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ABSTRACT 

This thesis describes Content-based instruction as a useful approach to language 

instruction that focuses on teaching English language at the same time as teaching 

subject matter classes. The purpose of this study was to determine the benefits 

and the drawbacks of Content-based instruction as well as the different types of 

Content-based instruction in order to integrate better the reading, writing, listening, 

and speaking English language skills required for academic success. This paper 

also demonstrates the application of NCATE/TESOL teacher education standards 

in this master´s program as a way to train English teachers to provide students with 

quality instruction.  

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 



                      

INTRODUCTION 

This thesis is part of the master’s program Master in Teaching English as a Foreign 

Language. This thesis is composed of two different chapters. The first chapter is 

about a content based English instruction course that was taught to a 4th grade 

student. This course had the objective of improving English skills through academic 

content. All four language skills were taken into account to help the student 

understand and learn 4th grade curriculum. The evidence of the effectiveness of 

this content based instruction is demonstrated through the EFL student portfolio. 

The second chapter covers the Standards Based Position paper. This paper used 

different assignments to demonstrate how all NCATE / TESOL standards were 

met.   

The first chapter begins with an overview of Content Based Instruction as an 

outstanding approach to teach and learn English as a second language. It includes 

a definition and some benefits of this approach, types of Content Based Instruction, 

a comparison to other approaches, possible drawbacks and solutions, and 

assessing in this specific approach. The main objective of this study is to acquire 

the precise strategy or strategies to work in a content based instruction institution 

with English learning students. This chapter continues with a brief explanation of 

the Content Based Instruction course given to a student and shows student’s 

improvement through some tasks in different periods of time. The first chapter also 

includes the EFL student portfolio and some methods to assess content based 

instruction.  

The second chapter of this thesis is about the Standard based position paper. The 

objective of this paper is to demonstrate the inclusion and application of 

NCATE/TESOL standards in the masters program.  This chapter connects selected 

assignments executed during the master’s program with the NCATE / TESOL 

standards. In my opinion, all assignments met at least one of the mentioned 

standards. The assignments that were chosen for the portfolio were: A website 
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analysis that was completed during the English Structure course, four lesson plans 

that we did in Methods of Teaching English as a Foreign Language course, a 

reaction paper done in English for Academic Purpose course, a literature review 

that was executed during Educational Research course, a theme unit plan that was 

completed in International APE course, a concept paper done in Educational 

Research for Practitioners course, a power point presentation about the most 

important technological ways to English teaching that was elaborated in 

Technology in TEFL course, a paper about reliability and validity in different types 

of assessments that was executed in Testing and Evaluation course, a comparison 

between some English standard proficiency instruments that was done in Testing 

and Evaluation in TEFL course, a pre-test and post-test created during the Testing 

and Evaluation in TEFL, an English language timeline chart required in the Applied 

Linguistics course; and all Elluminate sessions and discussion posts from all 

courses and that helped us to interact with teachers and all master program 

participants.  
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METHODOLOGY 

This study was conducted in order to assess Content-based instruction. The focal 

point of the assessment was to find the best approach and strategies to teach 

English as a foreign language in a Spanish environment where all academic 

subjects are taught in English as well.  

 

Literature search was used to gather necessary data to understand concepts, 

benefits, drawbacks, types of content based instruction and to compare it with 

other important approaches. This search was obtained from interesting web pages 

and from some remarkable books which are detailed in the references section.  

Vivential method through observation and collection of artifacts were also used 

during the EFL student case study and the TELF program portfolio. The chosen 

student completed different assignments since the beginning of the course to the 

end of it and those artifacts were individually analyzed and used as learning 

assessment. 

 

The analysis of the collected data was made by observing and evaluating the 

advances of English language skills acquisition in the ELF student case study and 

by applying the NCATE/TESOL standards in each of the different assignments of 

the master’s courses.  
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LITERATURE REVIEW 

CONTENT BASED INSTRUCTION 

 

DEFINITION AND BENEFITS 

Content based instruction is a modern and a significant approach in English 

language learning. Learning English language through subject curriculum content 

is a medium to learn English in an interactive way. During the lessons students are 

focused on learning a specific topic that they might be interested in. Topics may 

vary depending on the subject. There can be Science, Social Studies or Math 

topics according to the student scope and sequence. Students learn about this 

subject using all English language skills at the same time. This is a natural way for 

developing their linguistic ability and it is the way we learn our mother language 

since our birth (Davies, 2003). 

Students are exposed to a significant amount of vocabulary in English through 

different tasks while learning specific content. They acquire knowledge and 

improve their educational needs according to their age level. It is also important 

that students develop helpful study skills such as summarizing, writing their 

opinions about something, discussing about a topic, note taking, gathering 

information from different sources, analyzing and thinking before answering 

questions. Language learning process becomes automatic and without being 

aware of it. Learning English becomes a part of their daily routines where students 

happen to be more independent. Students are engaged in communicating with 

their peers and instructors by assuming active roles in the classroom (August, 

2004). 

Students also develop social skills such as listening and respecting others, sharing 

information with others, and working as a team when it is the appropriate moment 

to do it. Content based instruction is an enormous opportunity for students to 
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enrich their learning environment by learning two things at the same time; content 

and language.  

Another advantage of this approach is that students read authentic native speaker 

texts and they might feel able to reach that level and become motivated to be part 

of an English language world. Learning is active, they are taught in real life 

situations where they practice all English skills daily from speaking about the 

different cultural aspects that they have learned about in Social Studies to writing 

an experiment report in Science or solving Mathematical problems (Zohoorian, 

Azad., Ambigapathy, 2011). 

Language is a medium for communicating, for learning new things, for thinking, 

and for expressing our opinions. When children are immersed in a second 

language instruction, they need a purpose to learn it, something that will inspire 

them to understand and to be trained in a total new language. Students need to be 

able to do more than counting up to ten or to greet people in another language. 

They can become skilled at giving speeches, at writing letters, at producing skits 

and many different linguistic tasks that they are meant to do as social human 

beings.  

Teaching English involves teaching academic and social English. Social English is 

acquired when interacting with others and Academic English grows in a classroom 

setting and needs more time to develop. It is fundamental that ESL teachers help 

students to gain both types of languages’ skills in turn that children could use 

English in any environment that they might be involved in (Cummins 1980; 1981; 

1996).  

