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ABSTRACT

The purposes of this research is first, to analyze and teach the difference between two
important tenses such as the simple past tense and the present perfect tense, taking
into account different methodologies, background and importance of grammar when
learning a new language. And second, it also presents the NCATE/TESOL Standards
which are met in different assignments developed during the length of the program. The
first part of the thesis, involves a study case done to a 14 year old student who
presented difficulties on the difference between both tenses. In addition, the second part
involves the NCATE/TESOL Standards, which are important for teachers to learn in
order to be more professional and have a base on how and what to teach. Within this
part of the thesis, there are several analyses about the assignments done throughout

the Master’s program and how these assignments met the standards.



INTRODUCTION

This thesis is the final product in order to get the Master’s in Teaching English as a
Foreign Language Degree from Universidad Técnica Particular de Loja. This thesis is
composed by two chapters. The first one, which presents a student’s case study about
the difficulties a selected student, had with the difference between simple past tense and
present perfect tense. And the second chapter is about the TEFL program portfolio, in
which the NCATE/TESOL Standards were met in different assignments developed
during the length of the program.

On the first chapter, a 14 year old student from a Catholic girls” school in Quito
presented difficulties on the use of English grammar. She became part of this school
last year since she came from another institution where she was taught only basic
English. However, the English grammar at this point in this new school was extremely
demanding and she presented difficulties. This is the reason why she needed to attend
extra-curricular English lessons in order for her to improve her English. This study case
focuses on an important grammar point which is the difference between the simple past
tense versus the present perfect tense; how to differentiate between both tenses, how to
use them and recognize signal words. This was a nine-week course where the main
objective was that the student had to do several activities in order to comprehend and
learn each tense separately and together, by identifying different structures and signal
words; which at the end of week nine she complied with the tasks and goals set at the
beginning of the course. It was a great success since at the end, the student learned the
difference of both tenses, how and when to use them. On the other hand, one of the
limitations the student had was time. Although she understood the difference of both
tenses, she felt it took her a long time to learn in depth since we only had 3 hours per
week and it could have taken less time if we had more hours per week. In addition, in
this chapter it is discussed the importance of teaching grammar to ESL students and

how to identify the structure and use of each tense.

Chapter two focuses on the NCATE/TESOL Standards, why it is important to use them
and how it helps teachers to be more professional and have a base on how and what to
teach; and for students to understand these standards and put them in practice. Within



this chapter there are analysis about the assignments done throughout the Master’s

Program and how these assignments met the standards.

In Ecuador, the government has implemented laws which state that studying English is
mandatory in public and private schools. The number of hours of English each institution
teaches differs; in private schools it is more common to see they teach at least 8 hours
per week while on public schools is less. This is the reason why it is extremely important
to find the best methods to teach English, which has become the universal language
and students will be able to have better opportunities in the future. However, using
standards is not part of an Ecuadorian law and it is important that teachers learn to use
them and for the government to establish some rules and laws in order to give

Ecuadorian students quality education, not just in English but in every subject.



METHOD

This thesis was carried out as a qualitative study and it is composed by two different
parts. The first one which was a study case of a 14 year old student from a Catholic
girls” school in Quito and who was new in the institution and she presented difficulties in
learning the English language, especially the difference between the simple past tense
and the present perfect tense. In order for the student to understand this important part
of grammar, she attended some extra-curricular English lessons during nine weeks.
She was taught first the verbs in different ways such as present, past and past participle;
moreover she learned both tenses separately and carried out several activities to
practice in order for her to understand better; and the third step was to learn the
difference between both tenses, how and when to use them, and practice by doing

mixed exercises with both tenses together and identifying different signal words.

The second part of the thesis focuses on the NCATE/TESOL Standards, the importance
of using them in order for teachers to teach better taking into account different rules, and
making it easier for students to understand. Some of the assignments done throughout
this Master’s program were analyzed in order to see how they met the NCATE/TESOL
standards and the candidate had to write a rationale explaining how the standards were

met using specific assignments from the program.



LITERATURE REVIEW

This literature review was carried out in order to research for certain definitions about
grammar and its importance, as well as different methodologies teachers could use with
their students in class by taking into account different learning styles and abilities each
student has. Moreover, this literature review focuses on the study of the simple past
tense versus the present perfect tense; how both tenses are structured, when and how
to use them. Furthermore, some signal words have been given in order to differentiate
when to use each tense. This information was collected in order to present the case
study done to a student who presents difficulties in the use of the simple past tense
versus the present perfect tense. In this literature review, different opinions from
researchers are given and these are important to consider at the moment of teaching a

second language.

In addition, this literature review also presents the NCATE TESOL Standards, in which
each domain has been explained with their corresponding standards and indicators.
Also, it presents the purpose of each standard and with this information the candidate
will be able to identify which assignment, carried out during the Master’s program, meets

the standards given.
Definition of Grammar

Grammar is an important part of any language and it is essential to learn it, whether it is
for L1 or L2 in order to speak the language correctly. According to Odlin (2004) “There
seem to be a variety of different concepts of what grammar is, including various terms,
such as functional grammar, universal grammar or theoretical grammar”. However, there
is another one called descriptive grammar, which “describes, in a systematic way, the
rules that govern how words are combined and sequenced in order to form sentences”
and pedagogical grammar, which explores grammar more from a teaching/learning point
of view (Thornbury, 2006).

As stated by Crystal (2004):
Grammar is the structural foundation of our ability to express ourselves.
The more we are aware of how it works, the more we can monitor the

meaning and effectiveness of the way we and others use language. It
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can help foster precision, detect ambiguity, and exploit the richness of
expression available in English.
Grammar in English is composed by several structures such as passive voice, reported

speech, quantifiers, and one of the most important ones are tenses, among others.

The main tenses in the English Language are present, past and future and they are

divided in several other tenses which are:

e Present. Simple Present, Present Continuous, Present Perfect, Present Perfect
Continuous

e Past: Simple Past, Past Continuous, Past Perfect, Past Perfect Continuous

e Future: Simple Future, Future Continuous, Future Perfect, Future Perfect

Continuous.

The tenses that this thesis will focus on are Present Perfect, Simple Past and the

difference between these two tenses.

Importance of Teaching Grammar to ESL Students

Grammar is essential when learning a language since it is the basic structure in order to
master the language. Without it, speakers from other countries could not speak English
or any other language properly. Sometimes it can be difficult, confusing and even
annoying but it is extremely important that students study grammar. When a student
learns grammar in the right way, the mistakes students could make decrease. As stated
by Frank Palmer(1972), “the central part of a language is its grammar, and this should

be of vital interest to any intelligent educated person”.

There are many discussions on how difficult it can be to learn grammar. However, it

depends on many factors. When a person is learning their mother tongue it becomes

easy and natural to learn grammar since they start picking up the language since they

are born. However, when you are an adult and want to learn a second language, there

is an interference of the L1 and learning grammar of the L2 can be more complicated.

Some researchers think that learning grammar as an adult is not the same as learning
6



as a child. According to ZhonggangGao (2001) “Since children and adults learn
language differently, it is argued that grammar can be used as an important means to
help adults increase their chances for success in learning a second or foreign

language”.

Learning a second language is not an easy task and it takes a great deal of time to learn
it. According to Wang (2010), “It is true that learning particular grammatical distinctions
requires a great deal of time even for the most skilled learner”. However, the role of
grammar is extremely important. As stated by ZhonggangGao (2001), “the reason
second language learners need to resort to learning grammar is that it provides some
general and systematic guidance on the structure and syntax”. Also Wang (2010)

stated:

The study of grammar has two goals. Firstly, it preserves and perfects
understanding of the great literature of the past and it contributes to
eloquent self-expression. Secondly, questioning the value of grammar is
like asking whether farmers should know the names of their crops and

animals.

According to Larson (2007),

The teaching of grammar as part of ESL programs is important; while it is
a debated subject, it has been demonstrated that "natural learners" of
second languages do not become proficient in the language if they do not

understand the basic structure as provided by grammar studies.

There have been several debates about the importance of teaching grammar to ESL
students. In order to communicate effectively, it is necessary to apply the four main
language skills which are reading, writing, listening and speaking. It is essential to
understand the importance of grammar within these four skills. According to Wang
(2010),”the debates result in fresh cognition of grammar: it is very important in that not
only does it help improve learners writing, but also it helps learners do better in reading

comprehension and listening alike”.



According to Savage, Bitterlin and Price (2010) “grammar has been regarded as a set of
rules to be memorized. Nowadays, many ESL practitioners view grammar less as a
body of knowledge to be studied than as a skill to be practiced and developed”. In many
parts of the world, the teaching of grammar has changed and now it is regarded more as
a skill than a part of language to memorize. As Savage et al. (2010) said, “grammar can
also be regarded as a necessary “master” skill that enables competence to develop in

the areas of listening, speaking, reading, and writing”.

Some researchers believe that teaching grammar is essential in ESL. According to
Mulroy (2003)“The value of grammar was never challenged”. In fact, grammar
instruction can improve the quality of second and foreign language learning (Ellis, 2002)
However, other researchers disagree. And Thompson (1969) explained that “most

children cannot learn grammar and even to those who can it is of little value.”

According to Raynaud (n.d.) “Today the tendency is to say, “Forget grammar. Teach the
language people speak, and let your students have fun!” However, she does not agree
with this statement because she believes that language acquisition can be done when
you are a child, however if you are an adult, you need to learn grammar. Raynaud (n.d.)
also states that “When they have learned to use language formulas correctly, they will
be able to talk about most any subject and enjoy it”. Also, “if the students work on
grammar and vocabulary for twenty minutes during each session and if they have done
exercises at home that you systematically correct using intensive pair work, then the

level of their oral expression will increase dramatically”.

