in motivatingdesits and showing teachers
capacity for innovation. Thus, researching thiseasjpas considerable importance.

Given the importance of this aspect mtiaching process, this research paper
has posed the following specific objectives:

. To identify and analyze supporting materials used f
teaching children in EFL classes.

. To describe and analyze each one of the supplenyenta
materials used in EFL classrooms in terms of penie,
appropriateness and quality.

. To determine the frequency and variety of the seqgintary
material used in the observed classes.

It is significant to identify, describench analyze the use of supporting
materials in the classroom, as well as, their perice, appropriateness and quality. It
is also, necessary and important to determinerdgiéncy of use of these additional
materials when planning a lesson and fulfilling aisjectives and when applying

different teaching methods and techniques.



According to Peacock (1990), in his studlythe effect of authentic material
on the motivation of EFL learners, when authentaterials are used, levels of on-
task behavior and self motivation either increasdezrease significantly.

He found out that when learners were giglrese kinds of materials they
increased their concentration and on task beh®@qyer cent of the times compared
to 78 per cent when using artificial materials. Tin@tations found in this research
were given by the small scale of the study andcdscentration in a learner
population of a beginner level only. Also, theidties and materials used did not
vary much; hence, there were not enough stimulifferstudents.

On the other hand, Al-Fadda and Al-Yal{10), in their study about
having students use web blogs as a tool to enceumaggclass reading and post-class
reflection for promoting collaboration, showed tBaidents were familiar with using
blogs and that this activity encouraged them tal rédee assignment posted on the
blog for its later discussion in class. Even thotigh results were positive, the most
important limitation was the little frequency stutie actively participated in a blog
discussion.

Furthermore, Adeyanju (2001) shows heachers perceive the effects and
use of learning aids in teaching, investigatedrthelevance, quality and types, as
well as the ways teachers used these materialdeim tlassrooms. The study
demonstrated that students did understand new ptmbetter when teachers used
supplementary materials extensively and these mkenelped reinforce certain
topics already taught. It seemed that the stutkaher used more additional
material in class because they needed to be eedluatorder to get a certification.

This did not happen with qualified teachers whoanless motivated.



The conclusions of several studies destrate that supplementary materials
increase students” performance and knowledge. éantbre, these materials
reinforce students” motivation for acquiring bettearning habits. Hence, it is
important to mention that both teachers and stwdenh whole Ecuadorian
educational system- could benefit from the straa@pmmendation this investigation
makes, in the sense of using supplementary madoalimproving their language
learning process.

That recommendation is stated on théshafsthe literature reviewed and on
the results of the observations. After completihg tinvestigation, the researcher
considered that the objectives were accomplishedrb$0%. It was demonstrated
that supplementary materials enriched children’sowkedge and improved
participation in class.

Furthermore, the results of this study specially benefit UTPL, because
they show the way some Ecuadorian schools have tvagred to use additional
materials inside the classroom. In that way, UTRiwsficulum could be modified in
order to implement teaching methods supported byuge of new, supplementary
materials.

It is also important to mention thatstlstudy had some limitations. One of
them was the number of observations. The researsheuld have had the
opportunity to observe more classes in which te@chsed other types of materials.
Another limitation was the concentration in somadgs and ages. Expanding the
study to other grades and ages will show, for exanimw younger children react to
different stimuli and how teachers manage to chab8erent additional materials
for them. Every study should have had a larger rarmb samples in order to obtain

more extensive results to compare and analyze.



METHODOLOGY

In order to begin this study, a theomdticamework has been drafted based on
information about several topics related to thehesy and learning processes of a
foreign language. Furthermore, the supplementariemah on which schools and
teachers count to improve education inside thesobasn, by making it more
interesting and amusing provides enjoyment and mewe in the learning process.
Some theories, studies, techniques and conceptsdenad in books and websites
have been reviewed, so that to provide a scieritfindation for this research.
Setting and participants

A private school accessible for mediunhigh socioeconomic class students
was visited. It is located in the north part of QQuiEcuador. The observed groups
consisted of eight, nine and ten-years-old stud®n&" and &' grades) who attend
classes during the morning. These students havayviiee hours of English classes
per week, including reading-comprehension, sciecasputers, grammar and social
studies -all taught in English. They have an inexlrate to advance English level
and the number of students per class varies froemtiyto twenty four and most of
them have the same number of girls and boys.
Procedures

This study was based on ten direct olagiEms made by the researcher in each
grade. She also applied two surveys handed toetiehérs and to the students after
each observed class. While the observations wene,dihe researcher used two
instruments to register the way teachers organibed class, as well as the way
supplementary material was used. These instrumaaTes two observation forms.

In addition to the forms, the researcheed five charts that were filled out

after the observations were performed. Chart nundmer indicated whether the



supplementary material was used during each cE®s.researcher classified the
information on observed classes in charts number, three and four to show

pertinence and appropriateness of the materials long¢he teacher. Appropriateness
was defined according the objective of the cldss,BEnglish level and student’s age.
Finally, chart number five indicated the frequenoythe usage of the material in

each grade.

Qualitative and quantitative methods wesed in this study to analyze data
gathered from the investigation inside these ctasss. The researcher also briefly
analyzed teachers” considerations when they platireedlessons and identified the
materials to be used in the classroom. In additios,researcher evaluated teacher’s

attitudes towards the different learning styleshef students.



DISCUSSION
Literature Review

Teachers utilize what is available foerth to teach a foreign language.
Therefore, supplementary materials are used byésa@s instruments that aid their
teaching methodology. The correct use of differeaterials will be either positive
or negative for students acquisition of appropriet@wledge, skills or attitudes
about the target cultures.

This section provides theoretical supportthe use of supplementary material
in the English learning process. Hence, this seciludes topics such as ESL
methodology (for children), learner profiles, leiam styles, teaching contexts, and
the use of supplementary materials in ESL classsoom
Teaching a foreign language

When teaching a foreign language, experts havak® into account the way
in which the brain experiences this process, st adentify the appropriate way to
approach the class. Tokuhama (1990), in her tigeggons, declares that “children
from zero to nine months have the facility to beeoproficient bilinguals” and
regardless of the language combination they armileg babies are not able to
determine which language is easier. When learningva language, the brain uses
seven areas that help the beginner understand sechew information coming
directly from bilingual parents, initially; or fromeachers, later on at school.
Scientists have proved that people who learned@nselanguage earlier in life have
more advanced grey matter because of that consliffierent stimulation they
received from that input.

In addition to the way the brain works,is important to talk about what

teaching a foreign language means. Eckes (1996kdHilanguage is learned best



when the student is surrounded by real languagd tmereal purposes by real
people”. What this author means is that this leayrexperience should resemble as
much as possible an exiting life experience. Tloeeefeverything that surrounds the
students should be arranged as naturally as pestia classroom, the materials, the
topic and the lesson objectives, because childrertepre everything: they are
“open” to new information all along, provided it éxciting and fun. Additionally,
Eckes declares that “ ... communication is a two-waget; there is a speaker who
has something to say and a listener who wantsdoitie Using the foreign language
to plan everyday activities will help the learn@&vdlop good vocabulary in context
through simple conversations. Also, at this poieiachers should consider the
possibility of introducing children to native spea& so that they will develop a
native-like accent.

Parents are in charge of their childseeducation: they will decide what the
best path for their future is. But what happens mwtieey have grown up and decide
that they want to learn a new language? Harmerl(188plains that people may
have some reasons to do it. Although Eckes ardw#ghe environment for learning
Is very important, what counts for adults is thpmofessional development and
curiosity. Adult expectations may include improvitigeir resumes to get better jobs
and salaries or travel and being able to interatit ather communities. Moreover,
adults may learn a foreign language to acquireigesfcy to teach it to others and
help others reach their goals.

Eckes and Harmer approached this topi@iplaining ways to handle kids
when teaching a foreign language and which reaaaradult may have to learn it.
Moreover, Woodward (2001) identified the languag#issteachers should acquire

and learners must learn in the language learninggss. This author states that



there are four skills: listening, speaking, readamg writing that together will enable
the students to use a language properly. Firstalks about listening. About this
skill, he says that learners need to have the dppidy to do sufficient listening
activities so as to enlarge their vocabulary anquae good pronunciation. The
second skill Woodward mentions is “Speaking”. Tékdl is connected to listening,
as communication is a two-way process. In otherd&octommunication between the
teacher and the student inside the classroom fllek and forth. Next, the reading
skill refers to gain information from all the textaterials the teacher provides to the
students. Children will soon be able to distinguitierent kinds of readings and
will use important techniques such as skimming scahning. Moreover, with this
skill, students learn to give personal opiniongaky, students will provide physical
evidence of their performance through writing.
Learners

Learners are the most important component in t#wieg system and they are
the main reason of the learning process. TokuharB80) believes that although
children, teenagers and adults nearly have the &aane size they learn in different
ways because everything around their learning enment differs: their peers,
methodology, materials and personalities. Litemtdemonstrates that if students
are exposed to a second language earlier in tlfeir they will attain better
proficiency than others. Hence, according to thithar, the methodology teachers
shall use with children is going to differ from thased with teenagers or adults
because of the factors mentioned before. In thisse, Saville —Troike (2006)
declared that after the first years of life, thamiam brain loses its plasticity. That
means that the function of the brain that uses howearn a second language

properly becomes less flexible to acquire knowledgeer.