Content based instruction is a tool for English language students to learn structure, 

syntax, grammar, and phonology in a different way where they can apply all these 

linguistic features in entertaining activities about interesting topics. Grammar can 

be reinforced from time to time with a brief clarification but the purpose is to 

manage language as a natural approach focused on concepts and principles that 
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they will use in the future in new situations of their lives, therefore engaging them 

to enlarge their thinking skills.  

TYPES OF CONTENT BASED INSTRUCTION   

There are three types of Content Based Instruction models that can be used by 

teachers in order to instruct their English language students: the Sheltered model, 

the Adjunct model, and the Theme based model (Alvarado, 2012). 

The Sheltered Model. - This model demands ESL students attend the same 

classes as native speakers of English. Teachers provide students with language 

instruction in a co-teaching method where both teachers, academic content 

specialist and ESL teacher work together in developing differentiated materials and 

assessments while instructing the students and assist students’ deficiencies in the 

language (Freeman, 1988). 

This is a total immersion model where students interact in English the entire school 

day. ESL students get all the support that they need to help them understand and 

respond well in subjects such as Math, Social Studies, and Science. Teachers 

must choose simple language, visual aids and the best learning environment to 

teach vocabulary that will help students to acquire important and useful concepts.  

The Sheltered Instruction Observation Protocol (SIOP) identifies the characteristics 

of this type of instruction in order to train teachers who practice this model. The 

protocol follows three steps: Preparation, Instruction, and Review/Evaluation. 

Teachers are trained to implement new strategies in their classes to help them 

work effectively with English language learners. (Short & Echevarria, 1999) 

Sheltered English programs include key elements of three other approaches: 

Bilingual education, Immersion, and Content-Based instruction (Freeman, ERIC 

1988)  

- Bilingual Education means that students develop English skills and 
academic content by being taught in English language and in their native 
language as well. Difficult concepts or hard vocabulary are explained in 
their mother language and translation also occurs while students work in 
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different tasks and participate in class. A disadvantage of this approach 
is that sometimes students mix both languages, create a new dialect, 
and become used to it even if they have learned and know how to say 
those words in English.  

- Immersion Education uses all academic content in English language to 
provide students with great amounts of vocabulary and to make them 
use it in different areas. A disadvantage that I find in this approach is that 
sometimes students skip important and basic concepts because of the 
language. This happens especially in Elementary school grades where 
students develop specific skills such as critical thinking and problem 
solving, among others.  

- Content-based Instruction that can be included in many programs that 
considers this type of academic instruction.  
 

The Adjunct Model. - ESL teachers prepare students for having regular classes in 

the near future where they will be together with native speakers in the same class. 

The importance of these classes is that students acquire specific vocabulary and 

that they become familiarized with basic skills that may help them to learn content. 

Some of these classes are taught during summer months before classes begin. 

In this model, students can also be enrolled in coordinated courses, a language 

course and a content course. The two courses share the same content base and 

instructors coordinate tasks to integrate content into the language scope and 

sequence (Brinton & Snow, 1988). Programs based in this English language 

teaching model, use content according to the students’ age and needs.  

The Theme Based Model. - This model can be used either by the ESL teacher or 

the ESL teacher and content specialist. The teachers create a course designed 

according to students needs. Teachers incorporate a theme as the lesson’s topic. 

Students can inquire about that specific topic and can explore it in many different 

ways. Themes are chosen and designed according to students’ interests, culture, 

or experiences (Davies, 2003). 

This is a very popular approach in preschools and home school. Teachers plan 

curriculum ahead, based on what they want the children to learn. Teachers use 

what students already know and develop more complex skills step by step. Fun 

material can be used according to the selected theme; there can be songs, games, 
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videos, movies, experiments, and many other fun activities and tools that could be 

used to engage learning (Fiji, 2007).  

The three models use tasks and materials meant to provide students with the 

essential tools to improve language knowledge acquisition. The theme-based 

model is an ESL course with a content orientation where teachers use content as a 

way to reach language acquisition and teachers evaluate students’ language 

development very often instead of having periodically content knowledge 

assessments. The sheltered course is a content course that focuses on content 

rather than on language and students are evaluated according content knowledge 

acquisitions. The adjunct model has multiple teachers, an ESL teacher and a 

content specialist, and they are each responsible for their area.  

COMPARISON TO OTHER APPROACHES 

- English for Specific Purposes (ESP)  

Content based instruction can be compared to English for Specific Purposes. Both 

approaches aim is to prepare students learn English language while using specific 

content. It is important to reassure that content is learned but it is also important 

that students acquire linguistic knowledge. These two approaches allow students 

to become more responsible of their learning because they have to be 

compromised with English language in order to learn academic content (Master, 

1997).  

A difference between these approaches is that English for Specific purposes is 

taught after doing a needs analysis to discover students’ needs. It is centered on 

the language that is used in a specific environment and in specific activities. It does 

not go any further. Content based instruction uses all kinds of academic content 

and teaches about different topics. It is centered on language that could be used at 

any time or place. The selected activities help students to face a variety of 

situations in their lives.  
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Another difference is that English for Specific Purposes is designed for adult 

learners to help them obtain a degree or to help them in a professional work 

circumstance. It could also be for learners at secondary school level in case they 

have specific needs. Content based instruction could be designed for any age level 

in order to help students improve their English language knowledge.  

It is important to point out that English for Specific Purposes students are required 

to have an intermediate or advanced language knowledge level to understand and 

to participate in class. Content based instruction students have no requirements of 

language knowledge; even small children are able to be in a content based 

instruction course to start learning English language.  

- Task Based Approach 

Task based language approaches an also be compared with Content based 

instruction. They are very similar because both of them specify themes while 

teaching English language. The difference between these two approaches is that 

content based instruction includes many strategies and topics to teach the 

language and Task based instruction use specific activities such as big projects 

where students must develop English language skills.  

These tasks are not common English language grammar activities; these are all 

activities that have communication purposes (Willis, 1996). Teachers must select 

tasks and topics that will motivate learners to get engaged in the topic and feel the 

necessity to improve English language skills. Some relevant tasks are the ones 

that we make use of in our daily activities such as making reservations, 

appointments, go shopping, traveling, calling or answering phone calls. 