Folega, another author of an article related to ESL learning, agrees that studying
grammar is important for students to learn a language correctly. According to Folega
(2010) “Grammar is very important, no matter how much the rules change, as it is what
makes it possible for us all to communicate and understand what we see, and what we
say”. We use grammar to put sentences together and communicate with others written
or orally. It is English grammar that will allow you to be a better communicator, listener,
thinker, reader and writer. Having a knowledgeable understanding of grammar will let

you have a potentially rewarding career in many fields of work (Folega 2010).
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Grammar is the tool that holds every sentence together in order to have an effective

communication, without it, communication would be unclear and confusing.

According to Azar (2007) “One important aspect of grammar teaching is that it helps
learners discover the nature of language, i.e., that language consists of predictable
patterns that make what we say, read, hear and write intelligible”. Fotos&Hinkel (2002),
state that “grammar teaching as one of the cornerstones in enabling learners to
communicate meaningfully and accurately and, thus, advance their communicative skills

and second language fluency”.

Nowadays, we hear teachers saying that grammar is not important, or advertisements of
English institutes where they promise students to learn English perfectly without
grammar; or students saying that they do not like grammar and they do not understand
why we keep teaching them that. But in fact, grammar is essential in order to learn a
language. It does not matter how old you are, learning grammar is extremely important
in order to communicate effectively written and orally, to understand when you read
something or to listen to someone else. Grammar is essential in the combination with

the four main language skills and without it, the message would be imprecise.

This is the reason why most researchers agree that grammar cannot be put aside when
learning a second language. Learning grammar can be extremely hard, and learning a
second language is, indeed, difficult; however if a student has the necessary motivation
and the grammar aspects clear, then it would become easier to learn a language. It is a

matter of effort and time.

Methods of Teaching Grammar

As stated before, learning a language is not an easy task, however, it depends on the
method teachers use in order to learn it successfully. Teachers play an important role
when it comes to teaching grammar. However, there are certain methods that a teacher

can apply in order to teach it.



Teaching grammar methodologies have changed several times, some of them include
grammar as a main part of the methodology, and others do not. Four methods, the
Grammar-Translation Method, the Situational Language teaching method, the Audio-
lingual Method and the Communicative Language Teaching Method, include grammar
as part of their methodology in different ways. According to Wang (2010) “ these
different methods have different attitudes towards grammar, in common they all consider

it part of language teaching”.

e The Grammar-Translation Method:

This method was one of the first ones to be taught, and it consisted in teaching the
student certain grammatical rules and then apply them by translating it into the
student’s native language. The same was when teaching vocabulary. It focuses on
the translation from L2 into L1. As Harmer (2007) “Grammar-translation methods did
exactly what they said. Students were given explanations of individual points of
grammar, and then they were given sentences which exemplified these points.
These sentences had to be translated from the target language (L2) back to the
students” first language (L1) and vice versa”. For instance, if they were doing a
reading exercise, they read it in English and then discuss about the topic in their
native language. This method is still popular in certain parts of the world and people

still use it.

According to Wang (2010), “Grammar is taught deductively--that is, by the
representation and study of grammar rules, which are then practiced through
translation exercises”. As stated by Hammer (2007), “language was treated at the
level of the sentence only, with little study, certainly at the early stages, of longer
texts. Also, there was little if any consideration of the spoken language and finally,

accuracy was considered to be a necessity”.

At present, the grammar-translation method is not the most common and reliable
method in order to teach a second language since most students demand not only to
understand but also to speak the language. Although it is still used, it is not the best

way to learn a second language because languages can be different from each

10



other. So it is true to say that the Grammar-Translation Method is still widely

practiced in modified form in some parts of the world today (Richards 1986).

e The Situational LanguageTeaching Method:

This method was developed in the 1930s by a British linguist. This method is also
called the Oral Approachand basically it focuses on the structure of the language.
According to Wang (2010) “The main characteristic of the approach is that items of
grammar are graded following the principle that simple forms should be taught
before the complex ones. Reading and writing are introduced once a sufficient

grammatical basis is established”.

It focuses on vocabulary and grammar and their accuracy and once these are
mastered, it would enable students to have a good command of the four skills and

will not have any problems with writing and reading comprehension.

e The Audio-linqual Method:

This is another method that involves grammar as part of teaching a second
language, and it is very similar to the previous method. According to Harmer (2007),
“The Audio-lingual methodology does its best to banish mistakes completely. The
purpose was habit-formation through constant repetition of correct utterances,
encouraged and supported by positive reinforcement”. Moreover, as stated by Wide
(2009) “The teacher controls interaction in the target language and directs classroom

language learning drills and other activities”.

In addition, this method focused mainly in listening and speaking, and it is based on
repetition. For instance, in Ecuador there is an English Institute that works with this
method. The students have to be in front of the computer listening to a story, then
they repeat the target language, then they are part of the dialogue. However, does
this method work? It works for some students, and | believe the ones who already
have background knowledge of English, otherwise, it becomes really difficult to learn
the language without knowing the structure of certain grammatical points used in the

dialogue.

11



According to Wang (2010), “Dialogues and drills form the basis of audio-lingual
classroom practice. After a dialogue has been presented and memorized, specific
grammatical patterns in the dialogue are selected and become the focus of various
kinds of drill and pattern-practice exercises”. The typical instructional procedure in
the audio-lingual method begins with students listening to the teacher modeling a
dialogue. Students repeat each line of the dialogue after the teacher. Certain key
words or phrases may be changed in the dialogue. (Wide 2009)

This method is still used in certain institutions and schools in Ecuador. Some
teachers believe that repetition is the key factor to learn a language just as we learn
when we are babies. However, this method is not used by many people anymore

and it has been replaced by other methods.

The Communicative Language Teaching Method

The communicative approach could be said to be the product of educators and
linguists who had grown dissatisfied with the audio-lingual and grammar-translation
methods of foreign language instruction. (Galloway 1993)Therefore the aim of this
method is to communicate your needs. This method’s main characteristic is that it
focuses on real-life situations where the students have to apply the language and
communicate their needs or opinions. According to Galloway (1993), “authentic
language use and classroom exchanges where students engaged in real

communication with one another became quite popular”.

"Language is interaction; it is interpersonal activity and has a clear relationship with
society. In this light, language study has to look at the use (function) of language in
context, both its linguistic context (what is uttered before and after a given piece of
discourse) and its social, or situational, context (who is speaking, what their social
roles are, why they have come together to speak)" (Berns, 1984, p. 5).

This method allows students to communicate more with the teacher and with their
peers, and it also encourages active participation in the classroom and as a result
the teacher has less participation during the lesson. This method motivates students
to get involved with the topic they are discussing and this could help them not to be
frightened at the moment of speaking. Teachers in communicative classrooms will

12



find themselves talking less and listening more and becoming active facilitators of
their students' learning (Larsen-Freeman, 1986). As stated by Belchamber
(2007)Communicative Language Teaching implies the lessons are more student-
centered, this does not mean they are un-structured. The teacher does have a very
important role in the process, and that is setting up activities so that communication

actually happens.

Littlewood(1995) states “One of the most characteristic features of communicative
language teaching is that it pays systematic attention to functional as well as

structural aspects of language.”

This method became popular since it focuses on students, their comprehension and
practice. However, grammar is necessary in order to put sentences together
correctly not only written but also orally. That is why it is important to learn the
structural part of a language.

Definition of Tense

Tenses are extremely important when learning, writing and speaking a language, since it
gives the person the sense of time things happen. The most common ones are present,
past and future, and these three are subdivided into other ones such as present simple,
present perfect, present continuous, past simple, future perfect and so on. According to
John Seely (2006),

Some grammarians define a tense as an inflection of the verb--a change
of meaning you achieve by altering the form of the verb. So the past
tense of win is won. In this sense, English has only two tenses, present
and past. But for everyday use--especially for those who are studying
foreign languages--this strict definition of tense is not very helpful. There
is a broader use of the word [tense]. a form of the verb phrase which

gives information about aspect and time.

13



According to Erichsen (n.d), in one of his articles, the definition of tense is:

A verb form that indicates, or can indicate, a relationshipbetween the
timethe action in a verb occurs and the time the verb is uttered. A verb
tense can also give an indication of the duration of the verb's action and

when or ifit is completed.

There are several tenses used in the English language, but the ones we are going to
study in this thesis are the simple past and present perfect tenses and we will

emphasize the difference between both of them.
The Simple Past Tense

There are several past tenses but the first one is the simple past tense which is

commonly used.

Structure
Statement Subject Auxiliary Verb Complement
POSITIVE I, you, we, they Went to the park
He, She, It Ate pizza
NEGATIVE I, you, we, they | didn’t Stay at home
He, She, It didn’t Sing that song
Statement | Wh- Auxiliary Subject Verb Complement
guestion
QUESTION - Did [, you, we, drink a cup of
They, He, coffee?
She, It
What Did [, you, we , | Win? -
they, he,
she, it

14




Use

The use of the simple past tense is very common in the English language. However, it

is important to identify when and how to use it correctly.
When do we use the Simple past?
1. When an action is completed at a specific time in the past.
Eg. You saw a movie yesterday.
She graduated from university last summer.
2. When a series of actions are completed.
Eg. 1woke up at 7am, | ate breakfast and drove to work.

She pickedup the children, then she went to the supermarket and came

home.
3. To show duration in the past. It started in the past and finished in the past.
Eg. Ilived in Australia for one year.
She worked for the government for two years.
4. To show habits that ended in the past.
Eg. | played tennis every weekend when | was a child.
She took that bus every day to go home.
5. Active / Passive in the past
Eg. Tom prepared a salad.

A salad was preparedby Tom

15



The Present Perfect Tense

This tense is one of the most used tenses in English, and it also is one of the most

confusing and difficult ones.

In order to understand better this tense it is important to

know the structure of it and when to use it.

