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ABSTRACT

This thesis describes Content-based instruction as a useful approach to language
instruction that focuses on teaching English language at the same time as teaching
subject matter classes. The purpose of this study was to determine the benefits
and the drawbacks of Content-based instruction as well as the different types of
Content-based instruction in order to integrate better the reading, writing, listening,
and speaking English language skills required for academic success. This paper
also demonstrates the application of NCATE/TESOL teacher education standards
in this master’s program as a way to train English teachers to provide students with

guality instruction.
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INTRODUCTION

This thesis is part of the master’s program Master in Teaching English as a Foreign
Language. This thesis is composed of two different chapters. The first chapter is
about a content based English instruction course that was taught to a 4™ grade
student. This course had the objective of improving English skills through academic
content. All four language skills were taken into account to help the student
understand and learn 4™ grade curriculum. The evidence of the effectiveness of
this content based instruction is demonstrated through the EFL student portfolio.
The second chapter covers the Standards Based Position paper. This paper used
different assignments to demonstrate how all NCATE / TESOL standards were

met.

The first chapter begins with an overview of Content Based Instruction as an
outstanding approach to teach and learn English as a second language. It includes
a definition and some benefits of this approach, types of Content Based Instruction,
a comparison to other approaches, possible drawbacks and solutions, and
assessing in this specific approach. The main objective of this study is to acquire
the precise strategy or strategies to work in a content based instruction institution
with English learning students. This chapter continues with a brief explanation of
the Content Based Instruction course given to a student and shows student’s
improvement through some tasks in different periods of time. The first chapter also
includes the EFL student portfolio and some methods to assess content based

instruction.

The second chapter of this thesis is about the Standard based position paper. The
objective of this paper is to demonstrate the inclusion and application of
NCATE/TESOL standards in the masters program. This chapter connects selected
assignments executed during the master's program with the NCATE / TESOL
standards. In my opinion, all assignments met at least one of the mentioned

standards. The assignments that were chosen for the portfolio were: A website



analysis that was completed during the English Structure course, four lesson plans
that we did in Methods of Teaching English as a Foreign Language course, a
reaction paper done in English for Academic Purpose course, a literature review
that was executed during Educational Research course, a theme unit plan that was
completed in International APE course, a concept paper done in Educational
Research for Practitioners course, a power point presentation about the most
important technological ways to English teaching that was elaborated in
Technology in TEFL course, a paper about reliability and validity in different types
of assessments that was executed in Testing and Evaluation course, a comparison
between some English standard proficiency instruments that was done in Testing
and Evaluation in TEFL course, a pre-test and post-test created during the Testing
and Evaluation in TEFL, an English language timeline chart required in the Applied
Linguistics course; and all Elluminate sessions and discussion posts from all
courses and that helped us to interact with teachers and all master program
participants.



METHODOLOGY

This study was conducted in order to assess Content-based instruction. The focal
point of the assessment was to find the best approach and strategies to teach
English as a foreign language in a Spanish environment where all academic

subjects are taught in English as well.

Literature search was used to gather necessary data to understand concepts,
benefits, drawbacks, types of content based instruction and to compare it with
other important approaches. This search was obtained from interesting web pages
and from some remarkable books which are detailed in the references section.

Vivential method through observation and collection of artifacts were also used
during the EFL student case study and the TELF program portfolio. The chosen
student completed different assignments since the beginning of the course to the
end of it and those artifacts were individually analyzed and used as learning

assessment.

The analysis of the collected data was made by observing and evaluating the
advances of English language skills acquisition in the ELF student case study and
by applying the NCATE/TESOL standards in each of the different assignments of

the master’s courses.



LITERATURE REVIEW

CONTENT BASED INSTRUCTION

DEFINITION AND BENEFITS

Content based instruction is a modern and a significant approach in English
language learning. Learning English language through subject curriculum content
is a medium to learn English in an interactive way. During the lessons students are
focused on learning a specific topic that they might be interested in. Topics may
vary depending on the subject. There can be Science, Social Studies or Math
topics according to the student scope and sequence. Students learn about this
subject using all English language skills at the same time. This is a natural way for
developing their linguistic ability and it is the way we learn our mother language
since our birth (Davies, 2003).

Students are exposed to a significant amount of vocabulary in English through
different tasks while learning specific content. They acquire knowledge and
improve their educational needs according to their age level. It is also important
that students develop helpful study skills such as summarizing, writing their
opinions about something, discussing about a topic, note taking, gathering
information from different sources, analyzing and thinking before answering
questions. Language learning process becomes automatic and without being
aware of it. Learning English becomes a part of their daily routines where students
happen to be more independent. Students are engaged in communicating with
their peers and instructors by assuming active roles in the classroom (August,
2004).

Students also develop social skills such as listening and respecting others, sharing
information with others, and working as a team when it is the appropriate moment

to do it. Content based instruction is an enormous opportunity for students to



enrich their learning environment by learning two things at the same time; content

and language.

Another advantage of this approach is that students read authentic native speaker
texts and they might feel able to reach that level and become motivated to be part
of an English language world. Learning is active, they are taught in real life
situations where they practice all English skills daily from speaking about the
different cultural aspects that they have learned about in Social Studies to writing
an experiment report in Science or solving Mathematical problems (Zohoorian,
Azad., Ambigapathy, 2011).

Language is a medium for communicating, for learning new things, for thinking,
and for expressing our opinions. When children are immersed in a second
language instruction, they need a purpose to learn it, something that will inspire
them to understand and to be trained in a total new language. Students need to be
able to do more than counting up to ten or to greet people in another language.
They can become skilled at giving speeches, at writing letters, at producing skits
and many different linguistic tasks that they are meant to do as social human

beings.

Teaching English involves teaching academic and social English. Social English is
acquired when interacting with others and Academic English grows in a classroom
setting and needs more time to develop. It is fundamental that ESL teachers help
students to gain both types of languages’ skills in turn that children could use
English in any environment that they might be involved in (Cummins 1980; 1981,
1996).

Content based instruction is a tool for English language students to learn structure,
syntax, grammar, and phonology in a different way where they can apply all these
linguistic features in entertaining activities about interesting topics. Grammar can
be reinforced from time to time with a brief clarification but the purpose is to

manage language as a natural approach focused on concepts and principles that



they will use in the future in new situations of their lives, therefore engaging them

to enlarge their thinking skills.
TYPES OF CONTENT BASED INSTRUCTION

There are three types of Content Based Instruction models that can be used by
teachers in order to instruct their English language students: the Sheltered model,
the Adjunct model, and the Theme based model (Alvarado, 2012).

The Sheltered Model. - This model demands ESL students attend the same
classes as native speakers of English. Teachers provide students with language
instruction in a co-teaching method where both teachers, academic content
specialist and ESL teacher work together in developing differentiated materials and
assessments while instructing the students and assist students’ deficiencies in the
language (Freeman, 1988).

This is a total immersion model where students interact in English the entire school
day. ESL students get all the support that they need to help them understand and
respond well in subjects such as Math, Social Studies, and Science. Teachers
must choose simple language, visual aids and the best learning environment to

teach vocabulary that will help students to acquire important and useful concepts.

The Sheltered Instruction Observation Protocol (SIOP) identifies the characteristics
of this type of instruction in order to train teachers who practice this model. The
protocol follows three steps: Preparation, Instruction, and Review/Evaluation.
Teachers are trained to implement new strategies in their classes to help them
work effectively with English language learners. (Short & Echevarria, 1999)

Sheltered English programs include key elements of three other approaches:
Bilingual education, Immersion, and Content-Based instruction (Freeman, ERIC
1988)

- Bilingual Education means that students develop English skills and
academic content by being taught in English language and in their native
language as well. Difficult concepts or hard vocabulary are explained in
their mother language and translation also occurs while students work in
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different tasks and participate in class. A disadvantage of this approach
is that sometimes students mix both languages, create a new dialect,
and become used to it even if they have learned and know how to say
those words in English.

- Immersion Education uses all academic content in English language to
provide students with great amounts of vocabulary and to make them
use it in different areas. A disadvantage that | find in this approach is that
sometimes students skip important and basic concepts because of the
language. This happens especially in Elementary school grades where
students develop specific skills such as critical thinking and problem
solving, among others.

- Content-based Instruction that can be included in many programs that
considers this type of academic instruction.

The Adjunct Model. - ESL teachers prepare students for having regular classes in
the near future where they will be together with native speakers in the same class.
The importance of these classes is that students acquire specific vocabulary and
that they become familiarized with basic skills that may help them to learn content.

Some of these classes are taught during summer months before classes begin.

In this model, students can also be enrolled in coordinated courses, a language
course and a content course. The two courses share the same content base and
instructors coordinate tasks to integrate content into the language scope and
sequence (Brinton & Snow, 1988). Programs based in this English language
teaching model, use content according to the students’ age and needs.

The Theme Based Model. - This model can be used either by the ESL teacher or
the ESL teacher and content specialist. The teachers create a course designed
according to students needs. Teachers incorporate a theme as the lesson’s topic.
Students can inquire about that specific topic and can explore it in many different
ways. Themes are chosen and designed according to students’ interests, culture,

or experiences (Davies, 2003).

This is a very popular approach in preschools and home school. Teachers plan
curriculum ahead, based on what they want the children to learn. Teachers use
what students already know and develop more complex skills step by step. Fun

material can be used according to the selected theme; there can be songs, games,



videos, movies, experiments, and many other fun activities and tools that could be

used to engage learning (Fiji, 2007).

The three models use tasks and materials meant to provide students with the
essential tools to improve language knowledge acquisition. The theme-based
model is an ESL course with a content orientation where teachers use content as a
way to reach language acquisition and teachers evaluate students’ language
development very often instead of having periodically content knowledge
assessments. The sheltered course is a content course that focuses on content
rather than on language and students are evaluated according content knowledge
acquisitions. The adjunct model has multiple teachers, an ESL teacher and a

content specialist, and they are each responsible for their area.
COMPARISON TO OTHER APPROACHES
- English for Specific Purposes (ESP)

Content based instruction can be compared to English for Specific Purposes. Both
approaches aim is to prepare students learn English language while using specific
content. It is important to reassure that content is learned but it is also important
that students acquire linguistic knowledge. These two approaches allow students
to become more responsible of their learning because they have to be
compromised with English language in order to learn academic content (Master,
1997).

A difference between these approaches is that English for Specific purposes is
taught after doing a needs analysis to discover students’ needs. It is centered on
the language that is used in a specific environment and in specific activities. It does
not go any further. Content based instruction uses all kinds of academic content
and teaches about different topics. It is centered on language that could be used at
any time or place. The selected activities help students to face a variety of

situations in their lives.



Another difference is that English for Specific Purposes is designed for adult
learners to help them obtain a degree or to help them in a professional work
circumstance. It could also be for learners at secondary school level in case they
have specific needs. Content based instruction could be designed for any age level

in order to help students improve their English language knowledge.

It is important to point out that English for Specific Purposes students are required
to have an intermediate or advanced language knowledge level to understand and
to participate in class. Content based instruction students have no requirements of
language knowledge; even small children are able to be in a content based

instruction course to start learning English language.
- Task Based Approach

Task based language approaches an also be compared with Content based
instruction. They are very similar because both of them specify themes while
teaching English language. The difference between these two approaches is that
content based instruction includes many strategies and topics to teach the
language and Task based instruction use specific activities such as big projects

where students must develop English language skills.

These tasks are not common English language grammar activities; these are all
activities that have communication purposes (Willis, 1996). Teachers must select
tasks and topics that will motivate learners to get engaged in the topic and feel the
necessity to improve English language skills. Some relevant tasks are the ones
that we make use of in our daily activities such as making reservations,

appointments, go shopping, traveling, calling or answering phone calls.

It is important to point out that all these tasks have a goal to accomplish at the end
of the lesson. They are goal oriented and they must be evaluated by the instructor
and discussed with the students. All tasks have an outcome and this makes
learning more challenging for students and they start feeling motivated to reach
specific goals. Teachers guide students and monitor them during the different tasks

but it is the student’s decision of how to communicate about the given topic.
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- Natural Approach

This approach, as its name states, is a natural way of learning a language. It is
similar to the content based instruction because it is an unconscious language
acquisition process where students focus their attention on something else such as
interesting topics or academic content. Students use language to communicate to
others and to learn new things but they are not immersed in grammar lessons or in
any other linguistic instruction. Both approaches make students more responsible
on their own language learning because they have to discover language while
using it in other contexts. Both approaches retrieve information and activities from
a variety of sources such as books, online articles, web pages, videos, among
others (Kiymazarslan, 1995)

This approach works a lot better in children because they are not conscious of the
learning process. They acquire the language but do not learn it as adults do. There
is a silent period while children are developing listening skills exactly as when they
were babies and could not talk at all. After they become used to the language, they
will start using it in conversations or to communicate something. If students are
given the opportunity of not using English to express themselves, then they will
understand English but they will not speak it until the moment where they will find

the obligation to do it.

Terrell (1996), stresses the importance of vocabulary acquisition and the use of
language as a vehicle for communication. Terrell states that the Natural Approach
consists of “lexical items’, “structures’, and ‘messages’. Krashen (1996) believes
that acquisition is the natural assimilation of language rules while using language

for communication.
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POSSIBLE DRAWBACKS AND SOLUTIONS

One potential problem that could develop using Content based instruction is that
teachers might stay focused in content learning and not in language development.
ESL teachers are not academic content specialists and they might be learning
about a topic at almost the same time that she/he is teaching it. Language is
considered a tool to help students understand content rather than content being a

vehicle for engaging students to learn a language (Peachey, 2003).

Sometimes teachers resort to students’ mother language to explain something that
might be difficult to understand. Teachers could also start getting used to facilitate
their teaching by using both languages while explaining something important and
students might not make an effort to understand what has been said in English and

will wait until they get the same information in their native language.

It can also be difficult to adapt specific content to students’ English level.
Sometimes teachers work with texts that are meant to be for native English
speakers and they are hard to comprehend and to follow the same learning rhythm

as native speakers.

ASSESSING CONTENT BASED ENGLISH INSTRUCTION

Assessing students is a fundamental step to successful learning. Teachers need to
diagnose students’ knowledge for setting a start point and plan lessons according
to students needs; teachers need to assess students to make sure that they
understood everything or to know if they must re-teach a specific lesson; teachers

must measure students’ learning progress and achievement (Guskey,2003)

Students and parents also need to know how well they or their children are doing
and if they are meeting the curricular benchmarks. It is important to monitor
education progress and to be responsible enough to reach high education levels.

11



Teachers must be trained in assessment methods and tools in order to motivate
students to keep track of their learning process and to continue improving it.
Teachers should avoid criticizing students’ weaknesses but should give them
feedback and help those weaknesses to become strengths. It is important to have
assessment strategies and techniques that will guide students to measure their

own learning development.

Assessment for learning shows how pupils can be motivated to achieve further
rather than a measure of what they can do. This assessment involves students in
the process of increasing learning and ongoing improvement for all students. Using
day to day assessment activities involves the students directly in their own learning

so that they may see progression.

There are different types of assessments that should be used. A pre-assessment
should be carried out to gauge students’ understanding, skills and/or knowledge in
the area. There are two purposes to this; it gives an initial understanding of what
the students know. This helps the teacher to plan appropriate provocations and
experiences for the students. At the end of the unit, students can look back at their
pre-assessment and reflect on their learning. Another type of assessment is the
formative assessment that helps the teacher to continue providing appropriate
environments to students to engage learning. The assessment that is taken at the
end of a unit or lesson to evaluate students is the summative assessment that

provides information on the students’ understanding (Watts, 2002).