It is important to point out that all these tasks have a goal to accomplish at the end 

of the lesson. They are goal oriented and they must be evaluated by the instructor 

and discussed with the students. All tasks have an outcome and this makes 

learning more challenging for students and they start feeling motivated to reach 

specific goals. Teachers guide students and monitor them during the different tasks 

but it is the student’s decision of how to communicate about the given topic.  
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- Natural Approach 

This approach, as its name states, is a natural way of learning a language. It is 

similar to the content based instruction because it is an unconscious language 

acquisition process where students focus their attention on something else such as 

interesting topics or academic content. Students use language to communicate to 

others and to learn new things but they are not immersed in grammar lessons or in 

any other linguistic instruction. Both approaches make students more responsible 

on their own language learning because they have to discover language while 

using it in other contexts. Both approaches retrieve information and activities from 

a variety of sources such as books, online articles, web pages, videos, among 

others (Kiymazarslan, 1995)  

This approach works a lot better in children because they are not conscious of the 

learning process. They acquire the language but do not learn it as adults do. There 

is a silent period while children are developing listening skills exactly as when they 

were babies and could not talk at all. After they become used to the language, they 

will start using it in conversations or to communicate something. If students are 

given the opportunity of not using English to express themselves, then they will 

understand English but they will not speak it until the moment where they will find 

the obligation to do it. 

Terrell (1996), stresses the importance of vocabulary acquisition and the use of 

language as a vehicle for communication. Terrell states that the Natural Approach 

consists of ´lexical items´, ´structures´, and ´messages´. Krashen (1996) believes 

that acquisition is the natural assimilation of language rules while using language 

for communication.   

 

 

 

 



 

 

11 

POSSIBLE DRAWBACKS AND SOLUTIONS 

One potential problem that could develop using Content based instruction is that 

teachers might stay focused in content learning and not in language development. 

ESL teachers are not academic content specialists and they might be learning 

about a topic at almost the same time that she/he is teaching it. Language is 

considered a tool to help students understand content rather than content being a 

vehicle for engaging students to learn a language (Peachey, 2003). 

Sometimes teachers resort to students’ mother language to explain something that 

might be difficult to understand. Teachers could also start getting used to facilitate 

their teaching by using both languages while explaining something important and 

students might not make an effort to understand what has been said in English and 

will wait until they get the same information in their native language.  

It can also be difficult to adapt specific content to students’ English level. 

Sometimes teachers work with texts that are meant to be for native English 

speakers and they are hard to comprehend and to follow the same learning rhythm 

as native speakers. 

ASSESSING CONTENT BASED ENGLISH INSTRUCTION 

Assessing students is a fundamental step to successful learning. Teachers need to 

diagnose students’ knowledge for setting a start point and plan lessons according 

to students needs; teachers need to assess students to make sure that they 

understood everything or to know if they must  re-teach a specific lesson; teachers 

must measure students’ learning progress and achievement (Guskey,2003) 

 
Students and parents also need to know how well they or their children are doing 

and if they are meeting the curricular benchmarks. It is important to monitor 

education progress and to be responsible enough to reach high education levels.  
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Teachers must be trained in assessment methods and tools in order to motivate 

students to keep track of their learning process and to continue improving it. 

Teachers should avoid criticizing students’ weaknesses but should give them 

feedback and help those weaknesses to become strengths. It is important to have 

assessment strategies and techniques that will guide students to measure their 

own learning development.  

 

Assessment for learning shows how pupils can be motivated to achieve further 

rather than a measure of what they can do. This assessment involves students in 

the process of increasing learning and ongoing improvement for all students. Using 

day to day assessment activities involves the students directly in their own learning 

so that they may see progression.  

 
There are different types of assessments that should be used. A pre-assessment 

should be carried out to gauge students’ understanding, skills and/or knowledge in 

the area. There are two purposes to this; it gives an initial understanding of what 

the students know. This helps the teacher to plan appropriate provocations and 

experiences for the students. At the end of the unit, students can look back at their 

pre-assessment and reflect on their learning. Another type of assessment is the 

formative assessment that helps the teacher to continue providing appropriate 

environments to students to engage learning. The assessment that is taken at the 

end of a unit or lesson to evaluate students is the summative assessment that 

provides information on the students’ understanding (Watts, 2002). 

Teachers are involved in content based assessment while observing students 

while they accomplish tasks and independent practices. Teachers must record 

results and must discuss with students to collaboratively develop an assessment 

task and to gauge student understanding of concepts. Teachers have to analyze 

students’ work and have plenty of documentation such as portfolios or video/voice 

recording that will demonstrate students’ development.  
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It is also fundamental that students participate in assessment tasks, for example in 

completing self and peer assessments to become aware of their quality of learning 

and to plan their next steps in learning. Feedback that furthers learning should be 

given after assessments, even for summative assessment, reflections on what has 

been learnt, how it was learnt and what could have been done differently or better 

will help guide further experiences in the future. Sadler (1989) states that 

descriptive feedback encourages students´ self assessment and makes them to 

have a better quality learning. I agree with Sadler when he notes that students who 

succeed keep striving and those who fail give up. So for that reason positivity, 

praise, and constructive ideas need to be seen by students and adults alike to 

allow us as human beings to progress at our own pace and reach our own targets 

and goals.   

At the heart of instruction is the desire to help our language minority students learn, 

and at the heart of assessment is the need to determine whether our students have 

learned. Let us focus on our students’ strengths and give them opportunities to 

demonstrate ability, skill, and knowledge through the medium that suits them. Let 

us become alternative assessment advocates for our language age minority 

students (Short, 1993). 

NCATE/TESOL STANDARDS 

Candidates need to meet all NCATE/TESOL standards’ expectations in order to 

obtain their license to teach k-12 English learners. The standards are organized 

around five domains which are: Language; Culture; Planning, Implementing and 

Managing instruction; Assessment; and Professionalism.  

Each of the domains is divided into Standards and each standard has indicators 

that help to identify the evidence of the standards application.  
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Domain 1. Language 

Standard 1.a. Language as a system. - Candidates need to demonstrate 

understanding of language as a system and must demonstrate a high capability in 

helping ESOL students to acquire and use language wisely.  

 

Standard 1.b. Language acquisition and development.  - Candidates 

understand and apply their knowledge in and out classroom settings.  

Domain 2. Culture 

Standard 2.a. Culture as it affects student learnin g. - Candidates know and 

understand the impact of culture in language development. 