Structure
Statement Subject Auxiliary Past Complement
Participle
POSITIVE I, you, we, they | have Gone to Paris.
He, She, It Has Made pizza.
NEGATIVE I, you, we, they | haven’t Chosen the dress.
He, She, It hasn’t Broken The window.
Statement | Wh- Auxiliary Subject Verb Complement
guestion
QUESTION - Have [, you, we, Drunk Coke?
They
Has He, She, It | driven the new car?
What Have [, you, we , | Done all morning?
they
Why Has he, she, it slept for so long?
Use

When we use the present perfect tense, it puts emphasis on the result and not on the

duration of the action. For instance, if we say “| have written19 pages”, the main result

would be the number of pages | have written and not anything else; that would be the

result.

16




Some of the uses given to the present perfect are:

1. When we want to talk about unfinished actions that started in the past and

continue to the present.
Eg. Ihave known Isaac for 5 years.
She has worked for the Morgan’s family since 2003.
2. When recent news are provided or an action stopped recently.
Eg. | have done my new university project.
She has finished her homework, now she is ready to have dinner.
3. When the time is not specific.
Eg. | have watched Titanic 3 times.
She has travelled to Australia five times.

4. When an action not occurring or not occurring at an unspecified past time

and that has current relevance.
Eg. | have already seen that movie.

5. When an action started in the past and that Is completed at the moment of

speaking.

Eg. The price for that house has increased a lot in the last 3 years.

Simple Past Tense vs. Present Perfect Tense

There are several differences between the Simple Past Tense and the Present Perfect

Tense.

According to Warsaw (2012), “even at advanced level, students whose native language
doesn't have an equivalent can have problems with Present Perfect, and how its use

differs from that of Past Simple”.
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The past tense is usually used in reference to some definite time in the past that took
place before the present moment and excludes the present (Leech, 1971), hence it can

be referred to as the ‘exclusive past’ (Huddleston, 1984: 158)
The past tense is often found with time adverbials indicating a definite past time.

According to Baker(2002) “the present perfect expresses a relationship between a

present state and a past situation”.

As Reeves (2009) stated, “thepreteritor simple past and the present perfect are
concerned with things that have happened”. Although the present perfect tense is
considered a present tense, it shows actions that have happened in the past but they
continue in the present. Reeves (2009) defined the simple past as “The preterit
describes actions completed in the past with no implicit reference to the present (time of
writing), and may also be accompanied in a sentence by explicit references to specific

periods in the past”.

Reeves (2009) also defined the present perfect tense as:

The present perfect describes actions that occurred in the past which
either have been completed or form part of an uncompleted whole. It
contains an implicit reference or link to the present, often made explicit
by the addition of more information to this effect, or reflects the effects of
past events on the present, and even the future, and it cannot be used

together with references to specific periods in the past.

Huddleston has defined present perfect as the ‘inclusive past’, as opposed to past tense
as the ‘exclusive past’ (Huddleston 1984). According to Baker (2002) “Thus we can
think of past tense as having some fixed point in a time previous to now and ‘excluding’
the present, and the present perfect as expressing a relationship between some past

time and now, therefore ‘including’ the present time”.

It is very important to note that the choice of past simple or present perfect often resides

with the speaker, rather than any temporal location of an event or situation. For

example if asked, “Have you ever been abroad?” it would be perfectly acceptable to
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reply, “Yes, | went to Mexico last year.” or, “Yes, I've been to Mexico.” The selection
relies on the speaker’s perception of the situation, and whether they think it necessary to

give a definite time or an indefinite time (Baker, 2002).

Grammatically speaking, it is essential to follow the rules of both tenses and use them
correctly. However, as Baker commented, it depends entirely on the context of the
conversation and both tenses can be used as in the aforementioned example and be

accepted.

As stated, both tenses are very important when learning English as a second language
and both have to be taught the correct way in order for students to understand the

difference between both of them, practice and try not to make mistakes.

Signal Words

As a recommendation, students should learn each tense individually and master the
structure, the use and understand when to use each one of them in order to learn
successfully. Once the student has practiced each tense separately for a while, it will
have a positive result when it is time to mix the tenses. It is important to identify the
difference between the simple past and present perfect and comprehend in depth the

use of each one of them. However, learning a language is a matter of time and practice.

There are many advantages when using “signal words”. It can help students to identify
which tense to use correctly since it is not complicated to remember and put it in
practice. However, it is not one hundred percent reliable; there are signal words that
can be used in different tenses. As stated by Schluter (2002) “Never, for example, which
EFL learners usually interpret as a ‘signal word’ for the present perfect can also occur
with other tenses including the simple past”. Therefore, it is important for students to
identify which ones they can use with each tense and which ones they could use in both

tenses.
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Some of the signal words are:
Simple Past Tense

Yesterday

Last week, last month, last year
Last night

1999 (specific year)

Ago

For / Since

Present Perfect Tense

Today

This week, this month, this year
This morning

Ever / Never

Already / Just / Yet / Lately

For / Since

NCATE TESOL Standards

To help teachers teach correctly it is important for them to follow certain rules or
standards such as the NCATE TESOL Standards. These standards were created in
1999; however they were adopted in 2009 with the purpose of having a base for
teachers to be prepared to teach English following certain standards in order to become
good educators. The NCATE TESOL standards are divided in 5 domains, which are
subdivided in several standards and indicators. For the TEFL Program Portfolio, an
assignment artifact has been included for each of the standards. Moreover, it is also
included a rational where it is explained how the content of the program has been

applied to the teacher setting.

According to Fenner and the TESOL/NCATE P-12 ESL Teacher Education Program
Standards Team (1999), “TESOL became a member organization of NCATE and began
the process of developing standards for the recognition of P-12 ESL teacher education
programs in 1999”; however thirteen standards were approved in 2001. But, in 2009
were revised and approved just five main domains: language, culture, instruction,
assessment and professionalism. According to Thibeault, Kulhman& Day (2010/2011),

“The five domains and standards are all interrelated. Language and culture (content
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knowledge) form the foundation, and instruction and assessment are the applications

(pedagogical knowledge), while professionalism is at the core”.
The Standards are the following:
1. Domain: Language

e Standard la: Language as a System: Candidates demonstrate understanding of
language as a system, including phonology, morphology, syntax, pragmatics and
semantics, and support ELLs as they acquire English language and literacy in

order to achieve in the content areas. (p. 28)

Indicators:

o 1l.a.l: Demonstrates knowledge of the components of language and
language as an integrative system. (p.29)

o l.a.2: Apply knowledge of phonology (the sound system), morphology (the
structure of words), syntax (phrase and sentence structure), semantics
(word/sentence meaning), and pragmatics (the effect of context on
language) to help ELLs develop oral, reading, and writing skills (including
mechanics) in English. (p. 29)

o l.a.3: Demonstrate knowledge of rhetorical and discourse structures as
applied to ESOL learning. (p.31)

o 1l.a.4:Demonstrate proficiency in English and serve as a good language
model for ELL’s. (pg. 31)

e Standard 1b: Language Acquisition and Development: Candidates understand
and apply theories and research in language acquisition and development to
support their ELLsS’ English language and literacy learning and content-area

achievement.(p.33)

Indicators:
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o 1.b.1: Demonstrate understanding of current and historical theories and
research in language acquisition as applied to ELLs. (p.35)

o 1.b.2: Candidates understand theories and research that explain how L1
literacy development differs from L2 literacy development. (p.35)

o 1.b.3: Recognize the importance of ELLs’ L1s and language varieties and
build on these skills as a foundation for learning English. (p.36)

o 1.b.4: Understand and apply knowledge of sociocultural, psychological,
and political variables to facilitate the process of learning English (p. 37)

o 1.b.5: Understand and apply knowledge of the role of individual learner

variables in the process of learning English. (p. 37)

2. Domain: Culture

Standard 2: Culture as it Affects Student Learning:Candidates know,
understand, and use major theories and research related to the nature and role
of culture in their instruction. They demonstrate understanding of how cultural
groups and individual cultural identities affect language learning and school
achievement. (p. 39)

Indicators:

o 2.a:Understand and apply knowledge about cultural values and beliefs in
the context of teaching and learning. (p.41)

o 2.b:Understand and apply knowledge about the effects of racism,
stereotyping, and discrimination to teaching and learning.(p.41)

o 2.c: Understand and apply knowledge about cultural conflicts and home
events that can have an impact on ELLS’ learning. (p. 41)

o 2.d: Understand and apply knowledge about communication between
home and school to enhance ESL teaching and build partnerships with
ESOL families. (p.42)

o 2.e: Understand and apply concepts about the interrelationship between
language and culture. (p.42)
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o 2.f: Use a range of resources, including the Internet, to learn about world

cultures and specifically the cultures of students in their classrooms and
apply that learning to instruction. (p. 43)

2.9: Understand and apply concepts of cultural competency, particularly
knowledge about how an individual’s cultural identity affects their learning
and academic progress and how levels of cultural identity will vary widely
among students. (p. 43)

3. Domain: Planning, Implementing and Managing Instruction

e Standard 3a: Planning for Standards-Based ESL and Content Instruction:

Candidates know, understand, and apply concepts, research, and best practices

to plan classroom instruction in a supportive learning environment for ELLS. They

plan for multilevel classrooms with learners from diverse backgrounds using

standards-based ESL and content curriculum. (p. 44)

Indicators:

o 3.a.l: Plan standards-based ESL and content instruction. (p.45)

o 3.a.2: Create supportive, accepting classroom environments. (p.45)

o 3.a.3: Plan differentiated learning experiences based on assessment of
students’ English and L1 proficiency ,learning styles, and prior formal
educational experiences and knowledge. (p. 45 — 46)

o 3.a.4: Provide for particular needs of students with interrupted formal
education (SIFE). (p. 46)

o 3.a.5: Plan for instruction that embeds assessment, includes scaffolding,

and provides reteaching when necessary for students to successfully meet
learning objectives. (p. 46)

e Standard 3b: Implementing and Managing Standards-Based ESL and Content

Instruction: Candidates know, manage, and implement a variety of standards-

based teaching strategies and techniques for developing and integrating English
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listening, speaking, reading, and writing. Candidates support ELLs’ access to the

core curriculum by teaching language through academic content. (p.48)

Indicators:

o 3.b.1:0Organize learning around standards-based subject matter and

language learning objectives. (p. 49)

3.b.2: Incorporate activities, tasks, and assignments that develop
authentic uses of language as students learn academic vocabulary and
content-area material. (p. 49)

3.b.3: Provide activities and materials that integrate listening,speaking,
reading, and writing. (p. 49 — 50)

3.b.4:Develop students’ listening skills for a variety of academic and social
purposes. (p. 50)

3.b.5: Develop students’ speaking skills for a variety of academic and
social purposes. (p. 50)

3.b.6: Provide standards-based instruction that builds on students’ oral
English to support learning to read and write. (p.51)

3.b.7: Provide standards-based reading instruction adapted to ELLSs.
(p-51)

3.b.8: Provide standards-based writing instruction adapted to ELLSs.
Develop students’ writing through a range of activities, from sentence

formation to expository writing. (p. 52)

Standard 3c: Using Resources and Technology Effectively in ESL and Content
Instruction: Candidates are familiar with a wide range of standards-based
materials, resources, and technologies, and choose, adapt, and use them in

effective ESL and content teaching. (p.54).