Furthermore, Eckes (1990) also believes thildren learn differently from
adults. For example, children accept whatever ucitsn the teacher may give with
more flexibility, as they are less ashamed thanltadabout making mistakes.
However, in terms syntactic and morphological depeient, the older group has an
advantage over the younger one as adults haveapmdehbstract thinking.

Saville-Troike (2006, p.86) share thptnion when they affirm that “Other
advantages that younger learners may have are begsginhibited than older
learners and having weaker feelings of identityhwieople who speak the same
native language”. This author also mentions sefeinces in learning. He says that
females work better with verbal fluency and at memation of complex forms
while males organize information better in comgositand speech.

Motivation is another factor that coulfferentiate the success a learner may
have when learning a second language. Tokuhan@®)lieves that motivation is
“a personal desire” that will push a person inte tearning process according to
his/her personal goals. She affirms that this dgviorce called motivation can come
from different sources: internal or external, amd positive or negative forms.
However, she emphasizes the most on the positiderannsic motivation the child
can have at home with constant parental supporbouf this topic, Marzano,
Pickering and Pollock believe that “abstract, syhtbeecognition is more tangible
than tangible rewards”. They base their opinionseweral studies that proved that
verbal praises expressed at the right moment wdrereely influential in students.
In this aspect, Woolfolk (1980) supports what MazaPickering & Pollock call
abstract, symbolic recognition. Woolfolk calls iibtrinsic motivation” which is what
a student obtains after feeling motivated to penfeome activity merely because of

the pleasure found in the activity itself.
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Learning styles

The use of different ways of learning traiow students to develop and reach
the objectives they have to improve their learnimgcess. Woolfolk (2007) states
that there are two learning styles or learning gnexices: deep and surface
approaches. The first one is based on understarstinge underlying concepts or
meanings and, the second, on memorizing the leqarmmterials, not on
understanding them. Both styles have different typmotivators that act as triggers
for attracting students depending on their learrtergdencies. While students who
prefer to learn with a deep approach are happygmntu learn by the sake of it and
do not expect their teachers” or peers” approvalhav well they work, students
with a surface approach are motivated by extesmlds such as grades or rewards
and they need the others “approval.

On the other hand, Walker (2000), eterthree ways of learning: auditory,
visual and kinesthetic. Students who learn mooenfivhat they hear are auditory
learners, which means that they like to read an m@ problems in school. These
types of learners like to read out loud: they asedywhen they have to explain
something and, they obtain outstanding oral repMisual learners are those who
need a “mental model” they need to see things. elemr@phic models are one of the
instruments they need to learn properly. Theseéza prefer quiet spaces to study
and some time before understanding what the teastexplaining. At last, learners
who learn through movement and touching are kimdstHearners. This type of
students needs to move: stand up, change placesytgmle and so on. They also
enjoy drawing, modeling and playing sports. In otrds, they require all the

activities that allow them to use their tactile sen
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Furthermore, information is stored in tieenporal lobe in the case of the
visual mode; in the occipital lobe, in the visuadae and the kinesthetic information
is processed and stored as Walker (2000, p.17) Satythe top of the brain in the
motor cortex until permanently learned, then #tisred in the cerebellum”. Besides
these two approaches, Woodwart (2001) states #rgbhery learning will enable
students to know things or concepts before theysare or happen. According to
Woodwart, periphery learning is also known “as ursmous acquisition, natural
learning and learning by osmosis”. This means witout making any effort, at
play-time or in resting time environment, childrevill learn better. The same
happens with certain type of supplementary matevitdd which students are already
familiar. After children see it once, they will hdla it easily. In sum, when the
method employed considers the learning style, It wspeed up (learning) and
improve the acquisition of the four skills”.

Teaching techniques

Teachers should then think about centeags to satisfy their students needs,
especially those of children. Also, they are inrgeaof creating an environment in
which children can develop their abilities based their intellectual needs.
According to Freeman (1998), the best way to d by teaching them first the
whole, as the sum of the parts. Freeman (1998) &%, “The whole provides an
important context in which the parts are naturadimbedded”. In order to
accomplish this, teachers should know how oral\aritten language is developed.
Next, they should concentrate on context (whichthe whole) and, at last on
organizing curriculum through big clue questiordedi by supplementary material.

Additionally, Jones (2007) suggested tieachers should participate more as

facilitators rather than as instructors when classe organized as student-centered.
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The reason behind student-centered education isirththis type of environments
students interact among themselves with greateeotscooperation and willingness
to help each other, when working in pairs or irgéargroups or even as a whole
class, than in a teacher-centered classroom. liti@udhe teacher is available at all
times and will help with advice whenever it is reqd. The facilitator will also be in
charge of checking the students’™ needs in ordéadititate their work in their own
learning pace. In that way, student’s self-esteglirbe raised helping them become
confident learners. Consequently, this technigueeiry practical for teachers and
very enjoyable for children.

Furthermore, Watson (2006) mentions bezapeutic value of humor when it
is applied inside the classroom. It can help indig a warm atmosphere, relieve
stress and establish a better teacher-learnerorgdhip. Class clowns are needed to
provide laughter and cheerfulness to the humant.spiResearch indicates that
incorporating humor in pre-learning material magrease learner’s knowledge and
students” openness to new information.

Different contexts for teaching

Another factor that must be taken iat@ount in the learning process is the
context where students are involved. The literatendewed quoted reports that
teachers should generate a healthy environmentder do feel comfortable inside
the classroom. Furthermore, Rothstein and Trun{B0I08) talk about orchestration
that refers to the warm, positive atmosphere stisderay experience during the
learning process. Teachers should strive to firrdhbay in the activities that emerge
as transitional ones and help students move froensabject to another.
Additionally, these authors say that motivationlwbke learners more committed to

learn and behave positively in class.
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DePorter, Reardon and Singer-Nourie (198190 refer to orchestrating a
positive classroom context when teaching and legrniThey mention four aspects
of the stage of learning: atmosphere, foundatiawjrenment and design. When
talking about atmosphere, DePorter, Nourie and dearefer to the need for a good
relationship between teacher and students, to égactand students™ optimistic
attitudes in the classroom and towards the langubhge will be taught. About
foundation it means a set of values, agreementseapdations that will apply to the
classroom community.  The third concept mentioneg these authors is
environment, which refers to the way the classre®@arranged. Then, they mention
design as a factor that refers to the way the &aagkes his or her knowledge in
order to transfer it to the students.

Walker (2000, p.1) also agrees with Rigtinsand Trumbull when he says,
“environment is so important that none of the ottemhniques discussed will be
effective unless the issues of enrichment and stipgpe addressed first”. It is
important that teacher can make students feel edlaxhen asking questions and
communicating their thoughts and feelings. Henhe, dlassroom atmosphere shall
be full of respect for everybody to experience asseof community where all
learners can increase their success and sharthibthiers. Furthermore, Walker also
states that there are three types of environmeirderthe classroom community that
include the physical, social and personal envirameT he three of them refer to the
setting the teacher creates inside the classrdoenway it is arranged, the teacher-
student relationships, and the personal attitucesived.

Supplementary material
All researchers agree that using teachidg in the learning process enables

students to become confident along their schoel llthat is why teachers need to
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look for sufficient sources in order to accomplibleir tasks. Hence, supplementary
materials become particularly significant in thedeing and learning interaction.
Gower, Phillips and Walters (1995) refer to somehaofse teacher’s aids instructors
should take into account after drafting their cleessrning objectives. For instance,
the board is a typical classroom aid that teaclkars count on. Because it is so
useful, nowadays it is a white board that facéigatvriting and erasing information.
Each teacher has his or her own methodology ingerhusing the board. Another
aid that these authors mention is the overhea@gtanj, which is becoming a popular
support tool for every classroom. It has many athges that will help the students
understand better the information the teacher yigdrto convey. In addition,
Gower, Phillips and Walters talk about the viswats used by teachers to create an
effective learning environment when introducing nemformation, like new
vocabulary words: when setting a scene for rolg-pla when handing materials to
the students to begin a debate.

Murphy (1990) also adds a descriptionotifer teaching materials such as
cassette recorders, video recorders, computershandourse textbook. All of them
are teaching aids on which experts have to makeésidas of use based on the
previous analysis of their teaching situation. [Eaample, when deciding on a
course book, the teacher must have some altersatiepending on the lesson.
Moreover, according to Murphy, other supplementagterial on which the teacher
can count is a “resource room” that every schoolukh have. This room shall be
opened not only for teachers but also for studeiits require certain materials or
need space to work.