 

Standard 2.b. Cultural groups and identity.- Candidates know, understand, and 

apply their knowledge about how cultural identities affect language learning and 

academic achievement.   

Domain 3. Planning, Implementing, and Managing Inst ruction 

Standard 3.a. Planning for standards based ESL and content instruction.- 

Candidates plan their instruction to improve students´ development. Candidates 

serve as models by planning for multilevel classrooms with learners from different 

settings and conditions.  

 

Standard 3.b. Implementing and managing standards-b ased ESL and content 

instruction.- Candidates implement and use different teaching strategies in order 

to integrate all English skills with the academic curriculum.  

 
Standard 3.c. Using resources and technology effect ively in ESL and content 

instruction. -  Candidates use a variety of tools to teach. These tools include 

technology resources that facilitate learning.  
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Domain 4. Assessment  

Standard 4.a. Issues of assessment for English lang uage learners.- 

Candidates understand that there are many ways to evaluate students. Candidates 

understand the importance of using multiple sources of information to make 

appropriate assessment tools according to the students’ needs.  

Standard 4.b. Language proficiency assessment.- Candidates know and use 

different standards-based language proficiency instruments to notify about their 

instruction and to demonstrate the development of English language in their 

classes. 

Standard 4.c. Classroom-based assessment for ESL.- Candidates know and 

use a variety of performance-based assessment tools and techniques to evaluate 

students and inform about their advancements.  

Domain 5. Professionalism 

Standard 5.a. ESL research and history. - Candidates research and know about 

the history of ESL teaching in order to learn and to improve their teaching.  

Standard 5.b. Professional development, partnership , and advocacy.- 

Candidates provide help by offering their knowledge and their support to students 

and to students’ families as well.  

Standard 5.c. Professional development and collabor ation.- Candidates 

collaborate in students’ development and serve as a resource to all staff in order to 

improve all students´ learning.  
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Candidates can meet these standards at three proficiency stages: 

- Approaches Standard: It is when knowledge is acquired but the 

candidate does not apply it in the classroom or does not know how to 

apply it in daily classroom tasks. 

- Meets Standard:  It is when the candidate demonstrates disposition, 

knowledge and skills to teach English language to foreign students and 

also applies them in the classroom and in other professional situations. 

- Exceeds Standard:  It is when the candidate demonstrates disposition, 

knowledge, and skills to teach foreign learners and students obtain a 

positive attitude towards learning English language.  
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CHAPTER I: EFL Student case study 

I teach 4th grade students at Terranova school in Quito, Ecuador. One of my male 

students, JS, entered last school year. He comes from Venezuela where he lived 

for over a year and before going to Venezuela, he attended a French school here 

in Ecuador. After all these changes, his family finally decided that the best for JS is 

to study at a school that engages students to learn English as a second language. 

They realized that English language is a global language that has better 

opportunities in universities admissions and increases the possibility of acquiring 

good jobs in the future. When JS was accepted at Terranova School, he was 

demanded to take English courses during summer vacation in order to obtain some 

basic vocabulary. 

This school year was full of challenges for JS and for me as his Core teacher 

because all subjects are taught in English language. JS started the school year 

with very simple vocabulary and enormous grammar deficit. His family is aware of 

JS condition and all that it involves. His parents agreed on supporting him with a 

course outside the school because they are not able to help him due to their low 

knowledge of English language. He has a home teacher who helps him with his 

homework and who leans him in developing English skills.   

A great advantage is that JS likes English language and he enjoys learning it.  He 

has a strong personality and behind others has not affected him. He perfectly 

knows his educational background and he wants to continue learning English 

because he feels comfortable at Terranova School. He puts much effort in all what 

he does and he finds the way to participate in class. Sometimes he makes up new 

¨English¨ words to be understood. His good attitude towards learning has made 

him to improve on this big challenge that represents for him to catch up on his 

classmates.  
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Pretest: 

At the beginning of the school year on September 2011, students had a diagnostic 

test where they demonstrated their knowledge in English language and the skills 

that students have developed during the previous grade. This English test was 

made by the school’s Language Head of Department and it is the same test for all 

4th grade students.  

In this test JS did not do anything at all. He was very afraid of getting something 

wrong and he preferred leaving everything in blank. He had a very low self 

confidence and he thought that he was not able to come with a response. As we 

can see in the artifact below, he wrote some answers and then he erased them all. 

During the test, I observed that he was very nervous and very anxious as well. He 

had a hard time while completing this assessment. 

The experience of having JS in my class was difficult because I work with twenty 

five students in the same classroom and they must achieve established 

benchmarks in each subject. Teachers do not count with assistants or any ESL 

pulls out program to support children with a low English level or any other difficulty. 

At the beginning I felt that the school made a big mistake in letting JS in because 

as I said before, all subjects are taught in English language. I felt that his parents 

took the wrong decision and that it was unfair for JS to feel that he was not able to 

learn any content because of the language. Decisions were already taken and I 

was the only person in charge of helping JS to succeed and I was not going to 

leave him behind. I asked his parents to put him on extra English class after school 

and to work together with me as a team to help their son. They agreed with me and 

they are very collaborative and active in JS’s education.   
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1. 
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September 30 th, 2011 

This Language formative assessment had eight components. The first one was 

listening comprehension. I read a short story to my students and they had to 

answer four questions. The story was about a girl named Ana who got up early on 

a Tuesday morning to go to school. She was happy to wear her lucky blue skirt 

because she really liked it and she had a new shirt to match it, and new shoes too. 

After Ana got dressed, she went into the kitchen, where her father was making 

bacon and toast. Ana’s mother was getting ready for work; she worked at Ana’s 

school teaching 4th grade. Ana was in 2nd grade and she was excited about going 

to school. She wore her lucky skirt because she was going to take a test, she 

couldn’t wait to get to school. She sharpened her new pencils and she was ready 

to do her best on that test. Ana loved school and she liked to make good grades. 

Ana ate her breakfast, and then she and her mother went to the school. Ana went 

straight to her classroom. They started to do the test. Ana tried to remember all the 

things her teacher had taught her all year long. After the test was over, the class 
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played outside for a long time. Then they ate lunch. After lunch, they watched a 

funny movie, and then they drew pictures until it was time to go home. It was a 

great day for Ana! 

As we can see in artifact 2, JS circled the right answers in questions one to three. 