Indicators:

o 3.c.l:Select, adapt, and use culturally responsive, age-appropriate, and

linguistically accessible materials. (p. 55)
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o 3.c.2: Select materials and other resources that are appropriate to

students’ developing language and content-area abilities, including
appropriate use of L1. (p. 55)

3.c.3: Employ a variety of materials for language learning, including
books, visual aids, props, and realia. (p. 56)

3.c.4: Use technological resources (e.g., Web, software, computers, and
related devices) to enhance language and content-area instruction for
ELLs. (p. 56)

4. Domain: Assessment

Standard 4a: Issues of Assessment for English Language Learners:
Candidates demonstrate understanding of various assessment issues as they
affect ELLs, such as accountability, bias, special education testing, language
proficiency, and accommodations in formal testing situations. (p. 57).

Indicators

o 4.a.l:Demonstrate an understanding of the purposes of assessment as

they relate to ELLs and use results appropriately. (p.59)

4.a.2: Knowledgeable about and able to use a variety of assessment
procedures for ELLs. (p.59)

4.a.3: Demonstrate an understanding of key indicators of good
assessment instruments. (p.60)

4.a.4: Demonstrate understanding of the advantages and limitations of
assessments, including accommodations for ELLs. (p.60)

4.a.5: Distinguish among ELLs’ language differences, giftedness, and

special education needs. (p.60)

Standard 4.b:Language Proficiency Assessment: Candidates know and can use

a variety of standards-based language proficiency instruments to show language
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growth and to inform their instruction. They demonstrate understanding of their

uses for identification, placement, and reclassification of ELLs. (p 62)

Indicators:

o 4.b.1. Understand and implement national and state requirements for
identification, reclassification, and exit of ELLs from language support
programs. (p.63)

o 4.b.2: Understand the appropriate use of norm-referenced assessments
with ELLs. (p.63)

o 4.b.3: Assess ELLS’ language skills and communicative competence

using multiple sources of information. (p.64)

Standard 4.c:Classroom-Based Assessment for ESL: Candidates know and can
use a variety of performance-based assessment tools and techniques to inform

instruction for in the classroom. (p.65)
Indicators:

o 4.c.l: Use performance-based assessment tools and tasks that measure
ELLs’ progress. (p.66)

o 4.c.2: Understand and use criterion-referenced assessments appropriately
with ELLs. (p.66)

o 4.c.3: Use various instruments and techniques to assess content-area
learning (e.g., math, science, social studies) for ELLs at varying levels of
language and literacy development. (p.67)

o 4.c.4: Prepare ELLs to use self- and peer-assessment techniques when
appropriate. (p.67)

o 4.c.5: Use a variety of rubrics to assess ELLs’ language development in
classroom settings. (p. 68)
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5. Domain: Professionalism

Standard 5.a:ESL Research and History: Candidates demonstrate knowledge of
history, research, educational public policy, and current practice in the field of

ESL teaching and apply this knowledge to inform teaching and learning. (p. 69)

Indicators:
o b5.a.l:Demonstrate knowledge of language teaching methods in their
historical contexts. (p. 70)
o b.a.2: Demonstrate knowledge of the evolution of laws and policy in the
ESL profession. (p. 70)
o 5.a.3: Demonstrate ability to read and conduct classroom research. (p. 71)

Standard 5.b: Professional Development, Partnerships, and Advocacy:
Candidates take advantage of professional growth opportunities and
demonstrate the ability to build partnerships with colleagues and students’

families, serve as community resources, and advocate for ELLs. (p.72)

Indicators:

o 5.b.1: Participate in professional growth opportunities. (p. 73)

o 5.b.2:Establish professional goals. (p. 73)

o 5.b.3: Work with other teachers and staff to provide comprehensive,
challenging educational opportunities for ELLs in the school. (p. 74)

o 5.b.4: Engage in collaborative teaching in general education, content-
area, special education, and gifted classrooms. (p. 74)

o 5.b.5: Advocate for ELLs’ access to academic classes, resources, and
instructional technology. (p. 74)

o 5.b.6: Support ELL families. (p. 75)

o 5.b.7:Serve as professionalresource personnel in their educational

communities. (p. 76)
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Importance and Purpose of the NCATE TESOL Standards

The NCATE TESOL Standards are extremely important when it comes to learning a
language. It does not matter where you are from, if you learn English as your native
language or as a second language, students need to have a high level of English and
study it correctly from kindergarten to their senior year of high school, so they to comply

certain measurements they need to enter to university without having any problem.

But how do we achieve this? How can we help students to reach a high level of spoken
and written English? The answer is to have qualified teachers who are prepared to
teach the language properly. And for this it is important that teachers have a base
where they can rely on, learn and follow certain “rules” or standards in order to obtain

great results and teach as it should be.

According to Thibeault et al. (2010/2011), “the TESOL/ NCATEP-12 ESL teacher-
preparation standards provide a nationally recognized framework for teacher preparation
and evaluation, while at the same time providing for flexibility in the way in which
certified ESOL teachers are prepared.

Therefore, the NCATE/TESOL Standards were created in order to help teachers to
become better teachers and as a result to help students to obtain a high level of English

so they do not have any problem in the future.
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CHAPTER I: ESL STUDENT STUDY CASE

Course Program

| teach the English language as a subject in a girls” private school in Quito, Ecuador. |
teach 8", 9™ and 10™ grades. In each grade there are approximately 20 students per
class. However, for their English class they are divided and mixed by groups of 15
students. There are four teachers who teach in each class. Each lesson lasts
approximately 45 minutes and they have 8 hours per week of English. Students have
different levels of English in the same classroom, which makes it more difficult for the

teacher, since we have to reach every student’s attention and comprehension.

For this assignment | have chosen to work with 9™ grade. Most of the students have an
intermediate level of English and they understand what has been taught in an easier
way, since they have studied the language since they were in Kindergarten. However, |
also have a couple of students who have a lower level of English because they just
became part of the school and came from other schools where the English language
was basic. Therefore, they have been asked to reinforce their English as an extra-
curricular activity. Their English is basic, they have limitations in their grammar and
vocabulary, their reading comprehension is poor and their speaking and writing skills are
limited. Their listening skills are better; they understand some of the conversations and

dialogues they listen to.

| am going to focus on one of these students. Her name is Paula, she is 14 years old
and she is currently in 9™ grade. She is the youngest child in a family of 4 members.
Her parents are Ecuadorian and they do not speak English and her older brother has
studied English at an institute in Ecuador, therefore he has an intermediate level and he
usually helps Paula with her English homework. Paula is a student who comes from
another school, where she was exposed to the English language as a subject only twice
a week. Therefore, she can speak basic English and understands more than what she
speaks. Paula is a girl who likes the English language and she has the will and the
commitment to improve it and make the best out of her extra-curricular lessons in order
to try to be at the same level as her classmates. This school-year | have been assigned

as her extra-curricular English teacher. Grammar, vocabulary and the four main skills in
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English language are taught. For this matter, | have focused on her grammar by
studying the difference between the present perfect tense and the simple past, and |
evaluated her progress during a period of nine weeks by grading her work out of 20. She

has been taking extra-curricular lessons three times a week during the school year.

We started practicing and recalling what Paula knew about both tenses. She
understood the main structure of positive sentences using the simple past tense.
However, she got confused when we used negative and questions with the auxiliary
“‘did”. Paula also had problems with the present perfect tense and she got confused
when to use it and she was not sure about the structure of this one. Another problem
was that her knowledge of the verbs was limited; therefore she did not know much when
to use the past participle. She could not recognize when to use the simple past or
present perfect tenses. Therefore, to start explaining these tenses to Paula, | had a test
we use at school and applied it as a pre-test in order to obtain results of her real

knowledge of these two tenses.

Week One: Pre-test Analysis

UNIDAD EDUCATIVA LOS PINOS
SIMPLE PAST VS.PRESENT PERFECT TENSES
NAME:
GRADE: 9TH GRADE

A. WRITE DOWN THE CORRECT FORM OF SIMPLE PAST AND PRESENT PERFFECT TENSES

SIMPLE PAST PRESENT PERFECT
| drink 7
Robert writes
They go
We do

Karen drives [ { d X |

B. POSITIVE SENTENCES: PUT THE VERBS INTO THE CORRECT TENSE (SIMPLE PAST OR
PRESENT PERFECT)

1. Mike (play) tennis last weekend with Paul
2. Stuart and Mary (study / already) for their Science test

3. Carol (finish / fust) her homework
4. They (buy) their car two years ago

{

5. | (eat) breakfast this morning with my parents.
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C. NEGATIVE SENTENCES: PUT THE VERBS INTO THE CORRECT TENSE (SIMPLE PAST OR
PRESENT PERFECT)

1. 1 (go/ not) to the party yesterday

5 e

2, They (be / not) to Europe. But they will probably go next year.