Inside this teaching and learning settimgtructors have many options that

will help them facilitate their work in class. Eek and Law (1990) offer other
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alternatives from which teachers can choose butildhiny not to overuse because
the learning process may be negatively affectedkeE@nd Law state that using
games with children can set up a context for szamg and reinforcing language.
Students feel relaxed and participate when thay &iglay, as they feel motivated.
The same happens with songs and rhymes: both fasstate of joy for working
while learning intonation, stress and pronunciation

Furthermore, Walker (2000) considers theachers should incorporate
technology in their classrooms because it has tiengial to motivate new student
generations. Walker (2000, p.71) adds a good qesmmi of this experience by
stating “Technology is the tool that will lead tivay to make education equitable for
all students, regardless of their background. Tdraputer does not see race, wealth,
gender or believes It is a great equalizer”. Wéthnology, every student will have
the same opportunities for learning; thereforengidiechnology will improve and
increase access to education and will optimizesobesn experiences. This process
shall not be limited to the classroom. It shoulthea be opened so students and
teachers could navigate anywhere around the world.

Some studies have been conducted to tigaés the way supplementary
material is used in ESL classes to facilitate tkaching process within the
instructional system. In fact, one of these studesducted by Huang (2009) in a
Taiwanese EFL classroom was aimed at identifyimgwiay teachers used flashcards
according to the students’ level and involvemetne $tudy was applied on students
age 7 to 13 of an elementary school. The methodsl gsnsisted on classroom
observations and individual interviews that allowgathering information about the
use of supplementary materials. Huang found thagtrof the students enjoyed the

learning experience and most of them improved theanunciation. On the other
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hand, this study showed that there were studentsdidhnot improve their skills in
connection to the particular course contents. Tielted the researcher reflect about
the materials that did not fulfill objectives.

An additional study was performed in amband rural areas of Winneba
District inside primary and secondary schools. dswonducted by Adenyaju (2001),
who wanted to identify the quality and types of enitls teachers used for teaching
their lessons. It consisted on a questionnaire oetdbd by experts from the
educational department. They were researching hodv low often teachers use
relevant supplementary materials in their teachirmress. The results showed that
eighty to ninety percent of the teachers were takidvantage of what was available,
arguing that students comprehend easier when tesacised them. The study also
demonstrated that instructors were using applicaideerials for teaching. Those
materials usually included boards, textbooks, adgécts and charts. Consequently,
this research comes up with some recommendatioos as providing training
programs for teachers in order to improve theich&zg skills by increasing their
general knowledge and orienting them to use supgphany materials. Another
recommendation indicates that instructors shoufzthes the use of technology with
their students. Therefore, schools must replacgaded material with state-of-the-art
material.

Within the same context a similar studysvearried out by Peacock (1997). It
was applied to two beginner-level classes at a ISd{arean University EFL
institute. Students were 20 years old (18 maleslanfémales). The purpose was to
identify the way motivation either increases orréases when authentic materials
are used for teaching. Data was collected frorntwelass observations, while

teacher alternated the materials between authantcartificial ones, and students
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worked in groups of three. To implement this reseaproject, the researcher

designed three data collection instruments: orgutntify learners on-task behavior,

another to evaluate the extend to which the whiaescparticipated and enjoyed it
and finally, an anonymous questionnaire to deteentime degree to which the

material motivates each student. The results stiothat the use of authentic

materials was almost ten per cent more motivatirag ttheir absence and that they
also increase “on task behavior” further than rif materials. Consequently, the

investigator recommended the use of authentic maégevhenever possible. Most of

all, teachers should take into account the wayesttedbehave with all the materials
they use in order to use those materials more oftdme teacher considers that it

motivates and improve students” learning.

Akdemir and Basoglu (2010) did a studpwhthe effect of Mobile Phones
and flash cards at a Public University locatechimm Black Sea region of Turkey. The
purpose was to investigate the way those electrdenices helped students enhance
their vocabulary. In order to perform the studyxtys students from the
Undergraduate Compulsory Preparatory Program vwdeeted. They were separated
in two groups from which one would use compatiblebite phones and the other,
the control group, would use flashcards.

After the required time, the researcloemd that the students who used the
mobile phones increased their level of vocabul@his study also demonstrated that
these students had better achievement levels ligacontrol group. Additionally, the
qualitative analysis showed that students of tfe¢ §roup were motivated by mobile
phones because they proved to be very useful inld@ning process. Although the

results were remarkable, the researcher explahadte study was performed when

18



these students had their final exam. Consequettitgy were highly motivated to
participate in the investigation and did their befébrt in a testing environment.

Nowadays, technology is born with cfeldt they know how to use
everything. Furthermore, in some cases they tedulisahow to use some electronic
devices. Consequently, the use of mobile phonesrfproving any language skill in
children depends on the way the teacher approablekearning process. Children
just need a guide to do it properly.

All the studies mentioned are benefictal society because they add
knowledge to humanity. In this last interestingdstuAl-Fadda and Al-Yahya (2010)
investigated how the use of web blogs promotedcfass reading and post-class
reflections. Five ESL graduate students and nirsetigjware engineering students
participated in this research project. In additiarblogging word-press tool and two
more blogs were created for the ESL course andamthe SW engineering course
were used. Students were supposed to use the fdogeading an article, for
posting questions or commentaries. Then, all stisd@mmceeded to have a discussion
on a specific topic. Next, they were supposed &t geeir reflections concerning the
whole class experience. By using the blog, studemt® able to navigate through
English websites, which facilitated their acquaitiof knowledge in all senses. For
example they learned new vocabulary for exprestivgy thoughts and feelings.
Finally, they felt motivated to read articles, wiijgromoted this type of interaction.

After the research was performed, Al-Radad Al-Yahya showed that the
students had prior knowledge of using blogs andad easier for them to accomplish
the different tasks. This added a sense of suctesthe research because it
encouraged students to participate more in presc¢keding activities and post-class

reflections. Even though the study was succesdfal researcher shared some
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recommendations that include the following: theckea should be more involved in
checking the way students work in their activitiemyd the level of reading
assignments and time assigned must be appropoiakeainers to develop tasks.
Results showed that -in all cases- thgpkmentary material used by the
researchers changed the learner’s attitude andvioehend raised their degree of
motivation towards the learning process. These vatiee materials stimulated
learner’s attention, which in turn raised studeattipipation inside and outside the
classrooms. Furthermore, teachers learned to wesendterials available for their
teaching activities in appropriate ways, for exampd clarify and reinforce what the

instructor is teaching.
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Results
Qualitative tabulation

Chart two: Pertinence and appropriateness of tipplementary material used to

teach children.

Variable

1st class

2nd class

3rd class

4th class

5th class

6th class

7th class

8th class

9th class

10th class

Indicators

Pert.

Approp.

Pert.

Approp.
Pert.

Approp.

Pert.

Approp.

Pert.

Approp.
Pert.

Approp.
Pert.
Approp.

Pert.
Approp.

Pert.
Approp.

Pert.

Approp.

flash cards

power point
presentationg

maps

pictures

charts

handouts

posters

word cards

Visual

white/black
board

songs

dialogues

stories

Audio

tales

Audiovisual

videos

movies

documentari
es

Realia

objects
(toys, plants,
fruits)

Online

websites

Author: Ma. Cristina Gandara
Source: 4 (8 years old approx.) grade
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Chart three: Pertinence and appropriateness osupelementary material used to

teach children.

Variable

1st class
2nd class
3rd class
4th class
5th class
6th class
7th class
8th class
9th class
10th class

Indicators

Pert.
Approp.
Pert.
Approp.
Pert.
Approp.
Pert.
Approp.
Pert.
Approp.
Pert.
Approp.
Pert.
Approp.
Pert.
Approp.
Pert.
Approp.
Pert.
Approp.

Visual

x
x
x

flash cards X
power point
presentationg
maps X X
pictures
charts
handouts X X| X
posters
word cards
white/black X | X X X X| X
board

x
x
x
x

Audio

songs
dialogues
stories
tales

videos
movies
documentari
es

Audiovisual

objects
(toys, plants,
fruits)

Realia

websites

Online

Author: Ma. Cristina Gandara

Source: 8 (9 years old approx.) grade
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Chart four: Pertinence and appropriateness of tipplementary

teach children.

material used to

Variable

1st class

2nd class

3rd class

4th class

5th class

6th class

7th class

8th class

9th class

10th class

Indicators

Pert.

Approp.

Pert.

Approp.

Pert.
Approp.

Pert.

Approp.

Pert.

Approp.

Pert.

Approp.
Pert.

Approp.
Pert.

Approp.
Pert.

Approp.
Pert.

Approp.

Visual

flash cards

power point
presentationg

x
x

maps

pictures

charts

handouts

XX

posters

word cards

white/black
board

Audio

songs

dialogues

stories

tales

Audiovisual

videos

movies

documentari
es

Realia

objects
(toys, plants,
fruits)

Online

websites

Author: Ma. Cristina Gandara

Source: 8 (11 years old approx.) grade
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Chart One: type of supplementary material useédolt children

Quantitative tabulation

Variables Indicators Yes No
flash cards X
power point presentations X
maps X
Visuals pictures X
charts
handouts X
posters X
word cards X
white/black board X
songs X
dialogues
Audio stories
tales
videos
Audiovisual movies X
documentaries
objects (school supplies, persopal
Realia belongings,) X
On line websites X
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Chart five: Frequency of use of supplementary nieter

Variable [ Indicators QA grade & grade & grade Total %
Frequency | Frequency| Frequenc
Flash cards 2 2 6.67%
P.P.Presentation 2 1 3 10%
Maps 1 1 3.33%
Pictures 2 2 6.67%
Visual Charts
Handouts 2 2 2 6 20%
Posters 1 1 3.33%
Word Cards 1 1 3.33%
White board 2 3 2 7 23.33%
Songs 1 1 2 6.67%
Audio Dialogues
Stories
Tales
Audio Videos
Visual Movies 1 1 3.33%
Documentaries
Realia Objects 1 3 4 13.33%
Online Websites
Total 10 10 10 30 | 100%
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Description, Analysis and Interpretation of Results

In this section, important data has beeralyzed through the scientific
methods indicated in the theoretical backgrourtdndudes the analysis of the way
different kinds of supplementary material are ubsgdteachers, during the thirty
observed classes i"45", and &' grades. The procedure was designed to describe
how well the teachers used visual, audio and aigliaV materials; realia and online
materials during their English classes by idemifyi their pertinence,
appropriateness, quality and frequency and thraliglapplication of qualitative and
quantitative analysis.