He did not choose the right answer in number four but he knew that the children 

watched a movie after taking the test. The second component was filling gaps to 

complete some sentences by using the right conjunctions, articles, or pronouns. JS 

chose the right article and the right pronoun but he was wrong on choosing the 

right conjunctions. The third component was about sentence structure. Students 

had to rewrite the sentences in the correct order. He got confused in the first 

sentence because he did not know that the verb to be goes together with the main 

verb in progressive tenses. The fourth component was about the use of ¨used to¨ 

when talking about something that happened regularly in the past. In this section 

JS got everything wrong. He said that he had never heard about this before. The 

fifth component was about answering questions using want + to be or want + to do 

by looking at some pictures. JS did not include ¨to¨ in any sentence and he wrote 

the two verbs in simple present one next to the other without using the infinitive of 

the verb. The sixth component was about choosing the best verb tense according 

to the questions and he did a good job here. He got confused in number four 

because he circled three options and there was only one right option. The seventh 

component was about writing about their favorite animal. JS wrote about the dog 

as his favorite animal. Paragraph structure was poor; he had punctuation errors 

and little spelling mistakes.  This was his first paragraph that he wrote by himself 

without using a dictionary or getting help from others. The last component was 

about following instructions. He did not know what to do and when I explained to 

him he did not understand me at all. He got all wrong in this section.  

The day after the test, we had a two hour review of the test topics and students 

correct their mistakes. We discussed about them together and they completed 

other exercises while JS and I worked together over his assessment.  
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2. 
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October 6 th, 2011 

This task was about writing a personal narrative. Students had to write something 

about them. JS wrote about studies and school. Paragraph structure was still poor 

and we had to continue working on it. As we can see in artifact 3, JS seemed a lot 

more confident in writing and he connected his ideas a lot better than he did 

before. He did not stay under the same main idea but sentences had a better 

structure.  

3. 

 

 

November 11 th, 2011 

This was an English Quiz about pronouns, prepositions of place, and comparative 

vs. superlative adjectives (Artifact 4). 
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 Students had to write the right pronoun in some sentences and JS got 6 out of 10 

points. In the second part, students had to choose the right preposition of place to 

use in some sentences and JS got 3.5 points out of 5. The third section was about 

completing a comparative and superlative adjective chart and JS had no right 

answers. The last section was about circling mistakes in a paragraph and rewriting 

the same paragraph with no mistakes. He circled many right words and he was not 

able to rewrite it right at all.  

After this quiz, JS started to check out some easy reading books from the library. 

He had to read every night aloud and his mother supported him with some 

comprehension questions to check on his reading.  

4. 
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January 14 th, 2012 

When we came back to school after two weeks of vacation, students had to write 

about their holidays and JS wrote about his Christmas evening and about his New 

Year’s evening as we can see in artifact 5. These two weeks with no English at all 

were no beneficial for JS. His writing got worst so we had to continue with reading 

books and more writing tasks for him. Motivation was absolutely necessary so I 

started giving him a sticker every time he did something right.  
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5. 

 

 

February 22 nd, 2012 

Every Monday, students talked about their weekend in order to practice the simple 

past tense. After carnival holiday students wrote a paragraph about what they did 

on their vacation as we can see in artifact 6. They had to write minimum 10 

sentences. JS improved writing paragraphs. He wrote a main idea and then he 

included many details about it. He stayed under the same topic.  
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6. 

 

 

Content based tasks: 

Social Studies 

This was the summative assessment of a unit of inquiry. The unit was about 

learning continents and oceans. Students worked in pairs and they chose one 

continent to present about. They collected information from different sources and 

put the most important continent’s features in a mini book.  

JS´s mini book was about Antarctic continent (Artifact 7). He worked with JC and 

they both shared responsibilities and made an oral presentation as well. 

Information was clear and concise for the other children who had to answer some 

questions after the presentation. 
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7. 
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Math 

Every morning students worked on the problem of the day where they 

demonstrated the development of problem solving skills. These math problems 

were about many Mathematical topics such as addition, subtraction, multiplication, 

division, fractions, decimals, time, measurement, and statistics, among others. 

This activity was done in October 2011 after only one month since school year 

started. It was an easy problem where students had to find the best way to answer 

it in order to show their work. JS decided to draw which was a great method to 

solve it. As we can see in Artifact 8, students had other tasks to complete and they 

were about estimating and multiplying. These exercises show new English 

vocabulary words acquisition: estimate, round, compatible numbers, and multiply.  
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8.  

 

 

Math 

Artifact 9 is a Math pop quiz where students were evaluated about polygons’ 

comprehension, finding perimeter, and measurement conversion skills. JS did a 

very good job in this quiz in despite of many spelling and punctuation mistakes. 

These errors were explained and corrected the next day in order to help students 

to be aware of them. 
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9.  

 

 

Science 

This assignment was a worksheet about the skeletal system. Students were 

learning about the human body systems. Students watched a variety of videos, 

they did a lot of research that included some interviews to doctors, and they also 

made some Science experiments. This specific worksheet in Artifact 10 has a word 

bank at the bottom of the page that students have to use in order to complete the 

facts above.  
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10.  

 

 

Post test 

This was a term assessment based on four components according to the four 

English skills. The first one was about reading comprehension. Students read a 

story and then they answered some questions about it. They had new vocabulary 

on the story and they had to understand it by context. There was a second part 

about critical thinking where students answer some questions about one of the 

chapter books they read this last term. The next component was oral conversation 

about their favorite vacation. JS talked about a Disney trip with all his family. There 

was also a writing component about their family’s daily routines. They had to write 

100 words minimum and teachers used a rubric to score it. The last component 

was about grammar where they had several multiple choice tasks. See Artifact 11.  
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11. 
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Self-evaluation 

JS is a bright student who has demonstrated his interest in learning a new 

language. His answers in the self evaluation form in Artifact 12 show his attitude 

towards English language learning.   

JS states that he likes to learn English but he is not sure of enjoying it. This is due 

because it has been really hard for him to catch up and he does not have free time 

to play or to do other activities that most of his friends do in the afternoons. As I 

explained before, JS has English class every afternoon at home but he also has to 

do his school homework. He answers that learning English is not easy for him and I 

totally agree with him because he attended a French school in Venezuela and 

there is a big difference between both linguistic roots.  

