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ABSTRACT

The theme of this research is "The use of supplementary material in EFL
classes: A comparative analysis of public and private high schools™ whose purpose is
to find out whether or not EFL teachers use supplementary materials, and how
pertinent, appropriate, and qualified those materials are. The investigation took place
in a public and a private mixed high school of Latacunga city in Ecuador. The
samples were 1%, 2" and 3™ year of senior high school of both institutions. The
students were between fifteen and seventeen years old. In each class of the public
institution there were around forty students, while in the private one there were
around twenty students per classroom. In order to get the results a qualitative and a
quantitative methodology were implemented. This research demonstrated that
supplementary materials were used more often in the public institution than in the
private one. Visual materials were the most used in both of institutions. It is
recommended that teachers must vary the type of supplementary materials they use

to make their classes more interesting and beneficial for the students.



INTRODUCTION

Based on the complexity and diversity to teach English as a foreign language,
the theme "The use of supplementary material in EFL classes: A comparative
analysis of public and private high schools™ was proposed for this investigation. One
of the components that gets involve in this reality is the methodological component
which is considered the most important because it involves used methods, resources,

and techniques that complement the teaching and learning process.

The purpose of this study is to identify and analyze the type of supporting
materials used in EFL public and private high schools, describe and analyze each one
of the supplementary materials used in EFL classrooms in terms of pertinence
(content), appropriateness (students’ needs), and quality, determine the variety of the
supplementary material used in the observed public and private high schools, and to

identify the most frequently used material in each one of the observed high schools.

This study is important because through it the investigator will get teachers
interested in using supplementary materials during their classes in order to make
them more interesting and motivating for students and to improve the educational
system in our country.

Supplementary materials are great tools that facilitate the teaching and
learning process, for that reason they have to be chosen carefully for the benefit of

teachers and students learning process.



Some researches outside Ecuador have been done about the use of
supplementary material in EFL classes. To mention just a few of them, it is worth to
refer to “The use of You Tube in EFL classes” conducted by Kelsen (2009). The
purpose of this study was to find out if the use of You Tube was beneficial for
students when learning English. This study was possible by surveying students’
attitudes towards using You Tube to study English, and the result showed that
students found the experience of using You Tube very interesting, relevant,
beneficial, and somewhat motivating in class.

Another study about Using Computer Applications in EFL writing classes
was conducted by Mohammed (2008). The purpose of this study was to get students
use computers in their writing EFL classes to see how effective it was to help in their
learning process. As a result the majority of the students found it helpful and useful
in developing their language skills in general and writing skills in particular.

In addition, Al-Salmi (n.d) conducted a study which purpose was to verify
how effective was to teach vocabulary in EFL classes by using shared reading and
flashcards. After the process applying both methods, the results indicated higher
scores for the vocabulary sets studied through shared reading.

To conclude, Williams & Lutes (n.d) conducted a study about using video in
the ESL classroom to measure its effectiveness when teaching and learning English.
overall result of this study was that students were more motivated to study in classes
where videos were used.

To my understanding, very little research if not any has been done in our

country to monitor the use of supplementary material in high schools, for that reason



I consider that the information gathered during this research will help future
investigations to get clear evidence of the use of supplementary material during
English classes, or the necessity of its use in some institutions. Also, more research
would be very beneficial for the students in first place, because they will be
motivated and interested in learning the subject if the classes are somehow more
dynamic. On the other hand, teachers will get interested in improving their
methodology to impart knowledge and at the same time contribute with the
improvement of the educational system in our country.

Finally, the main limitations to develop this study were time and the fact
that only two teachers were observed. More time to do more observations, where at
least three teachers were observed would have been helpful to have a better
perception of their work. This recommendation will help future investigations to

identify the work of more teachers around the country.



METHOD
Settings and Participants
The study “The use of supplementary material in EFL classes: A comparative
analysis of public and private high schools” was conducted in the city of Latacunga
in Ecuador. The institutions chosen were one private and one public, both mixed.

The participants were adolescents ranging from 14 to 17 years old.

Procedures

To carry out this research the first step was to collect a lot of information
about themes and studies related to this topic from books, magazines, and the internet
to support the literature review. Quantitative and qualitative approaches were
used for the analysis and interpretation of results.

For about two months, five class observations on each year of the private and
public school were done, a total of 30 classes were observed (one observation a week
in each year). Only two English teachers were observed. One that
taught in the private school and the other in the public one. During those
observations, all the variables (visual, audio, audiovisual, realia, and on-line) were
taken into consideration.

The techniques used during this investigation where: taking notes to fill out
observation sheets and surveys to gather opinions from one student after each
observation and from the teachers to see their point of view about the use and
importance of supplementary materials in their classes. The instruments used were

data collection formats, observation formats, and tables.
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After observations were finished, the description, analysis, and interpretation
of results took place, where the quantitative and the qualitative analysis were done.
To develop the qualitative analysis, the information gathered during the 30
observations was taken on account to analyze and describe each material used in
terms of its pertinence, appropriateness and quality.

For the quantitative analysis, results were based on the frequency of the used
materials used in each class in both schools, and then a comparison of the different
supplementary materials used between each grade of the public school and the grades

of the private high school.



DISCUSSION
Literature Review

The use of Supplementary Material contributes to the better understanding
when learning a new language. When teachers use supplementary materials, the
teaching of English is more interesting and dynamic inviting the learner to interact
along the whole process. In the following pages the researcher will aboard themes
and studies that will contribute significantly with a large number of concepts, ideas,
opinions, results, and examples given by different authors to comprehend in a better

way the investigation about the use of supplementary material in EFL classes.

Teaching English as Foreign Language

In relation to the Teaching of English as a Foreign Language, Al-Seghayer
(2011) states that “Teaching English as a foreign language is vital for success; it will
deepen the global understanding and competitiveness in an increasingly
interdependent and competitive world.” He also mentions numerous advantages of
teaching English on a large and individual scale such as career advancement,
integrating cultures engaging in international trade, contribution to international
diplomacy and business transactions. Khalid ends up expressing the real and growing
need for more Saudis to be proficient in both spoken and written English, assuring
that they will have more self confidence in themselves as they understand how others
think.

Additionally, Maxon.(2009, p. 6), argues that “English as an international

language is the most widely used language for sharing information throughout the



world, the importance of teaching and learning English is beyond description. This
author considers English as The Emperor of Languages since it is required by major
employers, schools, universities, tourism business, sections of civil service, and more

appealing to major necessities of social and economic development.

Similarly, Gebhard (1996, p. 10), states that “Teaching and learning English is
very essential for the community development around the world.” This researcher
also says that it was clear that attitudes towards English are manipulated by learners’
real life needs and demands related to organization, business affairs, personal growth
and cultural enrichment.

To conclude, the authors coincide in the importance of English throughout the
world, each of them referring to English as vital, most widely used and essential for
the community. Cultural enrichment and economic growth are the main factors that

encourage people to learn English as a Foreign Language according to them.

Learners Differences among Children, Adolescents and Adults

In relation to how children learn, Abrabski & Wojtaszek (2011), based on J.
Piaget’s theory of cognitive development stages, stated that when children actively
participate in the social life around them, it helps them to learn new languages. These
researchers also coincide with Paradowski (2011), who states that children are better
and quicker learners learning through active games and mimicry, not paying
attention to the language system. On the contrary, Abrabski & Wojtaszek (2011)
state some disadvantages of adolescents when learning such as tending to be

intolerant, wanting to know the one right way, and ignoring all other possibilities



when learning. They assure that at this stage, motivation and commitment are

becoming conscious decisions made by the student to get a better learning.”

With reference to adults, Hammerly (1991) states that adults can be superior
to children and adolescents as learners. To support this statement they mention
qualities in adults such as having greater cognitive maturity, better learning
strategies, study habits, better focus and goal orientation, a longer attention span, the
ability to make a greater variety of associations, and better short-term memory not
wanting to learn what they will never use.

On the other hand, Schleppegrell (1987) does not assure that children learn
faster than adults, but he states that children have the advantage of achieving native-
like fluency in the long run. Schleppegrell also gives more support to his statements
about adolescents by citing to Snow & Hoefnagel-Hoehle (1978), where they say that
“adolescents are better learners under controlled conditions with one exception in
some cases, which is pronunciation.” Schleppegrell concludes stating that adults
were actually better language learners than children and that they relied on long-term
memory rather than the short-term memory function used by children and adolescent
learners. This author also pointed out that many older learners put more conscious
effort since they fear failure more than their younger counterparts.

The last but not less important considerations about learners differences are the
ones from Paradowski (2011) who states that adolescents had a conscious intention
to learn the language and had the mental capacity to pay attention to the language
forms engaging in planned language use, while that adults are able to make sense of

even highly complex linguistic data using their general cognitive abilities and that



they performed incomparably better in activities involving analysis and

memorization, learning about language by consciously studying linguistic rules.

All the researchers cited coincide in the aspect that adolescents and adults are more
conscious of the learning having a systematic way to learn, which gives an advantage

over children.

Learners Motivation

To have a better and clear concept of what motivation means, | will continue
revising the statements of the following writers:
Jackson (2008), states that motivation was a contributing factor in second language
(L2) acquisition being defined as the learner's orientation with regard to the goal of
learning a second language. The researcher divides Motivation into two basic types:
integrative and instrumental. He explains that integrative motivation refers to the
desire to become bilingual and communicate with people from other cultures and that
instrumental motivation refers to the desire to obtain something practical or to
achieve utilitarian goals, such as getting a job, passing an exam, etc.

In the same line, Woolfolck (2007) reported that the types of activities that
the teacher presents to the students are very important. Videos, song, relia, etc. they
provoke positive emotions, enhancing in this way the student’s motivation.

Furthermore, Narayanan (2006) presents two concepts to show the impact of
motivation on learners. The first one says that motivation refers to the extent to
which the individual works or strives to learn the language because of a desire to do
so and the satisfaction experienced in this activity. The second concept says that

Motivation is the reason or reasons behind one’s actions or behavior so a motivated
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learner is the one who is willing or even eager to invest effort in learning activities
and to progress. Narayanan, also divides Motivation into Integrative and
Instrumental.