In the first place, pertinence referste importance of the material used in
relation to the content of the class; second, gpjateness explains whether the
material is consistent with the student’s levehdHly, quality describes the design
and elaboration of the supplementary material. Wébards to the quantitative

analysis, it shows the frequency of use of suppiearg materials.

Qualitative Analysis

A qualitative analysis is used to deserihe supplementary material and
comprises eighteen different indicators that astusted in the charts. This type of
analysis will help explore some characteristicdudmg pertinence, appropriateness
and quality.
4th Grade/8 years old

Handouts

In the first class observed, the teacher used hasdath a variety of pieces of
information related to fairies. The name of thestes was “my fairy tale” and its

purpose was to expose students to fairy tales awe them focus on different
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aspects that needed to be considered later indlirwriting. The week before, the
teacher had read some tales to her students, gdddehad the opportunity to take a
look at the books.

For this lesson, the handout that theieahad prepared was appropriate for
the children’s age and level of understanding bgeduastructions were clear and
there were also drawings that guided them to cribesie own fairies. Furthermore,
the students had to complete sentences, connexd alel finish the story. For this
activity, students worked independently. Then, tekgred their writings with other
classes. Handout's quality captured student’s attenbecause they were well
organized, had white spaces where children carewaiso they could colored the
different drawings.

In the fifth observation, handouts watso used to reinforce the students’
narrative writing and the strategies involved ieatmg the beginning, middle and
end of the narrative. The name of the lesson wearfiing to be creative”, and the
material prepared by the teacher consisted on bjéde to improve narrative
writing. Compositions were read in turns by thedstts, with pauses to clarify some
concepts and to give examples of topic sentenedajlsland concluding sentences.
The teacher also provided the students some linkiagls to help them with the
process of creating paragraphs.

The teacher divided the class in paipsthait students could start working on
some examples of paragraphs by following the dwastprovided in the handout.
While they were working, the teacher was movinguatbthe class to see if they
needed additional information.

The material was appropriate becausklreim felt comfortable with it and

they stayed on task. These handouts were well trg@dnhad bullets, only one font
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and a clear uncluttered layout. The students meetidhat it was not so enjoyable to
work with the handouts, but acknowledged that thaterial helped them reinforce

what the teacher had taught. Appropriateness wssrobd when one of the students
asked for some information and another classmateuicted him on the way the task
had to be completed.

The researcher considered that the Waytdacher organized information on
these handouts created a more positive attitudartb¥earning while students were
developing their ability to find pertinent infornat quickly. In addition, in the
researcher’s view, the handouts reinforced vocapalad writing skills.

Posters

In the second observed class, the teacher used saved-related posters in
order to introduce the lesson “let’s make a tngfiere the objective was to introduce
new vocabulary through planning an adventure wi@ tdestination of the students
choice. Then, the student had to create a postegrisging the trip. Also, new
vocabulary with meanings was included throughoetgbsters and the children were
able to use those words in sentences. To accomppieskasks, the students counted
with many travel magazines gathered from diffeteantel agencies by the teacher.

The posters students had to make forlélsison were covered with images of
adventure activities and pictures of some not somon destinations, to get students
involved and interest them. Hence, students workeatively on this task at all
times. Students were asking questions, movingrateo find information, talking to
each other and so on. Watching these children wenkg different learning styles
while accomplishing the teacher’s objective wasrn@sting to observe.

The material used in this class was @gmpate for the children’s age and level

because it was clear and full of visual stimuli.eyhshared the material and felt
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excited about creating their adventure postershé&end, they had the opportunity to
present it to the class and hang it on the ceipéib. To carry out this task, the
students needed three class periods. The teaeherefy proud of the students’
work. Elaborating posters is something childrerdiko do, so that she had planned
this activity several times during the year.

Pictures

For the following class, the third one of a se¢ thacher had asked students to
bring pictures of the different rooms of their hesido the class in order to make a
house-sale advertisement as they were supposed tooking to another country.
The name of the lesson was “I am a real state pérsmd the objective was to
acquire new vocabulary.

Before the students started to desctibe houses, the teacher had written ten
new vocabulary words on the whiteboard, with tineganing and a sentence with the
words. Then, she proceeded to check the sentendésitsstudents were able to use
them later in their task. As soon as students vetethe new vocabulary, they were
ready to use their pictures to complete their disemnent.

Pictures motivated students to use nesalolary words and to work actively
during the entire period. In addition, this matehalped the teacher to present each
stage of the lesson smoothly. Students considdrad making an advertisement
using their pictures was fun, because they werg@yhap show their houses. The
researcher considered that teacher was very ceeatien planning this lesson and
the expectations were fulfilled.

Another lesson in which the teacher usietlres was the eighth one. In this
class, the teacher asked the children to bringctuna of their brothers, sisters,

parents and grandparents. The aim of this lesson tevareinforce speaking by
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preparing a description of their families includimdpat they do for a living, their
hobbies, their favorite food, etc, and presentitiiemation to the class. The name
of this lesson was “the people for whom | carertiuest”.

For attaining the goal of this lessom, tBacher prepared a short interview with
five questions that her students were supposegkdaaeach of their relatives. The
students wrote the answers on their notebooks aed that information to work in
class; their teacher guided them to put their ideasder and she also provided them
a set of connecting words to work.

Children felt motivated with the intervieand also with the way the teacher
went about to meet the aim of the lesson by planp@nsuitable task. Student’s
opinion about this material was very positive beseathey felt proud when referring
to their family; at the same time, the teacher th&dopportunity to get to know their
families better.

On both lessons, pictures reinforceddetis’ learning styles. Researcher
found that children received and processed infaomathrough their senses and in
that way, they increased their academic achievement

Realia (toys)

In this next observed class, the teaasted her students to bring a toy of
their preference. Boys brought helicopters, sofdi@nd racing cars whereas girls
brought mostly dolls. The objective of the lessaswo reinforce their speaking skill
by asking her pupils to create a short speech em thy and present it in front of
their class. The teachers” decision was great Bedaer students were stimulated to
bring their toys and they started to work on thekial'he name of this lesson was

“my favorite toy”.
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The teacher told her students to talaok ht the list of adjectives that she had
hanged around the class and make sentences thid describe their toy. Their
performance was supposed to start with a greetiriiget audience. Then they should
start the presentation. Asking the children to ¢piio class something they like was
very appropriate for their age because it motivatezin to be very expressive in
front of their classmates. Children loved this tesas it was an opportunity to play
with their toy inside the classroom. The researdbend that this was a productive
way to achieve positive results from students. Mdgshem were able to understand
the material in order to complete the task.

Audio (song)

In the sixth third-grade class obsentbd,teacher used a song for reinforcing
fluency in the students. The name of the lesson“wekbw submarine”, that was the
song the teacher chose to fulfill her objective.

For that particular class, the studenwsrked in groups of three in the
computer room. There, they conducted a search in Yobe to find the song
“yellow submarine” with its lyrics and copied it dheir notebooks. Then, back in
the classroom, the teacher asked them to statirayesshort choreography in which
they had to sing and dance. This took place indlass-hour periods.

The children really enjoyed this lessdhey liked popular songs as the one
the teacher had chosen. They continued to singdhg even during recess time. The
topic was appropriate for this level and age, amwdis easy to read, understand, and
learn. The researcher realized that when leartiingugh songs, students enhance
their pronunciation, rhyme, and some grammaticaelcsires while in a relaxed

atmosphere.
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Whiteboard

The topic of this sixth observed class was “leagrabout possessives” and the
teacher’s goal was to practice and reinforce tleeaigpossessives in sentences. For
accomplishing this, she used the whiteboard to @age her students to complete
some exercises she had prepared in advance ananededed on the board.

While she wrote the answers on the boah#&, explained the use of these
grammatical forms. Hence, students had a clear mfethe way to solve the
exercises. These examples helped students wotkeimtéxtbooks while the teacher
monitored their work. Students felt more confidémicause the teacher used the
material in an organized way and used an adequetewriting size. Therefore, the
teacher captured her students” attention with sieeofi the whiteboard.

There was another lesson called “tryimal fme” where the objective was to
learn how to look for similarities and differencd$e teacher used the whiteboard
again to write down a comparison chart of two cba from a story the instructor
had read in the previous class. This was the teloslerved class.