3. Eric (clean / not) the kitchen yet. | don’t know what is he waiting for!

4. Alice (visit / not) her grandmother last week as she promised

5. We (buy / not) that car we saw last week. | don’t know if we will buy it or not
fonkt) &

BALS AN AE LA RE A 2 o ) /el el SR

D. QUESTIONS: PUT THE VERBS INTO THE CORRECT TENSE (SIMPLE PAST OR PRESENT
PERFECT)

1.(you / be) at Joe's restaurant last night?
2.How many letters (they / write) §o far?

3.When (she / tell) you that?

4. (he / read) the article about global warming yet?

5.How often (you / travel) abroad till now?

This pre-test has been designed for our students at school as an activity to practice the
difference between simple past and present perfect. | used it to evaluate Paula, in order
for me to discern what she really knew about these tenses and how she identified the

use and grammar of each of them and acknowledge if she understood the difference.

This test was taken by Paula on January 5", 2012 and she had approximately 45
minutes to complete her pre-test. There were several activities were Paula could show
us how much she really knew. In the first part of the pre-test, Paula did not have much
trouble with the simple past tense. However, she did not complete the present perfect
column because she did not know the exact structure of it. In the second part, Paula had
problems identifying when to use each tense and did not realize about the signal words

that could have helped her to know which tense to use in each sentence. In part C, she
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did not get any correct answer, since she got confused with the use of the auxiliary “did”
and she did not use the present perfect tense at any moment in this exercise. And the
last part, it was very difficult for Paula to recognize how to make questions, since she did

not know when to use the auxiliaries “did” and “have”.

Therefore, Paula got an extremely low grade and she felt frustrated because she
realized she had to work harder than she thought to understand the difference between
both tenses and when to use them. In addition, she had to work on the interference of
her L1 because she is translating every sentence into Spanish and it is becoming more

complicated since in Spanish can be similar but it is not exactly the same.

Week Nine: Post-test Analysis

NAME: Yavla dheelano

A. COMPLETE THE CHART WITH THE CORRECT FORM OF THE IRREGULAR VERB

PRESENT ? PAST | PASTPARTICIPLE ‘ ‘
T OMAKE | 3 |

el O

~LEAVE

WRITE I ciniba e |

»<|\O | GO

B. FILL IN THE GAPS USING THE CORRECT TENSE (SIMPLE PAST OR PRESENT PERFECT)

1._tave You dore ¥ (do)your homework yet?

2. Thomas ___tooK (take) his dog to the vet yesterday.
3._Have * bRoGht A (bring) your car last week to get it fixed?

4.You e not §tudfed ¢ (study/not) for the test all morning.
5.They _Oid L Qel ¥ (get/not) married last summer.
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C) PRESENT PERFECT OR PAST SIMPLE. Complete Helen’s letter to her
American friend. Put the verbs into the past simple or present perfect tense.
Dear Scott,

1 (finish)1 ﬂn-}\\ed v my homework about half an hour ago. Mum and
Dad (just g0)2_have ')Q& GOHE 1o bed, s0 now I can write to you.

Thank for the magazines and comics. I (read)3 gg@d v all of them
last night.

I (never see)d_ NaVE neveRr  feent ““American comics before. They’re really

good — much better than

x wakched v
English comics. Two weeks ago, Andy and I (watch)5 the Batman video. It
(be)6_ was
great.
1 (hear)7_b_€aﬁd v some good news last night — we’re going to

Florida in the summer! I

(never be)8_have vever beert ‘/to the States before, so I'm really excited. I

(already buy)9_ave alpeady E@aéuidebook — Disney World looks amazing.

(you ever be)

WE EV! e.en‘z}m-e?
IOHaEf eﬂ@ﬁ 8\_\0 QD

Writesoon,

Helen

s
w Shindt gl EGLEE) (l_U'A_L‘J e by el b LY

3

fond wor Tndegmed, They obde't RWAVE L CowinsTeis

vk e By rd 12 5 g A3 they Ofrrd

s O ¥

E R ST SATEE U LTS
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On March 6™, after nine weeks of practicing these tenses and understanding the
difference between them, Paula feels extremely happy on her progress. She has
reinforced the verbs, the positive and negative statements and she learned to make

guestions using the correct auxiliary in each tense.

For her post-test, Paula had 45 minutes to complete it. However she finished earlier and
she obtained a good score (16.7 out of 20), which definitely showed a great
improvement. This test was divided in several sections. The first one, she had to write
the verbs in the correct form, and she did not have any grammatical mistakes and got all
of them correctly. In the second section, Paula had to recognize and use both tenses in
each form positive, negative and questions. She obtained 4 out of 5, which showed the
comprehension of the difference and how to use them. The third part was to complete
with the correct form of the verb. She obtained 8 out of 10, which showed her
understanding of the use of both tenses in a gapped text. And the last one was a writing
activity, which demonstrated a good command of both tenses. However, she needs to

improve her spelling and vocabulary, which were most of the errors in this section. (A

Week One: Regular or Irregular verbs?

LOOK AT THE VERBS AND DECIDE WHETHER THEY ARE REGULAR OR IRREGULAR VERBS

VERBS

GO LIKE WANT SWIM SAY PLAY DO ACT
PUT MAKE HAVE PAINT CREATE

THROW WASH BUY SELL TELL )7 EAT

TALK

REGULAR VERBS IRREGULAR VERBS
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After obtaining a low result in her pre-test, we started working on her knowledge about
the verbs. She learned to identify regular verbs which end in —ed; and also the irregular
verbs which she had to memorize. After the explanation, an activity was provided and it
was designed for her to identify if the verbs were regular or irregular. It is extremely
important to know the difference between them and for this activity first, she had to
memorize a list of verbs which are the most used. In the activity, which Paula took on
January 10" 2012, she was given a practice exercise by the teacher and there were
several verbs, regular and irregular. Paula had to identify each one of them and write
them in the right column according to what she had studied before. Paula obtained 14
out of 20, which is not ideal but it is not bad either. This showed that she understood the
difference and how to use both types of verbs.

Week Two: Present, past, past participle

IRREGULAR VERBS LIST
A WRITE THE CORRECT PASY TENSE AND PASYT PARTICIPLE OF THE FOLLOWING VERES

VERS SIMPLE PAST PAST PARTICIPLE
Gs
Ce
Gave
Write

Speak
Toll
Make

Swim
Buy
See

Come
Get

Bring

Kaow
Take
Mot

Loawe
Read

Cateh
Est
Cint

Wear
Pat

Think

Oriwe

Drink
Fal

Keep

Forget

Theow

Teach

Spand

Sand
Find
Lose
Be

Have

Once Paula understood the difference between regular and irregular verbs, the next
step was to identify the verb list which includes the simple past and past participle of

each of them. To practice the verbs, the following activity was designed and | wanted to
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evaluate the use of simple past and past participle of the verbs most used. This activity

was carried out on January 12", 2012. The activity consisted on a list of irregular verbs

and two columns where the student had to write the simple past and past participle of

each verb. She obtained 13.5 out of 20, which is acceptable. As a result, the activity

showed she got confused with verbs such as teach, catch, buy, bring, think, which they

end in —ought or similar. She also had trouble to write the simple past and past participle

of certain verbs such as spend, wear, fall and make. And she had problems with the

past participle of write, speak, take, come.

Week Three: Simple Past Tense

A. POSITIVE SENTENCES: WRITE THE CORRECT FORM OF THE VERB IN BRACKETS USING

THE SIMPLE PAST TENSE

1) They __ CRDEREC v (order) something to drink,

2) Last summer | ___ wenl W ' (go) to Stuttgart,

3) She __ atd __ (do) her homework in the afiemaoon

4} He _ coun bed¥{eount) to 10,

5)Ourcat _Cabtchect X  (calch) a big mouse.

6)In 2001 ourclass _ imdkpd ¥  (make) afrip to Nonwich,
T)Theweather /&% v (be) really nice.

8) The secrefary lelet -1-_"'_ (delete) the file yesterday.
9)Paul __ d3yed A (saylnothing lo me.

10) The people _ /| Wfpeped "'[whisnez'p something to each other.

B. CHOOSE 5 VERES FROM THE BOX AND MAKE UP POSITIVE SENTEMCES USING THE
SIMPLE PAST TENSE.

S : :
Stay Teach Write Come Buy |

Catch Like Send Talk Study

After learning the verbs, the next step was to practice the Simple Past tense. Paula and

| dedicated several hours to learn when to use it and how to use it.

This artifact was

carried out on January 19" and it was one of several activities we made using positive

statements in the simple past tense. This activity was divided in two parts:
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The first part, she had to use the verbs in brackets and put them in the correct form of

the simple past tense. As we can see, she obtained 7 out of 10. She still had trouble

with some irregular verbs such as say, catch, and make.

In the second part, Paula had to choose five verbs and create sentences. In this section

| believe Paula did not take a risk by using irregular verbs in her sentences; she only

used regular verbs. Another flaw was her sentences were extremely short and easy.

Although she chose to use easy regular verbs and be on the safe side, the structure of

the simple past tense was well-used.

Week Four: Simple Past — Negative and Questions

A. NEGATIVE SENTENCES: WRITE THE NEGATIVE VERB FORM FROM THE FIRST
SENTENCES. YOU CAN USE CONTRACTED FORMS OF THE AUXILIARIES

1) Peter woke up at seven

Petee  didnt wWaKe up at Seven

2) The children ran home.

Thi hilcieen clidn' U AU hore
3) | forgot to take the book with me.

L £ dign't. torget to take the DeoK with
4) We turned off the computer.

We didn't HL:_“' Lhe _conyg i ER
5) My friend looked after the baby.

My falend dide't looK afteg the baby

B. QUESTIONS: WRITE THE CORRECT QUESTIONS TO THE ANSWERS USING THE SIMPLE
PAST TENSE.
1._Did You Go to the concerl K night ¢

No, | didn’t go to the concert last night because my little sister was sick and | had to take care of her.