Teachers are involved in content based assessment while observing students
while they accomplish tasks and independent practices. Teachers must record
results and must discuss with students to collaboratively develop an assessment
task and to gauge student understanding of concepts. Teachers have to analyze
students’ work and have plenty of documentation such as portfolios or video/voice

recording that will demonstrate students’ development.
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It is also fundamental that students participate in assessment tasks, for example in
completing self and peer assessments to become aware of their quality of learning
and to plan their next steps in learning. Feedback that furthers learning should be
given after assessments, even for summative assessment, reflections on what has
been learnt, how it was learnt and what could have been done differently or better
will help guide further experiences in the future. Sadler (1989) states that
descriptive feedback encourages students” self assessment and makes them to
have a better quality learning. | agree with Sadler when he notes that students who
succeed keep striving and those who fail give up. So for that reason positivity,
praise, and constructive ideas need to be seen by students and adults alike to
allow us as human beings to progress at our own pace and reach our own targets

and goals.

At the heart of instruction is the desire to help our language minority students learn,
and at the heart of assessment is the need to determine whether our students have
learned. Let us focus on our students’ strengths and give them opportunities to
demonstrate ability, skill, and knowledge through the medium that suits them. Let
us become alternative assessment advocates for our language age minority
students (Short, 1993).

NCATE/TESOL STANDARDS

Candidates need to meet all NCATE/TESOL standards’ expectations in order to
obtain their license to teach k-12 English learners. The standards are organized
around five domains which are: Language; Culture; Planning, Implementing and

Managing instruction; Assessment; and Professionalism.

Each of the domains is divided into Standards and each standard has indicators

that help to identify the evidence of the standards application.
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Domain 1. Language

Standard l.a. Language as a system. - Candidates need to demonstrate
understanding of language as a system and must demonstrate a high capability in

helping ESOL students to acquire and use language wisely.

Standard 1.b. Language acquisition and development. - Candidates

understand and apply their knowledge in and out classroom settings.
Domain 2. Culture

Standard 2.a. Culture as it affects student learnin  g. - Candidates know and

understand the impact of culture in language development.

Standard 2.b. Cultural groups and identity.- Candidates know, understand, and
apply their knowledge about how cultural identities affect language learning and

academic achievement.
Domain 3. Planning, Implementing, and Managing Inst  ruction

Standard 3.a. Planning for standards based ESL and content instruction.-
Candidates plan their instruction to improve students” development. Candidates
serve as models by planning for multilevel classrooms with learners from different

settings and conditions.

Standard 3.b. Implementing and managing standards-b ~ ased ESL and content
instruction.- Candidates implement and use different teaching strategies in order

to integrate all English skills with the academic curriculum.

Standard 3.c. Using resources and technology effect  ively in ESL and content
instruction. -  Candidates use a variety of tools to teach. These tools include

technology resources that facilitate learning.
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Domain 4. Assessment

Standard 4.a. Issues of assessment for English lang uage learners.-
Candidates understand that there are many ways to evaluate students. Candidates
understand the importance of using multiple sources of information to make

appropriate assessment tools according to the students’ needs.

Standard 4.b. Language proficiency assessment.- Candidates know and use
different standards-based language proficiency instruments to notify about their
instruction and to demonstrate the development of English language in their

classes.

Standard 4.c. Classroom-based assessment for ESL.- Candidates know and
use a variety of performance-based assessment tools and techniques to evaluate

students and inform about their advancements.
Domain 5. Professionalism

Standard 5.a. ESL research and history. -  Candidates research and know about

the history of ESL teaching in order to learn and to improve their teaching.

Standard 5.b. Professional development, partnership , and advocacy.-
Candidates provide help by offering their knowledge and their support to students

and to students’ families as well.

Standard 5.c. Professional development and collabor  ation.- Candidates
collaborate in students’ development and serve as a resource to all staff in order to

improve all students” learning.
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Candidates can meet these standards at three proficiency stages:

Approaches Standard: It is when knowledge is acquired but the
candidate does not apply it in the classroom or does not know how to
apply it in daily classroom tasks.

Meets Standard: It is when the candidate demonstrates disposition,
knowledge and skills to teach English language to foreign students and
also applies them in the classroom and in other professional situations.
Exceeds Standard: It is when the candidate demonstrates disposition,
knowledge, and skills to teach foreign learners and students obtain a
positive attitude towards learning English language.
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CHAPTER I: EFL Student case study

| teach 4™ grade students at Terranova school in Quito, Ecuador. One of my male
students, JS, entered last school year. He comes from Venezuela where he lived
for over a year and before going to Venezuela, he attended a French school here
in Ecuador. After all these changes, his family finally decided that the best for JS is
to study at a school that engages students to learn English as a second language.
They realized that English language is a global language that has better
opportunities in universities admissions and increases the possibility of acquiring
good jobs in the future. When JS was accepted at Terranova School, he was
demanded to take English courses during summer vacation in order to obtain some

basic vocabulary.

This school year was full of challenges for JS and for me as his Core teacher
because all subjects are taught in English language. JS started the school year
with very simple vocabulary and enormous grammar deficit. His family is aware of
JS condition and all that it involves. His parents agreed on supporting him with a
course outside the school because they are not able to help him due to their low
knowledge of English language. He has a home teacher who helps him with his
homework and who leans him in developing English skills.

A great advantage is that JS likes English language and he enjoys learning it. He
has a strong personality and behind others has not affected him. He perfectly
knows his educational background and he wants to continue learning English
because he feels comfortable at Terranova School. He puts much effort in all what
he does and he finds the way to participate in class. Sometimes he makes up new
"English” words to be understood. His good attitude towards learning has made
him to improve on this big challenge that represents for him to catch up on his

classmates.
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Pretest:

At the beginning of the school year on September 2011, students had a diagnostic
test where they demonstrated their knowledge in English language and the skills
that students have developed during the previous grade. This English test was
made by the school’'s Language Head of Department and it is the same test for all

4™ grade students.

In this test JS did not do anything at all. He was very afraid of getting something
wrong and he preferred leaving everything in blank. He had a very low self
confidence and he thought that he was not able to come with a response. As we
can see in the artifact below, he wrote some answers and then he erased them all.
During the test, | observed that he was very nervous and very anxious as well. He

had a hard time while completing this assessment.

The experience of having JS in my class was difficult because | work with twenty
five students in the same classroom and they must achieve established
benchmarks in each subject. Teachers do not count with assistants or any ESL
pulls out program to support children with a low English level or any other difficulty.
At the beginning | felt that the school made a big mistake in letting JS in because
as | said before, all subjects are taught in English language. | felt that his parents
took the wrong decision and that it was unfair for JS to feel that he was not able to
learn any content because of the language. Decisions were already taken and |
was the only person in charge of helping JS to succeed and | was not going to
leave him behind. | asked his parents to put him on extra English class after school
and to work together with me as a team to help their son. They agreed with me and

they are very collaborative and active in JS’s education.
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September 30 ™", 2011

This Language formative assessment had eight components. The first one was
listening comprehension. | read a short story to my students and they had to
answer four questions. The story was about a girl named Ana who got up early on
a Tuesday morning to go to school. She was happy to wear her lucky blue skirt
because she really liked it and she had a new shirt to match it, and new shoes too.
After Ana got dressed, she went into the kitchen, where her father was making
bacon and toast. Ana’s mother was getting ready for work; she worked at Ana’s
school teaching 4™ grade. Ana was in 2" grade and she was excited about going
to school. She wore her lucky skirt because she was going to take a test, she
couldn’t wait to get to school. She sharpened her new pencils and she was ready
to do her best on that test. Ana loved school and she liked to make good grades.
Ana ate her breakfast, and then she and her mother went to the school. Ana went
straight to her classroom. They started to do the test. Ana tried to remember all the
things her teacher had taught her all year long. After the test was over, the class

21



played outside for a long time. Then they ate lunch. After lunch, they watched a
funny movie, and then they drew pictures until it was time to go home. It was a

great day for Ana!

As we can see in artifact 2, JS circled the right answers in questions one to three.
He did not choose the right answer in number four but he knew that the children
watched a movie after taking the test. The second component was filling gaps to
complete some sentences by using the right conjunctions, articles, or pronouns. JS
chose the right article and the right pronoun but he was wrong on choosing the
right conjunctions. The third component was about sentence structure. Students
had to rewrite the sentences in the correct order. He got confused in the first
sentence because he did not know that the verb to be goes together with the main
verb in progressive tenses. The fourth component was about the use of “used to”
when talking about something that happened regularly in the past. In this section
JS got everything wrong. He said that he had never heard about this before. The
fifth component was about answering questions using want + to be or want + to do
by looking at some pictures. JS did not include "to” in any sentence and he wrote
the two verbs in simple present one next to the other without using the infinitive of
the verb. The sixth component was about choosing the best verb tense according
to the questions and he did a good job here. He got confused in number four
because he circled three options and there was only one right option. The seventh
component was about writing about their favorite animal. JS wrote about the dog
as his favorite animal. Paragraph structure was poor; he had punctuation errors
and little spelling mistakes. This was his first paragraph that he wrote by himself
without using a dictionary or getting help from others. The last component was
about following instructions. He did not know what to do and when | explained to

him he did not understand me at all. He got all wrong in this section.

The day after the test, we had a two hour review of the test topics and students
correct their mistakes. We discussed about them together and they completed

other exercises while JS and | worked together over his assessment.
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October 6 ", 2011

This task was about writing a personal narrative. Students had to write something
about them. JS wrote about studies and school. Paragraph structure was still poor
and we had to continue working on it. As we can see in artifact 3, JS seemed a lot
more confident in writing and he connected his ideas a lot better than he did
before. He did not stay under the same main idea but sentences had a better

structure.

November 11 ", 2011

This was an English Quiz about pronouns, prepositions of place, and comparative

vs. superlative adjectives (Artifact 4).
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Students had to write the right pronoun in some sentences and JS got 6 out of 10
points. In the second part, students had to choose the right preposition of place to
use in some sentences and JS got 3.5 points out of 5. The third section was about
completing a comparative and superlative adjective chart and JS had no right
answers. The last section was about circling mistakes in a paragraph and rewriting
the same paragraph with no mistakes. He circled many right words and he was not
able to rewrite it right at all.

After this quiz, JS started to check out some easy reading books from the library.
He had to read every night aloud and his mother supported him with some

comprehension questions to check on his reading.

4.
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January 14 ™, 2012

When we came back to school after two weeks of vacation, students had to write
about their holidays and JS wrote about his Christmas evening and about his New
Year’'s evening as we can see in artifact 5. These two weeks with no English at all
were no beneficial for JS. His writing got worst so we had to continue with reading
books and more writing tasks for him. Motivation was absolutely necessary so |

started giving him a sticker every time he did something right.

28



February 22 ", 2012

Every Monday, students talked about their weekend in order to practice the simple
past tense. After carnival holiday students wrote a paragraph about what they did
on their vacation as we can see in artifact 6. They had to write minimum 10
sentences. JS improved writing paragraphs. He wrote a main idea and then he

included many details about it. He stayed under the same topic.
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Content based tasks:
Social Studies

This was the summative assessment of a unit of inquiry. The unit was about
learning continents and oceans. Students worked in pairs and they chose one
continent to present about. They collected information from different sources and

put the most important continent’s features in a mini book.

JS’s mini book was about Antarctic continent (Artifact 7). He worked with JC and
they both shared responsibilities and made an oral presentation as well.
Information was clear and concise for the other children who had to answer some

questions after the presentation.
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Math

Every morning students worked on the problem of the day where they
demonstrated the development of problem solving skills. These math problems
were about many Mathematical topics such as addition, subtraction, multiplication,

division, fractions, decimals, time, measurement, and statistics, among others.

This activity was done in October 2011 after only one month since school year
started. It was an easy problem where students had to find the best way to answer
it in order to show their work. JS decided to draw which was a great method to
solve it. As we can see in Artifact 8, students had other tasks to complete and they
were about estimating and multiplying. These exercises show new English

vocabulary words acquisition: estimate, round, compatible numbers, and multiply.
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Math

Artifact 9 is a Math pop quiz where students were evaluated about polygons’
comprehension, finding perimeter, and measurement conversion skills. JS did a
very good job in this quiz in despite of many spelling and punctuation mistakes.
These errors were explained and corrected the next day in order to help students

to be aware of them.
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Science

This assignment was a worksheet about the skeletal system. Students were
learning about the human body systems. Students watched a variety of videos,
they did a lot of research that included some interviews to doctors, and they also
made some Science experiments. This specific worksheet in Artifact 10 has a word
bank at the bottom of the page that students have to use in order to complete the
facts above.
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10.

Post test

This was a term assessment based on four components according to the four
English skills. The first one was about reading comprehension. Students read a
story and then they answered some questions about it. They had new vocabulary
on the story and they had to understand it by context. There was a second part
about critical thinking where students answer some questions about one of the
chapter books they read this last term. The next component was oral conversation
about their favorite vacation. JS talked about a Disney trip with all his family. There
was also a writing component about their family’s daily routines. They had to write
100 words minimum and teachers used a rubric to score it. The last component

was about grammar where they had several multiple choice tasks. See Artifact 11.
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11.
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Self-evaluation

JS is a bright student who has demonstrated his interest in learning a new
language. His answers in the self evaluation form in Artifact 12 show his attitude

towards English language learning.

JS states that he likes to learn English but he is not sure of enjoying it. This is due
because it has been really hard for him to catch up and he does not have free time
to play or to do other activities that most of his friends do in the afternoons. As |
explained before, JS has English class every afternoon at home but he also has to
do his school homework. He answers that learning English is not easy for him and |
totally agree with him because he attended a French school in Venezuela and

there is a big difference between both linguistic roots.

He tries to speak in English with teachers in the school and with the primary
Principal. Some teachers do not speak Spanish at all so he does a bigger effort

with them. He uses many gestures and expressions while speaking in English to
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make people understand him better. He hardly speaks English with his classmates
and | think this is because he is afraid of committing mistakes directly with them
with no teacher to help him in case other children make fun of him. He never
speaks English at home because that is the only environment he feels free to
express the way he enjoys and that is speaking in Spanish. His mother and | got
an agreement about JS watching T.V. shows and movies in English from Monday
to Friday and this has helped him a lot with his listening skills. It was difficult at first

but he is used to it now and he does not complain about it anymore.

He completes all tasks at home and at school and he wants to continue learning
English because as he answers, English language helps him a lot to understand

other subjects in school such as Math, Science, and Social Studies.

12.
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CHAPTER II: TEFL program portfolio

The TEFL program portfolio was done based on the NCATE / TESOL standards
that had been created to improve the quality of English as a second language
teaching and teachers in the United States. These standards meet all the
expectations and practices that learners require in order to acquire superior
English language knowledge. These standards could be very useful in other
countries such as Ecuador where English language is taught in many schools and

it is a requirement in almost every university.

These five standards have been selected to write this paper. | selected them
according to assignments from the Master’s program that helped me to improve my
teaching methods and made me a better professional.

NCATE/TESOL Standards (NCATE, 2009)
Domain 1. Language
Standard 1.a. Language as a system

Demonstrate knowledge of language as a system includes phonology, morphology,
syntax, pragmatics, and semantics knowledge. Teacher must engage students to
properly use English language in a variety of contexts.

The following key indicators consider that the candidate:

1. A.l. Apply phonological knowledge to help students to develop their oral,
reading, and writing skills in English Language.