The teacher drew the chart before thdestts arrived to the classroom. The
chart was well designed, with four different colaad clear handwriting. She
divided the class in groups of three students wlevewasked to start writing
similarities and differences between the two characof the story on a piece of
paper. After fifteen minutes, she called the stisleme by one and asked them to
give their answers. She proceeded to write thethemoard.

This exercise made the students realizadeach person has a different point
of view and appreciates life situations in diffaremays. The way the teacher
presented the lesson was suitable to her studiemal and stage of maturity. She

captured student’s attention because everybodynea®sted in participating.

32



The researcher noticed that the fourtdg teacher used the whiteboard to
have her students process visual information mifeetevely. For accomplishing her
objectives, she combined an effective whiteboaebs@ntation with an enthusiastic
delivery of information that captured the studemt$éntion.

Word cards

In this ninth observed class, the material usedHt lesson was word cards
the students had made the day before in orderactipe vocabulary related to the
different things that can be found in the jungletdwanimals, wild plants, animal
sounds, tribes, trees, etc. The teacher managedotivate children to construct
several sentences with these words. The topiceofedson was “getting to know the
jungle” and the objective was to practice the nesabulary.

To accomplish the class objective, tteeier divided the class into groups of
four students and asked them to read the vocabwargs. Then, students found
word meanings in a dictionary and wrote a senteficeeach word on their
notebooks. After that, they had to pick their fdugst sentences and read them in
front of the class. Finally, the teacher wrote stud” sentences on the board so that
everybody could see them.

The topic of the lesson was new for thelents so the words used to prepare
the word cards were interesting and appropriataifeir age and level. In order to
use these word cards again, the teacher motivagedttidents to decorate them and
later she laminated the material. At some poing thacher asked the children
whether they had visited the jungle so studentsthaepportunity to talk about their
experiences and practiced the new words. The stsidparception of this material
was positive, because they participated and prorexlithe new words frequently

during the class.
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Learning styles

The observations carried out in fourthdg showed that the teacher used a
variety of supplementary materials in order to cdesthe different learning styles
of her students. That demonstrated her concerndiostantly motivating children in
their learning process. For visual learners whaosting to Walker (2000), need
mental models, the teacher created several apptepgarning opportunities. The
different strategies the teacher used improvedr theademic performance and
showed that she counted with many hours of prafessitraining. Also, she was
conscious about what her students needed so as #ffdctive with her teaching
strategies: she used materials that stimulatedsthieéic, visual, tactile and auditory
students.

5" Grade/9 years old

Flash cards

The teacher used flash cards appropriately duhrgyfirst observation of “a
problem of mine,” in which children were supposedlihare a personal issue and talk
about abstract concepts. Students were told todirfidsh card with a picture that
represented their feelings at that precise monigmns material helped them speak
fluently using new vocabulary while expressing eliéint types of emotions.

For that lesson, the teacher used pistafepeople and cartoons that showed
different kinds of emotional stages that were das\the students to compare with
their feelings at that moment. She also chosenibst important emotional concepts
so children would not get confused in face of toangnconcepts. She divided the
class in groups of four students who would shateom with several flashcards.

Children were supposed to check the whole set &idgme. Then, they proceeded

34



to talk inside their group and, later, in a “comntyrtircle” where everybody had
the opportunity to share their feelings.

The flash cards had the picture on ode sind the abstract concept on the
other side. Furthermore, they were printed in Hrigblors and were laminated in
order to capture the children’s attention. Studbatsa good attitude and were ready
to participate actively.

Flash cards were used for a second tim#he fifth observed class to teach
the use of adjectives in written compositions. Tigective of the lesson was to
teach the usage of a grammar structure both iniffnghd Spanish. These materials
were wisely used because the teacher had previaugbnized her activities and
materials. Adjectives were displayed on flash casfiglifferent colors and with a
readable font size. Students were supposed toaraband sit in a group of desks
that had a sign of that color. In that way studevdsld work in random groups.

When everybody was sitting on their ndacps, students had to start working
on making four different sentences using their edjes. Also, they had to try to
relate all the sentences to a common topic. Né&ety twould put them together in
order to make a short paragraph. After they hadHed, they identified word order
difference in English and Spanish. Later, they stidheir work in front of the class.

Students showed interest in this lesdoallatimes because everything was
well organized and there were enough flash cardev¥eryone. They commented
that they liked the way the teacher used this natand the possibility they had to
work with different classmates.

In both cases, flash cards were usedogpptely in accordance to children’s
age and level. The cards also showed pertinencelation to the objectives of the

lessons. Being able to observe these two classestha researcher different ideas
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about creative ways of using that supplementaryer@t Flash cards have the
potential of stimulating every student, especitiiyse who are visual learners.

Power point presentation

In the second observed class, it waerasting to attend a power point
presentation about “Native Americans: cooperati@mning activities”, where the
objective was to learn the way these people leespansibility with respect to their
community. Students had to understand this infolonaand establish differences
between Native Americans” with life style and thaivn. Finally, they had to make
several presentations in front of their classmates.

There were twenty-four different sliddgtt were projected in front of the
class. This slide presentation showed several sluhat men and women were
supposed to undertake inside their community ineoitd exercise responsibility.
From the different activities students observedythad to choose at least three, and
relate them to their personal lives.

The slides were appropriate, easy to rstded and children were able to
figure out easily what the natives were doing. €heere two or three points per
slide, only with key words that children will rember easily. Colors and font size
were also well selected. While each slide was piteske teacher explained it to the
class and asked questions for everybody to folleimformation. At the same time,
children had to write down the ideas they considéney would use for their work.

The second time the teacher presentextsoh with the support of a power
point presentation was during the sixth observedscl He had prepared fourteen
slides to improve the use of the past tense intewitcomposition. Students

demonstrated that they understood the conceptsnbwering questions and by
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explaining the use of structure to other classmald® topic of this lesson class was
“let’s see how irregular verbs change in the pasid”.

The slides were very well designed. Tifermation was clear and the teacher
used a variety of regular, action verbs in past prekent tenses. He also had
sentences written in the present tense and hadrggi¢ghange then into the past
tense. Then, he asked a couple of students to agtntence on the whiteboard and
checked it for mistakes.

Next, he asked the students to idenktié/verb in the sentence and explained
the meaning of a regular and irregular verb in.adidition, students had to explain
the uses of complements of speech that could help support their sentences, such
as complements of time (yesterday, last week,nasith). All of this information
was on the slides so the class was fully interaciind students were participating by
asking and answering questions.

Powerpoint presentations are used bghexa because they are a neat way to
present information and an easy way to carry datan fone place to another. The
researcher considers that the teacher used tlwaroeswisely with a proper amount
of information that stimulated especially visuatauditory learning styles.

Handouts

In order to review different parts of epk such as nouns, adjectives, pronouns
and verbs the teacher presented a short storydcdllee princess and the pea”. This
was the third observed class. It was presentetdamdouts that explained the
importance of the parts of speech the way to pemnthogether in order to make a
sentence and the way to identify them on a texthEstudent had his or her own

material to work.
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The organization of the material was appate. For example, the information
and the story were consistent with the childremjes and language level, thus, they
participated actively in class by generating idessl discussing issues, which
reinforced their knowledge about parts of speedaist,Fstudents had to read the story
silently. Then, they had to identify the differguarts of speech by using different
colors. Next, they prepared a chart classifyingdsounder different categories for
parts of the speech.

This lesson introduced more detailedrnimfation than that a teacher can write
on the whiteboard. After reading the story and oizjag the words in a chart, the
students had to create their own story using thedsvthey had found. By counting
with this material, children found this task easi€he teacher was always giving
support to his students, moving around the clagisnaonitoring that children were
working.

Handouts were also used in this gradeitdorce prepositions of place. This
was the eighth observation to fifth grade and tbgdive was to learn how to
establish a relation between two or more partspafesh using prepositions. The
handout given to the students was clear, had plehblank spaces where children
could record their notes, and included step-by-stegtructions to solve a ten-
sentences exercise.

The teacher began his class by introdutie prepositions that were on the
handouts and started making some suggestions onheywcould be used. Then, the
students were told to take turns to read the amditi information on the use of
prepositions and made brief pauses for the correlipg teacher’s explanation.

Finally, children worked in pairs, to learn the cepts on the sentences provided on
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the handouts, by taking turns. The researcher derei that this activity was carried
out successfully because of the way the supplementaterial was designed.

Whiteboard

In the fourth observed class, the teacher introdiube present continuous
using the whiteboard. The objective was to praciice understand the verbs in this
tense. At the beginning, he asked the studentgltchim some action verbs and
wrote them on the whiteboard. Then, he called destuand told him to jump. While
he was jumping, the teacher asked the class: “Whae doing?” And the class
answered “he is jumping, dancing, crying, runniet;” according to the action
performed. Complete sentences were written on tadoso students were able to
visualize the way the verb changed in the presantirtuous.

The teacher used the whiteboard to catch the attent the class and also to
motivate students to participate actively in thee u&f the present continuous.
Students were actively participating by raisingirtheands and answering the
questions. The way the teacher used the whitebmasdappropriate so that when he
used this visual aid, he elicited the responsasstudents. Kids felt confident when
they saw their teacher using the material in arammed way, writing neatly, and
using an adequate size in his handwriting.