2 O Yoo whst to T1 Rigolte Restageant with wiy Feiemds

I went to Il Risotto Restaurant with my friends last weekend

3. D%d Yeu SGo tu the dentist s

Yes I did. Actually the dentist told me my teeth are fine. | have no cavities

4. Dt You Go to Europe WD (my) famely 7

Last summer | went to Europe with my family. It was amazing!

5. \JhY did Yoo lgave the paety

The reason | left the party early last night was because it was boring and | didn't know anybody

Paula usually got confused with the structure and use of the simple

negative form and she did not know how and when to use the

past tense in the

auxiliary “did” in

guestions. She learned that in negative statements and questions, she needs to use the

auxiliary “did” followed by the verb in its simple form. Once the explanation was made,
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on January 26", 2012, Paula had to carry out an activity where she had to identify and
use correctly the negative form in the simple past tense and formulate questions, using
the auxiliary, based on the answers given. In the first part of the exercise, Paula could
use the auxiliary correctly; however the mistakes she made were because she forgot the
past tenses of the verbs “wake” and “turn”. In the second part, Paula got confused in
exercise 4, where she had to use the wh-question “where”. The question should have
been “Where did you go last summer?”. Nevertheless, the rest of the questions were
correct and it was a big improvement and Paula showed she understood when to use

the auxiliary “did”.

Week Five: Writing - Vacations last summer

WRITE A PARAGRAPH ABOUT YOUR VACATIONS LAST SUMMER

,L\A\.Rii NUTTE R ¥ S "'7',}':',‘;{' WALT Y taedn e andd 0 h

L O

After several exercises and explanations about the simple past, on January 31%, | asked
Paula to write a paragraph about her vacations last summer. In this activity she had to
apply the simple past tense to describe what she did for her holidays. The result of her
paragraph was satisfactory, since she used several times the simple past tense
correctly. However, there was a couple of mistakes with the verb “go” which should
have been “went” and “people was” which should have been “people were”. This is a
common mistake since students usually do not realize that the word “people” refers to

more than one person and they usually use “persons” like it is in Spanish. In addition, in
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her paragraph there were errors of word order and misspelling. Her writing needs to

improve since her ideas were not organized.

Week Six: Present Perfect Tense

THE PRESENT PERFECT TENSE
A. FILL IN THE CHART
POSTIVE NEGATIVE QUESTION

1. 17 speak I to/ my I sister | WE SPOKEN

' 2. You/ eat Ipancakes /for/ Iy \ 3 PAY iy WE 0 3
breakfast/ all / week ifast W] pancar JEASH
3. He / install / the / new / | St - e

| tvisetthis/morning InEw t thig Ut 1g b0 line pew TV
4. Martha / go / shopping / | Maetha EAvE Gon Mattha @ave) rot ao [EEv) Maeths

for / 3/ hours | & ¢ 3 nouel  Shopdng of. % rousddhopng fof B hoed P
5. We / plan / our /|we ha ela@d cuk L we have vot daFRd

vacations / in / adva \catTory n advand oue vacat 1
I'6. They / watch / THAnIC | [Tre have wal 3 [ Trew
three / times 1A | .

B. PUT THE VERBS IN BRACKETS INTO THE CORRECT FORM OF THE PRESENT PERFECT

TENSE.

1.l iV 1oL WOEKED ) (not / work) today

2We _have (Covedy X (buy)anewlamp

3We W 1 v v (not / plan) our holiday yet
4.Theresa _\\ 8V ‘“,,;; el €S0 nishvalready) her homework. !
SHe Nas WRIttEY v (write) five letters

8.She_Nay nOL Jeer (not / see) him for a long time
7.Mark _NAVE, Deen X (be) at school this week
8.School __ ! l;_ not_ i {al ) *{not/ start) yet

9.They WE &C { ___(speakijist) o their boss
10.No, he _nal ol fod (have ) not) the time yet

After practicing for several weeks the simple past tense, we continued with the present
perfect tense. The explanation lasted several days and this included the structure and
use of this important tense. To corroborate Paula’s understanding on this topic, she
was asked to do an activity with several exercises on February 8", 2012. This artifact
was divided in three parts. Part A, she had to fill in the chart by putting in practice the
structure of the tense she learned previously and demonstrate her understanding on
when to use the auxiliary “have” or “has” and the correct past participle of the main verb.
In this section, she did well. However, she got confused when we use a proper name
instead of a pronoun, and she did not use the auxiliary “has” that we use for the third
person. In Part B, she had to complete the sentences using the verbs in brackets

whether they were positive or negative. In this section, she made mistakes on how to
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write the past participle of the verbs and in sentence 7, she got confused once again
with the proper name and she did not use “has”. In part C, she got confused mainly with

the auxiliary of the third person.

Week Seven: Identifying Signal Words

\/ X

V4

RECOGNIZE WHICH TENSE IT IS (SIMPLE PAST OR PRESENT PERFECT) AND WRITE IT ON
THE LINE. HIGHLIGHT THE SIGNAL WORDS.

1.1 have fieved been to England. Peegert, ¢

2. When you went to Rome last week; did you see the Vatican? __ fiple Yast

3.1 read something very interesting in the newspaper last week: 1 ple Past . v

4. Rafael Correa. has been the President of Ecuador '\siinEéf 1997.
Yoegermt W v

5. She has worked at that companwa/pftwo years. Poggent 3 )

6. Have you seen the doctor(!ef? Yeegent ¥ 7

7.1 have already studied English. __{2¢8evt ¥ v~

8. Have you(ever been to Paris? __ {ecsent ™. 7

9. Karen _ graduate from university “last. summer.
Afmaple Y. V7
1

-~ >
V "4

10. | haven't seen John foday, Shegent

1. Carol _ has done  those  delicious  cakes ,fE( five  years.
fregent ¥ 7 V2

)

12. He has been a teacher@nten years. "»(’u‘ et H(2
13. | have known him s@e 1995, Yeedent

14. Have you*{fer been to London? Yv{.\‘f_ wt ¥

It is not easy to understand and to study the present perfect tense vs the simple past,
and this is the reason why it is extremely important to pay attention to each word in the
sentence. In order to identify which tense it is, it is essential to look for signal words
such as for, since, yet, last week, last year, etc. During the explanation, we created a
list where Paula could identify which signal words belong to each tense. For instance,
the signal words “yet, already, ever, never’ are always used with the present perfect
tense. On the other hand, words such as “last year, last week, yesterday” are a signal to
use the simple past tense. On February 16", after identifying each of them, Paula had

an activity where she had to identify the tense and highlight the signal word which made
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her choose the tense. In this exercise, Paula did very well. She obtained a high score
of 17.8 out of 20, which has been her best grade so far and she could apply what she

had learned previously.

Week Eight — Simple Past Tense vs. Present Perfect Tense

Put the verbs in brackets into the pest simple or the present perfect

Paula now identifies the difference between simple past and present perfect. She
understands the use and she is aware of signal words. In this activity, carried out on
February 22", she had to choose the correct tense using the verb in brackets in a text.
Paula did very well on this activity and she obtained a 18.2 out of 20 which is a high
grade. She learned when to use both tenses and what helped Paula in this exercise
was that she read several times the text and looked for signal words which helped her
get the correct answer in most of the gaps. Paula felt motivated and happy with her

score.
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Week Eight — WRITING: Your New School

WRITE ABOUT YOUR NEW SCHOOL (HOW YOU FEEL ABOUT IT, WHEN DID YOU START IT,
ABOUT YOUR CLASSMATES AND TEACHER, ETC)

Laas Onhaml T lin U 5 AW l 1V
I’Ke Yy fEw JCNODL L NEVE CEEW o MOWLTL g = |

N . o~ —\‘ \
may 1Riengd L Nave Hidreg 11y 38, My O
HQ £\ K Yy TEACHES 18 wen L Na
| \ —T'. | © A b (C \ A
L) ( \cnThi MG YR\ F Fr | n CITE
HUQIEQ xudh) Thitd Gg. = 70 Y - ", e [ :
J oW hi-3 g
b - ‘ P : g 3
(O™ | \ | ~ ( [ | Ad '
1 Vel (| S Sl \{ | ( 1 g. ™
(n) Chodl. 4 NAVE LAkTEO , &H ‘\G_)( OEX1EMUVES 2
Lo ) f;w\( f Nnew hoo!
| A ) | A Y ,l Y i
l‘L\A i O MIVULT UKL WAL
f o [;, .
uotd, M0 \

Once several activities were provided in order for Paula to practice both tenses and
identify the use and structure of them, on February 23", Paula had to write a paragraph
about her new school and explain how she feels about it, when she had started, about
her classmates and teachers, etc. In this paragraph, Paula used both tenses correctly.
Although the paragraph was not too long, there were not many grammatical mistakes,
however there were other types of mistakes. Paula did a good job in this exercise, and
although it was not graded, Paula was extremely motivated and happy with her result.
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Week Nine: TEXT; Simple Past or Present Perfect?

Text \ B e

\ \ |
-\)
DR
(W ¢ /

\ ~ |

(1)

%
FILL IN THE GAPS WITH THE CORRECT TENSE (SIMPLE PAST OR PRESENT PERFECT)

ACCORDING TO THE CONTEXT.

W

RAFAEL NADAL
RafaelNadal _ W35 'Ae) born in Manacor in 1986. He n v (win) four French Open
fitles and an Olympic gold medal. In 2008, Nadal__ Dt Cai i “[become) the second Spanish

man to win Wimbledon.

Since 2004, Nadal_nas beert 4 (be) a strong compelitor to Roger Federer. They have

\ayed v (play) against each other in seven Grand Slam finals. Nadal_\i% _‘-;:*_H_‘"(Win)

five of them.Nadal___ A r K eciv{rank) World No. 2 behind Federer for a record 160 weeks.He
WAas v (be) the first in the rank for 46 weeks.