1. A.2. Apply morphological knowledge to help students to develop their oral and
literacy skills in English Language.

1. A3. Apply syntax knowledge to help students to develop their writing and
speaking skills in English Language.

1. A.4. Apply semantics knowledge to help students to use a extensive vocabulary

in English Language.
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1. A5. Apply pragmatics knowledge to help English language students to
communicate effectively in a variety of settings and for different purposes.

1. A.6. Show the ability to help students to develop social and academic language
skills in English.

1. A.7. Show the ability to help students to acquire a variety of genres, rhetorical
and discourse structures, and writing standards in English language.

1. A8. Understand the diverse World Englishes and dialect expansion and
variation.

1. A.9. Locate and use linguistic resources to learn about English structure and
other languages” structure depending on students’ mother language.

1. A.10. Demonstrate English language proficiency to serve as a model for English
language students.

The assignment that shows this standard application is a website analysis
completed during the English Structure course.
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 Mele s

Rationale

This assignment encouraged me to learn more about some websites that might
help my students and me in the language learning/teaching process. The analysis
was about English Club which has a variety of lessons, practices, and quizzes
about specific topics of English grammar. It also has many interesting articles and
discussion blogs where students can communicate with other English learners
from around the world and share their opinions and knowledge. English Club is
also on twitter and there are different tasks to complete and sites to follow. This
site contains an ESL help desk where students can ask questions or clarify doubts
about English language.

Other assignments that meet this standard’s application are all the discussion
posts held during English Structure course and all the assignments of Academic
Writing course.
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Standard 1.b. Language Acquisition and Development

Candidates should support their English language learners in different ways by
using their knowledge, applying theories, and doing research in language

acquisition and development.

The following key indicators consider that the candidate must:
1. B.1. Offer rich English coverage.

1. B.2. Offer clear input and scaffolding.

1. B.3. Offer interaction openings.

1. B.4. Provide a happy and inspiring learning environment.

1. B.5. Comprehend and apply present theories and research in language and

literacy advances.

1. B.6. Identify and build on the process and literacy stages that English language

involves.

1. B.7. Recognize the importance of students’ native language and takes
advantage of it for teaching English.

1. B.8. Recognize the importance of sociocultural and political aspects to facilitate
the process of English language teaching.

1. B.9. Identify and comprehend the role of each student in the English learning

process.
1. B.10. Offer good quality instruction and feedback.

1. B.11. Teach ESOL students to socialize and communicate in a proper way.
1. B.12. Help students to develop academic language aptitude.

1. B.13. Help students to develop strategies for better language learning.
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The assignment that best shows the application of this standard is the lesson plans

we did in Methods of Teaching English as a Foreign Language course.

14.
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TEFL Lesson Plan 1
The Solar System
By: Maria Lorena Mifio

Cesar Femando Minda

Foreign language proficiency level: Elementary, 3th grade children.

Language skill focus: Listening, Speaking. and Writing

1) TEFL language objectives:

a. Listening. To share information through listening on the Solar System so that
students gather information that will be used later.

b. Speaking. Students will be able to discuss and debate features from different
planets in the Solar System.

c. Writing. Students will fill 2 Venn diagram using comparative and superlative
adjectives. (To contrast and compare).

2) List at least five TEFL methods and strategies to be used:

a. Pictures (B3)

| & e Herramientas - 27 - |
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b. Videos (B13)

c. Labeling (B16)

d. Discussion (C8)

e. Ven Diagrams (BS)

3) Multiple intelligence approaches:

- Spatial: The intelligence of pictures and images.

- Linguistic: The intelligence of words

- Interpersonal: The intelligence of social interactions.
4) Teacher input:

- Teacher will introduce the topic by writing it on the board and showing
pictures about the Solar System and encouraging students to brainstorm

|44 Optiones devista = X Cerrar|

This activity will provide the teacher with information of how much
students know about the topic.

Teacher will show them a you-tube short video. B13
http-/ s youtube com/watchTv=1gNdNSugs3o

Once they see it, students will be able to not only interact in class but
also perform the next activities

Teacher will ask questions about the video to reinforce the provided
information.

Labeling: Teacher will hand out pictures with descriptions of each planet and
students will label them BI16

Label the Solar System Disgram

- Read the definitions, then labal the diagram balow.

Definitions

Sun - The Sun is a ster st the canter of our
Solar System.

Jupiter - Jupiter is the fifth planet from the Sun. This gas giantis
the largest planet.

Merenry - Mercucy 4 the planet clossstto
the Sun.

Saturs - Satum is the sixth planet from the Sun. This gas glant
has largs, beautiful sings

Yens - Venus is the second planst from the  Uramus - Uranus is 2 gas gisnt and is the seventh planst from the
Sun. Tt is the Bottest plenat. Sen

Earth - Bacth is the third planet from the Sun
and the planst we live on.

Neptune - Neptune is 2 gas giant and is usually the eighth planst
from the Sun

Mars - Mars is a r2d planat and the fourth
planat from tha Sun,

Plnto - Pluto is a dwarf planst that is usually the farthest planst
from the Sun. It is smaller then tha § plansts
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5) Guided student practice:

Discussion: Students will discuss their answers. Teacher will guide them by
correcting any mistake that thev may have (C8)
6) Group practice activity:

Venn diagram: Students will be divided into pairs. Teacher will assign a
planet to each and every student so that they work in pairs and complete the
Venn diagram. (B8)

7) Assessment:

Teacher will be asking questions through the entire lesson to verify its
assimilation.

8) Closing review and follow up:
The teacher will hand out copies of information related to what was leamed
in class. (This information will contain adjectives and relevant vocabulary.

As a closure activity students will fill in blanks (one or two paragraphs) with
general information previously acquired throughout the lesson.

TEFL Lesson Plan 2
The Solar System: Inner and Outer Planets

By: Maria Lorena Mifio

Foreign language proficiency level: Elementary. 3th grade children.

Language skill focus: Listening, Speaking, and Writing

1) TEFL language objectives:

| & P Hemamientas - 27 -
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a. Listening. Students will collect information by listening to important facts about

the Inner and Outer Planets.

b. Speaking. Students will contribute with their knowledge about Inner and Outer

Planets and will also discuss each planet features.

c. Writing. Students will describe the Inner Planets and Outer Planets using

adjectives.

2) List at least five TEFL methods and strategies to be used:
a. K-W-L (Know, wants to know) (D2)

b. Reading with a specific purpose. (E9)

c. Note taking. (E23)

d. Matching with visuals. (E14)

e. Group projects (C7)

3) Multiple intelligence approach

- Spatial: The intelligence of pictures and images.
- Linguistic: The intelligence of words.

- Interpersonal: The intelligence of social interactions.

4) Teacher input:

- Teacher will ask students about the video they watched on the first lesson
where they discovered that planets are divided into two main groups: Inner

and Outer Planets.

Students will tell what they know about these groups while the teacher fills

in the K in the KWL chart.

Students will also tell about what they would like to know about this topic

while the teacher records their interests under the W of the KWL chart. (D2)

- Teacher will read the following article twice. The first time she reads it, they

only listen. (E9)

- The second time she reads it the students take notes about each planet. (E23)
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Inner and Outer Planats
by Abby Cassna on July 12, 2009

Ths sight plansts in our Selar Syster srs dividsd into two sroups — the innar plansts amé the outsr
plansts. The inner plansts are the first four plansts closest to the Sun, which includes Mercury, Verus
Earth, and Mars. The otter planets are Tupiter, Satumm, Uranus, and Neptune. The inner and outer planets
ars separated by the asteroid belt

The inner planets and outer planets sre chasacterized by different features. The 4 inner planets are called
terrestrial planets because they have a solid surface and sre similar to Earth. These plenats are compossd
of hasvy matal, such as iron and nicksl snd hava few or no moons. Marcury, the smallsst planst, has no
moons and is comprissd mostly of iron snd micksl, It is ons of the densest plansts in the Solsr System
Venus, known for its brightness, has 2 socky susface similas to the Moon, which is hidden by its thick
yellow stmosphere. Like Mercury, Vanus has no moon. Earth is & rocky planst with a molten cors, sn
atmosphere that allows life 1o fousish, snd enly one moon. The last inner planst, Mars, has fwo moons
called Phebos end Deimos. Tt is & rocky plamet with a rad color caused by a hish concentration of iron in
the cocks that comprise the surfacs

The outer planets, also called Jovian plansts or gas giants, are gassous with no solid surfaces and only
liquid cosas. The outer planets ere so much lerger than the inner plansts fhat they comprise 9% of the
mass of the eslastial objacts orbiting our Sun. All of tha autsr plansts have rings, althoush Sstum’s ara the
most noticasble. Fupiter 5 distmctive for s mumber of ressons. In sddition to baing the larzest and most
massive planet, it also bas the most moons — 63 discovered so far. Jupiter's rings are very faint and
@ifficult to sez. Satum is best known for its distinetive sing system, which can seen from Earh by the
nsked eye. Uranus, which is the only planet to rotstz en its size, has 27 known moons. Many sstellites
Bave names from mythology, but Uranus® meons ars named after characters from the works of Alexander
Pops and Shekespasrs. Some of the satsllites are Titenis, Oberon, and Umbriel, Neptune is the last outer
planet end the final planet in the Solar System. With only 13 moons, it has the least mumber of satellites of
any of the cuter plansts

5) Guided student practice:
- Teacher will use the laptop and students will match each planet with its most

remarkable characteristic. (E14)

fjunscience/Spl. ch html

hittp:/teachers.ash or;

6) Group practice activity:
Students will work in groups and will build a solar system mobile with string

and foam balls in various sizes putting the planets in order from the sun_ (C7)

7) Assessment:
Teacher will check while students work in groups and will grade the mobile
according to the order and physical features of the planets. (Size. color. unique

features)
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8) Closing review and follow up:

As a closure activity students will choose their favorite planet and will

describe it in a paragraph

TEFL Lesson Plan 3
The Solar System

By: Maria Lorena Mifio

Foreign language proficiency level: Elementary, 3th grade children.

Language skill focus: Reading, Listening, and Speaking.

1) TEFL language objectives:

a. Reading. Students will demonstrate their reading comprehension of a short
article.

b. Listening. Students will listen to the teacher’s explanation about some key
concepts and will also pay attention to a role play created by their classmates.

c. Speaking Students will present a role plav to the class where they will

demonstrate what they have leamed about the Solar System and its components.

2) List at least five TEFL methods and strategies to be used:
a. Small group activities (C2)

b. Reading with a specific purpose (E9)

c. Explain Key concepts (E6)

4. Role Play (D3)

e. Summarizing (E22)

3) Multiple intelligence approaches:
- Linguistic: The intelligence of words.
- Interpersonal: The intelligence of social interactions.

- Bodily — Kinesthetic: The intelligence of body movements.

4) Teacher input:

- The teacher will divide the students into two groups (C2).
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- She will also hand out the following article about other objects found in the Solar

System.

HE 5

OTHER OBJECT:
By Science kids (http: vy

encekids.co.m

Comat

® A comst it 2 relativaly small sclar systam body fhat orbits the Sun. When closs anough to the Sun they
display a visibla coms (a fuzzy outlins or atmosphsre dua to solar radiation] and somatimas a tail

/

Asteroid

®  Asteroifs are small solar system bodies that ozbit the Sun. Made of rock and metal, they cam also contain
organic compounds. Asteroids are similer to comets but do not have s visible coma (fuzzy outline and
tail) ke comats do.

Meteoroid

o A metsoroid is & small cock or particle of debsis in our solar system. They rangs in size from dust to
around 10 metres i dismster (lerger objects are usually referred to as asteroids),

Metear

| & % Hemamientas - ¥ - 3
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® A metoroid that bums up as it passas through the Earth’s stmosphare is knovn as 2 matsor If you've
avar looksd up st the sky st nisht and sesn & streak of light or ‘shooting star’ what vou are actually sseing
is amatsor.

Meteorife

% Ameteoroid that survives falling through the Esrth's atmosphare snd colliding with the Earth's surfac is
known as a mateorits.

5) Guided student practice:

- Students will read aloud the article (E9) and the teacher will explain key concepts
to them while reading. (E6)

6) Group practice activity:

- In the groups assigned by the teacher, the students will prepare a role play to
present to the whole class. They will have to represent a dream where a kid goes to
space and meets all the objects in the Solar System. (D3)

7) Assessment:

|3 Opciones de vista = X Cerrar

Teacher will be checking on them while they prepare and also at the moment
of the presentation. The teacher will grade according to the following rubric.

Criteria 4 3 2 1
Excellent Proficient Adequate Limited
Participation in | Always willing and Usually willing Sometimes willing | Rarely willing and
Preparation focused during and and focused focused during
and group wark and focused during during group group work and
Presentation | presentation. group work and | work presentation
presentation and presentation
Presentation of | Ganvincing Competent Adequale Limited
Character n of n of ication of ion of
character's characters character's character's
feelings, situation | feelings, feelings, situation | feelings, situation
and motives situations and motives. and motives
and motives
Achievement | Purpose is clearly | Purpose is clearly | Purposeis Purposeis
of established and established and established but vaguely
Purpose effectively generally may not be established and
sustained sustained sustained may not be
sustained
Use of Non- Impressive Good variety of | Satisfactory Limited variety
Verbal variety non-verbal cues | variety of
Cues (voice, of non-verbal are used ina of non-verbal non-verbal cues
gestures, eye -
contact, props, | SUES competent way. | cues are used in a
costumes) are used in an used in an developing
exemplary way acceptable way.
way.
Imagination Choices Choices Choices Choices
and demonstrate demonstrate demonstrate demonstrate little
Creativity insight and thoughtfulness awareness and awareness and do
powerfully and develaping little to enhance
enhance role play. | completely acceptably rale play.
enhance role enhance role play
play
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8) Closing review and follow up:

The students will discuss about the groups” presentation. They will
summarize one of the role plays and will give their opinion about it. {(E22)

TEFL Lesson Plan 4
The Solar System

By: Maria Lorena Mifio

Foreign language proficiency level: Elementary, 3th grade children.

Language skill focus: Listening, Speaking, and Writing,

1) TEFL language objectives:

a. Listening. Students will listen to a short video about the Solar System.

b. Speaking. Students will answer some questions from the video and will talk

about what they saw at the planetarium.
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c. Writing. Students will two paragraphs minimum about their experience in the

Planetarium.

2) List at least 5 TEFL methods and strategies to be used:
a. Field trips (D1)

b. Videos (B13)

c. Retelling stories (A6)

d. KWL, What they have leamed (D2)

e. Observation, anecdotal (G10)

3) Multiple intelligence app: hes:

- Linguistic: The intelligence of words.

- Spatial: The intelligence of pictures.

4) Teacher input:

el B 3 Hermamientas - %7 - E-J

7) Assessment:

- Teacher will be asking questions through the entire lesson to verify its assimilation.

8) Closing review and follow up:

- Students will share their leaming experience about this topic (The Solar System) in

class

- The teacher will take the class to the planetarium. (D1) In the planetarium the
students will watch two short videos about two of the most valuable theories of the
Solar System creation and about the elements in the Solar System. (B13)

- The teacher will retell the main ideas of each video. (A6)

- Students will enter into a Space ship where they will feel exactly as if they were in

the outer space visiting every planet.

5) Guided student practice:
- After the planetarium field trip is over. the students will discuss about it in class
and will complete the L part of the KWL chart that they started filling in the second

lesson.