To conclude, Hyson (2008) stated that Learners ‘motivation was about the
will and choosing to act of this person to accomplish a need and that motivation is
treated as rewards or punishments received by the agent as a result of the effects of
his or her actions. This researcher also made an important distinction between
extrinsic motivation and intrinsic motivation which said that wanting to pass an exam
or to please one's family are extrinsic motivations to learn, and wanting to know why

the sky is blue for its own sake in an intrinsic one.

Learning styles

Referring to this theme, Rebecca, L. (2003) states that language learning
styles and strategies are among the main factors that help determine how —and how
well —our students learn a second or foreign language. She also considers that the
following four dimensions of learning style are among those most strongly
associated:
Sensory preferences which are broken down into four main areas: visual, auditory,
kinesthetic (movement-oriented), and tactile (touch-oriented).
Personality types which consist of: extraverted vs. introverted; intuitive-random vs.
sensing-sequential; thinking vs. feeling; and judging vs. perceiving.
Desired Degree of Generality is which contrasts the learner who focuses on the main

idea or big picture with the one that concentrates on details.
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And, Biological differences which refer to biological factors such as revealing the

times of day when students feel good and perform their best.

Brown (2000) focused on visual and auditory learning styles. He stated
that visual learners prefer reading, maps, charts, etc. while auditory learners
prefer listening to lectures, audiotapes, dictation, etc. Most successful learners
utilize both visual and auditory input. Distinguish one learner style from another is
a vital factor for classroom instruction. As we could see there are different
approaches of learning. But the question is, if all of these approaches have been
applied thinking on the different kinds of students.

To conclude with Armstrong (2009) who states that different people naturally
preferred a certain single different learning style applying multiple intelligences.
Armstrong, based on (Kolb, 1986) gives a different categorization of learning styles
applying multiple intelligences from the other two researchers. It is based on
Assimilating (watching and thinking), Accommodating (doing and feeling), and
Converging (doing and thinking). He assures that when these learning styles are

taken on account, it helps tremendously to the learning of individuals.

Teaching Techniques for Teaching Adolescents

The information bellow contributes to the effectiveness of teaching
adolescents, so we should take the following methods into consideration when giving
aclass: First, Erin Schreiner from EHow Family states that teachers must ensure
that they made information meaningful to inspire an emotional response from
students. Schreiner’s methodology is based on three important points. The first point

is about selecting seven items limit when presenting a class, since students can hold
12



about seven items in their working memories at the time, he states. The second point
Is to add emotion, encouraging teachers to be creative whenever possible since that
will help the students remember the lessons. And the last point is about teachers
practicing scaffolding to provide heavy support at the beginning and gradually let

students develop the capacity to perform more independent tasks.......

In addition, Madylus (2008) invites us to take a look at the following teaching
and learning strategies for youngsters: First, recycling new vocabulary and revising it
regularly so students do not forget it. Second, motivating teenagers by using fun
ideas in the lessons to practice the language is very important. Also, exams should be
formulated in a way so students are able to use vocabulary they have learnt
effectively. Another point is that grammar rules should be introduced through short
dialogues so they can use and practice those rules by speaking not by just writing
down boring grammatical structures. And last, communication should be clear and
effective.

Finally, Tennant (2011) from One Stop English also gives us some interesting
techniques such as teaching through games, teaching through reading, teaching
trough listening, and teaching through watching. He encourages making lessons

dynamic as much as teachers can, to get students learn effectively.

Context for Teaching English (Social, Economic, Political, and Cultural)

About the socio-cultural context for English teaching, The British Council
BBC (2010) states that Socio Cultural context refers to the culture and society in
which it is used. It also states that Teachers subconsciously transmit information

about culture and society through their behavior and interaction with learners.
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Additionally, Krishna (2011) states that it enterprises in the ever-increasing
demand for English language professionals. This author also considers English as a
basic discipline and a major tool for development, assuring that the one who masters
English had more control and ownership of the world's most advanced knowledge
and information opportunities in terms of employment or economic oriented goals.

Furthermore, Graddol (1997) states that English Language teaching and
learning are taking new forms and that it is taking into the fabrics of social life,
developing in ways which reflect local culture and languages divergence. This author
also states that English in economic terms will be complex since the size of global
market for the English language may increase in absolute terms. He also considered
that the world will eventually speak English facilitating the cultural and economic
dominance of native speaking countries (specially the US). Politically, the author
considers that English is being supported proliferating positive developing results for
communities. He also remarks that globalization has profound impact in different
domains of life-social, political and economic for which, we need to bring changes in
the communication dynamics of the world, innovating methodological reforms due to
development. To explain this situation better he brings up the fact that school
teachers (who learned in a different socio-political context) still speak and teach
English as a second language (ESL) while their students need English to speak to

people from other countries (as in EFL) and first world nations.

Supplementary Material (Definition, Importance, and Role)
About this theme, Carrillo (2011) defines Supplementary material as a

substantial additional work which is incorporated or related to the original material
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provided for learning which has the capacity to entertain or inform individuals,
physically separate from the basic bibliographic unit and frequently in a different
medium to ensure learning. The researcher remarks its importance because of the
impact on the teaching and learning process making it more interesting to students
activating participation.

Similarly, Shvoong (2010) states that Supplementary Materials are used to
provide the participants with a panorama about the implications of the resources in
the EFL classroom and that it makes the process more understandable and efficient.

In addition, Doff (1999) states that supplementary materials as the word
indicates, are the supplement for teacher’s instruction apart from textbooks such as
cd players, visual aid, realia, etc. The researcher relates its importance on the needs
of struggling learners to better understand or reinforce knowledge of a particular
subject. Doff states that the role of teachers and materials is to help learners to have
an effective and accurate learning, since they influence the content and the
procedures applied when teaching. On the other hand, Doff also indicates that no
learning should be relied on supplementary material, motivating teachers to find a

balance on its use, and to avoid over usage of it.

Types of Supplementary Materials (Visual, Audio, Audiovisual, Realia and Online )
Dallen (2009) classifies supplementary learning material in two forms;
printed and non-printed subdividing them in such types as visual, audio, and
audiovisual. He explains that Printed material (visual) is made to visualize
information or infer from them, so students enjoy seeing a display of examples and

teachers make their class more dynamic and fun. Examples given are: posters, charts,
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flyers, comics, scripts, board games, etc. He also states that non-printed material
(audio/audiovisual) is for students to visualize and listen information through video
or just to get information by listening, getting the learner indirectly in contact with
the performance of the language. Some examples of non-print materials are video
strips, audio strips in CDs/DVDs, radio tapes, web-based format materials.

Additionally, Chiarantano ( 2005) classifies supplementary material in three
types, visual, audio ,and realia. He explains that, visual material like textbooks,
worksheets and graphical material provide practice in writing and grammar and of
course appeal to visual learners. He also says that working with visual material gives
pupils many more possibilities to express their feelings. About audio material he
explains that it helps practice on listening which comes on cassette tapes, CDs or in
videos and includes monologues, dialogues, songs, Role plays and activities like
pyramid discussion which helps build conversation skills. As another important
learning material, he describes Realia as a type that can work very well for
kinesthetic learners since they like hands on project and that bringing real objects
into class to relate them with the learning is very helpful. Besides explaining the use
of visual, audio-visual, and realia, Material Developer BRAC Education, (2008) also
talks about Internet as the learning material on fashion which allows teachers and
students to access and download thousands of Online learning videos for permanent
storage on computers.

Doff (1999) also refers to online material, stating that it applies to the support
of learning activities through technology which is now a key component of the

educational environment. He also indicates that, Online materials and instruction are

16



the combination of a computer and network-enabling transfer of skills and
knowledge via the Internet providing learning stimulus beyond traditional learning
methodology from textbook, manual, or classroom-based instruction enabling
millions of people of all ages and backgrounds to have easy access to an easy way of
instruction.

Finally, Bogler (2011) argues that many students find their classes more
enjoyable when the teachers use photographs, films and music to bring the content to
life. The writer associates audiovisual material with a digital revolution, since it often
takes the form of a computer file that is played using software installed on the
teacher's computer. Thus, she exhorts the importance of teachers use this material
with care and that they should also preview all video material completely before
class, assuring that, no teacher wants to see these for the first time when students are
present.

After finishing the revision of the different proposed themes, we may
continue with the five studies about the use of supplementary material in EFL or ESL
classrooms that have been taken as examples.

Kelsen (2009) conducted a study which was to explore the use of You Tube
in EFL situation, It was possible by surveying students’ attitudes towards using

You Tube to study English. This study took place in regular classrooms and the
methodology consisted in the use of material from the YouTube website engaging
students from two sophomore conversation classes (31 and 38 students, respectively)
in @ number of activities such as completing various cloze worksheets split viewing,

watch and tells the story. The author concluded that generally speaking, students

17



found the experience of using You Tube to be interesting, relevant, beneficial and
somewhat motivating in class, suggesting the involvement of teachers and students in
creative ways to incorporate You Tube in classroom activities.

In addition, Mohammed (2008) conducted a study about Using Computer
Applications in EFL writing classes.

The setting for this study was a Saudi School and its computer laboratory.
The method to develop and get results was the use of a questionnaire and it was
administered after subjects (30 EFL Saudi female students at college of education)
had used the computer in the writing class. Results indicated that the majority of the
students found using computer in EFL class helpful and useful in developing their
language skills in general and writing skill in particular in between recommendations
the researchers said that Technology should be integrated into the syllabus and not to
be a luxury which is used whenever ‘there is time'.

The third study was conducted by Shu-Mei, Jonas. A., Chin-Hsin, and Cho-
Ming (2010).1t is about adopting supplementary materials to enhance listening and
speaking strategy use by Taiwanese college EFL learners. This study investigated if
supplementary materials can be adopted to enhance college EFL learners’ listening
and speaking strategy use.

The participants of this study were students from non-English classes
majoring in Childcare, Environmental Engineering, Nursing and Computer
Technology. The study took place in a Department of Applied English. The method
was the use of tasks and supplementary materials to complement and improve the

existing teaching materials. Information gap and reading aloud activity were

18



constantly implemented as well as the implementation of an inventory for language
learning survey. Also, a post test was delivered at the end of the term to exam the
general learning results. The findings indicated the effectiveness of adopting
supplementary materials and significant improvement was shown as a result of that
implementation into classroom instruction. As a conclusion, overall supplementary
materials applied into the target non-major English Listening and Speaking classes
promoting students’ language skills. The authors then recommend expanding
students learning capacity, the use of more and diverse materials to supplement the
existing textbook in the listening and speaking course including, if possible, oral test
in order to assess not only listening but speaking skills. No limitations were
identified through the study.