Rafael_;,.__‘k'ﬂ_&_xyg@_"(’play) the Davis Cup with the Spanish team four times so far. They
won v~ (win) the trophy in 2004 and 2008, although he _NAin T playe d X

(not/play) on the final due to a knee injury.

On Feb 28th was the last activity Paula did before her post-test. In this activity, she had
to scan the text first, and then go sentence by sentence in order to get the correct tense
and use it with the verbs in brackets. In this exercise, Paula had just one mistake, which
was the last sentence, where she had to use the simple past tense in the negative form
and instead she used the present perfect tense. Overall, Paula did very well in this

exercise and it showed she comprehends each tense.

43



Student Self-evaluation

Student Self-evaluation
Choose from 1 (lowest) to 5 (highest) to rate each question:

1. How much did you know about the difference between simple past and present perfect at

the beginning of the extra-curricular lessons?
(1 2 3 4 5
2. When we started studying these tenses, did you identify the use and structure of each tense?
1 2 3 4

3. After each lesson, did you understand the rules of each tense, when to use it and how to use

it?
1 2 3 4 5

4. Do you understand now the use of the simple past tense in positive, negative forms and

questions?
1 2 3 a (s

S, Do you understand now the use of the present perfect tense in positive, negative forms and

questions?
2 3 A 5

6. Do you feel you understand now the difference between both tenses and feel confident when

you use them?
1 2 3 (a s

7. Do you think these extra-curricular lessons have helped you to understand both tenses in
depth?
1 2 3 s (G

8. Is there anything you would like your teacher to explain again, or was not clear enough?

H LNans YC CXLEYY

After these nine weeks, Paula learned the difference between both tenses, and she
uses both tenses correctly most of the time. She had a self-evaluation activity, and she
had to grade from 1 to 5 each question. From her self-evaluation, we can see she feels
happier and more confident about using the simple past and present perfect tenses. At
the beginning she did not know the structure properly, but now she can identify the

structure and use of each of them.
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CHAPTER Il = TEFL PROGRAM PORTFOLIO

In order to create the TEFL Program Portfolio, it was necessary to understand and use
the National Council for the Accreditation of Teacher Education / Teaching English to
Speakers of Other Languages (NCATE/TESOL) Standards.

NCATE TESOL Standards based on Position Paper

English has become the universal language and it is spoken worldwide. In Ecuador it
has become extremely important to learn this language since it opens doors not only
academically but also professionally. If you speak English you will have better
opportunities not only in Ecuador but also worldwide. Teaching is my passion, and for
me it is really important to know how to transmit all my knowledge to my students the
best way | can. It is also important to be updated in order to keep up with your students
and be on the same page. My main goal is to become a better teacher and by teaching
my students using what this program has offered me, it allows me to give them

opportunity to learn a second language correctly and in a fun way.

It is always necessary to follow certain rules. This is the reason why | will analyze the
applicability of the content of this program using the TESOL NCATE standards and

including the assignments and rationale in order to explain each one of them.
1. DOMAIN: LANGUAGE
e Standard la: Language as a System

o Standard l1la3: Demonstrate knowledge of rhetorical and discourse

structures as applied to ESOL learning.

o Name of Artifact: The Tense and Aspect System - Ungrammatical
Sentences

o Course: Structure of English
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Rationale:

2 R

This assignment was carried out for Structure of English class and it meets the standard

1a3 since it shows the importance of grammatical structure. It is essential to have good
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grammar structures and understand the main points of it. In this assignment the
candidate had to learn the Passive Voice, and had to correct some mistakes and explain
why it was incorrect and how to make students aware of the mistakes. It also includes
some activities to develop and understand the concept and how to use it. It is extremely
important to explain first the grammar point since students” L1 can interfere as they
usually translate from their L1 into English. It is essential to teach them by giving
several examples and then to make different exercises in order to check students’

comprehension on the topic.

As a teacher, this has helped me to realize how important it is to transmit correct
information to our students, for them to understand and not get confused since they
usually think in their mother tongue first and then translate it into English. Many
students do not like grammar; however, it is essential that the teacher explains the
importance of it. | teach the passive voice to 9th grade, and this exercise helped me to
understand better the difference between transitive and intransitive verbs in order to
transmit this knowledge to my students. In addition, I try to do more activities for them to
fully comprehend and make them participate by coming up to the board and do some
exercises in order for me to see how much they understand the topic. Students often

tell me that by doing more activities, they get the information better and easier.

e Standard 1b: Language Acquisition and Development

o Standard 1b2: Candidates understand theories and research that explain

how L1 literacy development differs from L2 literacy development.

o Name of Artifact: Age and Acquisition
o Course: Teaching English to Adolescents and Adults
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Rationale:

This assignment meets standard 1b2 because it is a research done about the difference
between the acquisition of L1 and L2 according to formal education, age, cognitive and
literacy aspects. Here the candidate explains how researchers differ in their opinions
according to the aforementioned factors. For instance, age is a major factor; some

researchers state that children learn in a faster and easier way because their brains are
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not fully developed. And they also explain that children who are exposed to both
languages since they are born have a native accent differing to those who learn after
they reach their puberty. Other researchers state that adults can learn the same way as
children and some others say that they take a longer time and they get an accent

because of the L1 interference.

| believe this assignment made me think about the importance of developing activities
taking into account the age of my students, the formal English background they have,
their cognitive side, and their motivation to learn a language. Therefore, | have applied
this knowledge and | always try to motivate them by doing activities they enjoy like
games or contests or group works. My students are teenagers and they usually are
obliged to learn what they are taught at school, including English. But as a teacher, |
have to make that second language acquisition more fun, active and motivational for
them, as well as give them as much as | can an English speaking environment where
they do not have to translate their L1 into the L2, on the opposite | have to help them to

think straight away in their L2 when they use the language.

2. DOMAIN: CULTURE
e Standard 2: Culture as it affects English language learning

o Standard 2b: Understand and apply knowledge about the effects of
racism, stereotyping, and discrimination to teaching and learning.

o Name of Artifact: Bullying in schools
o Course: English for Academic Purposes
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Rationale:

This assignment meets standard 2b since it talks about bullying which nowadays is very
common to see especially inside the classrooms. It helps the candidate to realize how
to manage different situations related to culture and language. It is important for the
candidate to help students to keep their self-esteem high in order for them to feel
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confident and get a high academic achievement. It is essential to do activities using
conflict resolution strategies. One of the main factors to take into account is Respect. As

teachers we have to accept different ways of thinking, values and beliefs.

Learning about bullying has made me realize the importance of having a healthy and
positive environment for my students, since this will give them the necessary motivation
to learn another language and learn to respect others. | work in a Catholic girls” school,
where respect, self-worth and care for others are main values to emphasize no matter
which subject they are studying. Therefore as a teacher, | need to take into account
those values and choose the appropriate techniques in order for them to learn better.
Last year | was a homeroom teacher for 9™ grade; | had a problem of bullying between
two students. After researching about this topic for my assignment, | decided to do an
oral presentation for my students in order to explain what bullying was. Many of them
did not even know what the word meant, however | had a talk to them and it was
interesting since the communication flowed and they participated, they did some critical

thinking and they understood the importance of knowing about this topic.

3. DOMAIN: PLANNING, IMPLEMENTING, AND MANAGING INSTRUCTION

e Standard 3a: Planning for Standards-Based ESL and Content Instruction
o Indicator 3a2:Create supportive, accepting classroom environments.
o Name of Artifact: Lesson Plans

o Course: Methods of teaching EFL
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Rationale:

This assignment meets this standard since | had to write several lesson plans about
Ecuadorian Geography and | had to focus on the objectives | wanted my students to
reach. In addition | had to write and use different teaching strategies in order to reach
every student’s comprehension and participation taking into account their level of
English and their abilities. Also, it allowed me to do several activities with my students
in order for them to be active during the lesson and focus not only on the language itself
but also on the main topic which was Geography, its concepts, new vocabulary words,
and so forth.

Learning how to write proper standard-based lesson plans have helped me to plan
according to my students” needs. | have included in my lessons different learning
strategies such as videos, pictures, small group work, question-answer relationship
among others, in order to reach and get every student’s attention and comprehension. |
am aware now that | have to take into account that all of them learn in different ways
and with different activities and make each lesson student centered. As a result | will
have to implement several strategies so my students will succeed. As a result, my
students will be more confident to participate since they will feel the support not only

from their teacher but also from their classmates.
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e Standard 3b: Implementing and Managing Standards-Based ESL and Content
Instruction.
o Indicator 3b6: Provide standards-based instruction that builds on
students’ oral English to support learning to read and write.
o Name of Artifact: English for Medicine

o Course: English for Specific Purposes
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Rationale:

This assignment was written for the English for Specific Purposes class and it meets
standard 3b6 since it is a plan to teach English for medicine applying the four main
language skills. Part of the plan focuses on reading and writing and it shows different
learning strategies and techniques in order for them to develop these skills. This lesson
plan included several readings with meaningful contexts in order to fulfill students
interests on the subject, as well as develop their comprehension skills since the articles
had technical medical terms. As a result, by understanding the reading, students could
give their opinion. In addition, they had to write a draft of a professional and formal

journal article defending their point of view.

In the future | will plan my lessons using standard-based strategies and techniques
taking into account the content they are learning and do it so it is meaningful for

students and helps them to develop these skills.
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e Standard 3c: Using Resources and Technology Effectively in ESL and Content
Instruction
o Indicator 3.c.4: Use technological resources (e.g., Web, software,
computers, and related devices) to enhance language and content area
instruction for ELLSs.
o Name of Artifact: Power Point Presentation

o Course: Technology in TEFL

Ppt Final presentation - Microsoft PowerPoinl
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Rationale:

This assignment was developed as a compilation of the content of Technology in TEFL

and it meets standard 3c4 since it demonstrates how teachers can use technology in
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their classrooms using different activities and methods. At present, it is extremely
important to use technology because it is part of our daily lives and we have to be
updated in order to teach successfully. There are several technological tools that a
teacher can use with their students such as skype, podcasting, writing blogs, using

social networks and foster creativity and participation.