6) Group practice activity:

hs about their ience in the

- Students will write minis 2

planetarium. They will include at least 5 different adjectives in their piece of writing.

| 4 Pantalla19dets - i



Rationale

Through these lesson plans | have expressed knowledge and understanding of the
theme. The lesson plans use different methods according to each of the multiple
intelligences approaches and there are a variety of activities for students to

understand and to learn about the Solar System and its components.

All the activities are based on the four English skills that involve language

acquisition.
Domain 2. Culture
Standard 2.a. Culture as it affects student learnin g

Understand and apply knowledge about the effects of racism, stereotyping, and

discrimination to teaching and learning.

A positive classroom environment is essential for students to achieve academic
goals and to have a good attitude towards learning. Teachers and students must

be open minded and accept others” ideas, differences, and cultures.
The following key indicators consider that the candidate must:

2. Al. Understand the importance of keeping cultural values and beliefs in

teaching and learning context.

2. A2. Comprehend and inculcate values against racism, stereotyping, and

discrimination to students.

2. A.3. Apply home / school communication to improve ESL teaching and have a

connection with ESOL families.

2. A.4. Understand and apply concepts about the interaction between language

and culture.

An assignment that shows this standard’s application is a reaction paper in the

English for Academic Purpose course.
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Assignment §
Draft 2
Types of bullying among Italian school children
Universidad Técnica Particular de Loja

August 2010

Swales, T M., & Feak, C B. (2009). Types of bullying among Italian school children.

In

Michigan Series in English for Academic & Professional Purposes (Eds.).
by

‘Maria Lorena Mifio Andrade Academic writing for graduate studemts (pp. 197-202). Michigan: The

University of Michigan Press.
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A psychological and physical abuse such as bullying, in my opinion, is not a no entirely honest, fearing to be discovered or having a possible negative
simple problem to be determined by a plain short sample study. According to the consequence.

report made by Baldry and Farmington it is necessary to maintain tight control of . . L 3
Bullying is when a person repeatedly intimidates another either

bullying at schools. This can be done by investigating the frequency of bullyi
g o gatine cueney ing psychologically or physically causing encrmous harm. In the research the authors

cases. the number of victims, the types of bullying. and the places with major . R . .
took into account students who were “bullied” only a couple of times, which is not

incidents of this problem. Their article is about an examination of bullving in a . . . L 3 .
considered as bullying, but it is a reason to pay attention in case it tums into

middle school in Rome, Italy. The sample involved 238 children who answered a X ) } X .
bullying. There are different types of bullying such as social, racial, sexual. and

questionnaire conceming the three month period prior to the study.

days, with the devel of technology, there is cyber bullying as well.
Although the authors performed a good job, the study would have been L . X
Bullying is more likely to take place in schools where parents are not around

more relevant if the authors had used a larger sample and a longer period of research.
to protect their children and that is why Baldry and Famington's project was

Additionally, the results table shows the comparison between the percentage of boys . o -
executed in a school. but it is difficult for me to comprehend the results pointing out

and girls bullied at school but the sample had an inequality in the number of boys . X
that most of the cases occurred in the classrooms where an adult could intercede.

and girls; therefore, I find this information somewhat unreliable. The study should

. . I consider bullving to be a very significant problem in childhood and it is a
have been deeper. including another source of data probably from teachers,
serious topic that demands a more complex study than the one I discussed above.

admini: . and other p el in the institution because sometimes children are

The magnitude of this abuse is so tremendous that experts declare that it can lead to
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school violence. shootings and suicide. Some children seek revenge and some others

turn their anger toward inside deciding to end their lives.

handle a bullying situation to help our students or children. George Manoli. a

personal safety trainer and expert in these issues suggests four basic rules to follow

| 33 opciones devista = X Cerrar|

. . in order to deal with bullying: In the first rule he notes that a confrontation cannot
We have to understand that bullies are not bom like that. They also have a

. o o . - . last long. In the second rule he strongly recommends the repetition of no more than
critical situation in their lives and there is a possibility that they were victims of

. . . . . five words to the aggressor, avoiding entering into the bullies” conversation. In
bullying or experienced a certain advantage from it. I believe that the authors could

. . L. . i . addition, Manoli finds it essential to do something after the second time of being
expand their questionnaire including reasons to bully or be bullied. The study gives

. . . . . L intimidated using the best technique to defend oneself. Finally, the last rule is about
no information about the bullied students, which constitute the minority group of

X body language applying a strong image towards the assailant.
the sample. We have no knowledge about their social status. religion, or race and it

surely could have made a difference. In conclusion, the study made by Baldry and Famington determines the

. . . . importance of bullying at schools. It is a common problem that the world is facing
The authors provided no recommendations or solutions for resolving the

X . . . and we. as teachers, have to deal with it in many circumstances. The investigation
bullying problem in the schools. Nevertheless, I find it very appropriate for schools

. . . L could be more reliable if the authors included more information and used a larger
to manage a suitable intervention program to reduce or prevent bullying in such a

. . sample but it is a good start to make people notice the magnitude of this dilemma.
way that each student could feel safe at the same time as they leam and share with

The authors presented no solution, but I think that it is fundamental that parents and
other children. Teachers must be aware of all forms of bullying and must listen

teachers work together and maintain an open communication to overcome a bullying

carefully to the children’s complaints. It is also very important leaming how to

problem.

Rationale

Types of bullying among Italian school children is about a large study report made
by two people in Italy where they discovered and demonstrated that bullying was

part of low academic achievement in children and teenagers.

Indicator 2.A.3 talks about communication between home and school to enhance

ESL teaching and build partnerships with ESOL families.

| find this standard’s application in a Literature Review done in the Educational

Research course.
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The following is a review of the literature that supports the implementation
of teaching strategies for ESL students who are leamning language through content.
Some studies determine that integrated language and content instruction provides
bigger opportunities to acquire a new language through the study of other disciplines
such as Math, Science, and Social Studies. Students indirectly develop language
skills by being interested in developing academic skills as well but any program will

succeed if ESL teachers are not qualified for doing so.

Nicoletti, A. & Vacca-Rizopoulos, L. {2009). Preservice teachers” reflections
on effective strategies for teaching Latino ESL students. Jowrnal of Latinos &

Education, 8 (1), 67-76.

Latinos represent a large percentage of students in U.S. schools (Vacca-
Rizopoulos & Nicoletti, 2009). This article is based on observations and anecdote
reflections by some elementary teachers in urban areas. It describes situations where
it is very demanding to help ESL students to leamn a new language while leaming

academic content at the same time. Experienced and novice teachers agree with the

B Herramientas - 7~ 3|
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urgency of supporting second language learners who need the language in order to
succeed academically. Teachers believe that they must have more training on their

teaching methods to meet the students” needs.

This article includes some strategies that might help ESL teachers who are
also in charge of other disciplines teaching. Teachers find it useful to bring in realia
so students can retain vocabulary words and important concepts. Students will
visualize and feel the objects texture so they could keep it in mind. Pictures and
photographs are also important for retaining high frequency words or important

concepts. Students will associate a word or concept with the picture they once saw.

I find this article very useful to teach ESL leamers. The strategies the authors
suggest are interesting because we, as teachers, have to use diverse strategies so they
can have other ways of leaming. These stwategies won't be harmful for native

speakers and will help English language leamers.

Integrating home and school (DaSilva & Katz, 2007). This article makes a

comparison between native speakers and English leamers’ academic achievement.

-]

There is a difference in Math and Reading achievement rates and this condition
concems politicians and educators who are trying to implement new strategies to
improve the English skills. One of these strategies and what the article is basically
about is the integration and cooperation between home and school. This study is
made to three recent immigrant Mexican students with beginning levels of English
proficiency in the Southwest region of the United States. This study is based on
three conditions. The first one is about giving students the opportunity to perfume
home and community roles in the classroom, the second one is about the chance that
students and their families have for expressing themselves as members of a
community. The third condition provides the right of entry and participation of the
students’ families to activities in the school so they can become an active part in the

leamning process.

In this research, teachers believe that they must know the cultural
background of the families so they can help their students. A second grade teacher

implemented a program where parents and teachers had conferences about how

parents could help their children for academic improvement. These conferences were
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held after class and were recorded for not missing any important fact. The results
were favorable because students felt more involved in the school environment and
felt that they had the same opportunities as others. The family became less worried

because they had the school s support.

1 think that the integration of home and school is always important because

both entities work for the children’s academic and social growth.

Collaboration between ESL and regular classroom teachers (Fu, D., 2007).
This article is a research project held in New York City, Chinatown. Two teachers
collaborated in this project. The problem is that teachers are looking for a better way
of teaching academic content to English language learners. They consider thatitisa
good strategy that both, ESL teacher and the classroom teacher, work together as a
team to help foreign students to improve their literacy and English language
development. Most of the schools in New York City have a pull out program where
students are pulled out from class and taken to a special class with an ESL teacher

who can level them. This strategy is not the best one to help ESL students because

|4 Opciones devista = X Cerrar|
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one or two teachers have to deal with too many children from different grades.
Students spend most of the day in this mainstream class and this is not good either
because they are cumicula content differs from one class to the other and both
teachers cannot fulfill with their class syllabus. When students re enter the
classroom, they feel lost and they are not able to participate or catch up easily. This
is a waste of time for classroom teacher because she has to start the lesson over
again. In order to solve this problem, the authors recommend a push-in program
which means that instead of pulling out students, ESL teachers must come into the
classroom to help students. By suggesting this. another problem is determined and it
is that there are not enough ESL teachers for every classtoom in the school. It is very
expensive for the school to hire one more teacher for each classroom. ESL teachers
would have to know every grade curriculum agenda and content so they will be able

to help students to understand every topic.

The school were this study was conducted is called Public School 126.
Students from China represent the 20% of the school population. An ESL teacher

and a fourth grade teacher took the challenge of working together to try to solve this

problem that the school was facing. They started their work by observing each other
during class time and by planning some lessons together so they could share same
vocabulary or same activities in each classroom. Teachers were very involved in the
students” academic progress. They got together during lunch time or during a free
hour to check on the students improvement. The ESL teacher managed to work in
the mainstream classroom twice a week during Reading or Writing lessons so she
could work individually with ELL students or in small groups. She would like to

work every day with them but she had other classes too.

Teachers obtained favorable results from this research project because
students gained more self confidence in order to take risks. They started to
participate more in class discussions and felt that they were part of the group.
Obvious improvements were shown in Writing and Reading. Teachers also benefited
for their hard work. They leamed more teaching strategies and improved their work

with each other's feedback and knowledge.
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I certainly believe that collaboration between teachers is great to help foreign
students. However. it demands a lot from the teachers and it requires commitment

from both of them too.

In the article Worlds together, worlds apart (Spina, 2006), the author
proposes an art-based content curriculum for students and makes a study where she
compares two ESL fifth grade classes of an urban area Chapter One school. One of
them was taught through an art-based curriculum and the other was tanght using the
traditional ESL methods. Sixty-three Latino students were involved in this study
and all of them were leaming English as 2 second language with Spanish as the
predominant language. All were from a low socio-economic background where the
families know nothing or very little of English language. Both classes attended the
same school for over a year and were introduced to a pull-out ESL program. Groups
were also equivalent in terms of sex, age, place of birth, and family background.
Five teachers were involved as well and all of them spoke both, English and Spanish

languages. and had a lot of experience in teaching foreign students.

The problem of the study was that there is much cultural diversity m US
schools and foreign students are not developing their English skills. The traditional
ESL methods are not functicning the way they are supposed to. ESL methods
ignore the social interaction so they are not being effective. Students think of ESL
class as an extra but not as a way of building communication skills or advancing

academic achievement.

This work was based on Vygotsky theories about education (1978) where he
defined learning as “the acquisition of many specialized abilities of thinking™ (p.83).

This theory promotes intellectual growth across diverse disciplines

The results of the study determined that the art-based cumiculum class
improved their English skills a lot better than the other class. However, much more
researches need to be done to conclude that this is the best method to follow for

English leaming.

I think that this is an excellent ESL leaming method and I believe that it

works better if it is introduced in early ages where children are not too conscious of
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leaming a different language. Small children are not worried about making mistakes
such as grammar structures or spelling. They are concemed in learning content but

form.

The article Helping English language leamers in the classtoom (Christy.
2005), talks about the responsibility that US schools have in educating English
language leamers as well as native students. The author states that it is not easy for
foreign students to learn other disciplines in a language they don't speak and this is
harder for adolescents because it can interfere with their social life. Adolescents who
go to live in another country experience some hard situations as the loss of their
friends. loss of their own identity and culture. The different language is a barrier

because they cannot communicate their ideas or cannot interact with people which

immigrating. This is a difficult situation for teachers too. especially if they don't

have the right strategies to teach foreign students.

The general teaching strategies that the author suggests are interesting. I
think that they will work for teaching every student in class. The visual aids and
hands-on activities always help to retain new vocabulary or concepts: not to correct
the language mistakes in front of others will also help because they become more self
confident which is fundamental for students to not feeling inhibited during class
discussions; I also agree with not forcing students to participate when they are not
ready for doing so, teachers should have patience and wait until student feels
comfortable enough to participate in class; Some extra lecture outlines and exercises

will always be necessary for ELL students in a proper way.

|41 Opciones devista = 0 Cerrar|

doesn't help them to make new friends.

The author notices that there are some indicators that determine a new

language acquisition such as age. native language, literacy of parents, and reason for

19:29

04/05/2012

Rationale

One of the strategies used in one of these articles is the constant communication
and participation between home and school. Parents need to be involved in
children’s education, especially if they are from a non English speaking country

and have a different cultural background.
Standard 2.b. Cultural groups and identity

Candidates know, understand, and apply their knowledge of how cultural groups

and identities affect English language learning.
The following key indicators consider that the candidate must:

2. B.1. Use a variety of resources to learn about world cultures and also get to

know students’ cultures and apply that information in language teaching.

2. B.2. Understand and apply knowledge about how each student’s culture identity

affects their learning process.
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2. B.3. Understand and apply knowledge about cultural backgrounds, conflicts, and
events that may have an impact on students’ learning process.

2.B.4. Understand and apply knowledge about the impact of students’
socioeconomic status, race, religion, origin, disabilities, and gender on learning and
teaching English as a second language.

2. B.5. Understand and apply knowledge of U.S. immigration history and guides in
teaching English language.

| find this standard’s application in an assignment about Asperger Syndrome done
in order to know more about a student’s condition. | had to research and
communicate with specialists to understand and apply new strategies to manage

my class.
Rationale

This assignment included important information about Asperger Syndrome and its
possible reaction in some people. We chose the subject of this research and |
decided to work on this topic because | was just beginning to teach in a course with
a child that presented this syndrome. It was good for me because | learned

strategies that helped me to succeed with this new challenge.
Domain 3. Planning, Implementing, and Managing Inst  ruction
Standard 3.a. Planning for Standards Based ESL and Content Instruction

Planning is fundamental in teaching. Teachers should have everything ready for
instructing students and for giving them all the necessary tools to complete all

assessments.

The following key indicators consider that the candidate must:

3. A.1. Plan standards-based ESL and content instruction.

3. A.2. Create an environment that promotes standards-based language learning.

3. A.3. Plan class learning activities based on assessment of language aptitude
and prior knowledge.
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Some assignments show the application of this standard. One of them is the theme

unit plan we did in the International APE course.
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Rationale

This assignment is a complete unit plan that includes the most important points in
planning. | have planed many units and lessons during my teaching experience but
in this assignment, | learned that students’ attitudes also play an important role in a

unit. | like the idea of connecting subjects in order to teach English language.