In the next class the teacher used thtetard to present the new vocabulary
related to the unit Our Pets. The purpose of teede was to reinforce vocabulary
already known and to add a new set of words relaigoket care, the food and the
environment pets need to be healthy. The teacheedthis class drawing a chart on
the board and filling it with students” answers @wbthe animals that can be
considered pets, those who can live close to huraadghe kind of food and shelter

they require.
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All the answers were written on the lgbar suitable handwriting size so
students could copy the chart. He used differembrsofor each animal so that
children could identify information easily. Thisvemth observed lesson was very
interesting, suitable for the student” age, anditifi@mation it provided was easy
and fast to acquire. Finally, the teacher askedtudents to write one sentence with
six of the new vocabulary words and share it with tlass. Children were making
suggestions, generating ideas and making connecioall times.

For the tenth observation, the teactlsduthe whiteboard again to practice
subject and verb agreement. In this class the mlajective was to understand the
correct use of verbs in relation to the subject. &taining this goal, he used some
pictures of people alone, in pairs or in grouppictures of animals or things. Those
pictures were attached to the left side of the th@and the teacher asked the students
to name some verbs and write them on the right siddter that, he explained how
verb agreement works to attain grammatical meaning.

As additional practice, the teacher astkedstudents to write three sentences
on their notebooks using the pictures and the véréiswere on the whiteboard and
share one of the sentences with all the classhéatt ihoment, teacher wrote on the
board only the subject and the verb; then, he vesdewith the class whether it was
correct or not.

In conclusion, it was observed that thatenial was appropriate for the
children’s age and level because students wereipating and communicating their
creative ideas. The class also showed enthusiasile wiorking because of the

manner the teacher was handling his voice, bodyuage and eye contact.
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Maps

In order to encourage the students to improve gpaking skills, the teacher
presented a lesson called: “lets spent some timbkeabeach”. To accomplish its
aim, the teacher designed a very well designedah#pe country with several cities,
highways, dirt roads, short cuts and small townsl, lsanged it in front of the class.
The task was to come up with a simple role-playbken two students who decided
to go to the beach.

The map that the teacher designed was ee&gtive and appropriate for his
students because it could easily catch their attentith its colorful design, its many
drawings, names, distances from place to placeyathdother information.

Students were able to move around thesc&earching for information that
would help them act out their role-play. Then, theyl some time to practice the act.
They were asking questions, expressing creativasidend exploring different
options. Finally they presented their projectd@irt classmates.

Learning styles

In relation to the learning styles studehave, the teacher managed to use
auditory, visual and kinesthetic styles so thatoélhis students felt stimulated and
the teacher was able to improve the learning psod#ile he was using flash cards,
or power point presentations, white board or médyesorganized the activities in
various ways so that every student would be lisigrand learning through active
participation.

In that way, the teacher was organizimg classes as Walker (2000)
suggested in his studies: in relation to learnibdes, namely to the kinesthetic
mode, by which learners need to be moving, changlages and modeling. In this

case, students had the opportunity to do someit@esivsuch as role-play, reading
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aloud, map drawing, slide watching and so on. Tddeg had the opportunity to work
with many types of objects so their senses wereustited and they felt alert all the
time.

6" grade/10 years

Realia

In this first observation, the teacheedithree collections of objects that were
placed in three different bags. These objects welated to specific places: the
beach, the mountain and the jungle. Her objectias t@ make her students write a
short story by using these objects students pmk fone of the three bags. The name
of this lesson was “describing a situation”.

She divided the class into three grougsgave one of the bags to each one of
them. The students had to find a place inside ld&smwom, take out the objects one
by one, and analyze them without making any comrembise. Next, they had to
make a list of those objects on their notebooksrahgned to their places in order to
begin writing about them objects in a specific aiton.

The way the teacher organized her legsgmvery appealing for her students.
They kept on task at all times and they felt mdgdabecause it was a “secret” thing
to develop. The students were very creative wheting their stories, which were
presented later to the class. The teacher knewhetrabbjective was accomplished
because, as students mentioned later on their y&jrtlee material increased their
interest on the topic of the lesson. Although idifficult for the students to keep
quiet at all times, they behaved properly and afated very good compositions.

Other class in which the teacher usetliaeobjects was on the seventh
observation, where she also prepared three bafsavabllection of objects, but this

time they were related to a specific time in huniastory: the cave man, the
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crusades and World War Il. As they had reviewed esainthese aspects in social
studies the students were ready to recognize thtgsets.

In order to implement this exercise iway slightly different, from that in the
abovementioned exercise, the teacher prepared watidsyumbers (1, 2, 3). Then
each student picked a number and went to the bmgtiaat number. The bags were
located in three different places in the classrodhen, they proceeded to open the
bag and decode the meaning of those objects. ¥irtaky made a list and started
writing their story.

Similarly to the first time, studentdtfmotivated to complete this project so
the task was appropriate to their level and age. @dme of the lesson was “the time
line” and the objective was -once again- to reiogéodescriptive writing.

There was a third observation in whioh thacher used objects. This time, the
teacher used plastic bottles to teach her studemsite a message. Her aim was to
encourage her students to be creative and usedgadbe best they could with well-
elaborated grammatical forms. The name of the res&s “sending a message in a
bottle”.

The teacher told her students to imagfae their ship sank and they had to
swim to an island. In order to be rescued, they toadrite a message and put it
inside a bottle. The message should include datthein identity, the place where
they were going and the place where they begam thei Also, it should contain
information about the place where they were, ithate, the animals they had seen,
the type of vegetation and the way they were surgivFor carrying out this task
students counted with maps that the teacher hadeldaon the wall since the

beginning of the year.
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The same as with the other two lessornk mialia objects, this one was very
appreciated by the students: it motivated themritevand keep on task throughout
the lesson. All the bottles were put in a big bad @ach student grabbed a message
and read it in front of the class by taking turiike teacher was accurate with her
instructions and provided the information childrequired. As a result, the material
and procedures were appropriate for these studagesand level.

Real objects help teachers to review suyject presented earlier during the
year. Students can physically interact with thearhing by using a “manipulative”
technique that reinforces concepts. Furthermoesetobjects reach students whose
learning styles are sometimes ignored (as kindsthédctile). In these three
opportunities, the teacher was very creative wheking the material.

Audiovisual (movie)

In the next class, a new topic was introduced thinothe movie “The blind
side” which the students had watched a week befund, the teacher aim was to
expose her students to different accents so theat tould appreciate different
cultural backgrounds and learn about the true nmggaoii courage.

In this second observed class, the tedude prepared some questions in order
to test her students” comprehension skills. To nitak®re challenging she split the
class into two groups that were going to competgaim points. Then, a question
was asked and the group got together and selectedstoident to answer it. The
group that had the best correct answer won thetgoin

Both groups were very motivated to anstlierquestions the best they could,
so that their responses were mostly accurate amfucarhe movie, the organization
and the questions were suitable for the studets.nBme of this lesson, “The blind

sight”, kept the whole class busy while the teaaf@rerated good evidence of their

44



creative work. In sum, the material was properlyedisaccording to the class
objective.

The researcher considers that teachaysapvital role in choosing films when
they plan a lesson with a movie. This time, thechhea chose “The blind side” to
expose students to the target language, to diffesettings, facial expressions, values
and principles of life. All of these aspects catphmprove the four skills in learning
language.

Whiteboard

The objective of the reading comprehension class twagrepare the students
for a test. The teacher projected an example etdht that had been scheduled for
the following week on the whiteboard. Then, shecpaaled to solve it on the board
with her pupils.

As this way of taking a test was diffdréiom that the students were usually
evaluated, the teacher planned this lesson toipeattte exercises and to teach them
how to read instructions. After reviewing the saemm@tudents solved the exercises
on the board and had the chance to write them&inrlotebook.

This activity lacked stimuli. However,udents were participating because
they knew that it was going to help them take th&t.tThe following week, the
teacher told the researcher that the students enabtstate had improved and the
teacher noticed that children felt more relaxed mitieey took the test. The way the
teacher organized the lesson and the informatiotherwhiteboard was helpful and
appropriate for the students’ age and level.

On the ninth observation, the teacheduke whiteboard for a second time.
She used it to explain how words were composed. difjective was to identify

prefixes, roots and suffixes and the name of teede was “analyzing word parts”.
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For accomplishing her aim, she had written a lgtn@nty-four words on the board,
the meaning of some prefixes, roots and suffixdsoAthe teacher had obtained
some dictionaries from the library for her studentsse.

She began the class by explaining theesetconcepts and analyzing some
examples with the students. Then, she divided ldm®sdnto groups of four students
and gave six words to each group. They had to aedlye words and identify the
prefixes, roots and suffixes. Also, students hadiite their meanings and create a
drawing that would portrait meaning, if they coukdnally, they shared their work in
front of the class by writing this information dmetwhiteboard.

The words that the teacher presentectstudents were appropriate for their
level and age, because they were familiar with tleenthey were able to analyze
them. All the new information that ended up writtenthe whiteboard was clear and
readable. Students learned how to make connediwmhgxplore options.

sSongs

For this lesson called “properties: mass, volume @ensity” the teacher used

the websitewww.youtube.conto find a song called “states of matter” so ateach

the difference between mass, volume and densitis 3dng had a catchy tune that
captured children’s” attention right away. This wlzes fifth observation.