In addition Al-Salmi (n.d) conducted a study to teach vocabulary by using
shared reading and flashcards. The settings for this study were English classes of
Basic Education. The Author used an experimental method to compare the
effectiveness of two different methods on learning vocabulary applied on learners of
two classes of grade one, 20 in each class, between 6 and 7 years old. Also, sets of
vocabulary on two topics were selected: animals and colors. In the shared reading
lessons the author used two different big books: ‘I went to school this morning’ (for
animals) and ‘where is my baby?’ (for colors).

The results indicated higher scores for the vocabulary sets studied through
shared reading. Overall, then, shared reading had a more positive impact of learning
vocabulary in both the short and long term. As a conclusion we have that using big

books and shared reading can help children learn vocabulary more effectively than
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just using flashcards. The author also suggests using big books since learners find
them motivating and enjoyable.

Finally, Williams & Lutes (n.d) did a study about using video in the ESL
classroom, and measure its effectiveness when teaching and learning English. This
study took place at a University’s English classrooms in Takamatsu. The method
used for the purpose of this study consisted in establishing two groups (out of 30
students) a control group and test group. Both groups had the same instructor and
covered the same material but the test group had video component added to the
teaching materials, and identical questionnaires were distributed to the students of
both groups at the end of the course.

The overall result of this study was that students were more motivated to
study in classes where video was used. They also found that they learned more
through video. The conclusions were that video does have a significant and positive
impact on student motivation and interest. Also, video can be an extremely effective

intrinsic motivator.
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RESULTS
QUANTITATIVE ANALYSIS

CHART ONE: Type of supplementary material used in public high school

Variable Indicators Yes No

flash cards X
power point presentations X
Maps X
Pictures 4
Charts X
Handouts v
Posters 4
word cards X
white/black board v

Visual

Songs v

<\

Dialogues
Audio Stories v

Tales

Videos
Movies

Audiovisual -
documentaries

Realia objects (toys, plants, fruits)
Online | Websites

XX | X | X | X | X | X [X

AUTHOR: Jara Gonzalez Jenny Mariela
SOURCE:  1st, 2nd, and 3rd years of senior high school
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CHART TWO: Type of supplementary material used in private high school

Variable

Indicators

Yes

=2
o

Visual

flash cards

power point presentations

maps

pictures

charts

handouts

posters

word cards

XX | X[ X|[X|X|[X|X

white/black board

Audio

songs

dialogues

stories

>

tales

>

interview

Audiovisual

videos

movies

documentaries

Realia

objects (toys, plants, fruits)

Online

websites

X | X | X | X |[X|X

AUTHOR:
SOURCE:

Jara Gonzalez Jenny Mariela

1st, 2nd, and 3rd years of senior high school
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CHART THREE: Pertinence and appropriateness of supplementary material used in public

high schools

Variable

Indicator

1st class

2nd class

3rd class

4th class

5th class

Pert.

Approp.

Pert. | Approp.

Pert.

Approp.

Pert.

Approp.

Pert.

Approp.

Visual

flash cards

power point
presentations

Maps

Pictures

Charts

Handouts

Posters

word cards

white/black
board

Audio

Songs

Dialogues

Stories

Tales

Videos

Movies

documentaries

objects (toys,
plants, fruits)

Online | Realia | Audiovisual

Websides

AUTHOR:
SOURCE:

Jara Gonzalez Jenny Mariela
1st year
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CHART FOUR: Pertinence and appropriateness of supplementary material used in public
high schools

1st class 2nd class 3rd class 4th class 5th class

Indicator

Variable

Pert. | Approp. | Pert. | Approp. | Pert. | Approp. | Pert. | Approp. | Pert. | Approp.

flash cards

power point
presentations

Maps

Pictures v v

Charts

Handouts

Visual

Posters

word cards

white/black
board v v v v v v v v v v

Songs

Dialogues

Stories v X v X

Audio

Tales

Videos

Movies

documentaries

objects (toys,
plants, fruits)

Websides

Online | Realia | Audiovisual

AUTHOR: Jara Gonzalez Jenny Mariela
SOURCE: 2nd year
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CHART FIVE: Pertinence and appropriateness of supplementary material used in public high

schools

Variable

Indicator

1st class

2nd class

3rd class

4th class

5th class

Pert. | Approp.

Pert. | Approp.

Pert.

Approp.

Pert. | Approp.

Pert. | Approp.

Visual

flash cards

power point
presentations

Maps

Pictures

Charts

Handouts

Posters

word cards

white/black
board

Audio

Songs

Dialogues

Stories

Tales

Videos

Movies

documentaries

objects (toys,
plants, fruits)

Online | Realia | Audiovisual

Websides

AUTHOR:
SOURCE:

Jara Gonzalez Jenny Mariela

3rd year
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CHART SIX: Pertinence and appropriateness of supplementary material used in private high
schools

Variable

Indicator

1st class

2nd class

3rd class

4th class

5th class

Pert.

Approp.

Pert. | Approp.

Pert.

Approp.

Pert.

Approp.

Pert.

Approp.

Visual

flash cards

power point
presentations

Maps

Pictures

Charts

Handouts

Posters

word cards

white/black
board

Audio

Songs

Dialogues

Stories

Tales

Interview

Videos

Movies

documentaries

objects (toys,
plants, fruits)

Online | Realia | Audiovisual

Websides

AUTHOR:
SOURCE:

Jara Gonzalez Jenny Mariela
1st year
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CHART SEVEN: Pertinence and appropriateness of supplementary material used in private

high schools
% 1st class 2nd class 3rd class 4th class 5th class
-2 |Indicator
= Pert. | Approp. | Pert. | Approp. | Pert. | Approp. | Pert. | Approp. | Pert. | Approp.
flash cards
power point
presentations
Maps
Pictures
‘© | Charts
(%]
< |Handouts
Posters
word cards
white/black
board v v v v v v v v v v
Songs
o Dialogues
S | Stories
<
Tales
= |Videos
2 )
'S | Movies
o .
‘-g documentaries
<
= | objects (toys,
& | plants, fruits)
[}
C .
= |Websides
o
AUTHOR: Jara Gonzalez Jenny Mariela
SOURCE: 2nd year
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CHART EIGHT: Pertinence and appropriateness of supplementary material used in private

high schools

Variable

Indicator

1st class

2nd class

3rd class

4th class

5th class

Pert. | Approp.

Pert.

Approp.

Pert.

Approp.

Pert.

Approp.

Pert.

Approp.

Visual

flash cards

power point
presentations

Maps

Pictures

Charts

Handouts

Posters

word cards

white/black
board

Audio

Songs

Dialogues

Stories

Tales

Videos

Movies

documentaries

objects (toys,
plants, fruits)

Online | Realia | Audiovisual

Websides

AUTHOR:
SOURCE:

Jara Gonzalez Jenny Mariela

3rd year
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CHART NINE:

QUANTITATIVE TABULATION

Frequency of use of supplementary material in 1% year

Variable

Indicators

Public

Private

f

flash cards

power point presentations

maps

pictures

charts

Visual

handouts

posters

word cards

white/black board

songs

dialogues

Audio

stories

tales

interview

videos

movies

Audiovisual

documentaries

Realia

objects (toys, plants, fruits)

Online

websites

TOTAL

13

AUTHOR:

Jara Gonzalez Jenny Mariela
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CHART TEN: Frequency of use of supplementary material in 2™ year

Variable

Indicators

Public

Private

f

F

Visual

flash cards

power point presentations

maps

pictures

charts

handouts

posters

word cards

white/black board

Audio

songs

dialogues

stories

tales

Audiovisual

videos

movies

documentaries

Realia

objects (toys, plants, fruits)

Online

websites

TOTAL

AUTHOR:

Jara Gonzalez Jenny Mariela
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CHART ELEVEN: Frequency of use of supplementary material in 3" year

Variable

Indicators

Public

Private

f

F

Visual

flash cards

power point presentations

maps

pictures

charts

handouts

posters

word cards

white/black board

Audio

songs

dialogues

stories

tales

Audiovisual

videos

movies

documentaries

Realia

objects (toys, plants, fruits)

Online

websites

TOTAL

AUTHOR:

Jara Gonzalez Jenny Mariela
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CHART TWELVE: Frequency of use of supplementary material

TOTAL
Public (f) Private (f)
F %
1st 13 6 19 51,35%
2nd 8 5 13 35,14%
3rd 5 5 13,51%
TOTAL 26 11 37 100,00%
70,27 29,73
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CHART THIRTEEN: Frequency of used material in the public senior high school

. . 1st year 2st year 3rd year TOTAL
Variable Indicator
f f F f %
flash cards
power point
presentations
maps
pictures 3 4 15,38
Visual charts
handouts 7,69
posters 1 3,85
word cards
white/black board 4 12 46,15
songs 3,85
dialogues 3,85
Audio stories 19,23
tales
videos
Audiovisual movies
documentaries
Realia obj'ects (toys, plants,
fruits)
Online websides
TOTAL 13 26| 100,00
AUTHOR:  Jara Gonzalez Jenny Mariela
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CHART FOURTEEN: Frequency of used material in the private senior high school

1st year 2st year 3rd year TOTAL

Variable | Indicator £ £ f f %

flash cards

power point
presentations

maps

pictures

Visual charts

handouts

posters

word cards

white/black board 4 5 9 81,82

songs 1 1 9,09

dialogues

Audio stories

tales

interview 1 1 9,09

videos

movies

Audiovisual -
documentaries

objects (toys, plants,

Reali :
calia fruits)

Online websides

TOTAL 6 5 11 100,00

AUTHOR:  Jara Gonzalez Jenny Mariela
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Description, Analysis, and Interpretation of Results
For the description, analysis, and interpretation of results a qualitative and a

quantitative analysis were established. The qualitative analysis includes a description
of supplementary material used during five classes of first, second, and third year of
a private and a public senior high school. During this procedure the characteristics of
pertinence (in relation to the content and objectives), appropriateness (related to the
students level of understanding) , and quality (related to the design and elaboration)
of the materials were taken into consideration.