Some other assignments where | can say that | applied this standard are in all
Curriculum Development assignments. | learned the difference between a
curriculum and a syllabus. | also learned to elaborate needs analysis to identify and
to meet my students’ expectations. | did a scope and sequence plan that was
carefully designed for my last school year students who were children around eight
and nine years old. | only designed this plan but could not apply it because the
school already has its own Language program that was designed by the English
Language Coordinator.

Standard 3.b. Implementing and Managing Standards-B  ased ESL and
Content Instruction

Teacher uses a variety of teaching strategies and techniques to develop each of
English language skills. There is a curriculum content based English instruction.
The following key indicators consider that the candidate must:

3. B.1. Organize learning around standards-base theme and language learning
goals.

3. B.2. Integrate all activities and assignments that include authentic uses of
language, the same time as students learn academic content.

3. B.3. Present activities that combine all English language skills.

3. B.4. Engage students to practice listening skills for a variety of purposes.

3. B.5. Engage students to practice speaking skills for a variety of purposes.

3. B.6. Provide standards-based instruction that helps students to develop oral
skills in order to support learning to read and write.

3. B.7. Provide standards-based reading lessons adapted to English learners.

3. B.8. Help students to develop their writing skills through a variety of activities

that challenge them to become better writers.
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An assignment where | researched and discussed about teaching English through
content instruction was the concept paper we did in Educational Research for

Practitioners course.

18.
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Concept Paper
Examining and exploring the pedagogical strategies used by teachers to teach other NOVA SOUTHEASTERN UNIVERSITY
disciplines to their English lan; ¢ leamners
v & o TJuly 26% 2011
by
Abstract
Maria Lorena Mifio
CUR 526 EDUCATIONAL RESEARCH FOR PRACTITIONERS Two years ago, the school adopted a total immersion cumriculum program in

English. Students from third to sixth grades are having a low academic achievement

because of this change in the schools™ curriculum. Before, the academic content in

Math, Science, and Social Studies was taught in Spanish (which is their native
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language) by a different teacher in each of these areas. Now, ESL teachers became

the Core teachers who give them every subject including English language.

Teachers are not canrying out with the fulfillment of syllabuses because of
the language difficulty and students are not getting the necessary skills to go to the
next grade Teachers should have constant training to deal with this situation and

plenty of resources that might help in class.

The main goal in each grade is that students will be able to listen, speak, write, and
read English language in order to learn all disciplines. The measurable objectives are

set according to syllabuses.

| 4 Pantalia 5.6 ge 46

Purpose

The participants of this study are: The primary education principal, three
heads of department. and five teachers who represent a different grade of the

elementary section of a school in Quito. capital city of Ecuador.

The school is about 7 vears old and has passed through many changes based
on different curriculum programs. In the vear of 2007, the school's founder members
decided to become applicants towards the certification of the three programs that
the International Baccalaureate Organization offers. In order to achieve this goal. the
IB Organization members asked them to medify the curriculum to an English based

content one.

Now, the main school’s goal is to improve the students’ academic level. This
is hard but not impossible to achieve because students suffered many curriculum
alterations and they need stability in order to get confidence while leaming. English

language was taught since the very beginning but as a second language subject with
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duration of 6 hours a week. At present, every discipline is taught in English language
and students in higher grades are not achieving the established skills they need
according to the Ministry of Education in Ecuador and teachers are not fulfilling the

correspondent syllabuses.

Teachers have tried different strategies in their classes such as explaining
important concepts in Spanish or translating some interesting facts for students to
easily leam but they are not putting their best effort to leam English. In term exams
d for English h

they usually fail because they are not prep orto give

answers in English.

Literature Review

Students need to leam Math, Science, and Social Studies in a language they
don't speak. Teachers are not carrving out with the fulfillment of syllabuses because

of the language difficulties that most students have. Recent studies indicate that

foreign students” academic achievement strongly differs from native speakers’
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academic achi . This situation is b ing i worrying because
students are not achieving the minimum required skills they need for passing to the

next grade. Teachers need to implement new teaching strategies for dealing with this

learning condition.

The following is a review of the literature that supports the implementation
of teaching strategies for ESL students who are leaming language through content.
Some studies determine that integrated langunage and content instruction provides
bigger opportunities to acquire a new language through the study of other disciplines
such as Math, Science, and Social Studies. Students indirectly develop language
skills by being interested in developing academic skills as well but any program will

succeed if ESL teachers are not qualified for doing so.

Nicoletti, A. & Vacca-Rizopoulos, L. (2009). Preservice teachers reflections
on effective strategies for teaching Latino ESL students. Jowrnal of Latinos &

Education, 8 (1). 67-76.
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Latinos represent a large percentage of students in U.S. schools (Vacca-
Rizopoulos & Nicoletti, 2009). This article is based on observations and anecdote
reflections by some elementary teachers in urban areas. It describes situations where
it is very demanding to help ESL students to leam a new language while leaming
academic content at the same time. Experienced and novice teachers agree with the
urgency of supporting second language leamers who need the language in order to
succeed academically. Teachers believe that they must have more training on their

teaching methods to meet the students” needs.

This article includes some strategies that might help ESL teachers who are
also in charge of other disciplines teaching. Teachers find it useful to bring in realia
so students can retain vocabulary words and important concepts. Students will
visualize and feel the objects texture so they could keep it in mind. Pictures and
photographs are also important for retaining high frequency words or important

concepts. Students will associate a word or concept with the picture they once saw.

I find this article very useful to teach ESL leamers. The strategies the authors
suggest are interesting because we, as teachers, have to use diverse strategies so they
can have other ways of leaming. These stwategies won't be harmful for native

speakers and will help English language leamers.

Integrating home and school (DaSilva & Katz, 2007). This article makes a
comparison between native speakers and English leamers’ academic achievement.
There is a difference in Math and Reading achievement rates and this condition
concems politicians and educators who are trving to implement new strategies to
improve the English skills. One of these strategies and what the article is basically
about is the integration and cooperation between home and school. This study is
made to three recent immigrant Mexican students with beginning levels of English
proficiency in the Southwest region of the United States. This study is based on
three conditions. The first one is about giving students the opportunity to perfume
‘home and community roles in the classroom. the second one is about the chance that
students and their families have for expressing themselves as members of a

community. The third condition provides the right of entry and participation of the
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students” families to activities in the school so they can become an active part in the

leaming process.

In this research, teachers believe that they must know the cultural
background of the families so they can help their students. A second grade teacher
implemented a program where parents and teachers had conferences about how
parents could help their children for academic improvement. These conferences were
held after class and were recorded for not missing any important fact. The results
were favorable because students felt more involved in the school environment and
felt that they had the same opportunities as others. The family became less worried

because they had the school’s support.

I think that the integration of home and school is always important because

both entities work for the children’s academic and social growth.

Collaboration between ESL and regular classroom teachers (Fu, D.. 2007).

This article is a research project held in New York City, Chinatown. Two teachers

collaborated in this project. The problem is that teachers are looking for a better way

of teaching academic content to English language learners. They consider thatitisa
good strategy that both, ESL teacher and the classroom teacher, work together asa
team to help foreign students to improve their literacy and English language
development. Most of the schools in New York City have a pull out program where
students are pulled out from class and taken to a special class with an ESL teacher
who can level them. This strategy is not the best one to help ESL students because
one or two teachers have to deal with too many children from different grades.
Students spend most of the day in this mainstream class and this is not good either
because they are cumicula content differs from one class to the other and both
teachers cannot fulfill with their class syllabus. When students re enter the
classroom, they feel lost and they are not able to participate or catch up easily. This
is a waste of time for classroom teacher because she has to start the lesson over
again. In order to solve this problem. the authors recommend a push-in program
‘which means that instead of pulling out students, ESL teachers must come into the
classroom to help students. By suggesting this. another problem is determined and it

is that there are not enough ESL teachers for every classroom in the school. It is very
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expensive for the school to hire one more teacher for each classroom. ESL teachers
would have to know every grade curriculum agenda and content so they will be able

to help students to understand every topic.

The school were this study was conducted is called Public School 126.
Students from China represent the 20% of the school population. An ESL teacher
and a fourth grade teacher took the challenge of working together to try to sclve this
problem that the school was facing. They started their work by observing each other
during class time and by planning some lessons together so they could share same
vocabulary or same activities in each classroom. Teachers were very involved in the
students” academic progress. They got together during lunch time or during a free
hour to check on the students improvement. The ESL teacher managed to work in
the mainstream classroom twice a week during Reading or Writing lessons so she
could work individually with ELL students or in small groups. She would like to

work every day with them but she had other classes too.

Teachers obtained favorable results from this research project because
students gained more self confidence in order to take risks. They started to
participate more in class discussions and felt that they were part of the group.
Obvious improvements were shown in Writing and Reading. Teachers also benefited
for their hard work. They leamed more teaching strategies and improved their work

with each other’s feedback and knowledge.

I certainly believe that collaboration between teachers is great to help foreign
students. Howewer, it demands a lot from the teachers and it requires commitment

from both of them too.

In the article Worlds together. worlds apart (Spina. 2006). the author
proposes an art-based content curriculum for students and makes a study where she
compares two ESL fifth grade classes of an urban area Chapter One school. One of
them was taught through an art-based cumiculum and the other was taught using the
traditional ESL methods. Sixty-three Latine students were involved in this study

and all of them were leaming English as a second language with Spanish as the
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predominant language. All were from a low socio-economic background where the
families know nothing or very little of English language. Both classes attended the
same school for over a vear and were introduced to a pull-out ESL program. Groups
were also equivalent in temms of sex, age, place of birth, and family background.
Five teachers were involved as well and all of them spoke both. English and Spanish

languages, and had a lot of experience in teaching foreign students.

The problem of the study was that there is much cultural diversity in US
schools and foreign students are not developing their English skills. The traditional
ESL methods are not functioning the way they are supposed to. ESL methods
ignore the social interaction so they are not being effective. Students think of ESL
class as an extra but not as a way of building communication skills or advancing

academic achievement.

This work was based on Vygotsky theories about education (1978) where he
defined learning as “the acquisition of many specialized abilities of thinking” (p.83).

This theory promotes intellectual growth across diverse disciplines.

The results of the study determined that the art-based cumiculum class
improved their English skills a lot better than the other class. However, much more
researches need to be done to conclude that this is the best method to follow for

English leaming.

I think that this is an excellent ESL leaming method and I believe that it
works better if it is introduced in early ages where children are not too conscious of
learning a different language Small children are not wormied about making mistakes
such as grammar structures or spelling. They are concemned in leaming content but

form.

The article Helping English language learners in the classroom (Christy,
2003). talks about the responsibility that US schools have in educating English
language leamers as well as native students. The author states that it is not easy for
foreign students to learn other disciplines in a language they don't speak and this is

harder for adolescents because it can interfere with their social life. Adolescents who

go to live in another country experience some hard situations as the loss of their
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friends. loss of their own identity and culture. The different language is a bamrier
because they cannot communicate their ideas or cannot interact with people which

doesn't help them to make new friends.

The author notices that there are some indicators that determine a new
language acquisition such as age, native language, literacy of parents, and reason for
immigrating. This is a difficult situation for teachers teo, especially if they don't

have the right strategies to teach foreign students.

The general teaching strategies that the author suggests are interesting. 1
think that they will work for teaching every student in class. The visual aids and
hands-on activities always help to retain new vocabulary or concepts: not to correct
the language mistakes in front of others will also help because they become more self
confident which is fundamental for students to not feeling inhibited during class
discussions: I also agree with not forcing students to participate when they are not

ready for doing so, teachers should have patience and wait until student feels
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comfortable enough to participate in class: Some extra lecture outlines and exercises

will always be necessary for ELL students in a proper way.

Methods

English language students under an English content based cumiculum at an
Elementary school in Quito don't meet up the proficiency level they need to obtain
the basic knowledge and skills they need to have by the end of the grade they are in.
Teachers are conscious that they need to use new pedagogical strategies in order to

teach other disciplines to their ESL leamners and are willing to be trained.

As teachers, we must consider the individual learning styles of every student
and try to utilize multiple instructional approaches for them to meet their needs. Itis
fundamental to simplify our speech while explaining something to our ELL students.

We need to understand that they are learning both, English language and any other

discipline at the same time.
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In a content based ESL program, the main goal is to teach content while
teaching English. Usually. teachers modify the regular curriculum in order to help
students to understand things better. Teachers also use a variety of strategies such as
visual aids, gestures, games, small group work, hands-on activities and much more
that are not too common in regular classrooms where verbal comprehension is easily

intemalized by students.

There are numerous ways for helping ESL students but the one I find very
interesting for small children is the one that puts home and school together. I believe
that parents and reachers make a team where the principal objective is the child
welfare. Parents can help by motivating their children in their leaming process. Once
students gain self-confidence and become more positive about their development,

success progressively expands and new experiences appear to be easier to live.

Tasks to plete prior to impl: ion: Each grade teachers’ team will

prepare a test to evaluate students” knowledge. They will also scrutinize every
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syllabus and will make the corresponding changes to make content as simple as

possible for students to achieve the basic skills they need.

The same activities will be carried out in every grade to detect if students are
making progress in their leaming. There is a minimum request in the four English

basic skills per grade and we will be based on them for assessing students.

Goal 1. Students will write an informative guide book and will make an oral

presentation about it.

Objective 1.1. During the four last weeks of school, students will be able to write
a guide book based on a Science or Social Studies already seen class topic. They
must use the vocabulary words with no spelling errors.

Objective 1.2. Students will be able to orally share their information in class.

Activity 1.1.1. Students will choose a topic from a list given by the teacher. They
will write everything they have leamed about the topic in a minimum number of
paragraphs according to the grade they are at.

Second grade: Minimum one paragraph.
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Third grade: Minimum three paragraphs.

Fourth grade: Minimum five paragraphs

Fifth grade: Minimum seven paragraphs

Sixth grade: Minimum ten paragraphs.

All Paragraphs must have 5 sentences.

Week 1 and 2

Teacher tasks: Prepare the topics list and the corresponding vocabulary for each
topic. Teacher will also divide the class into small groups of 3.

Teaching strategy: Teacher will motivate students to cooperative leaming. In
small groups, students will share their ideas and opinions to complete their tasks
Learner task: Subtopics will be shared out among the group members and they
will put all the work together in order to present it to the teacher.

Materials required: Science or Social Studies text book. Science or Social
Studies notebook, lessons vocabulary lists.

Evaluation: Teacher will use a rubric to evaluate the written work according to

the paragraph length. content. the vocabulary usage. grammar structure. and

spelling.

Activity 1.2.1. Students will make an oral presentation of the topic they wrote
about.

‘Week 3 and 4

Teacher tasks: Teacher will guide students through the presentation process. She
will help them with the necessary tools they might need such as providing them
with extra information, computers, pictures, or any other useful tool.

Teaching strategy: Integrating technology.

Learner task: Students will present their topic to their classmates. Each member

of the group will have to talk about a subtopic. They will use visual aids.

Materials required: Visual aids such as posters. pictures presentation R
e audience presentacion

femening

power point. videos. and other useful material for their oral presentation.
Evaluation: Teacher will use a rubric to evaluate the oral presentation. The rubric

will include the following aspects: paricipation, clearly speaking. organized
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information. and appropriate visual presentation.

Goal 2. Students will read a National Geographic article and they will answer

some comprehension guestions about the reading.

Objective 2.1. Students will be able to identify important components from the

reading.