He tries to speak in English with teachers in the school and with the primary 

Principal. Some teachers do not speak Spanish at all so he does a bigger effort 

with them. He uses many gestures and expressions while speaking in English to 
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make people understand him better. He hardly speaks English with his classmates 

and I think this is because he is afraid of committing mistakes directly with them 

with no teacher to help him in case other children make fun of him. He never 

speaks English at home because that is the only environment he feels free to 

express the way he enjoys and that is speaking in Spanish. His mother and I got 

an agreement about JS watching T.V. shows and movies in English from Monday 

to Friday and this has helped him a lot with his listening skills. It was difficult at first 

but he is used to it now and he does not complain about it anymore. 

He completes all tasks at home and at school and he wants to continue learning 

English because as he answers, English language helps him a lot to understand 

other subjects in school such as Math, Science, and Social Studies.   

12. 
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CHAPTER II: TEFL program portfolio 

The TEFL program portfolio was done based on the NCATE / TESOL standards 

that had been created to improve the quality of English as a second language 

teaching and teachers in the United States. These standards meet all the 

expectations and practices that learners require in order to acquire superior 

English language knowledge. These standards could be very useful in other 

countries such as Ecuador where English language is taught in many schools and 

it is a requirement in almost every university.  

These five standards have been selected to write this paper. I selected them 

according to assignments from the Master’s program that helped me to improve my 

teaching methods and made me a better professional.  

NCATE/TESOL Standards (NCATE, 2009) 

Domain 1. Language 

Standard 1.a. Language as a system  

Demonstrate knowledge of language as a system includes phonology, morphology, 

syntax, pragmatics, and semantics knowledge. Teacher must engage students to 

properly use English language in a variety of contexts. 

The following key indicators consider that the candidate: 

1. A.1. Apply phonological knowledge to help students to develop their oral, 

reading, and writing skills in English Language.  

1. A.2. Apply morphological knowledge to help students to develop their oral and 

literacy skills in English Language.  

1. A.3. Apply syntax knowledge to help students to develop their writing and 

speaking skills in English Language.  

1. A.4. Apply semantics knowledge to help students to use a extensive vocabulary 

in English Language.  



 

 

46 

1. A.5. Apply pragmatics knowledge to help English language students to 

communicate effectively in a variety of settings and for different purposes.  

1. A.6. Show the ability to help students to develop social and academic language 

skills in English. 

1. A.7. Show the ability to help students to acquire a variety of genres, rhetorical 

and discourse structures, and writing standards in English language.  

1. A.8. Understand the diverse World Englishes and dialect expansion and 

variation.  

1. A.9. Locate and use linguistic resources to learn about English structure and 

other languages´ structure depending on students’ mother language. 

1. A.10. Demonstrate English language proficiency to serve as a model for English 

language students.  

 

The assignment that shows this standard application is a website analysis 

completed during the English Structure course. 

13. 
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Rationale 

This assignment encouraged me to learn more about some websites that might 

help my students and me in the language learning/teaching process. The analysis 

was about English Club which has a variety of lessons, practices, and quizzes 

about specific topics of English grammar. It also has many interesting articles and 

discussion blogs where students can communicate with other English learners 

from around the world and share their opinions and knowledge. English Club is 

also on twitter and there are different tasks to complete and sites to follow. This 

site contains an ESL help desk where students can ask questions or clarify doubts 

about English language.  

Other assignments that meet this standard’s application are all the discussion 

posts held during English Structure course and all the assignments of Academic 

Writing course.  
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Standard 1.b. Language Acquisition and Development  

Candidates should support their English language learners in different ways by 

using their knowledge, applying theories, and doing research in language 

acquisition and development.  

The following key indicators consider that the candidate must: 

1. B.1. Offer rich English coverage. 

1. B.2. Offer clear input and scaffolding.   

1. B.3. Offer interaction openings.   

1. B.4. Provide a happy and inspiring learning environment. 

1. B.5. Comprehend and apply present theories and research in language and 

literacy advances.  

1. B.6. Identify and build on the process and literacy stages that English language 

involves. 

1. B.7. Recognize the importance of students’ native language and takes 

advantage of it for teaching English. 

1. B.8. Recognize the importance of sociocultural and political aspects to facilitate 

the process of English language teaching. 

1. B.9. Identify and comprehend the role of each student in the English learning 

process. 

1. B.10. Offer good quality instruction and feedback. 

1. B.11. Teach ESOL students to socialize and communicate in a proper way. 

1. B.12. Help students to develop academic language aptitude.  

1. B.13. Help students to develop strategies for better language learning.  
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The assignment that best shows the application of this standard is the lesson plans 

we did in Methods of Teaching English as a Foreign Language course.  

14. 
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Rationale 

Through these lesson plans I have expressed knowledge and understanding of the 

theme. The lesson plans use different methods according to each of the multiple 

intelligences approaches and there are a variety of activities for students to 

understand and to learn about the Solar System and its components.  

All the activities are based on the four English skills that involve language 

acquisition.  

Domain 2. Culture 

Standard 2.a. Culture as it affects student learnin g 

Understand and apply knowledge about the effects of racism, stereotyping, and 

discrimination to teaching and learning.  

A positive classroom environment is essential for students to achieve academic 

goals and to have a good attitude towards learning. Teachers and students must 

be open minded and accept others´ ideas, differences, and cultures.  

The following key indicators consider that the candidate must: 

2. A.1. Understand the importance of keeping cultural values and beliefs in 

teaching and learning context.  

2. A.2. Comprehend and inculcate values against racism, stereotyping, and 

discrimination to students.  

2. A.3. Apply home / school communication to improve ESL teaching and have a 

connection with ESOL families.  

2. A.4. Understand and apply concepts about the interaction between language 

and culture.  

An assignment that shows this standard’s application is a reaction paper in the 

English for Academic Purpose course. 
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15. 
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Rationale 

Types of bullying among Italian school children is about a large study report made 

by two people in Italy where they discovered and demonstrated that bullying was 

part of low academic achievement in children and teenagers.   

Indicator 2.A.3  talks about communication between home and school to enhance 

ESL teaching and build partnerships with ESOL families.  

I find this standard’s application in a Literature Review done in the Educational 

Research course.  
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16. 
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Rationale   

One of the strategies used in one of these articles is the constant communication 

and participation between home and school. Parents need to be involved in 

children’s education, especially if they are from a non English speaking country 

and have a different cultural background.  