The quantitative analysis includes details about the variety of the used
material and its frequency of use during the observed classes. For that, information
gathered was to compare general results obtained between high schools, make a
comparative analysis referent to the frequency of the used material, and to make an
analysis of the materials used the most in both, public and private high school. To

conclude, teachers and students” opinions gathered through the survey were also

included.
Qualitative Analysis
Public High School
1st year
Pictures

The topic of the first class was “The Rainforest™ which objectives were to
practice reading, identify new vocabulary, and search for relevant information in the
text.

The material was used with pertinence to identify new vocabulary, the two

pictures of a rainforest were put up on the board by the teacher to introduce the
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theme, make some descriptions of them using new vocabulary, and he also asked the
students some questions about the presented pictures to make them infer the topic of
the class.

The pictures were appropriate for the students’ level of understanding
because when they saw the pictures it made it easier for them to understand the topic
and tell their ideas.

The quality of the material was very good, because the pictures were colorful
and had a good size for the students to see.

The topic of the second class was “Ecuadorian People” the objectives were to
practice listening, reading, and to learn new vocabulary. A big picture of Ecuadorian
people in different places of the world was put up on the front wall for the student to
see, the teacher then asked questions about the images in the picture, so the students
try to infer the topic of the class.

| consider the material pertinent because the teacher used this material to get
students make some descriptions using new vocabulary, in this way the objective to
learn vocabulary was achieved.

The material was also appropriate for the students” level of understanding
because after the picture was shown, some students got to describe it with single
words and others expressed complete ideas about what they were looking at.
Therefore, | consider that the material helped the students make use of their English
to communicate and at the same time, they got to know new words to improve that

communication.
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The quality of the material was good because the picture had clear images,
had a good size, was colorful, and the most important it looked interesting, which
called students attention.

The topic of the third class was “A Famous Singer”. The objectives were to
give personal information and to teach the students how to sing a particular song. A
picture of a famous singer with the title of one of his songs written on it was shown
to the students.

| consider the material pertinent, because it contributed tremendously to
achieve the objective “give personal information”. The teacher played to be the
famous singer from the picture and introduced himself to the class, giving them
personal information and also presenting his “new” song.

The material was also appropriate to the students’ age, since the example
taken was about a singer and a song that they liked a lot which helped activating their
vocabulary.

The quality of the material was very good, because it was a big, clear, and
colorful picture of someone who called the students” attention and interest.

White Board

This supplementary material was used in the first class “The rain Forest”. The
objectives were to practice reading, identify new vocabulary, and search for relevant
information in the text.

The white board was used with pertinence as the teacher used it to write down
new vocabulary related to the topic and to make students write and read sentences

with the new words, which helped to achieve two of the three objectives.
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The use of this material was also appropriate to the students” level and age
since it helped the students getting familiar with new vocabulary and to know how to
use it correctly, after the explanation and practice was written on the board, they
understood in a better way the content of the reading passage from the book, which
means that their level of understanding increased.

The quality of the material was very good since the teacher made a good use
of the space, the information on it was clear to read, and the teacher also used
different color of markers to highlight new vocabulary in the written sentences.

The white board was also used in the second class “Ecuadorian People”. The
objectives were to practice listening, reading, and to learn new vocabulary.

The white board was used with pertinence because the teacher used it to write
down new vocabulary. He also used the board to make students write sentences with
the new words to practice their correct use; they also had to read such sentences to
practice reading, in this way two of the three objectives were achieved.

The use of this material was also appropriate to the students” age and level
since it contributed to their understanding of the topic, and to develop other activities
from the book easily.

The quality of the material was very good, since the teacher writing was clear
to read and new vocabulary was highlighted with markers of different colors to call
students attention.

The white board was also used in the third class “A Famous Singer”. The

objectives were to give personal information and to teach the students how to sing a
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particular song. The white board was used by the teacher to write down personal
information about a famous singer and to write the title of one of his songs.

The material was pertinent in relation to the objective “give personal
information™ because the teacher used it to write the personal information of a
famous singer so the students could see a good pattern to follow when giving their
own personal information.

It was also appropriate, because by writing the information on the board the
teacher helped the students understand it better, especially to the ones with not a
good level of English.

The quality of the material was very good, since the teacher’s calligraphy was
very clear, so the students could see, read, and understand the written information
from every seat in the classroom.

The white board was used during the fifth class “Entertainment” which
objective was to increase vocabulary by learning about different types of movies.
After listening to the dialogue, the teacher proceeded to complement the activity by
writing sentences with the different types of movies on the board.

| consider the material was pertinent because in this way the teacher let
students visualize more examples which reinforced new knowledge related to the
topic.

This material was also appropriate according to the students’ level because
after they read the examples on the board, they understood in a better way the

meaning and correct use of the new words.

39



The quality of this material was very good, since the teacher’s writing was
clear for the students to read and he used different colors of markers to emphasize
new vocabulary.

Story

This supplementary material was also used in the first class “The rain Forest”.
The objectives were to practice reading, identify new vocabulary, and search for
relevant information in the text. This audio material was played for students to listen
before they read the same story from their books.

| think that the use of the material was pertinent in relation to one of the
objectives “identify new vocabulary” because while the students listened to the story
they had to identify when and how the new words were used.

Unfortunately, the material wasn’t appropriate, because the teller of the story
spoke too fast for the students’ level of understanding, as a result, the teacher played
the story again making pauses and even repeating the story himself to help some
students understand it in a better way.

About the quality of the material, it was good because the volume of the story
was clear and loud enough, although many students did not understand too much at
first, they did not get distracted or bored an made an effort to catch up the main idea.

This material was also used in the second class “Ecuadorian People”, its
objectives were to practice listening and reading, and to learn new vocabulary. A
short story about Ecuadorians that live in other countries was played for students to

listen before they read it from their book.
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I considered this material pertinent in relation to two of the objectives
because it helped the students practice listening and learn new vocabulary that was
used along the story. The story from the CD was told too fast for the students” level
of understanding, and the teacher had to make pauses to translate so the material was
considered not appropriate for the students’ level of understanding.

About the quality of this material, it was good because the volume of the
story was clear and loud enough so everybody could listen and try to understand.

Song

Also, a song was used in the third class “A Famous Singer”. The objectives
were to give personal information and to sing a particular song in English. A song
was played for students to listen first, and then sing.

| considered the material pertinent because its use contributed to achieve with
the objective and theme of the class which was getting the students to sing, the song
motivated and led the students to participate.

It was also appropriate in relation to the level of the students, because it was a
song that they knew well, for which it was not difficult for them to sing, they loved

singing it. The song sounded nice and clear, so its quality was very good too.

Poster

The topic of the forth class was “Parts of the body”. The objective was to
teach students the parts of the body. The teacher started presenting a big poster of a
human body, which indicated each part of it, the teacher then invited the students to

repeat after him to practice pronunciation.

41



The material was pertinent since it was used to introduce and show new
information related to the topic in a very explicit way for the students to learn
effectively so the objective was achieved.

This material was also used appropriately according to the students’ level and
age because it ease the learning by letting them visualize the parts of the body and
associate them with the new vocabulary. This material contributed specially with the
students with a low level of English.

The poster was very colorful and its size was big enough for students to see

the information, so the quality was very good too.

Handouts

The teacher also used handouts during the fourth class “Parts of the body” to
teach students the parts of the body. After visualization, handouts were given to the
students to complete information using new vocabulary.

This material was used with pertinence since it was an activity that helped
reinforce the learning. The handouts contained a series of sentences related to the
parts of the body, the students had to choose the best word from the new vocabulary
to complete such sentences.

This material was also appropriate for the students level because they just had
to choose words and place them in the correct place, the sentences were simple like
“I can’t write because my...hand.....is injured” in general the content was not

difficult for the students to understand.
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The quality of the material was very good too, because the handouts were
clear to read and the instructions simple to understand, the students said that they

liked working with handouts.

Dialogue

The topic of the fifth class was “Entertainment” its objective was to teach
about different types of movies to increase vocabulary. The teacher played a CD with
a short dialogue between friends; the talk was about them deciding what movies to
see over the weekend (horror, romantic, drama, action, etc). Along the dialogue, the
students listened to the people mentioning different types of movies, after that, they
had to work on a fill out blanks exercise in their book.

The material was pertinent in relation to the objective because the students
could listen to the new vocabulary along the dialogue, in that way they had a better
understanding of the types of movies and the differences between them.

The material was also appropriate because it was not too long, the teacher
also repeated the dialogue a second time, where he made pauses to make sure the
students understood, that helped a lot to adjust the material to the students’ level of
understanding.

The quality of the material was good because the dialogue was played at a
good volume and was clear for students to listen, which avoided distraction between
them.

Learning Styles
During the observed classes in the first year of high school in the public

institution, I could verify that the teacher used a good variety of supplementary
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materials such as white board, stories, dialogues, handouts, poster, pictures, and a
song, he also combined different activities to increase the students understanding.
This indicated that he was taking on account visual and auditory learning styles
mainly. In relation to this, Brown (2000), focused on visual and auditory learners.
He stated that visual learners prefer pictures, maps, charts, etc. while auditory
learners prefer listening to lectures, audiotapes, dictation, stories, etc. He also
states that most successful learners utilize both visual and auditory input and that
to distinguish one learner style from another was a vital factor for classroom
instruction. In this case, this theory was apply because after | revised the surveys
presented to the students I could verify that most of the students were visual and
auditory learners so when the teacher used a picture, the white board, or a poster he
satisfied visual learners, and when he used a song, a dialogue, or a story it was
suitable for auditory learners which learn best by listening in this class.
2nd Year
White board

The topic of the first class was “The Immune System” and its objective was
to use new vocabulary by learning about the function of our immune system. The
teacher introduced the topic of the class by writing “The Immune System” on the
board, he continued by asking the students, what had they understood by the name of
the topic. He wrote some of the students’ ideas on the board to define a concept, he
also used the board to write new vocabulary and make associations with the given

concept which helped achieving the objective of this class.
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I considered the use of this material pertinent, because they could visualize
and get familiar with the new vocabulary which helped them bring up basic ideas
about the topic.