Objective 2.2. Students will be able to answer comprehension questions about the

article they read.

Objective 2.3. Students will be able to compare answers by discussing about

them.

Activity 2.1.1. All grades students will read a National Geographic article
extracted from the web page http:/kids nationalgeographic com/kids/.

Week 1

Teacher tasks: Teacher will make copies of the anicle and will give them to the

students. The teacher will organize students so that they could read aloud one
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paragraph each. The teacher will provide the meaning for any unknown word or
expression.

Teaching strategy: Lecture approach. This strategy gives students the
opportunity to communicate much information to many listeners; the teacher can
control the class very easily.

Learner task: Students will take turns and will read aloud one paragraph each.
They will pay careful attention in order to follow the others” reading. After they
finish reading the whole article aloud. they will read it again in silence Students
will make a short summary about the article they read.

Materials required: Intemet, article, printer, sheets of paper.

Evaluation: The results from the written summary.

Activity 2.2.1. The students will work in small groups and will answer a list of
comprehension questions about the reading.
Week 2

Teacher tasks: The teacher will make a list of comprehension questions zbout the
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reading and will divide students into small groups of work in order to answer the
questions.

Teaching strategy: Active and collaborative leaming. Students will work in small
groups and will discuss about the possible answers for the comprehension
questions given by the teacher.

Learner task: Students will read the question and will find the correct answer for
each of them. Students will have to share ideas and discuss about the possible
answers.

Materials required: Article, questions lists, notebooks, and pencils.

Evaluation: The results of the comprehension questions’ answers.

Evalation plan

The following evaluation plan has been developed for assessing students at
the end of each course. This will help teachers to determine the strengths and
weaknesses of the course and if it’s the case, it will help to make possible future

modifications to the course. The objectives of this evaluation form will focus on

language imp ent, students and teachers’ performance. course
content improvement, and others that will be useful for other course
implementations.
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There are some strategies that teachers may use in an English content based
program but they need to be trained for doing so. It is necessary that teachers work
as a team when working on projects that might involve different disciplines and it is
always fundamental that parents and teachers work as a group to increase students’

motivation.

Students in all grades will work in the same activities and will complete the

specify skills. These skills are
verbo transitve (pretémto y participio pasado spedified) especiicar

specified in each grade syllabuses.

Goals and objectives evaluation:

The main goal in each grade is that students will be able to listen, speak, write,
and read English language in order to leam all disciplines. The measurable objectives
are set according to syllabuses. Writing skill will be evaluated according to the
number of words students are able to write in a paragraph format. Speaking skill will

be evaluated according to the number of minutes the student is able to fluently

speak. Reading skill will be evaluated on how many words students are able to read
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in a specific period of time. Listening skill will be evaluated with comprehension

questions or short discussions about different topics.

There will be different evaluation formats. Each grade teacher will evaluate
students; each discipline head of section will evaluate teachers as well. Students will
complete a self evaluation format and will also evaluate the teacher. Check lists and
rubrics will be created by evaluators. Students self evaluation format and the one

used to evaluate teacher will be created for the Elementary section coordinator.

Bv the end of the evaluation section, the evaluators will have a conversation
with each examinee in order to establish a feedback where both parts can leam how
to improve their performance.

Conclusion

In conclusion. content-based instruction is a good method for foreign
students to leamn English because they acquire language through a natural approach.
Students are not conscious of grammar structures. They leam language by

comprehending the content-related concepts.
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Teachers who work under this program know that this is a highly motivating
method because students have many interests in leaming about different topics and

they also understand that English 1 is indi ble for their d
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APPENDIX 3. If you checked ves on the first question, how does it make you feel as the
professional vou are?

Interviews
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1. Are vou facing a low academic achievement with your class?

Yes ( ) X No ( )
4. Are vou a Math, Science. or Social Studies expert in order to teach these
subjects? If you are, please specify the area.

I am an English language teacher.
2. If you checked ves in the question above, why do you think this is

happening?
5. Did you receive any training before vou started teaching all 4 subjects to
English language leamners? Kids come from different schools and they are not used to a total English
immersion content based program. It is hard for teachers and unfair for
Yes () No(x ) other students who already know English and who have been in this

school since preschool.
6. Would you like to be trained on how to teach content based ESL
instruction?

v

If vou checked ves on the first question. how does it make vou feel as the
Yes (x ) No( ) professional you are?

It is very frustrating. New students don't understand instructions and it is
harder for them to study other disciplines in English language. Solving
problems in Math is impossible for them to do. T work with a 25 kids in the
classroom with no help at all so I cannot explain everything to one by one.

Teachers

Name: ? 4. Are you a Math, Science, or Social Studies expert in order to teach these
Grade: 3¢ subjects? If you are, please specify the area.
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I am a Natural Science teacher.

3. Did you receive any training before vou started teaching all 4 subjects to

English Ianguage leamers?
Yes ( ) No( X )
6. Would wou like to be trained on how to teach content based ESL
instruction?
Yes (X ) Ne ( )
Teachers
Name: 7
Grade: 4

1. Are you facing a low academic achievement with vour class?

Yes (x ) Ne ( )

[ & 5 Hemamientss - 2 - 3
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2. If you checked ves in the question above, why do vou think this is
happening?

The English Ianguage level of students is not well developed for having a
content based curticulum program. Students don't understand things well
and they are not prepared for leaming other content. Math is very difficult
for them because of the langnage.

v

If you checked ves on the first question, how does it make you feel as the
professional you are?

It's very hard to see that students are not leaming the way they should.
Schedule is too tight to complete syllabuses content.

4. Are you a Math, Science. or Social Studies expert in order to teach these
subjects? If you are, please specify the area.

No. T am an ESL teacher

w

. Did vou receive any training before you started teaching all 4 subjects to
English language leamers?

¥Yes ¢ ) No (X )
6. Would vou like to be trained on how to teach content based ESL
instruction?
Yes (X ) Neo ( )
Teachers
Name: ?

Grade: 5% grade

1. Are you facing a low academic achievement with your class?

Yes ( X ) No ( )

2. If vou checked yes in the question above, why do vou think this is

‘happening?

They are not used to a content based English leaming program. Two years
ago. they had other disciplines such as Math, Science, and Social Studies
in Spanish 1 and suddenly everything changed.
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s

If vou checked ves on the first question. how does it make vou feel as the
professional you are?

Awful

4. Are you a Math, Science. or Social Studies expert in order to teach these
subjects? If you are, please specify the area.

No. I am an English teacher. I have to review or try to remember what I
learned when I
was in school in order to teach other disciplines.

3. Did vou receive any training before you started teaching all 4 subjects to
English language leamers?
Yes () No (X )

6. Would you like to be trained on how to teach content based ESL
instruction?
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Yes ¢ ) Ne( X))

I only want to be what I am, an English teacher. English skills such as
Reading, Writing, Listening, and Speaking... No more!

Teachers

Name: 7

Grade: 6%

1. Are you facing a low academic achievement with vour class?

Yes (XXX ) No ( )

2. If you checked yes in the question above, why do you think this is
happening?

Students understand English but cannot produce it. They
need to improve their English language skills before having every other
subject in English. The spelling is temible and they have no grammar
structure at all. I mean, they can speak English and be understood by
others. They are also good at Reading but their Writing is awful. Not all of

!H @J .ft‘f;ﬂramrema;v ahy . _-“
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. Are vou a Math. Science. or Social Studies expert in order to teach these

. Did vou receive any training before vou started teaching all 4 subjects to

English language leamers?
Yes () No ( X)
. Would you like to be trained on how to teach content based ESL
instruction?
Yes (X ) No ()

them of course... There are brilliant kids so are very good at everything.

If vou checked yes on the first question, how does it make you feel as the
professional you are?

Every teacher likes having success while teaching. I don't think it is my
fault as teacher that students don’t achieve decent scores. They were
imposed to a total immersion program and their parents accept it even
though they knew that their children’s English level was not that good at
the beginning.

I am not too worried about this situation because I think that it is a process
and every process takes time to success.

subjects? If vou are, please specify the area.

I am a Math teacher but I lived in United States for about 5 vears so [ can
manage teaching English to children
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Schools Principal

1. Do vou think that the total English immersion program that we actually
have is good for the school s academic success?

Yes (X ) Ne( )

2. If you checked ves, how do you think it will be successful for the school’s
academic welfare?

In the long run. students will have a high level of proficiency in English
language and will be in constant contact with those who speak English and
their culture as well. In high school. students have the chance of going

abroad to different countries as foreign stud and we want them to
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communicate and to have success no matter where they go.

3. Do vou agree with the constant teachers’ training to improve instruction
strategies?
Yes (X ) No ( )
Heads of Dy
Area: Math
1. Do you agree with the new total immersion program that we have?

=

3. Do you think that an inexperienced in vour area could teach the content to
children?
Yes (X ) No ( )

Yes () No (X )
If vou checked ves. what are the academic advantages that you find in this
program?

I don't agree with our total immersion program but it is something that the
IB organization demanded us for getting the IB cermifications. The
school’s goal was to be a bilingual school but for accepting us as one of the
IB world, we had to modify our curriculum program.
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‘Why do you think so?

Content is simple in the elementary section. I certainly believe that
everyone can remember the basic information that we all leamed once in
school.

4. Have vou considered a change in each grade syllabuses to make them more
achievable for our students?

Fes. § ) No (x ) We cannot be behind
other schools. We follow what the Minisiry of Education establishes

5. Are you willing to train ESL teachers in your area?

Yes ( X ) No ( )

Heads of Depariments

Area: Science

1. Do vou agree with the new total immersion program that we have?
Yes ( X ) No ( )

2. If you checked ves. what are the academic ad: that you find in this

[ & 5 Hemamientss - 2 - 3

program?

Students get to leam English unconsciously. They are focused on the
subject content so they leamn in a natural way. Children love Science
experiments and everything about nature so this is a fun way of leamning a
new language

3. Do you think that an inexperienced in vour area could teach the content to
children?
Yes (X ) No ( )
Why do vou think so?

The content is very simple and the teacher textbooks we have are great.
There is a vocabulary list in front of every new chapter with the words’
meanings and pictures. They also give fun ideas to teach including a
experiment for each unit. The book edition comes with visual aids such as
posters and videos.

4. Have you considered a change in each grade syllabuses to make them more
achievable for our students?

Yes ( ) No ( X )  Wework our content
with units of inquiry which are amazing for children.

w

. Are you willing to train ESL teachers in vour area?
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Yes (X ) No ( )

Heads of D

Area: Social Studies

1. Do vou agree with the new total immersion program that we have?

Yes ( X ) No ( )

=3

. If vou checked yes, what are the academic advantages that vou find in this
program?

Children learn English since early ages. They get used to it.
They get prepared to communicate in a new language and they will be able

to speak abour different topics gaining a lot of vocabulary.

3. Do vou think that an inexperienced in vour area could teach the content to

children?
Yes () No ( X )
Why do vou think so?

Social Studies involve Geography and History and these two subjects are
not as easy as they seem to be. The teacher would have to study before
imparting information in class for not committing mistakes
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4. Have you considered a change in each grade syllabuses to make them more
achievable for our students?

Yes ( ) No ( X ) Everything is done
according to the Ministry of Education in Ecuador.
3. Are vou willing to train ESL teachers in your area?
Yes ( X ) No ( )

Tt will be hard if the teacher doesn’t know anvthing about Social Studies.
History is an events chain. It is a chronology!




Rationale

This assignment consists on a literature review about curriculum content based
English teaching and learning in a non English speaking country. It also provides
information about different types of methods that teachers could use in order to

teach English language and academic content at the same time.

I work in an IB world school in Ecuador where all academic content is taught in
English language. Students are Spanish speakers and they make a great effort on
understanding and learning new things in a different language. Teachers have
different methods according to students” needs to help them to learn.

Standard 3.c. Using Resources and Technology Effect ively in ESL and

Content Instruction

Teachers must be familiar and often use technology as a learning tool. Education
has progressed with the inclusion of technology. Students have more opportunities
and methods to learn. They have the possibility to participate more and express
their ideas and thoughts with other people.

The following key indicators consider that the candidate must:

3. C.1. Select, adapt, and use materials according to students” age, culture, and
English knowledge level.

3. C.2. Select resources in order to develop students’ English learning and

academic content learning.
3. C.3. Provide a variety of resources to motivate and improve students’ learning.

3. C.4. Use suitable technological resources to motivate and improve students’

learning.

3. C.5. Use software and Internet resources to motivate and improve students’

learning.
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The assignments that have helped me to reach this standard application were all
assignments in Technology TEFL class. We learned many ways to use technology
in all our classes at all ages’ level. We enjoyed applying technology in our daily
lives and logging in some social network software to participate and have our class

discussions.

One of these multiple assignments was a power point presentation about some of
the most important technological ways to English teaching and improving students’
skills in Technology in TEFL course.

19.

| Inicia | Insertar Disefio i e i6n con diaposi @
Lk \:‘ =] Disefia - = A.”g‘ = Direccion del texta el Ta ~ . $rRellena de forma 4 Buscar
1 7 fi E
= — - 5 Restablecer = . r [ =lAlinear texto AL LA s . LB - J"r 2 Cantomo d=Torma - || 83, Reemplazar
egar ueva o 8 < £ Il o, = Tganizar stilos
| " || diapositiva~ % Eliminar N & 5 s 8 & aac|[A T2 Convertirasmatat = ||| % O IS T ripidos - =) Efectos de formas U Seleccionar~
Partapa.. [ | Diapositivas | Fuente ) | Parrafa i Dibujo i Edician l|

PERSONAL LEARNING
ENVIRONMENTS

By: Lorena Mifio

T B ®m .

78



Inicia Insertar Disefio Animaciones Presentacién con diapositivas Revisar Vista @

% - |} Direccion del texto EXNOoO h 4 Buscar
B 2 It AL LS Do, d

Disefio ~

&3 B2 Restablecer = 23, Reemplazar *
'egar Nueva AV . 2 . _ Organizar | 5
g diapositiva~ % Eliminar (3 e ] | | Smartart S e Tl Znitios L Seleccionar =
Portapa.. = Diapositivas Fuente Parrafa . Dibujo Edicion

unt and will add all their
Fifth A.

In the Documents tab, students will save information
by the teacher and will also save all the

Diapositiva2 de12 | “Brio™ | Espafiol (Ecuadar]

T T = e &

Inicio Insertar Disefio én col Revisar Vista L
X ‘ —] Disefia ~ e «'H' ‘ ——1 LI} Diveccion del texta SmieE) .D" 4 Buscar
B Uy ) Restablecer & AL LS, S £ Reemplazar *
Pegar Nueva = AV _ Organizar
2 F || pmnes 4 Emar, (| SSRGSk O RSN | A 4 el Tefelel R 3 Seleccionar
G Fuente Parrata : Dibijo Edician

2
¥

| “Brio” | Espafiol (Ecuadar)

79



Insertar Di

o Animaciones  Presentacién condispositvas  Revisar  Vista
j ® J =] Diserio - e EXNOoO Eq A4 Buscar
3y {8 Restablecer A e by S m 35 Reemplazar +
FEOF 7 | Eimpmar ||| AT b (B A s | onvertira’s Rl b el o5 detormas - || g Seleccionar -
Fortapa.. Diapasitivas Fuente Parrata Dibuj Edician
ii?\;w-r:\‘-‘,"

o —

Students will open a Live Mocha ac
jlish intermediate lessons. The:

vities and will also interact wi
order to impr:

ount and will start some
omplete different

th English native speakersin
ve their language skills.