As a teacher, | have introduced more activities where my students have to use
technology. | am aware to use technology which is appropriate to their age. | teach
teenagers and these technological tools have helped me to get closer to them and they
have developed their creativity, motivation and active participation. In addition, they are
having fun with something they are experts on and they learn more the language and
they apply it whether it is written or spoken. | have used podcasting and igoogle with
them, which allowed them to practice their English in different ways applying technology.

In the future | will introduce the use of social networks and blogs.

4. DOMAIN: ASSESSMENT
e Standard 4a: Issues of Assessment for English Language Learners

o Indicator 4a3: Demonstrate an understanding of key indicators of good

assessment instruments.

o Name of Artifact: Validity and Reliability

o Course: Testing and Evaluation
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Rationale:

This assignment demonstrates the importance on how valid and reliable tests should be

in order to assess students.

It also states that not even the most well-known and
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recognized international tests such as the TOEFL are one hundred percent reliable.
There is always an error of measurement. Tests should have different and
understandable instructions and different item types such as multiple choice, fill in the

blanks, among others in order to identify bias.

This assignment has helped me to realize that when you create a test you need to do it
standard based in order for it to be more valid and reliable. At the school where | work,
we administer different kinds of tests such as diagnostic tests at the beginning of the
year, placement tests when a student comes from another school and the most
important ones which are the proficiency tests. As teachers we administer several
proficiency tests during the school year; however, the most important ones are the
internationally recognized FCE and CAE. These tests try to demonstrate the proficiency
of the English language from each student. However, how do we know if a test is valid
and reliable? After this course and together with my colleagues, we created several end
of unit tests trying to obtain accurate results from our students. Then another test which
involves several units is taken as well. As a result, we try to create tests as valid and
reliable in order to assess our students and obtain true results of the progress of each

one of them.

e Standard 4b: Language Proficiency Assessment

o Indicator 4b2: Understand the appropriate use of norm-referenced

assessments with ELLs.
o Name of Artifact: Kinds of Tests and Testing Effect on Teaching

o Course: Testing and Evaluation
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Rationale:

This assignment clearly demonstrates the difference between tests such as the KET,
PET, FCE, CAE and CPE. It not only shows the characteristics of each one of them, but
also the strengths and weaknesses of each test. These are worldwide recognized
international tests that students take all over the world. The purpose of these tests is to
measure the proficiency of English from each student applied to all language skills.
These tests also try to measure the progress or language growth of each student
according to their learning process, and identify which students are having problems and

work on them as much as they can in order to raise their proficiency level.

This assignment was especially interesting and very useful for me since at the school
where | work at, students have the option to take these examinations in order to get
recognized international certifications which can open doors to them in the future. In my
case, | work with 3 other teachers and we must focus on the FCE test. We have
discussed and decide together to make our students practice by integrating all language
skills which will help them to communicate in different contexts. We have books and
diverse materials which help us to create tasks that involve main language skills. We
understand the use, and the importance of this information and we share it together with
my colleagues. We have got to the conclusion that having international testing helps our
students to study harder and to practice the language in order for them to get high

scores so they can have a high proficiency in the English language.

e Standard 4c: Classroom-Based Assessment for ESL
o Indicator 4cl: Use performance-based assessment tools and tasks that

measure ELLS’ progress.
o Name of Artifact: ESL Student Portfolio

o Course: International Applied Professional Experience
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Rationale

This assignment which is a portfolio done to a student, meets standard 4cl since it
demonstrates the progress the student had during a period of nine weeks. This portfolio
included several assessment tools so the student could learn certain topic; and for me to
evaluate her progress. A pre-test was conducted and it clearly showed the student had
problems when using the simple past and present perfect tenses. An analysis was
carried out and this kind of assessment helped me to create different activities in order
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for her to understand the difference between these two tenses and apply them using

integrated language skills.

| chose Paula to be part of my ESL student portfolio since she was a new student at the
school where | work at and she needed help because she often got confused between
these two important tenses. We worked several weeks together and she did diverse
activities to practice each tense and both tenses together. She also applied them using
different language skills such as writing, listening, reading and speaking. At the end of
week nine, Paula had to take a post test and it demonstrated the great progress she
had. An analysis was also carried out to compare where and how she had improved
since the beginning of the course. She also had to take a self-evaluation test where the
result showed she feels more confident now using both tenses and she is not afraid
anymore. With the self-evaluation test, she understands what she needs to reinforce
and have more practice. This kind of assessment is extremely important and | will apply
it in the future if | see that any of my students is having problems with certain topics and

this will enable me to plan instruction based on those results.

5. DOMAIN: PROFESSIONALISM
e Standard 5a: Issues of Assessment for English Language Learners
o Indicator 5a2: ESL Research and History
o Name of Artifact: English Language Curriculum Development

o Course: TEFL 515 — Curriculum and Materials Development
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Rationale:

This assignment meets standard 5a2 since it discusses historical background of ESL in
Ecuador and how the legislation has changed in order to include English in the

curriculum as a mandatory subject in private and public schools. English is the universal
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language, and it is important to motivate schools to have it in their curriculum. It is
important to stay updated with new laws the Ministry of Education in Ecuador provides.
In addition, research is essential to learn and identify new methodologies and strategies

to teach our students.

As teachers we have to keep updated and learn new methodologies and strategies to
teach ESL and also comply with the norms and laws the Ministry of Education requests
from schools. The English coordinator at the school where | work at constantly has
meetings in order to know the new laws. We are always researching and getting trained
in order to be updated about any new or changed policies in the field of Education

according to the Ministry.
e Standard 5b: Professional Development, Partnerships, and Advocacy
o Indicator 5b1: Participate in professional growth opportunities.

o Name of Artifact: Certificates and List of training courses
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Rationale

Learning a second language is not an easy task, this is the reason why teachers should
provide their students with the best education they can. Teachers must take many
factors into consideration when teaching such as new methodologies, multiple
intelligences, multilevels, students” personalities, among others in order to create a
positive and motivational environment for them to learn. This is the reason why it is
essential that teachers participate in professional growth opportunities; train in different
courses and keep updated with everything that is related to education such as laws,

norms, strategies, technology and so forth.

As a teacher, it is mandatory for me to take at least 5 seminars about English from La
Universidad de los Hemisferios during the school year. | have already taken several
courses which have allowed me to learn new ways of teaching, support the knowledge |
already have and apply them in the classroom with my students and fulfill their needs.
However, the most important program | have taken is this Master's Degree program,
which has taught me to become a better professional. | have applied most of the things
| have learned in order to make my students” learning process more active and
complete.
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CONCLUSION AND RECOMMENDATION

According to most researchers teaching grammar is essential when teaching English as
a Second Language in order for students to learn the language properly. Grammar is
the main factor in a language; it helps us to put sentences together and this way
communicate with others effectively. It does not matter how or which method students
are taught grammar, the main goal is for them to learn it and speak the language as best

as they can.

Students learn in different ways, and this the reason why it is important for teachers to
use the method that best fits her/his students and to help them achieve a high level of
English. Teachers need to reach every student’s comprehension and that is why it is so

important to find a methodology that complies with this.

In my case study, my student started with a great deal of difficulties and confusion
between the past tense and present perfect. However, after the nine weeks we studied
together, she could understand how and when to use each tense and when to mix them
and comprehend the difference between this two important tenses. As it is showed, her
progress during the nine weeks of the extra-curricular lessons was satisfactory and of
great help for her to completely understand. This way she will be able to put it in
practice and in the future, hopefully master this grammatical point and the language

itself.

The student portfolio demonstrated how Paula improved during the nine weeks the
extra-curricular lesson lasted, Paula demonstrated to be a very dedicated girl, who was
willing to learn, so she did not have problems in her daily English classes at school. Her
goal still is to understand and try to be at the same level as her classmates. She
realizes that being at the same level will take time, extra effort and she needs to keep

taking extra-curricular English lessons in order to achieve this.

Throughout these nine weeks, she learned the difference between the simple past and
present perfect. Learning these two tenses has helped Paula to speak and write more
and better and she is not afraid of making mistakes anymore; she feels more confident
and comfortable when using both tenses. However, she still needs to keep practicing

because she realizes the importance of using the tenses correctly in order to achieve
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her goal. She still has problems with some verbs and she needs to keep learning and
memorizing certain verb forms in order for her to obtain a better result. In addition, she
needs to remember the structure of each tense in order to use them correctly and also

look for signal words which will help her to recognize which tense to use.

The present perfect tense is the base of the perfect tenses such as the present perfect
continuous, past perfect, among others. This is the reason why it is extremely important
for Paula to know the structure of this tense, when and how to use it, so she does not

have problems in the future.

As a recommendation to Paula, she needs to keep taking extra English lessons in order
for her to have a good command of the language, so she can participate more actively
during her English lessons at school. Practicing what she learns is the only way to

reinforce the language; to have will and motivation will help her to achieve her goal.

Moreover, the NCATE/TESOL Standards are of great help for the teacher to follow a
path in order to have a base on how and what to teach. This not only helps teachers to
be more professional, but also it helps them to be more organized and realize what they
want to obtain when they pass on their knowledge to their students. Fortunately, now
teachers can rely on these Standards so it is easier for them to set a goal they want to
reach with their students. Unfortunately, the Ecuadorian government does not have any
kind of law or standards which would help teachers to follow in order to have a top

quality education.

As a teacher, | always try to teach my students the best way | can in order for them to
reach a high level of English, and this is my job, to help them learn. This is the reason
why for me it is so important to keep updated, to follow standards, to get trained, to plan
my lessons, to evaluate their progress, among others.

Teaching is not easy and it takes a great deal of time and patience; however it is very
rewarding at the end. Knowing that | can share my knowledge with other people and
knowing that | can help them achieve better results and a high level of English is very

rewarding for me.
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