It was also appropriate to the student’s level, because when the teacher wrote
the topic and new vocabulary on the board, he got students to brainstorm their ideas
and use their existing and new vocabulary to give their opinion.

About the quality of the material at the beginning, the teacher’s hand writing
was a little too small for students to read from the back, which was immediately
called to his attention by students, and had to correct it, however after the correction
the information was written in a very clear and organized way. So the quality in
general was good.

The white board was used in the second class with the topic “War and Peace”
its objective was to learn how to give descriptions of past events. As an introduction,
the teacher used the board to write the topic of the class, then he asked questions like
“what does war/peace mean to you?” and wrote an example of a description of a past
war for students to use it as a pattern, he also wrote some of the descriptions given by
the students on the board.

The use of the material was pertinent because it helped the students visualize
an example of a description which helped them bring up ideas to their mind and work
on their own descriptions of past events.

The material was also appropriate for the students’ level because they had the

chance to understand the topic by reading the words (war/peace) also, they
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understood in a better way how to describe a past event after they saw the example
structure written on the board.

The quality of the material was good because the teacher wrote the
information in a very organized way, with big letters and using different color of
markers.

The topic of the third class in this year was “The Environment” in which the
white board was used. Its objective was to get students make inferences and to
identify relevant information from a reading passage of their book. The teacher used
the white board to write the topic of the class with big letters and proceeded to ask
the students questions about it. The teacher also used the board to introduce new
vocabulary and write relevant information about the topic that was used through the
reading.

The material was used with pertinence, because when the teacher wrote the
information, it helped the students visualized and focused on relevant information to
start brainstorming their ideas and identify such information within the reading. Also,
the material helped the teacher to introduce and explain the use of new vocabulary
before the students do the reading in their books.

The material was also appropriate to the students™ level, because they had a
better understanding of the theme after they saw the information written on the
board. Also, the students felt more confident about understanding the reading from

the text and identifying relevant information from it.
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The writing on the board was neat and clear for the students to read, the
teacher also used different color of markers to write the new words and the sentences
on the board for which | considered the material’s quality very good.

The board was also used during the fourth class “About the USA”. The
teacher used the board to write the names of different touristic places and cultural
festivities of USA, he also made students write the vocabulary that they did not
recognize from the reading of the book to explain.

I consider that the material was used with pertinence, since the visualization
of the information on the board contributed to reinforce concepts and definitions
given about the topic.

The material was also appropriate, because by reading details on the board,
students had a better understanding of names of places, cultural events of USA,
descriptions, and concepts.

The quality of the material was also good, because it was in good conditions
and the writing was clear to read and to understand for the students.

The topic of the fifth class was “An Emergency”; the white board was also
used. Its objective was to increase students’ vocabulary by learning what to do when
there is a certain type of emergency. First, the teacher used the board to write the
topic on it and then made a short introduction by asking students “who has been to an
emergency?” and “what have you done about it?”, as he got some answers he wrote
on the board some of the type emergencies the students mentioned. In this way the
material was used with pertinence, it helped introducing the topic and motivated the

students to start communicating their ideas.
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The material was also appropriate for the students level, because when the
students read the topic on the board; they reacted immediately by talking about some
emergencies they have gone through. Although they would not establish a long
conversation full of details, they communicated with short and understandable
sentences, which | considered very satisfactory.

The use of the material was good in quality because the information was

written adequally to the space of the board and with big and clear letters.

Story

A story was also used in the second class “War and Peace”, which objective
was as stated to teach how to give descriptions of past events. A CD was played with
a short story about past wars around the world and the importance of promoting
peace around it.

The material used was pertinent because it gave a good example of
descriptions of past events and described how those events affected the world; |
consider that the material helped the students a lot because they had the opportunity
of listening pronunciation and use new vocabulary to give descriptions of past
events.

The material was not appropriate because the story was too fast for the
students’ level, the teacher had to repeat the story by making pauses and sometimes
he had to repeat some sentences for the students to understand better.

The story sounded loud and clear for the students to listen so | considered the

quality of the material very good.
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A story was used during the fifth class “An Emergency”. After introducing
the topic and getting students talk about the theme, the teacher proceeded to play a
CD with two short stories about people going through emergencies. After listening,
the students had to develop some activities from their books.

The material was pertinent because it let the students listen to pronunciation
and how to use new vocabulary from the story of other people’s experiences and
some recommendations of what to do in case of certain emergencies. The activity
helped achieving the main objective of that class.

The material was not appropriate for the students’ level, because the story was
too fast for the students to understand easily, so the teacher had to repeat the stories
making pauses to help his students understand and sometimes he had to pronounce
the most difficult words after each pause.

The quality of the material was good because the story sounded clear and loud

enough for all the students to listen.

Pictures

The topic of the fourth class was “About the USA” its objective was to know
about that country and its culture. To introduce the theme, the teacher started
showing the students pictures of himself in some touristic places of USA. After
students saw the pictures, the teacher gave a short description of each picture
specifying the name of the place visited. The teacher proceeded to make students

read information from their books.
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The material was used with pertinence because it helped the teacher showing
images and making specific descriptions of places he was going to talk about with
the students.

The material was also appropriate to the students’ level because seeing the
pictures helped them understand the descriptions of the places in a better way. The
quality of the material was good because the pictures had a big size and were very

clear and colorful.

Learning Styles

During my observations in the second year of the public high school, I could
verify the use of supplementary materials in every class; the materials were the white
board, a story, and pictures. | considered that the teacher did take on account the
learning styles of most but not all his student. It is important to mention the statement
of Rebecca, L (2003) where she considers as an important dimension of learning
styles the Sensory preferences, which are broken down into four main areas: visual,
auditory, kinesthetic ( movement oriented), and tactile (touch oriented). She states
that language learning styles and strategies are among the main factors that help
determine how —and how well —our students learn a second or foreign language.
Evidently the teacher did take on account the learning styles of auditory and visual

learner, but left aside kinesthetic and tactile learners’ style.

3rd Year
White Board
The topic of the first class in the third year was “Communication -A smaller

world” in which the white board was used, its objective was to expand students’
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vocabulary by analyzing the way telecommunication has changed over time. The
teacher used the board to introduce the topic by writing the word “communication”
on it, then proceeded to ask students questions such as, “what are the different ways
people communicate?”, after he got some responses, he continued with writing new
vocabulary related to the topic then he wrote short sentences with it to make students
infer the meaning of each word.

I consider the use of this material pertinent, since it helped introducing the
topic with more detail, the students got familiar with the new vocabulary and the
sentences written on the board which facilitated other activities and motivated them
to talk about the theme.

| considered the use of the material appropriate for the students” level and age
because after the teacher wrote the new words and the example sentences they
understood the meaning in a better way and started communicating their ideas by
making use of new vocabulary.

About the quality of the material, it was good because the teacher’s
calligraphy was clear and understandable for the students to read.

The white board was also used in the second class of the third year, the topic
was “starting a new business” its objective was to increase students vocabulary by
revising different types of businesses and the way some people started their own.
The teacher started writing the topic of the class on the board, then writing and
asking the students, “what is a business? ” or “ what kind of business would you like

to have?” he obtained some answers and wrote them on the board. He continued the
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class with some activities from the book, always writing and explaining new
vocabulary on the board.

| consider the use of this material pertinent, because it helped introducing the
theme and prepared the students to develop other activities in their books by writing
ideas where new vocabulary was used.

The material was also appropriate for the students’ level, because when they
read the questions, key words, and complete sentences, they understood them and
also they did not have any problem understanding the questions asked. The use of the
material motivated the students to participate with new ideas.

The quality of the material was good since the teacher wrote information in a
very organized way; the hand writing was also very clear and with a good size for
students to see.

In the fifth class, the teacher also used the white board and the topic of the
class was “The best vacation I ever had” its objective was to practice the use of the
simple past tense by making students write and speak about the best trip or vacation
they ever had. The teacher started by writing the topic on the board for the students
to read. He also wrote two instructions for them. First, to remember about the best
vacation they ever had and second, to think of three activities they did during that
time. He also wrote two sentences in the simple past tense as examples for the
students to follow.

The use of this material was pertinent because it helped the teacher to
introducing the topic, giving the students instructions to develop the activity, and to

write example sentences using the past tense to guide the students.
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The material was also appropriate for the students” level and age because
they had no problem understanding the meaning of the topic, the instructions written
on the board, and applying the pattern given to write their own sentences with no
problem. They also showed a lot of interest in talking about them.

The quality of the material was good because the teacher wrote the topic,
instructions, and examples with big and clear letters; he also used markers of

different colors, making it look attractive to call students’ attention.

Story

A story was used in the third class, the topic was “The story of a successful
small business” its objective was to practice sentences organization according to the
sequence of a story. After students did an activity in their books which was based on
organizing sentences according to a picture sequence, the teacher played a CD which
was about the same story the students had organized before. By listening to the story
the students had the chance to confirm if they had organized the story correctly.

I consider the use of the material pertinent because by listening to the story
the students had the opportunity to verify if they had organized the sentences
correctly.

The material was also appropriate because the story was not too long or
difficult to understand for the students, so the task was done with no problems.

The quality of the material was good because the volume was loud enough to
listen and the story was told in a clear way for students to understand.

Handouts
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The topic of the forth class was “checking up your skills- End of unit” the
objective of this class was to check spelling, pronunciation and grammar referent to
the content of unit four. The teacher gave handouts to the students which had
exercises of spelling, pronunciation, and grammar to develop.

The material was pertinent because by developing each exercise the students
and the teacher had the opportunity to target strengths and weaknesses on each aspect
revised during passed classes, the handouts were a good complement to achieve the
main objective of the class.

The material was also appropriate because, the handouts called students’
attention and interest; they easily developed exercises of filling out spaces, choosing
the correct answers, etc.

The quality of the material was good because the handouts were clear to read,
key words and instructions were written with different letter types and sizes to stress
its importance.