In the beginning of the class, the teaels&ed the students to use their science
textbook and asked them to read the units by takimgs. At some points, she
stopped the reading in order to give additionall&axgtions. Finally, she projected
the video in front of the class and played the sdkg soon as the kids became
familiar with the lyrics they started to sing itchthey understood the meaning of the

words.
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It is important to mention that Internveds very significant for the teacher to
retrieve the appropriate information. Moreover this specific case, this song was
suitable for the class topic and for the studetdsel. Children remembered the
words easily and were happy to sing it. The resmartound out that teachers need
extra time to plan their classes with originalitystudents can learn.

Nowadays, EFL instructors consider thassibility of using songs for
teaching English because children can practicehrhytstress and intonation.
However, teachers should be very selective whewsihg this material as it should
not have any sign of violence.

Handouts

The teacher had prepared a handout in order totiggaa reading
comprehension lesson. It consisted of two readitigsy can stress affect our life?”
and “planning a trip to the mountain”. There weoeng pictures that described both
readings, font size was appropriate and some pats underlined so students put
more attention. This was the fourth observed chass the students were familiar
with this kind of task.

The teacher gave each student a worksimeestarted reading along with the
class. She asked students to read in turns sotéxi$h were read in a few minutes.
After that, the students had to read again and atswering the comprehension
guestions presented on the same worksheet. Theyelagdnable time to finish the
activity. Finally, the teacher asked the studeatartswer the questions orally for all
of their classmates to hear the answers.

Both readings in these handouts werer @ad included enough information,

which translated into the students’ understanding eorrect answers. The time
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given for each part of the lesson was well caledato that students could finish
their work on time. Everything was appropriate thus lesson.

There was another opportunity in which thacher used handouts to reinforce
vocabulary; it was the eighth observation that wasied out in this grade. The
name of this lesson was “visiting a travel agenayt the target vocabulary was
related to making hotel reservations.

The teacher gave a set of handouts tete€ents and projected them on the
board in order to work together. On the first paitpey were instructed to match a
word on the left with a picture on the right. It sva simple task and students were
concentrated on it. On the second page, the staideat to fill in the blanks. It was
also easy and they were still working actively.dHiy the third page was a dialogue
between a hotel agent and a customer, where tderggihad to follow the reading
while the teacher read it. Finally, they answesethe questions.

The activities were simple and childreartigipated enthusiastically in them,
using the handouts prepared by the teacher. Thisrialreinforced their vocabulary
and reading comprehension skill. The material usad consistent with their level
and age. In this occasion, the researcher corsidiat handouts also reinforced
students™ knowledge on following step-by-step indions. Nevertheless, teachers
do not have to overuse this resource because stubeget to take notes.

Power point presentation

In order to practice some reading and memension exercises with the
students, the teacher prepared a power point pgeggenof ten slides. The name of

the class was “New Orleans, a place to visit”, #msl was observation number six.
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On the first slides, the teacher introetll New Orleans and located it on a
map. Then, she proceeded to give some introdudtdoymation in order to see
whether children knew something about this State.

The following slides were well elaborattl had good quality. They showed
important pictures with new information that chédrwere asked to read by taking
turns. On the last two slides, the teacher predetae true or false exercises and
some questions that had to be answered with compégttences. Finally, the teacher
showed some vocabulary words that had to be mateftedheir meanings. All the
activities were planned to be finished in this péri

To meet the objectives of the last pdrthe power-point presentation, the
teacher divided the class into two groups that th@dopportunity to complete the
exercises in turns and win points for their tearhe Btudents were amused when
working on the different tasks that were presemtethese slides: they participated
and gave volunteer answers without hesitation. iagerial was appropriate to the
students’ age and level.

This school provides high technologisabpplies to their students. In this
specific case the researcher believes that powiet poesentations are useful tools
that are now being used inside the classrooms & ewvery students needs. Teachers
are fortunate to have this supplementary matevialable whenever they require it.
Learning styles
As students learn differently, the teacher diredted objectives and use of various
supplementary materials towards effective teachimgthods that improved the
learning process in her students. This teacherieappdlifferent learning-style
strategies that matched most of the learning nekbsr students in the classroom. It

was clear that this educator had many hours dafitrgiand experience. As she used
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some supplementary materials repeatedly, it wagrabd that when students had
already used them, they were able to handle thdtarbe subsequent times. In other
words learning was “they sped up” learning as Woardw(2001) states. The teacher
manifested that most of her students were taadenlers, followed by a considerable
group of kinesthetic learners and a smaller grduguditory learners. Knowing this,
she was able to plan the correct activities.

This qualitative analysis had determitiedt supplementary material helped
teachers and students reinforce the learning psesesn most of the classes. It
changed learners’ attitudes towards learning, H&¥arncould work more
independently and they interacted much more ambegit On the other hand,
teachers relied on all these special resourcesubedhey helped them fulfill their

daily lesson objectives.
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Quantitative Analysis

After completing the thirty observatiotts fourth, fifth, and sixth grades, it
was demonstrated that teachers in this school gregle as a group - 66.67% of the
materials that were proposed in the research grojécsual material such as flash
cards, power point presentations, maps, picturasdduts, posters, word cards and
the white board were included the research. Alsdjcaand audiovisual materials
such as songs and movies were employed in theihgapnocess. Moreover, realia
and online tools were included in activity plannidgeachers also manifested that
they used the other materials suggested in chambeu five such as charts,
dialogues, stories, tales, documentaries, videbsnbdifferent times throughout the
school year, and that the use of supplementaryrrabie EFL classes is imperative
so that students feel more confident and motivatehis learning process.

Considering the results of the use ofpementary materials by the teacher in
fourth grade, the frequency of use is shown infélewing graphic.

Graphic 1

Frequency of use of Supplementary
Materials in 4th Grade

Pictures: 20%

Cards; |[Posters:
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Data from this table provides informatimm the percentages of supplementary
material used by the teacher during the ten obtensin fourth grade. During this
period of time, the instructor employed twice sopietures (20% of the times),
handouts (20%), and the white board (20%), whigitegents the 60% of the total
number of times. On the other hand, posters, wards; songs and realia were used
once each representing the remaining 40%.

The researcher asserted that these reesokept students engaged in the
learning tasks, which included several strategesdévelop different reading,
writing, speaking and listening skills. Studentsreveamore imaginative when
generating ideas, making questions and connectiomg different concepts.

Children stated that they liked the mats prepared for those lessons.
Furthermore, students mentioned in the surveysttiet would like to have more
videos, movies, games and tales included in thesses. Also, they stated that,
when those materials were used, they felt morexeelaand learned better. On the
other hand, the teacher argued that supplementatgrigs improved learning levels
because they reinforced learning through self-egpee in contrast to learning
through theory only.

Graphic 2

Frequency of use of Supplementary Material in
5th Grade

Hash cards; 20%

White board; 30%

P.P.Presentation; 20%

Handouts; 20%
Maps; 10%
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The graph above shows that the teach8f igrade employed fewer types of
materials in relation to the other two grades thate observed. She used only five
different types of supplementary materials from tlogal of eighteen, which
represents 27,78% of the total possibilities. lis tjrade, flash cards, power point
presentations and handouts were used twice, widphesented 60% of the total
possibilities. The white board was used three tirmesesponding to 30% and,
finally, maps were used one, representing 10% efpibssibilities. Nevertheless, the
other materials were not included. Consequentlg,\ériety of materials used was
limited.

The researcher considered that it didnmatter how many different materials
the teacher employed and determined that the way tdacher used the
supplementary materials during his classes was pasfessional and that classes
were well planned and elaborated. The usage ofetlmesources reinforced the
effectiveness of the teaching and learning process.

This teacher used resources accordmgthe student’'s strengths and
weaknesses. Moreover, students’ attention was ewlgag the different resources
their teacher used and they asked for more gametgos; movies and
documentaries. Children learned to identify andi@epdifferent options in order to
communicate their ideas.

The instructor believed that the use opmementary material is highly
important, percentage wise, because it helps grgsponcepts and enhances
concentration levels. Moreover, the researcheriders that the teaching aids used
in these ten observed classes caused a significg@ct in the learning process

because of the results that the teacher and teandwer observed after each class
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where students were participating actively whilguagng knowledge. There was a
balance between learners, teacher and resourtes alassroom.

Graphic 3

Frequency of use of Supplementary Material in
6th Grade

Websites; 10% P.P.Presentation; 10%

Handouts; 20%

Objects; 30%

White board; 20%
Movies; 10%

It is interesting to observe from thesgadthat the sixth grade teacher used
different realia objects three times, demonstratieg creativity in the qualitative
analysis. The three occasions represent 30% ofirttes. The teacher stated in her
surveys that this material was considerably helfduhcrease student’s vocabulary,
participation and self-confidence. On the otherdhahe researcher considered that
teachers should find a balance in the use of tiheseurces because if they are
overused, the learning process may be negativéleimced.