It is required that students share their grades and comments by
Twitter or gmail at least once aweek.

vil

Inido | Insertar  Disefio  Animaciones  Presentacién con dispositivas  Revisar  Vista
5 M= (A F) (= hessien delfote s || B R TTO T - |y dhBescar
a ) Restablecer = | Alinear texta A e s =
P | e it | A B & 8 (A [
Portapa.. # Diapositivas Fuente

. G L ) ofy 5 Oanizr
Parrata

24 Reemplazar ~

U Seleccionar
Dibujo

Edician

atthe beginning of the day as a warm up activity.
Teacher will project the page on the wall and students wil
complete different tasks during homercom as a daily routine.

Haga clic para agregar notas

Espafial (Ecuador]

Diapositiva5 de12 = “Brio”

80



Disefio Animaciones Presentacién con diapositivas Revisar Vista

B ) =5 Disefio - ol

t B2 Restablecer
[N &8 b & A Aa-|| A

Pegar Nueva i ALLS0 Organizar ¢
= J || diapositiva’~ 3 Eliminar onvertirasmartart+ (| % YL FPeE e 4

Portapa.. = Diapositivas Fuente Parrata Dibujo Edicin

&4 Buscar

&, Reemplazar -

} Direccian del texto EXNOoO -EJ"

L Seleccionar ~

Haga clic para agregar notas

Diapositiva6 de12 | “Brio™ | Espafiol (Ecuadar]

Iniio | Insertar  Disefio  Animaciones  Presentacidn con dispositivas  Revisar  Vista
" = e IU'\‘ Dcuin ool ionte L na de forma A Buscar
: i A || 2| [F=as (I
B . ) Restablecer g eaf texto AL HEE S = Cantormo de forma + || 2, Reemplazar
Pegar Nueva A § A A _ Orgal
2 diaposita - 1 Eliminar [N & 5 she & 8- Aa||A - J onvertirasmartat - (| % N T fvE i e e tormvas Lt Seleccionar
Partapa.. = Diapasitivas Fuente Parrata Dibuja Edician

2
¥

Haga clic para agregar notas

Diapositiva7 de12 | “Brio™  Espafiol (Ecuador)

81



Inicio Insertar Disefio Animaciones Presentacién con diapositivas Revisar Vista

& ) [Episedio - e I ER OO0 -
3 {8 Restablecer == - P
e c, & [N e B e Y | [ | ALLD _ Organizar £
- 7| diapositiva~ % Eliminar = Co e S ale
Partapa.. 1% Diapasitivas Fuente Parrata Dibujo

5]

e inferested i
ite their opinions an

Teacher will also post & g of stories so students can add
some details and write different endings for the stories.

&4 Buscar

2, Reemplazar ~
l§ Seleccionar

Edician

Inicio Insertar Disefio Animaciones Presentacién con diapositivas

: — ) Disefia - sl

E & = S B EE s
£ Restablecer FACHIGS D= e A

Pegar Nueva A B A% .Y _ Organizar

P || ciaposmue 0 Eimar, ||| NS GBS a0 S A A oS e

Portapa.. * Diapositivas Fuente Parrafa Dibujo

FESYmeimlCa

> hundreds of charac

44 Buscar

2, Reemplazar *
U Seleccionar
Edician

82




Insertar

Dissfic  Animaciones  Presentadién con dispositivas  Revisar  Vista
= =] Diserio - = EXNOoO Eq . A4 Buscar
5] Restablecer % E AL LG g £ 2
diaposita’> 1 Eliminar N B b B | [ A e
Diapasitivas Fuente

PR e Organizar J‘

feitos as L Seleccionar ~
Dibujo

&, Reemplazar -

Edician

support videos.

Readings with comprehension quesiions.

Haga clic para agregar notas
Diapositiva 10 de12 | "Brio™ | Espafiol [Ecuador}

Inicio Insertar Diseno Animaciones Presentacidn con diapositivas Revisar
e — =] Disefio - e ERIE o =il h A Rellen de forma 4 Buscar
; [ o el e = :
B 5y 5] Restableter =} Alinear texta FACHIGS D= e A i E e forma - || 2 Reemplazar
Pegar Nueva A § A .Y _ Organizar
P || ciaposmue 0 Eimar, ||| NS GBS a0 S A A | onverirasmanart= ||| % ST { Dyyls) OO
Potapa.. T Diapasitivas Fuente Parrata

U Seleccionar
Dibujo

Edician

fudents can re
Free audio booksto do
language.

Haga clic para agregar notas

Espafiol (Ecuadar]

Diapositivall de12  “Brio”

83



Rationale

Technology development is a great opportunity for teachers and students to
improve knowledge. Technology makes life easier and students have fun while

learning.
Domain 4. Assessment

Standard 4.a. Issues of Assessment for English Lang  uage Learners
Candidates demonstrate the ability to understand and to create different types of

assessments in order to improve students’ learning process.

The following key indicators consider that candidates must:

4. A.1. Demonstrate and apply assessment purposes.

4. A.2. Demonstrate an understanding of the quality indicators of assessment
instruments.

4. A.3. Demonstrate understanding of the limitations of assessment situations and
make adjustments for ESOL students.

4. A.4. Distinguish and help students with special education needs in learning
English language.

The assignment that meets this standard application is the one about reliability and
validity in different types of assessments. We did this assignment in Testing and

evaluation course.

84



20.

| &

S Herramientas = % ~ |

| Pantallal-2de1d = b |

|4 Opciones devista = X Cemrar

Assignment 2

Draft 1

Reliability and Validity

by

Maria Lorena Mifio Andrade

UNIVERSIDAD TECNICA PARTICULAR DE LOJA

September 11 2011

L Relibility

Reliability is the point of stability or consistency of a test over time, or the ability
of the test to obtain the same results from the same student over and over again
under the same measuring conditions. A test is reliable when it is free from error and
provides real information about students in a way that they can get repeatable and

consistent results.
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In order to compare the reliability of tests, we use a scale between 0 and 1 which
is called reliability coefficient. A test with a reliability coefficient of 1 is a test where
examinees got the same score on both administrations. A test with a reliability
coefficient of 0 means that there is no relationship at all between the two sets of
scores. For obtaining a reliability coefficient. there has to be two sets of scores and
this has to be done with a group of students who take the same test twice. This
reliability coefficient will also depend on when the students will take the next test.
If they will take it too soon after the first. then they will surely remember their
responses and the reliability coefficient will be close to 1. If they will take it aftera
long time since they had the first test. then the reliability coefficient will probably be

lower that it should be.

Reliability coefficient is important to know when choosing an English test
because there must be a consistency of measurement. As teachers, we need to
distinguish if students have a high development of language skills or if they have a

Results must be consistent so that teachers

low development of language skills

Inow exactly what to do for helping students in their leaming process. A reliable

test can provide quality historical data about someone’s knowledge or aptitudes.

It is also important to figure out the approximation of emor in interpreting an
individual's test score. This is known as the standard emor of measurement (SEM).
We cannot expect. it can be possible if the test is absolutely reliable or absolutely
unreliable, that a person gets exactly the same score as he/she did in the first test and
is the d;

d error of ent. We can calculate

this margin of score
this value by using a reliability coefficient and the test’s standard deviation (the
statistic that tells you how tightly all the various examples are clustered around the

mean in a set of data).

SEM=s Y(1-1)

Where:

S =the standard deviation for the test
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1 = the reliability coefficient for the test

Another interesting way of interpreting tests is by using the Item Response
Theory (IRT) that analyses tests items one by one. Item response theory is a
probabilistic model that tries to explain the response of a person to a test item. What
we want to measure here is the probability that a person has to answer correctly to
each item in the test depending on hisher ability for doing so and also on the

difficulty level of the analyzed item.

It is important to mention that if a test is completely reliable. the scores
won't differ if they were checked by the same or by another person or might only
differ with a short standard error or measurement. This level of agreement given by
different scorers is called scorer reliability. If the scoring of a test is not reliable, then
the test results cannot be reliable either. It is easier to obtain scorer reliability when it
is an objective test like multiple choice exams than the subjective tests where every

scorer can interpret answers in a different way.

Testing or evaluating is one of the most complicated aspects of being a teacher
and it is 2 fundamental part for knowing and recognizing our students’ leaming
process. English language tests should be more reliable in both components: the
performance of students in repetitive tests, and the reliability of the scoring.
Speaking about the first component, tests should include a combination of different
perfectly legible sections with clear instructions to evaluate different skills. Some
students can be good at grammar and some others can show a high level in reading.
Every student deserves the chance of demonstrating their abilities. It is also
important that the examinee gains confidence at the beginning of the test. so it is
better if the exams starts with easy, non-discriminating items and then continue with
items of similar difficulty. What is also 2 good method for making tests more reliable
is that students are familiar with the test format and techniques used in the exam so
that they could feel more comfortable while taking it. Examinees, especially the very
young ones can get distracted if the second exam is different from the preceding
one. In order to get more reliable scoring which is the second component, items must

be more objective so that scorers don't have any other options at the moment of
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checking the test. Examiners should also include a scoring key so that candidates
anticipate their responses to match the requirements as better as possible. If the
scorer is not the same person, she/he has to communicate with other scorers to agree
on some subjective answers. Scorers should also identify candidates by number and

not by name because this can probably have an influence when correcting the exam.

I Validity

A test is considered to be valid if it measures what it is intended to measure.
There are two forms of validity which are content validity and criterion-related

validity.

Content validity is when the content in a test composes a good sample of the
language skills. A test has content validity when its items are relevant to evaluate. In

the case it is a grammar test, we cannot include every grammar aspects or structures

of the English language. we must choose the ones that comrespond to the course

‘benchmarks or the purpose of the test. If we want to measure how good students are
in Reading comprehension, then we will include a story according to their
vocabulary abilitv and not a technical article for Scientists. The content must match

their language capacity.

Criterion-related validity is the correlation between the test score and the real life
performance. This form of validity is separated in two types: concurrent validity and
predictive validity. Concurrent validity relies upon tests that took place at exactly
the same moment or as sooner as possible. Predictive validity is about the future

performance that a candidate may have in a certain job or moment of his’her life

If a scale reallv measures what it is intended to measure, then it has construct
validity. This means that its design is good enough for measuring the right langnage

This can be evaluated in different forms such as statistical methods that

prove whether or not a common factor can be shown with the use of different

indicators. or by the multitrait-multimethod that uses multiple methods like surveys.
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observations. tests. among others to measure the same set of characteristics and

showing correlations in a matrix.

There are two important aspects to bring up. The first one is that we have to be
very careful when scoring a test. We must take into account what we really want to
measure in each item. In the same example that I mentioned above about Reading
comprehension testing, we cannot take points away for a bad spelled word in an
answer. The second aspect concems to face validity and this means that if we want
to measure pronunciation ability we must need our students to talk and if we want
to measure writing ability then students need to write and not to choose a word that

best matches in a sentence.

M. Conclusion

Testing is a complex thing to do but it is extremely important because withour it
no teacher can really know how much the students have learned. This is also
necessary for the teacher so that he or she can know who needs an extra help or
explanation. In consideration to measure the knowledge development of our
students, we need to provide high-quality tests where reliability and validity play a
significant role by working together. Reliability estimates the degree to which an
instrument measures the same way each time it is used in under the same conditions

with the same subjects, and Validity, on the other hand, involves the accuracy of the

specifications

sustantive plural of machine etc especificaciones femenine plual

In order to make tests more valid. it is important to write clear specifications for
the test including many different content sections, managing direct testing so
students can perform precisely the skill that we want to measure, and finally we
need to make sure that the scoring of respeonses relates directlv to what is being

tested.
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Standard 4.b. Language Proficiency Assessment

Candidates use standards-based language proficiency instruments to assess
students and to identify their knowledge level of the English language.

4. B.1. Understand and apply national and state requirements to identify and place
ESL students into language support programs.

4. B.2. Understand, develop, and use norm-referenced assessments accurately
with English language students.

4. B.3. Understand, develop, and use criterion-referenced assessments accurately
with English language students.

4. B.4. Understand, construct, and use assessments for different purposes in
English teaching and learning.

4. B.5. Assess students’ English learning development using a variety of sources.

A comparison between some English standard proficiency instruments is one of
the assignments that we did in Testing and evaluation in TEFL course. It matches
this standard’s application.
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last paper which is
the speaking one
is taken in pairs
with another
candidate. The
speaking part is
about daily
situations such as
introducing
oneself to others
or meeting new
people,
information about
their families,

friends, work. or

any topic about

themselves

PET

Itisan
intermediate
level exam for
someone who is
able to
communicate
and to elaborate
simple tasks in
English

language.

It covers the
four language
skills: writing.
speaking,
listening. and
reading

It develops
practical skills
used in tourism
or any informal
conversation in

English

Too much stress
for those who
take the test
because like any
of these
standardized
test. they have
an intention and
a requirement

for taking it.

The content is
about familiar
topics.

The vocabulary is
meant to be for
travelling
purposes.

It consists of
three papers. The
first paper is
about reading and
writing where

candidates have
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language.
It has a world-
wide

recognition.

to read short texts
and choose the
best answer. In
the writing
section students
fill in the blanks
some missing
information about
other same
meaning
sentences and
they write a short
informal letter to
someone.

The second paper

is about listening
recording texts of
short
conversations and
will have to match
each conversation
with a drawing,
pick the best
answer, and find
the comrect
information.

In the third and
last paper.
candidates speak

for 10—12
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minutes per pair. level for work or | includes a use | send the results | specialty.
In this paper, study purposes. | of English part | to the person It consists of five
candidates to show how who took the papers. The
describe pictures, well the exam. writing one where
make short role candidate can the candidate
play about a real control hisher demonstrates
life topics, or grammar and comprehension of
answer questions vocabulary different kinds of
about a given while texts.
information. communicating The writing part
in the where candidates
langunage. write short pieces
FCE It evaluates all | It takes too long | Technical of writing such as
Upper- four language | for the vocabulary letters, reports,
intermediate skills but it also | evaluator to according to their reviews, and short

Standard 4.c. Classroom-Based Assessment for ESL

Candidates use a variety of assessment tools to measure students’ knowledge.
Candidates have a relationship between these assessment tools and teaching in

order to help students to achieve the set benchmarks.
The following key indicators consider that candidates must:

4. C.1. Use appropriate assessment tools and activities that measure the progress

of English learners toward state and national standards.

4. C.2. Use a variety of instruments and techniques to assess students in content
learning for students depending on their English proficiency level.

4. C.3. Train students to use self and peer-assessment techniques when

necessary.
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An assignment that demonstrates this applied standard is a pre-test and a post-test

that we designed in Testing and evaluation in TEFL.

22.

|l gl Heramientas ~ 32 - | | { Pantallal2de1s = b | |41 opciones ge vista = X Cerrar

Assignment 3

Pre-test and Post-test

UNIVERSIDAD TECNICA PARTICULAR DE LOJA

September 22nd. 2011

by PRE-TEST
Adjectives: Comparative and Superlative

Maria Lorena Mifio Andrade

GENERAL DATA

SUBJECT :ENGLISH LANGUAGE AREA :LANGUAGE

ARTS

‘;': E‘_@‘ _e__g | @‘:,'i L| 4 - Bale®®m Yl B 00, I
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GRADE 24T 1
NAME :CAMILA REYES PARALLEL : 4TH A™
DATE - SEPTEMBER 19TH TOTAL.: 09/ 20

INSTRUCTIONS

v Read each question carefully and answer it.

v Eachitemis | point.

v You may use pencil but please write clearly.