Standard 2.b. Cultural groups and identity 

Candidates know, understand, and apply their knowledge of how cultural groups 

and identities affect English language learning.  

The following key indicators consider that the candidate must: 

2. B.1. Use a variety of resources to learn about world cultures and also get to 

know students’ cultures and apply that information in language teaching.  

2. B.2. Understand and apply knowledge about how each student’s culture identity 

affects their learning process. 
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2. B.3. Understand and apply knowledge about cultural backgrounds, conflicts, and 

events that may have an impact on students’ learning process.  

2.B.4. Understand and apply knowledge about the impact of students’ 

socioeconomic status, race, religion, origin, disabilities, and gender on learning and 

teaching English as a second language.  

2. B.5. Understand and apply knowledge of U.S. immigration history and guides in 

teaching English language.  

I find this standard’s application in an assignment about Asperger Syndrome done 

in order to know more about a student’s condition. I had to research and 

communicate with specialists to understand and apply new strategies to manage 

my class. 

Rationale 

This assignment included important information about Asperger Syndrome and its 

possible reaction in some people. We chose the subject of this research and I 

decided to work on this topic because I was just beginning to teach in a course with 

a child that presented this syndrome. It was good for me because I learned 

strategies that helped me to succeed with this new challenge.  

Domain 3. Planning, Implementing, and Managing Inst ruction 

Standard 3.a. Planning for Standards  Based ESL and Content Instruction 

Planning is fundamental in teaching. Teachers should have everything ready for 

instructing students and for giving them all the necessary tools to complete all 

assessments.  

The following key indicators consider that the candidate must: 

3. A.1. Plan standards-based ESL and content instruction. 

3. A.2. Create an environment that promotes standards-based language learning. 

3. A.3. Plan class learning activities based on assessment of language aptitude 

and prior knowledge.  
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Some assignments show the application of this standard. One of them is the theme 

unit plan we did in the International APE course.  

17. 
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Rationale 

This assignment is a complete unit plan that includes the most important points in 

planning. I have planed many units and lessons during my teaching experience but 

in this assignment, I learned that students’ attitudes also play an important role in a 

unit. I like the idea of connecting subjects in order to teach English language.  

Some other assignments where I can say that I applied this standard are in all 

Curriculum Development assignments. I learned the difference between a 

curriculum and a syllabus. I also learned to elaborate needs analysis to identify and 

to meet my students’ expectations. I did a scope and sequence plan that was 

carefully designed for my last school year students who were children around eight 

and nine years old. I only designed this plan but could not apply it because the 

school already has its own Language program that was designed by the English 

Language Coordinator.  

Standard 3.b. Implementing and Managing Standards-B ased ESL and 

Content Instruction 

Teacher uses a variety of teaching strategies and techniques to develop each of 

English language skills. There is a curriculum content based English instruction. 

The following key indicators consider that the candidate must: 

3. B.1. Organize learning around standards-base theme and language learning 

goals.  

3. B.2. Integrate all activities and assignments that include authentic uses of 

language, the same time as students learn academic content.  

3. B.3. Present activities that combine all English language skills. 

3. B.4. Engage students to practice listening skills for a variety of purposes. 

3. B.5. Engage students to practice speaking skills for a variety of purposes. 

3. B.6. Provide standards-based instruction that helps students to develop oral 

skills in order to support learning to read and write.  

3. B.7. Provide standards-based reading lessons adapted to English learners.  

3. B.8. Help students to develop their writing skills through a variety of activities 

that challenge them to become better writers.  
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An assignment where I researched and discussed about teaching English through 

content instruction was the concept paper we did in Educational Research for 

Practitioners course.  

18. 
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Rationale 

This assignment consists on a literature review about curriculum content based 

English teaching and learning in a non English speaking country. It also provides 

information about different types of methods that teachers could use in order to 

teach English language and academic content at the same time.  

I work in an IB world school in Ecuador where all academic content is taught in 

English language. Students are Spanish speakers and they make a great effort on 

understanding and learning new things in a different language. Teachers have 

different methods according to students´ needs to help them to learn. 

Standard 3.c. Using Resources and Technology Effect ively in ESL and 

Content Instruction 

Teachers must be familiar and often use technology as a learning tool. Education 

has progressed with the inclusion of technology. Students have more opportunities 

and methods to learn. They have the possibility to participate more and express 

their ideas and thoughts with other people.  

The following key indicators consider that the candidate must: 

3. C.1. Select, adapt, and use materials according to students´ age, culture, and 

English knowledge level.  

3. C.2. Select resources in order to develop students’ English learning and 

academic content learning. 

3. C.3. Provide a variety of resources to motivate and improve students’ learning.  

3. C.4. Use suitable technological resources to motivate and improve students´ 

learning. 

3. C.5.  Use software and Internet resources to motivate and improve students´ 

learning.  
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The assignments that have helped me to reach this standard application were all 

assignments in Technology TEFL class. We learned many ways to use technology 

in all our classes at all ages’ level. We enjoyed applying technology in our daily 

lives and logging in some social network software to participate and have our class 

discussions.  

One of these multiple assignments was a power point presentation about some of 

the most important technological ways to English teaching and improving students´ 

skills in Technology in TEFL course.  

19. 
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Rationale 

Technology development is a great opportunity for teachers and students to 

improve knowledge. Technology makes life easier and students have fun while 

learning.  

Domain 4. Assessment 

Standard 4.a. Issues of Assessment for English Lang uage Learners 

Candidates demonstrate the ability to understand and to create different types of 

assessments in order to improve students’ learning process.  

 

The following key indicators consider that candidates must: 

 

4. A.1. Demonstrate and apply assessment purposes. 

4. A.2. Demonstrate an understanding of the quality indicators of assessment 

instruments.  

4. A.3. Demonstrate understanding of the limitations of assessment situations and 

make adjustments for ESOL students.  

4. A.4. Distinguish and help students with special education needs in learning 

English language.  

The assignment that meets this standard application is the one about reliability and 

validity in different types of assessments. We did this assignment in Testing and 

evaluation course.  
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20. 
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Standard 4.b. Language Proficiency Assessment 

 

Candidates use standards-based language proficiency instruments to assess 

students and to identify their knowledge level of the English language.  

4. B.1. Understand and apply national and state requirements to identify and place 

ESL students into language support programs.  