Handouts and the white board were ussttet each one, each one
representing 40%, and; power point presentatiof86]l audiovisuals (10%) and
online resources (10%) were used once each whickesponds to 30% of the total

possibilities.
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The surveys that children filled out etetined that they liked the way the
teacher used the different kinds of materials &atl $he should use them more often.
Students also requested more frequent use of bgames, movies and videos.
Students showed independence while working on tfiereht tasks and between
classes, and they collaborated more extensivelyh wite teacher. They
communicated what they thought participated inuismns and made suggestions.

In addition, the teacher favored 90%tw times the use of supplementary
material, considering that in this age children uney better knowledge by
motivating them with it. The materials on which tfeacher counts, were resources
that facilitated her teaching process.

Researcher considers that teachers plakey role in selecting the
supplementary material for attaining their goalkisTteaching and learning process
relies on a balanced interaction among studergsurees and teachers. All of these
three components should be considered for an eféeatork in the classroom.

Graphic 4

Frequency of use of Supplementary Material in
4th - 5th - 6th Grades
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Graph 5

Frequency of use of Supplementary Materials in
4th - 5th - 6th Grades

Websites  Flash cards
3,33% 6,67%

Objects
13,33%

P.P.Presentation
10,00%

Movies
3,33%

Maps
3,33%

Songs
3,33% Pictures

6,67%

White board
23,33% Handouts

20,00%

Word Cards Posters
3,33% 3,33%

Graphics 4 and 5 indicate the total dtpy and percentages in the use of
supplementary materials in grades t§ 8", and & grades. It can be observed that
the material that was used the most was the whitaerdb with seven times
representing 23,33% of the usage followed by hatsdouth six times, which
represents a 20% of the usage and objects, usdduiotimes representing 13,33%
of the total times.

The whiteboard is a very accessible uss®on which teachers can count. In
the observations made by the researcher, the tesaaked it very wisely and were
cautious not to over use it. In the case of hargJdaachers prepared these materials
several days before the classes in order to eglinformation for the students. Using
different types of objects in every class was \@gative.

There were three classes in which teacheed power point presentations,

which represents 10% of usage, followed by flasldsand pictures that were used
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twice, representing the 6,67% of the times. Finaltaps, posters, word cards, songs,
movies and websites were used once (33.3% ofrtines)i

Graphic 6

PERCENTAGE OF MATERIALS
USED PER GRADE

Total Materials Usded =18

6th Grade; 4th Grade;
33,33% 38,89%

5th Grade;
27,78% M 4th Grade / Used = 7

M 5th Grade / Used = 5
W 6th Grade / Used = 6

Graphic number 6 shows the number of nasethat were used by the
teachers in each grade out of eighteen materiglgestied by the UTPL in thirty
observed classes. In the case of terade, the teacher employed seven different
supplementary kinds of materials which represe®8%%, followed by the sixth
grade teacher who used six different resourcegsepting 33,33% of the times and
the 8" grade teacher who used five different materiaggagenting 27,78% of all
possibilities. According to the teachers’ surveieg, three teachers preferred to use a
variety of resources in order to capture their stugl attention and they also

considered the different learning styles when chngpshaterials.
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Conclusions
This research demonstrated that the use of supptanyematerials increased
participation and production of language in studemhile they interact in
different activities, since these materials stinedathe students” senses. As a
result, the learning process became a sensoriatiexge.
In this specific study, the different learning stylwere targeted with the use
of the appropriate supplementary materials. Teachsed a variety of visual
and audiovisual materials, realia and on-line maltethat met the different
learners™ needs.
This research proved that teachers used relevatruational materials. The
materials involved characteristics such as pertaeerappropriateness and
quality. These three factors increased studentsipoehension, motivation
and interest in the learning process.
Evidence from this study suggests that teacherthefschool where the
observations were made employed a variety of differsupplementary
materials with a medium to high average of freqyenc
This analysis proved that effective EFL activititaguage skills, student’s
motivation and levels of on-task behavior couldrmmeased through the use
of technology.
The whiteboard was the supplementary material tthatteachers of fourth,
fifth and sixth grades used more frequently inttigiglish classes.
Besides the whiteboard, teachers used many othssumees such as
handouts, real objects, power point presentatitbers) cards, pictures, maps,
posters, word cards, songs, movies and websitesseThuthentic materials

motivated learners of fourth, fifth and sixth gradbecause they are
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intrinsically more interesting and stimulating whérey are meaningfully

prepared.

59



Recommendations
Further work needs to be done to establish whetieeistudents need to be
exposed to many different supplementary materiatgobdin order to improve
their knowledge, which will enable them to readeap write and listen
better in English. On future investigations, thedsints can take a preliminary
evaluation that will enable the teacher to identifieg way supplementary
materials raised their knowledge after using them.
Further experimental investigations are neededtimate how often teachers
use supplementary materials inside the classroodnwdrich ones provide
better results. On future research, additional eggvshould be handed to
students in order to obtain a greater degree airacyg in connection to the
level of usage of these resources.
It would be interesting to compare experiencestofients of other schools
within the same grade levels and age groups tha baen using different
supplementary materials for the same subject dctgo as to compare the
results in the learning process.
Future research should concentrate on the invéstigaf the frequency with
which teachers are trained in the application dflecent methodologies for
using supplementary materials inside the classr@m which methods
provide better results. Therefore, in order to iower English teaching
methodologies, English coordinators should reirdom@ining and organize

workshops conducted by those more experiencedyrsir@chers.
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ANNEXES

Annexe 1

FICHAS PARA RECOLECCION DE INFORMACION BIBIOGRAFICA

Para temas del contenido del marco teérico

Theme Pg. N°

Information

Form N°

Teaching a foreign language

Title (book, journal, magazine):
Citation, in APA format

Teaching a foreign language

Title (book, journal, magazine):
Citation, in APA format

Teaching a foreign language

Title (book, journal, magazine):
Citation, in APA format

Relevance to your proposed topic?




Annexe 2

Para estudios previos

Title of the Study:

Citation, in APA format:

Item Information

Form N°

Research question(s) or hypothesis:

Subjects or participants:

Setting or place:

Methods:

Results:

Author’s /Author’s Conclusions &
Recommendations:

Limitations identified by the author(s)

Relevance to your proposed topic?




Annexe 3
OBSERVATION SHEET
TYPE OF INSTITUTION: PUBLIC ( ) PRIVATE ( )

DATE: CLASS N°

GRADE:

TOPIC OF THE LESSON:

OBJECTIVE(S):

SUPPLEMENTARY MATERIAL USED TO TEACH THE LESSON: {@&ck x the

ones that have been used)

Flash cards

Power point presentation

Maps

Pictures

Visual Charts

Handouts

Posters

Word cards

White/black board

Songs

Audio DlaI(_)gues
Stories

Tales

Videos

Audiovisual Movies

Documentaries

Interactive material

Realia Objects (toys, plants, fruits

Online websites




Annexe 4

DESCRIPTION OF THE USED MATERIAL:

(NAME OF THE SUPPLEMENTARXTERIAL)

How was it used?

Was it used appropriately in relation to the tapfithe class? yes no

Why?

Was it used appropriately in relation to the ohjexs of the class? yes no

Why?

Was it used appropriately in relation to the stusiegige? yes no

Why?

Was it used appropriately in relation to the stugidevel? yes no

Why?

Was it elaborated and applied with creativity andinality? Yes _ no



Why?

Were students motivated with the presented mateyied no

Why and How? (For example, activities participatiawakes students’ interest and

curiosity)

How do you consider the quality of the used makeria




Annexe 5

TYPE OF INSTITUTION: PUBLIC ( ) PRIVATE ()

STUDENT’S SURVEY

DATE: CLASSN°
GRADE:
PREGUNTAS Sl | NO
¢, Te gusta el material utilizado por el profesolaeciase de Inglés?
¢, Te ayudd a entender mejor el tema de la clase?
¢, Crees que el material didactico utilizado te ayau@articipar en clase?
¢, Con qué materiales crees que aprenderias magnalde clase?
VISUALES AUDIO OBJETOS
REALES
Flash cards ( ) |Canciones ()
Diapositivas ( ) |Dialogos () |Objetos:
Mapas () [Historias () |(uguetes, plantas,
Gréficos o fotos () |Cuentos () [frutas, etc.) ()
Tablas u organizador
graficos ( )
Posters () |AUDIOVISUALES ONLINE:
Tarjetas con palabras ( ) |Videos () |websites ()
Pizarron blanco o Peliculas ()
negro ( ) |[documentales ( )

¢, Qué materiales adicionales te gustaria que uélipeofesor en la clase?

¢, Con qué frecuencia te gustaria que se utilicerrabtiédactico adicional?

() siempre

(

) de vez en d@an




Annexe 6
TEACHER'S SURVEYS
TYPE OF INSTITUTION: PUBLIC ( ) PRIVATE ()

DATE: CLASS N°

GRADE:

Do you think that the use of supplementary matenialivates students to learn

English? Why?

What type of supplementary material do you usuadlg? Why do you use them?

Do you take into consideration the different leagnstyles when designing and

elaborating the supplementary material for youdstus? Why?

What type of supplementary materials do your sttglprefer? Why?

According to the following percentages, how impotts the use of supplementary
material in the class?
25% () 50% () 75% ) 90% ( )

Why?