Learning Styles

During the observations to these classes, the teacher used very few types of
supplementary materials such as the white board, a story, and handouts. Those
materials appealed to visual and auditory learners. According to Rebecca, L. (2003)
“language learning styles and strategies are among the main factors that help
determine how —and how well —our students learn a second or foreign language.”
Starting from this concept, | consider that the teacher is not really taking on account
all the learning styles of her students which was not helping them to have a better

learning, | believe that he could have varied his teaching styles to make his lessons
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more interesting and rewarding.

On the other hand, this way to teach can be adjusted to the statement of
Brown (2000), which focused on visual and auditory learning styles assuring that
most successful learners utilize both visual and auditory input. At the same time
he states that teaching approaches have to be applied thinking on the different
kinds of students for a successful learning. Certainly, the materials that the teacher
used the most were visual and auditory as most of the students preferred but | have
no doubt that the students would have enjoyed a lot more in their learning a wider
variety of materials.

Private High School

1st year
White board

The white board was used in the first class and the topic was “Electronic
equipment / phrasal verbs” its objective was to give practice on how to use phrasal
verbs like “ plug in, switch on/off, turn on/off, etc” the exercise to practice this verbs
was to follow instructions on how to use an electronic equipment “to play music”.
The teacher introduced the topic by writing it on the board. She also wrote new
vocabulary “phrasal verbs” and some example sentences using such new words then.

I considered that the material was pertinent according to the objective

because it was used to introduce the topic, new vocabulary, and examples to explain
the correct use of the given phrasal verbs which helped the students visualize and get

familiar with those words and its use.
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The material was also appropriate to the students” level because after
students read the topic and new vocabulary on the board most of them recognized it
and used it easily when doing other activities from the book, the example sentences
also helped the students that had a little trouble understanding how to use the new
vocabulary.

The quality of the material was good since the writing was clear and
understandable for students to read from every position in the class.

The topic of the second class was “Speculation” and the white board was used
as supplementary material. The objective of this class was to practice speculation
about the present and past by using must, might, can’t have + past participle of the
verb. The teacher introduced the topic by writing the word “speculation” on the
board. Then, she wrote sentences using the new vocabulary like (She must have gone
to the park or I might have gotten good scores) to give students examples of
grammatical structures to follow.

The material was pertinent because it helped the teacher introduce the topic to
the class and give clear examples of the correct use of new vocabulary, so the
students could write their own examples.

The material was also appropriate to the students’ level, because the sentences
written on the board helped them understand in a better way the correct use of new
vocabulary to make speculations.

The quality of the material was also good since the teacher’s calligraphy was
good and clear to read, and the information was well organized according to the

board’s space.
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The white board was also used in the third class, the topic was “Materials” its
objective was to teach about different types of materials such as wood, metal, glass,
cotton, leather, and plastic by associating them to objects made of each of these
materials. The teacher used the board to introduce the topic by writing the word
“materials” as a title and the name of each material on it. After revising the meaning
and pronunciation of the new vocabulary, the teacher also wrote on the board the
name of some objects for students to match with the material each one was made of.

| consider the material pertinent because it helped the teacher to introduce the
topic and also to explain the meaning of different kinds of materials, the exercise of
matching the object to the correct material was a very good complement to achieve
the main objective.

The material was also appropriate to the students’ level, because after the
teacher wrote each material on the board, the students understood the meaning better
and could identify materials in English. The exercise of matching objects with
materials also helped the students practicing on identifying each material and to say
what material a certain object was made of.

The quality of the material was good because the information written on the
board was clear to read and well organized for the students understanding.

The topic of the fourth class was “Bethany is back on her board” its objective
was to check some grammar points based on the use of the Present perfect
continuous. After the teacher asked her students to open their books, she introduced
the topic by writing on the board “Present perfect continuous” as a title and the

grammar formula “have + been + present continuous”. She also wrote sentences
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using the given formula in the positive, negative, and question form with its short
answers. For example: | have been doing homework / I have not been doing
homework / have | been doing homework? Yes | have / no | have not.

| consider this material pertinent because it was used to introduce a grammar
rule and some examples of what was going to be revised during the class, which
helped the students visualize how to write sentences using the given formula.

The material was also appropriate because when the teacher wrote the
examples, the students had a better understanding of how to apply the formula to
form the Present perfect continuous of a sentence for which they did not have any
problem on developing other activities from their books.

The quality of the material was also good because the information on the
board was written in a clear and organized way for students to read and understand it,
the teacher also used markers of different colors to write the formula.

Dialogues

A dialogue was used as supplementary material in the second class, the topic
was “Electronic equipment / phrasal verbs” its objective was to use phrasal verbs like
“ plug in, switch on/off, turn on/off, etc” this, by following instruction on how to use
an electronic equipment “to play music”. The teacher played a CD with a dialogue
between a DJ and another person about how to use his electronic equipment; within
the dialogue the DJ gave instructions where new vocabulary was used.

The material was pertinent because it helped the students to listen to real

instructions in which new vocabulary “phrasal verbs” was used. They got the
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opportunity to listen to be aware of the correct usage of the indicated phrasal verbs
and to practice pronunciation.

The material was also appropriate because it was easily understood by the
students, and they showed more interest on the topic after listening to the interview.
The audio was clear and had a good volume so the students didn’t miss any

information for which the material’s quality was very good.

Song

A song was used in the fifth class, the topic was “Don’t worry be happy” its
objective was to expand students vocabulary by singing a popular song which gives a
positive message to live life without worries. The teacher started her class by playing
the chorus of a popular song for the students to listen and identify its singer and
message. After some students gave some right and wrong answer, the teacher
confirmed the right ones and invited the students to sing along as she played the
whole song (The students had the letter of the song in their books).

The material was pertinent because its content helped to give the students a
message of happiness and at the same time the students had the opportunity to
practice the language and discovered new vocabulary by singing.

The material was also appropriate for the students” level and age because the
song was well known by the students, so most of them knew its letter and sang
emotionally with no problem.

The quality of the material was good because the audio was loud and clear for
students to listen and understand.

Learning Styles
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After observing these classes | consider the use of supplementary material
very limited since the teacher used not other materials than the ones that satisfied
visual and auditory learners. In this case, it is important to mention the definition and
categorization of Brown (2000) who focused on visual and auditory learning
styles. He stated that visual learners prefer seeing, while auditory learners prefer
listening and that most successful learners utilize both visual and auditory input
but at the same time he remarks the importance of distinguishing one learner style
from another as a vital factor for classroom instruction. The materials used during
the observed classes in first year of the private high school as | mentioned, appealed
to visual learners when the teacher used the white board and to auditory learners
when she used a song and the interview. | consider that the teacher could make her
classes a lot more dynamic and interesting for her students by considering their
learning styles.
2nd year
White board

The topic of the first class was “Sentences and fragments” its objectives were
to teach students how to identify a complete thought and avoid fragments when
writing.

The use of this material was pertinent because the teacher started the class by
writing on the board a complete sentence, then made students identify its subject,
predicate, and verb. After that, the teacher wrote another sentence which did not have
a subject. When the students realized that there was no subject, the teacher proceeded

to write on the board the topic of the class “Complete sentences and fragments”.

60



The use of this material was also appropriate for the students’ level because
the examples written helped them understand in a better way the difference between
a complete sentence and a fragment and how to identify them, after that it was easier
for the students to develop other exercises from the book.

The material’s quality was also good because the teacher’s calligraphy was
clear for the students to read and markers of different colors were used to underline
each part of the sentences such as green for the verb, red for the subject and blue for
the predicate.

The white board was also used in the second class, the topic was “Compound
and Complex sentences” its objectives were to teach students how to identify
compound and complex sentences to help them improve their writing variation skills.

The use of this material was pertinent because the teacher used it to write
some coordinating and subordinating conjunctions and some examples of compound
and complex sentences to reinforce the explanation given before about how to form
such sentences.

The material was also appropriate for the students’ level of understanding
because it helped them have a better understanding of how to form and indentify
compound and complex sentences.

The material’s quality was also good because the teacher’s calligraphy was
clear for students to read, and the information was well organized. Also, markers of
different colors were used to write the coordinating conjunctions in compound

sentences and the subordinating conjunctions in complex sentences.
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The topic of the third class was “Expanding your vocabulary with synonyms
and antonyms” its objective was to help students expand their vocabulary.

| consider the use of this material pertinent because the teacher used it to
write “synonyms (the same meaning) and antonyms (opposite meaning)”, she also
wrote a list of about twenty words on the left side of the board, followed by one
synonym and one antonym of each one.

The material was also appropriate for the students’ level because after they read
the information on the board they had a better understanding of what were synonyms
and antonyms.

The quality of the material was good too, because the teacher’s calligraphy was
clear to read and the information was written with markers of different colors to
establish a clear difference between synonyms and antonyms.

In the fourth class, the white board was used and the topic was “the active and
the passive voice” its objective was to help students identify when a subject of a
sentence is in the active voice and when it is in the passive voice.

I considered this material pertinent because the teacher used it to introduced the
topic by writing “the active and the passive voice” as a big title on the board, then
she wrote concepts and examples about the topic such as (Jen opened the book / the
book was opened by Jen) She continued the class with exercises from the book.

The material was also appropriate because after the students read the concepts
and the examples they had a better idea of what the passive and the active voice were

about.
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The quality of the material was good because the writing on it was clear to read and
well organized for students to understand the information.

The topic of the fifth class was “The writing process” its objective was to get
students to know about the steps in the process of writing.

I consider this material pertinent because the teacher used the white board to
write the steps students had to follow in their writing process (generating and
organizing ideas, writing the first draft, the topic sentence, developing and
organizing supporting details, and writing a conclusion). She continued the class by
explaining the first step and used the board again to write an example topic and write
some ideas about it, and then she organized those ideas to write the first draft. The
students would continue working on their piece of writing by following the teacher’s
pattern.

The material was appropriately used to the students” level because writing the
information and examples on the board helped students a lot to know, understand and
apply the steps of the writing process. By seeing the teacher write a topic, the ideas
and organization of those ideas to start with the first draft, the students felt more
confident about working in their own writing.

The material”s quality was also good because the teacher made sure the
information was clear and visible to read, also well organized so the students

understood the process the process.