4. B.2. Understand, develop, and use norm-referenced assessments accurately 

with English language students.  

4. B.3. Understand, develop, and use criterion-referenced assessments accurately 

with English language students.  

4. B.4. Understand, construct, and use assessments for different purposes in 

English teaching and learning. 

4. B.5. Assess students’ English learning development using a variety of sources. 

 

A comparison between some English standard proficiency instruments is one of 

the assignments that we did in Testing and evaluation in TEFL course. It matches 

this standard’s application.  

21. 
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Standard 4.c. Classroom-Based Assessment for ESL 

  

Candidates use a variety of assessment tools to measure students’ knowledge. 

Candidates have a relationship between these assessment tools and teaching in 

order to help students to achieve the set benchmarks.   

The following key indicators consider that candidates must: 

4. C.1. Use appropriate assessment tools and activities that measure the progress 

of English learners toward state and national standards. 

4. C.2. Use a variety of instruments and techniques to assess students in content 

learning for students depending on their English proficiency level.  

4. C.3. Train students to use self and peer-assessment techniques when 

necessary.  
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An assignment that demonstrates this applied standard is a pre-test and a post-test 

that we designed in Testing and evaluation in TEFL. 

22. 
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Rationale 

Pre-tests are fundamental for teachers to measure how much students know about 

something. It is a starting point to teach and it is also necessary for students so 

they can be aware of their learning process.  

Post-tests show how much students have learned in a specific period of time. I 

think that this is also a motivational tool for students to go further and to reach their 

goals as language learners.  

Domain 5. Professionalism 

Standard 5.a. ESL Research and History 

 

Candidates know the history of ESL teaching and develop their knowledge by 

researching, understanding, and using new instructional techniques and advances 

in the ESL field. They use such information to improve their instruction and to be 

more professionals while teaching.  
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The following key indicators consider that candidates must: 

5. A.1. Be experienced and knowledgeable in language teaching methods. 

5. A.2. Demonstrate that they know about the evolution of ESL profession policy 

and law. 

The assignment that matches this assignment is an English language timeline 

chart done in Applied Linguistics course.  

23. 
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Rationale 

English language is considered a Global language and in many countries it is a 

priority in the economical and educational field. People need English language as a 

mean of communication.  Therefore, many countries have adopted this language in 

their education national curriculums to satisfy the needs of a global world.  

 

ESL teachers must be qualified and must know different strategies and teaching 

methods to teach foreign learners.  

 
Standard 5.b. Professional Development, Partnership , and Advocacy 

 

Candidates take advantage and participate in professional growth opportunities. 

They learn from their own and from others experiences to improve their labor.  

The following key indicators consider that candidates must: 

5. B.1. Advocate and serve as language and education resources for English 

students and their families as a community.  
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5. B.2. Supply professional help to students and all community members.  

5. B.3. Advocate for English language students to access to all available resources 

in order to help them in their learning process.  

 

I think that all Elluminate sessions and discussions we have had or posted with 

professors and all participants of this masters program are good examples of this 

standard’s application.  

Rationale 

During this masters program we have shared experiences and knowledge and I am 

sure that everyone has learned more from each other and has contributed in this 

professional growth opportunity.   

Standard 5.c. Professional development and collabor ation 

Candidates are well prepared to collaborate and to serve as a professional 

resource to improve learning for all ESOL students.  

The following key indicators consider that candidates must: 

5. C.1. Set up professional goals and take advantage of all opportunities to grow in 

the field of ESL.  

5. C.2. Collaboratively work with other teachers and institution personnel to provide 

educational opportunities  

5. C.3. Work with other teachers as a team to teach general education and content 

based instruction.  

5. C.4. Model academic proficiency in the English language.  

The tasks that meet this standard are all group work done in face to face sessions 

of all courses.  

I believe that this Master’s program meets all NCATE / TESOL standards and this 

is only a small sample of what we have learned and acquired in every course we 
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have completed. I feel more confident in teaching and I feel happy that I reached a 

new goal in my life.  
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Conclusion 

Content-Based Instruction can help students to develop all language skills for academic 

purpose. Learners get access to an enormous amount of material about different subjects 

while learning and improving English language. Students feel the necessity to comprehend 

content and understand the importance of improving the language. Content-Based 

Instruction can be applied in different situations and can also be addressed to any age or 

any English knowledge level. 

My student case study is an excellent example of Content-Based Instruction effectiveness. 

My student gained vocabulary and basic writing and reading English language skills in only 

five months of total English immersion in the classroom. He achieved much more 

confidence and self esteem while participating and interacting with others. He started 

raising his hand to take part of oral discussions and to ask for help. Content-Based 

Instruction is a good method of teaching a language, especially English language because 

of the access of information and available sources.  

During this master’s program I have realized that we have worked under the guidance of 

NCATE/TESOL standards that have taught us to develop our teaching skills and to 

become better professionals. These standards also demonstrated the significance of 

Content-Based Instruction. The third standard: Planning, Implementing, and Managing 

Instruction describes how to manage content instruction while integrating language skills to 

support learning environments for English language learners and I strongly believe that 

this approach has many advantages to help language acquisition.  
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Recommendations 

I recommend that teachers use different techniques when teaching a foreign language. 

Not all students learn the same way and teachers must be open-minded to apply new 

teaching methods to help students. I have worked with Content-based instruction for four 

years and it is an outstanding approach where students get involved in many interesting 

topics and subjects that motivate them to develop their language skills and to acquire and 

independent and responsible learning. 

I recommend that JS gets total English learning stimulation by participating in group 

activities and playing games in the classroom or by watching cartoons and movies with 

English audio at home. I also recommend that he continues with his English support in the 

afternoons but not every day since he needs to enjoy his childhood better. He needs to get 

in sports and to interact with other children too. He comes from a different country and he 

needs to engage in recreation and to meet new friends. It would not be good for him to get 

tired of English language and change his good attitude towards it. 

I also recommend that the school implements an ESL pull out program or an English 

speaking assistant in the same classroom to help these children that come from other 

schools or from other countries with no English knowledge. It is hard to work with them 

during class time when other students start feeling left behind and get stuck in their 

learning process. 

According to the master’s program portfolio, I recommend English teachers to become 

more familiar with the NCATE/TESOL standards and to implement them in the classroom 

with their students. I also recommend that the program continues facilitating professional 

students the opportunity to develop their teaching skills.  
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