2.

Complete the chart with the comparatives and superlatives. The first one

has been done for you.

Adjectives Comparative Superlative
happv happier than the happiest
‘beautiful beautifuler than the beutifulest
fast faster than the fastest
good gooder than the goodest
ugly uglyer than the nglyest
short shorter than the shortest

Complete the sentences with the correct form of the adjective in

brackets: The first one has been done for you.

a. Martina is the ___tallest (tall) girl in the class.

b. My grandpa is oldest (old) than your grandpa.

IH@ S Herramientas ~ % ~ _J\
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c. Hanna Montana is the baddest (bad) singer!

d. Ifeel _ responsiblest (responsible) than last year.

e. My pencil box is newest (new) than vours.

f. Thisisthe  prettyest (pretty) dress ever!

3. Circle the correct answer: The first one has been done for you.

a. These sofas are inore comfortable than ¥ the most comfortable ours.

e shortest
c Leo'scar ise biggest his friend’s car.
d. He s siore populgr> the most popular singer in the world.

e My hair is the curliest/ Eurlier than your hair.

b. Who is shorter than /' erson in your family?

f. That building is #he oldest@lderthan in the town.

4.

‘Write the sentences in the correct order. The first one has been done for

a. father /is /your/than / stronger / mine
Your father is stronger than mine.

b. interesting / my /s /book / more/ yours /than
My bock is more interesting than vours.

c. bike/better / vour /is /my / bike / than
My bike is better than your bike.

d. nicer /teacher /my /s / vour /than /teacher
Your teacher is nicer than my teacher.

e that /biggest /house /is /the /
The house is that biggest.

f. movie/worst /the /this /is /

The movie is worst.
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Lesson Plan

English as a foreign language proficiency level: low - intermediate
Student’s First language: Spanish Student’s Age: 9 vears old.
English Language focus: Grammar: Comparative and Superlative Adjectives

Length of Lesson (minutes): 60 minutes

1) TEFL language objectives:

a. Speaking: Students will be able to use the comparative and superlative adjective

forms actively to communicate to others.

b. Writing: Students will identify the uses of Comparative and Superlative

Adjectives and will write them in a correct sentence structure.

2) List the methods and strategies to be used in the lesson:
a. Bring different objects to the class and make students compare them by size,

height, weight, wide, and design. (Visual aids)

b. Brainstorm ideas: What is an adjective? How do we use adjectives? Why do we
use them?

c. Establish rules for the construction of the comparative and superlative forms all
together. (Constructivism)

d. Provide them with the real rules for the construction of the comparative and
superlative forms by using their previous ideas.

e. Small group conversations to use the comparative and superlative adjectives.

(Group work)

3) Guided student practice activities used:

a. Worksheet

4) Independent activities used:

a. A 5 minute group conversation.

5) Closing review and follow up:

IH@ S Herramientas ~ % ~ _J\
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Students will write 2 comparative sentences.
Students will write 2 superlative sentences.

They will read their sentences aloud to share them in class.

8) Teacher reflection of the lesson:

Did the lesson meet the academic needs of the student?

Yes. students were very interested in this topic.

‘What was effective in your instruction of the student?

The visual aids engaged them to participate.

‘What was not effective in your instruction of the student?

I think every activity and strategy was effective.

How could you have made the instruction more effective?

More time to play games according to the topic. Children love leaming in a fim way.

Did the post test adequately measure what the student learned?

Yes. students revealed knowledge acquisition

POST-TEST

Adjectives: Comparative and Superlative

GENERAL DATA
SUBJECT :ENGLISH LANGUAGE AREA :LANGUAGE
ARTS
GRADE s 5
NAME :CAMILA REYES PARALLEL :4THA
DATE - SEPTEMBER 21 TOTAL: 15/20
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INSTRUCTIONS

v Read each question carefully and answer it.
v Eachitem is I point.

v You may use pencil but please write clearly

1. Underline the best answer. The first one has been done for you.
a. The blue caris than the red one.

- more fast

- more faster

- faster

[ B 3 Heramientas - %7 - 3|
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- fastest

b. This is the dress in the store.

- most expensive
- more expensive
- expensivest

- expensiver

c. A ica is the place on Earth.

- coldest

- more cold

- most cold
d. Michael Jordan is the Basketball player.
- better
- most good

- more good

- best

|41 opciones ge vista = X Cerrar

e. Atigeris than a cat.
- stronger
- strongest
- more strong
- most strong
f. Sometimes email is than a phone.
- convenienter
- more convenient
- most convenient
- convenientest
g. My mom is than your mom.
- tallest
- taller

- more tall

- most tall

b. Your house is the house in the neighborhood.
- more clean
- cleaner

- cleanest

- most clean

2. Write the correct form of the adjective. The first one has been done for
you.
a. This medicine works _ better (good) than the one [ took
last week.

b. Whoisthe  best (good) soccer player in Ecuador?

c. She always gets good grades; she must be the _most inteligent___

(inzelligent) girl in the class.
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d. AFemariis __ faster (fasi) than a Maserati. The blue family is bigger than the green family.

e. Moscowis  farer (far) than London. The green family is happier than the blue family.

f. Thisisthe _ funniest (funny) joke I've ever heard. The father of the left is older than the other father of the right.
g. My nightmare was ___ scarier (seary) than your nightmare.

Superlative sentences:
h. This moming I saw the ugliest (ugh) dog.
The green family is the happiest.

< . 5 5 The mother of the left picture is the best.
3. Compare the following pictures by using at least 3 comparative sentences

The family of the right is the most.

and 3 superlative sentences.

Comparative sentences:
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2. Did the lesson meet the academic needs of the ELL(s)?
Yes. the lesson was well organized and the strategies were favorable

received by the students.

3. What was effective in your instruction of the ELL(s)?
It was great to bring different objects to the class so they could compare

them.

4. What was not effective in your instruction of the ELL(s)?

Reflection: Everything worked out good.

1. Did the pretest effectively measure what the ELL(s) knew and needed to 5. How do you plan to make the instruction more effective for future
know? grammar lessons?
Yes. it was very useful because I could see the strengths and weaknesses of I plan to make them play a game that is called "Superlative Olympics™ where
my students. It helped me to plan my lesson. they each 'competed’ to see who had the longest hair, biggest mouth, widest
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arm span, loudest voice. hold their breath the longest etc. Children love

playing this kind of games and they leam 2 lot while playing them.

6. Did the post test adequately measure what the ELL(s) learned?

Yes, it really measured what I wanted to.

Rationale

Pre-tests are fundamental for teachers to measure how much students know about
something. It is a starting point to teach and it is also necessary for students so

they can be aware of their learning process.

Post-tests show how much students have learned in a specific period of time. |
think that this is also a motivational tool for students to go further and to reach their

goals as language learners.
Domain 5. Professionalism

Standard 5.a. ESL Research and History

Candidates know the history of ESL teaching and develop their knowledge by
researching, understanding, and using new instructional techniques and advances
in the ESL field. They use such information to improve their instruction and to be

more professionals while teaching.
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The following key indicators consider that candidates must:

5. A.1. Be experienced and knowledgeable in language teaching methods.

5. A.2. Demonstrate that they know about the evolution of ESL profession policy

and law.

The assignment that matches this assignment is an English language timeline

chart done in Applied Linguistics course.

23.
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The chart is showing us the development of English Language through history.

In 1066 new cultures were introduced in England with the Norman Conquest.
English becomes the language of the lower classes (peasants and slaves) and Norman
French becomes the language of the court and high classes in the Middle English

period.

In the 1200s bilingualism gradually becomes more common, especially among those

who had to deal with both upper and lower classes. Some vears later the English
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kings lose the duchy of Normandy to French kings and England becomes home for
only Nomman English. The first English written book appears and the first royal

proclamation in English is issued.

In the 13005, the noble class begins to educate their children in English and French
is taught to children as a foreign language. In 1362 English becomes the official

language of the law courts and more authors start to write in English.

In 1474, England publishes the first printed book in England and that is the

beginning of a long process of standardization of English spelling.

In 1500 starts the development of the modem English period where Latin and Greek

borrowings and neclogisms are a large influx for the language.

In 1700 to 1900s the classical period of English literature takes place and there are

bomrowings from languages around the world.

By 19% century, a standard variety of American English develops. This is the start

of establishment of English in Australia, South Africa, and India, among other

|4 Opciones devista = X Cerrar|
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British colonial outposts. This century is very important because it initiates the
recognition and acceptance by linguistic scholars of the ever-changing nature of
language. Scientific and Industrial Revolutions have effect and with them the

devel of technical bularies. Within a few centuries, English has gone

from an island tongue to a world language.

20% century: The communication revolution with the advances of technology.
English has greater impact than ever on other languages. It becomes most widely
studied second language in other countries. Hollywood and the music industry help

make English an imresistible medium for the transmission of popular culture

:02

10:
20/05/2012

Rationale

English language is considered a Global language and in many countries it is a
priority in the economical and educational field. People need English language as a
mean of communication. Therefore, many countries have adopted this language in

their education national curriculums to satisfy the needs of a global world.

ESL teachers must be qualified and must know different strategies and teaching

methods to teach foreign learners.

Standard 5.b. Professional Development, Partnership  , and Advocacy

Candidates take advantage and participate in professional growth opportunities.
They learn from their own and from others experiences to improve their labor.

The following key indicators consider that candidates must:

5. B.1. Advocate and serve as language and education resources for English

students and their families as a community.
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5. B.2. Supply professional help to students and all community members.
5. B.3. Advocate for English language students to access to all available resources
in order to help them in their learning process.

| think that all Elluminate sessions and discussions we have had or posted with
professors and all participants of this masters program are good examples of this
standard’s application.

Rationale

During this masters program we have shared experiences and knowledge and | am
sure that everyone has learned more from each other and has contributed in this

professional growth opportunity.
Standard 5.c. Professional development and collabor  ation

Candidates are well prepared to collaborate and to serve as a professional

resource to improve learning for all ESOL students.
The following key indicators consider that candidates must:

5. C.1. Set up professional goals and take advantage of all opportunities to grow in
the field of ESL.

5. C.2. Collaboratively work with other teachers and institution personnel to provide

educational opportunities

5. C.3. Work with other teachers as a team to teach general education and content

based instruction.
5. C.4. Model academic proficiency in the English language.

The tasks that meet this standard are all group work done in face to face sessions

of all courses.

| believe that this Master’s program meets all NCATE / TESOL standards and this

is only a small sample of what we have learned and acquired in every course we
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have completed. | feel more confident in teaching and | feel happy that | reached a

new goal in my life.
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Conclusion

Content-Based Instruction can help students to develop all language skills for academic
purpose. Learners get access to an enormous amount of material about different subjects
while learning and improving English language. Students feel the necessity to comprehend
content and understand the importance of improving the language. Content-Based
Instruction can be applied in different situations and can also be addressed to any age or

any English knowledge level.

My student case study is an excellent example of Content-Based Instruction effectiveness.
My student gained vocabulary and basic writing and reading English language skills in only
five months of total English immersion in the classroom. He achieved much more
confidence and self esteem while participating and interacting with others. He started
raising his hand to take part of oral discussions and to ask for help. Content-Based
Instruction is a good method of teaching a language, especially English language because

of the access of information and available sources.

During this master’s program | have realized that we have worked under the guidance of
NCATE/TESOL standards that have taught us to develop our teaching skills and to
become better professionals. These standards also demonstrated the significance of
Content-Based Instruction. The third standard: Planning, Implementing, and Managing
Instruction describes how to manage content instruction while integrating language skills to
support learning environments for English language learners and | strongly believe that

this approach has many advantages to help language acquisition.
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Recommendations

| recommend that teachers use different techniques when teaching a foreign language.
Not all students learn the same way and teachers must be open-minded to apply new
teaching methods to help students. | have worked with Content-based instruction for four
years and it is an outstanding approach where students get involved in many interesting
topics and subjects that motivate them to develop their language skills and to acquire and

independent and responsible learning.

I recommend that JS gets total English learning stimulation by participating in group
activities and playing games in the classroom or by watching cartoons and movies with
English audio at home. | also recommend that he continues with his English support in the
afternoons but not every day since he needs to enjoy his childhood better. He needs to get
in sports and to interact with other children too. He comes from a different country and he
needs to engage in recreation and to meet new friends. It would not be good for him to get

tired of English language and change his good attitude towards it.

| also recommend that the school implements an ESL pull out program or an English
speaking assistant in the same classroom to help these children that come from other
schools or from other countries with no English knowledge. It is hard to work with them
during class time when other students start feeling left behind and get stuck in their

learning process.

According to the master’'s program portfolio, | recommend English teachers to become
more familiar with the NCATE/TESOL standards and to implement them in the classroom
with their students. | also recommend that the program continues facilitating professional

students the opportunity to develop their teaching skills.

102



References

Alvarado, W. Content based instruction (Video file). Retrieved from
http://www.wizig.com/tutorial/21445-Content-Based-Instruction

Asher, J. (2000). Language impact: Helping language learners learn language.
Retrieved from http://www.languageimpact.com/articles/other/ashertpr.htm

August, G. (2004). Literature facilitates content-based instruction. Retrieved from
http://findarticles.com/p/articles/mi_hb3325/is_2 8/ai_n29117621/

Crandall, J. (1987). ESL through content-area instruction:

Mathematics, science, social studies. Language in education: Theory and
Practice, N0.69. (ERIC Document Reproduction Service No. ED283387)

Davies, S. (2003). Content based instruction in EFL contexts. The Internet TESL

journal, 9(2). Retrieved from http://iteslj.org/Articles/Davies-CBIl.html

Freeman, D. & Freeman, Y. (1988). Sheltered English instruction. Clearinghouse
on languages and linguistics Washington DC. (ERIC Document
Reproduction Service No. ED301070)

Freeman, D., Freeman, Y., & Gonzales, G. (1987). Success for LEP students: The
Sunnyside sheltered English program. “TESOL Quarterly,” 21, 361 — 367.
(ERIC Document Reproduction Service No. ED 279193)

Guskey, T. (2003). How classroom assessments improve learning. Retrieved from
http://www.ascd.org/publications/educational-leadership/feb03/vol60/numO05/
How-Classroom-Assessments-Improve-Learning.aspx

Master, P. (1997). Content-based instruction vs. ESP. [Monograph. TESOL
Matters, 7(6), 10.

Peachey, N. (2003). Content based instruction. The British council. Retrieved from

http://www.teachingenglish.org.uk/articles/content-based-instruction

103



Zohoorian, Z. (2011). A review on the effectiveness of using authentic materials in
ESP courses. English for specific purposes world. Retrieved from
http://www.esp-world.info/Articles_31/Authenticity Effectiveness.pdf

Publication Manual of the American Psychological Association. (2009).
Washington, DC

Snow, M., & Brinton, D. (1988). The Adjunct model of language instruction.
University of California, Los Angeles. (ERIC). Retrieved from

http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true& &ERI
CExtSearch_SearchVaue 0=ED298764& ERICExtSearch SearchType 0=no& acc
no=ED298764

Teachers of English to Speakers of Other Languages, INC. (2009).
TESOL/NCATE standards for the recognition of initial TESOL programs in
P-12 ESL teacher education. Retrieved from

http://www.udel.edu/education/masters/tesl/2009-TESOL-NCATE-Revised-
Standards.pdf

Willis, J. (2003). Task-based learning (Video file). Retrieved from
http://www.etlc.ntust.edu.tw/data/090425/TBL_ presentation.pdf

104