Learning styles
The only material used by the teacher during the classes in the second year of

the private high school, was the use of the white board to reinforce the activities from
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the book. In that way, she only took on account the necessities of visual learners
limiting the necessities of other students to have a better learning. Rebecca, L.
(2003), defines different learning styles such as visual, auditory, and kinesthetic and
that those involve teaching methods that allow students to learn best. Although, the
teacher did not take on account the different learning styles of her students, the level
of English of those students was very good. While they worked on the activities of
the book the teacher encouraged them to communicate in English only. So the
limited use of supplementary material was not reflected in the learning results.

Quantitative Analysis

The Quantitative Analysis is the analysis of the variety and frequency of the
used materials during the class observations. For that, the information from chart 12
was included to compare general results obtained between private and public high
schools. Charts 9, 10, and 11 were taken into consideration to make a comparative
analysis referent to the frequency of the used material. Also, charts 13 and 14 were
used to make the analysis of the materials that were used the most in each high
school.

Comparing general results (chart 12) referent to the frequency of use of
supplementary material between both, public and private high schools,
supplementary material in the public high school was used 26 times and in the
private high school only 11 times. Evidently, the use of supplementary material in
the public high school was used more frequently than in the private high school. The

material used the most was the white board in both institutions.
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Comparing the use of supplementary material between first grades of the
public and the private high school (chart 9) the results were that the teacher in the
first grade of public high school used supplementary materials 13 times while the
teacher in the first grade of the private high school only used it 6 times, which is a
big difference.

Referent to second grades of both high schools (chart 10), second grade from
public high school used supplementary material 8 times while the teacher in the
second grade of the private high school only used it 5 times, establishing again a
higher frequency of used material in the public school. Again, the white board was
the favorite material for the teachers to use, stories and pictures were also used a
couple of times in the public school. During the surveys the students indicated that
they prefer learning with audio, audiovisual, internet, and movies. The teachers,
specially the one from the private school are not taking on account the learning styles
of the students.

Finally, comparing results between third grades of both high schools, the one
from the public institution used supplementary material 5 times; being the most used
the white board, while the teacher of third year of the private one used none. In the
surveys students marked videos, movies, realia, and the web as their favorite
supplementary material to learn English. Evidently, the teachers did not take on
account students” learning styles.

After comparing those results, it is evident that the public high school had a
higher frequency in the use of supplementary material, and of course, that fact

contributed a lot in the language learning of the students from that school, but for
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some reason | could observe better result in the performance of the students from the
private high school. They had a better level, they were always communicating their
ideas in English during and outside the classroom, they were more confident about
using the language at any time. It is also important to mention that the private high
school teacher exposed her students to the language more than the teacher from the
public high school did, and I think that was the main reason their reality was
different.

The results referent to the frequency of used material in first, second, and third
year of the public high school responded to thirteen times in first year, eight times in
second year, and only five times in third year. This showed that the teacher was less
explicit with the higher levels. On the other hand the frequency of the material used
during the classes of first, second, and third year of private high school was less than
in the public school. In first year, supplementary materials were used six times, in
second year five times, and in third year supplementary materials were not used at
all. Those results showed that the teacher in the private school used supplementary
materials mostly in the lower years.

The material used the most in both institutions was the white board; pictures
were also used very often in the public high school. It is important to mention that in
the surveys presented to some students in both institutions, they chose pictures,
songs, stories, internet, and videos as their favorite supplementary materials, no one
chose the board which indicated that the teachers, especially the one from the private
school was not taking on account the learning styles of their students to make their

classes more interesting.
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Conclusions

Most of the supplementary materials used in both institutions were used
taking into account pertinence, appropriateness, and quality which helped
reinforcing the students” learning

Regarding the frequency of the supplementary materials used,

the teacher in the public high school used most supporting materials than
the teacher in the private high school, the materials used were pictures,
white board, dialogues, handouts, posters, stories and a song.

A poor variety of supplementary materials such as the white board, a song
and a interview were used by the teacher in 1st and 2nd years of the private
high school and did not used any in the 3rd year, which means that she did
not take on account the students” learning styles.

In this specific case, the supporting materials used in public establishment
were varied while in the private one variety did not exist at all. As a matter of
fact, the lessons in the public high school were more attractive, effective,
and reinforced the learning by stimulating and motivating the learner.

The quality of the materials used by the teachers in both institutions was very

good which contributed to a better learning.

Finally , visual supplementary materials such as the white board and pictures
were used the most by the teacher in the public and in the

private high school.
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Recommendations

First, during the observations it was found that supplementary materials were
used in the public and in the private high school, specially the visual ones. However,
it should be ensured that teachers vary the supplementary materials in each class,
taking into account other students” preferences such as audio or audiovisuals. In that

way the students” interest and motivation will increase.

Second, it is recommended that private institutions prepare and encourage
their English teachers to increase the use of supplementary materials to support
their classes. In that way they will make the learning more effective and enjoyable
for the students.

Finally, it is suggested that institutions help its teachers to get more prepared
through courses, teaching conferences or seminars on how to teach more effectively

by using supplementary materials in their classes.
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ANNEXES



Anexo N° 5
OBSERVATION SHEET
TYPE OF INSTITUTION: PUBLIC (/(PRIVATE ()

DATE:  Decaunks stk CLASS N2 /.
YEAR: A5t

TOPIC OF THE LESSON:  “Fhe Yo v fsuw J‘

OBJECTIVE (S): _“Fuselect , Juading 7 lan tuew tocabulpny
ave! Loarch j,{z'“ elranian 1‘;;]1};,1‘@:514 in Hos bexF

SUPPLEMENTARY MATERIAL USED TO TEACH THE LESSON: (Check V the ones that have been used)

flash cards

power point presentations

maps
pictures t/

charts

Visual
handouts

posters

word cards
white/black board v

songs

dialogues
Audio stories v’

tales

videos

movies

Audiovisual :
documentaries

Realia objects (toys, plants, fruits)

Online websites
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DESCRIPTION OF THE USED MATERIAL:

ek wnse (NAME OF THE SUPPLEMENTARY MATERIAL)
How was it usecl? ;
7’/. ~en ctuer ﬁ—u;}.»vfw //U foans ) s Lines ‘74‘ /'ku[v(firléc’/‘(

Jiu Hume | Hhere _ald 4t ;&«ic wAs £ //!/I;'\ Ao jle i
pieluun  mws cled ads bt whad -#AL‘., e et jcd;y S )/tc.i/ /e /—[; lass

Was il used appropriately in relation (o the lopic of the class? yes ¥ ¥ no Why?
r’)( cauetl ¥ Flox L elwtfo L ekl w&'&uj A '7?54_(,.;4{%/’/17‘ ‘WL‘-‘/
L £ z
s o oracliusbicr

Was it used appropriately in relation to the objectives of the class? yes _ no /Why?
Ny LsaniX lf/f //lug.& L(CJ askach /u/ql Lwﬂ/ feo a,cJ/ ekt g
7 elppelices ¢ joroclels vy /LZM ] s Vot
My o2 U/ovc,lucwvj ./4"\ leuw" .,/07 uw‘//._———( ‘i ~/‘(_( 75(/(7(

Was it used ap|,)rupriatelz‘m relation to the students’ age? yes.” / no Why?
Do Bl b pielwria ’ALL&‘/ 71&.4’ J,tacfc p(/; atfe »{.145»‘5' /‘/-A/v/ &2;{4 ((4‘
/ L4

' Y ; 7
secd uderes?  Fr  Lh fL:/J(L’ -

Was it used appropriately in relation to the students’ level? yes < no Wh}/ )
Leocacesr ba bk g @) reviyed S neco nweahetony Y ALL

LRSS L('[A',ZC{/ St i U Tl ,/.'LLL'LMM ard /[;‘ J;Azn,J %&/« Arl
o hptten  wumde 1)/:%»;‘/‘1'(,:).{ ;

Was it elaborated and applied \ylth creanvnt) and originality? yes___no I/Why?
T+ wasnt peatios e gl pud T wpp  fhe /)/L/-’//l«-”
. s wall WIM—/ i 70#4-0#// Fel L :-Jq ,41) ,(r,cJ //la el

Were students motivated with the presented material? yes «~ no Why and How?
(For example, aclivates participation, awakes students’ inters and (uriosity) y e
2o ok Hae  plihas bt coton fek Fux f,&“/z o,
, 7
{ //“17 g yeaT eeky ’/tv‘,w + .l//u‘r[{ His /WL.ZALK’? '/(L(/( fvé/«ﬁ“,{ \/5&4 J’ 3 €
A

How do you consider the quality of the used material?
‘_’ﬁl(.l Gperid .L«'Jc; 4,,// At ,uq,l(u Y4 wa? g my«/ é s cotetl ZA(‘

sfaens> gl 4 beg & i cotofakf Y oy ot a e € Ly

olteat . < - =
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DESCRIPTJON OF THE USED MATERIAL:
Wite board (NAME OF THE SUPPLEMENTARY MATERIAL)

How was it used? f / =
T ')@J,du ¢ C‘—““/ 71{/‘4 6‘5’“"‘/ /l- ¢ ;-'-'L('[( St /,,';,‘/(4\/&({&.1-1(7
and o eenile _ges i e Az by Yee prtes oS -

Was it used appropriately in relation to the lopu of the class? yes 7 no Why?
/3(,»//11 j(,l,g Il /tuél—._L.uL-[ avt J,fu.zzpﬁ{t 2 e L
g éz @ el )[ e r—fJ

Was it used appropriately in relation to the objectives of the class? yes < Zno __ Why?

)'/ / ‘/’[b( M »vt/ z,édﬂ/’” ‘/-7 Wt
_’szby 4 pr wog Fre s fnx.td/ viey ¢ ‘@/_&/ s tbmers Stk
wnete

Was it used appropriately in relation to the «ﬂudcnls agp? yes ~no Why? )
E21dl 7&/( v _of Hh Judped Sls Leaclion
Fe - s % Lo e Vin o ,g,cf,éz/‘ ch/ g 7‘{‘_; A,(‘,o(,'c;.%{f
M j wlaesled A d bt aw e nsget 4./&4/ /f«‘,a" W"f
- &
st it used appropriately in relation to the students’ level? yes=” no Why?
Arcar ai/r/ eatre e‘«f/—'&bmpéfrﬂzyx j.z ;x,Oy/ //a J7/4L4,7Cn44/
pndenfaces  heflen

Was it elaborated and applied with creativity and orlgmahty? yes Why? .
It wash T outatird s oug wal e &u&{ /:&L’( S% ,—Luﬂ/(k
rattun #» et S " Qodansnyg . 7 7
/ v - <

Were students motivated with the presented material? yes 7~ no____ Why and How?
(For example, activates participation, awakes students’ inters and curiosity) t:
oot £ Al sleec s .«/mw[fu; S /)ca!)é 2 as oine

asu 1;4 fo covitoinerts gt Floe  AfAer  poed ;lcp«'_,u,éz_xj J’:/‘v/

How do you consider the quality of the used material? ) ;
74 waz geod Leearctt “uL cachur's gupitroy el

—plian aved” fp gt aoklen :;//J ol ferend s> e

7/’1/“;14( 'y [t et atavdinzg .
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DESCRIPTION OF THE USED MATERIAL:
> f’g’ (NAME OF THE SUPPLEMENTARY MATERIAL)
How was it used? = - ) =
Fhe ghepwy we? p’@u;“”/, 719'?. L I'[:u{‘ wbr j/‘b foslen
/lt{l e Hhe el JLE  Luwece H:“:}/ ./cwu Hecin beods

o/

Was it used appropriately in relation to the topic of the class? yes < no Why?
el Sl il
ol UnL } '7 wa? ué.au.j Sont e <Ly ot ypesifes

A Sl /74411
7

Was it used appropriately in relation to the objectives )of l:ij;ss? yes_/no ___ Why?
Sopcoust flu matew sl _belped achioved ehpeets 81 Siani e
afeihy ‘ .
s pritafudicy

Wias it used appropriately in relation to the students’ age? yes_lno __Why?

Do a2 i E (fovar a MC Ak wltedoo] Hlpr~ .

Was it used appropriately in relation to the swdents’ level? yes  no »/Wh ?
[t paist tht sy a2 Foo Jad  Je Lo Mww‘:’ Lo
P wudenstond . - J $

< gt .
Was it elaborated and applied with creativity and originality? yes___ no_/Why?

o A, S sz wtlcvy & ot pnd ot O weative W
1 Lo Only ploged ABu ¢ o) il A+t s forey
Ly - x5

Were students motivated with the presented material? yes < o Why and How?
{For example, activates participation, awakes students’ inters and curiosity) /
,KI%WW') #I-L HML(, pv‘C'-/l o= LL""‘"‘/ _/,‘J"l #\.k ,*—-—‘-:(""‘ ‘1-’ '74:"

M it s fure e T +po  pPay 7 it cbte vy o g~
T e mealeveal arol ’///1,01‘ AL Aoy icleos .

How do you consider the quality of the used material? 7
,«77/ waz  Gov beconciAl e W&WA/L & ﬂﬂw/ oord Lcj/L

:Vl/lzé_/_n,&u/ﬁ //.77 e sforiclern s e et
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AnexoN°6

STUDENT'S SURVEY

TYPE OF INSTITUTION: PUBLIC ( /ﬁ’RIVATE ()
DATE: Bocecudn sth ClLASS Ne [/
YEAR: 2

PREGUNTAS st | N
¢Te gusta ef material utilizado por el profesor en la clases de Inglés?
iTe ayuds a entender mejor el tema de la clase?
2Crees que el material diddctico utilizado te ayuda a participar mds en clase?
Con cuales de los siguientes materiales crees que aprenderfas mejor el tema de clase?
VISUALES AUDIO OBJETOS REALES
* flash cards ( ) |* canciones (~7T [+ objetos: (.
* diapositivas (£ |+ didlogos G ) (juguetes, plantas, frutas,
* mapas L) * historias () elc.)
* gréficos o fotos () |* cuentos ()
* tablas u organizadores graficos|( ) ONLINE
* hojas con actividades () |AUDIOVISUALES L
*  posters () * websites (P
* tarjetas con palabras () |* videos ()
* pizarrén blanco o negro () |* peliculas (v

* documentales )

¢Qué materiales adicionales a fos antes mencionados te gustarfa que utilice el profesor en la clase?

¢Con,qué frecuencia te gustarfa que se utilice material suplementario?
(_siempre () de vez en cuando

79



Anexo N°5
OBSERVATION SHEET

TYPE OF INSTITUTION: PUBLIC (Vﬁ’RIVATE ()
DATE:  Deceridon St cLass Ne_f

VEAR: _Jad =000

TOPIC OF THE LESSON: _“The T mmainc. S| -_1’:‘;~\
OBJECTIVE (S); __ 70 gfernc seee '¢"f~Lf;cu;;\7:

SUPPLEMENTARY MATERIAL USED TO TEACH THE LESSON: (Check v the ones that have been usecl)

flash cards

power point presentations

maps

pictures

. charts
Visual EEER
handouts

posters

word cards

white/black board - i/

SOngs

dialogues

Audio stories

tales

videos

_ movies
Audiovisual == =
documentaries

Realia objects (toys, plants, fruits)

Online websites
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DESCRIPTION OF THE USED MATERIAL:
Wi le g (NAME OF THE SUPPLEMENTARY MATERIAL)
How as it used?

ﬂcvbzt’l Mllﬂ/ /al W %’ /‘LZﬂwé(/ QLK_( “/Gf(< l(,mo/

ZU)‘NA /'u,(_u AAD

Was it used appropriately in relation to the topic of the class? yes_« no Why?
ﬂw,pu/lx ;//ée e tenrel ypuees ,cu,zd S larre ;ﬁq ot IA—‘/
;}/_A/ e f/qu;fiQn dlé’;sct g L < /5:/,,, ad

Was it used appropriately in relation to the objectives of the class? yes / no Why?

Bpcpure His sete .r// At bsand /&?&u/ HhR %e‘m/dﬁ\
‘ ere  SUE uté/ bobre of Poganiiy hew scolbatliory
A_, w /"“-l it *["1 i slocdools to sex “Hhe TS,

Wias it used appropriately in felation to the students’ age? yes /no Why?

Decavere e wl e boord /5 a modoca? Sl /{l/f,“(

dlese Aot A A(_fftﬂ. Mentud
<

Was it used appropriately in relation to Ihe students’ level?  yes /no _ Why?
Bocaseat fho e ol coitoloted o fhe sbuclinds
L;g.,LL.-A.I-L‘[} o bi._ﬂ/c‘,n_;ﬂ Lesf _f,,}.ct» ally £12 f/*“ [ N £l el
fL«," Lt E M\—uf i

Was it elaborated and applied with creativity and originality? yes_d\o y?
5
D€ cebtlgf </—£u deaebion ioas cz.fu,/r arl bq Vi LM; \[&

Q[,;.;p-/t. Jo— Al stpolent s girruy 1Heren Man«/g,&/) ol

Sl Lt 2o by g 4 L/’;!"ll—l—-.l.ll £ ety
. J / <

Were students motivated with the presented material? yes_«” " no Why and How?
(For example, actiyates pan;u}m;\i‘f;?, awakes sludenu mlers angl curiosity)

e fc;,wz_jun ”q, feloed 5! it aed /uwéu/a/vémv

How do you consider the quality of the used material?

wer very oqeed beeawid dha »év(/”;\w‘%f c4 ik fe cochen

WD gty 7 /‘LL"s’.L{ (% I d ‘r.[S' Ll [p»u. v&e Z’%_‘
At I(L(,k W colet e makse e ,,u/u//:jg e el frockd %
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Anexo N° 6

STUDENT’S SURVEY

TYPE OF INSTITUTION: PUBLIC ( )PRIVATE ( )

DATE:

MI

CFA

YEAR: _ 9 4/

cassne

PREGUNTAS

N(

¢Te gusta el material utilizado por el profesor en la clases de Inglés?

iTe ayuds a entender mejor el tema de la clasc?

¢Crees que el material diddctico utilizado te ayuda a participar mds en clase?

NG

¢Con cuales de los siguientes materiales crees que aprenderfas me;

jor el tema de clase?

VISUALES

flash cards

diapositivas

mapas

grdficos o fotos

tablas u organizadores gréficos|
hojas con actividades

posters

tarjetas con palabras

pizarrén blanco o negro

.

AUDIO

canciones
didlogos
historias
cuentos

AUDIOVISUALES

* videos
= peliculas
* documentales

(‘/)
)

OBJETOS REALES

* objetos:
(juguetes, plantas, frutas,
etc.)

ONLINE

¢ websites

¢Qué materiales aclicionales a los antes mencionados te gustarfa que utilice el profesor en la clase?

siempre (

éCon qué frecuencia te gustarfa que se utilice material suplementario?
) de vez en cuando
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Anexo N° 5
OBSERVATION SHEET
TYPE OF INSTITUTION: PUBLIC (. ')PRIVATE ()

DATE: [ tesecihn S5 cassne /-
YEAR: 5=/

i
TOPIC OF THE LESSON: ,[9&-"7nnum¢4 '5414371 - // ieii_ﬂcé'a”ﬂ waié/
OBJECTIVE (8): _ 7& E;’t,p/l.lu)/ $he rhucddestds I/L'-Luli‘%tlz,xy'

’

SUPPLEMENTARY MATERIAL USED TO TEACH THE LESSON: (Check v the ones that have been used)

flash cards

power point presentations

maps

pictures

charls

Visual
handouts

[JOS[C{S

word cards
white/black board L~

songs

dialogues

Audio stories

tales

videos

movies

Audiovisual -
documentaries

Realia objects (toys, plants, fruits)

Online websites

83



DESCRIPTION OF THE USED MATERIAL:
LUl bHeune (NAME OF THE SUPPLEMENTARY MATERIAL)
How was it used?

//4 wed 54//(,4 écizm,J /U /ju_rlu.cj QZA/ Zr."»- . ¢ ('(_.LL/(‘/

Me” : ML Li‘VCLL&u-ZULy ok Agy £ leccl et by

. : 5 ; /
Was it used appropriately in relation to the hznc of the class? yes v~ no Why? - A
(Dpesl  hD  Goank Ex kot ebrcins oved detec Xy & édtb{L/
Ha_bopre o7 see « Gomme s codiion
/

Was it used appropriately in relation to the objectiyes of the class? yes _,{ no__ Why?
Do ety 2 heard [ u’/{ﬂ/-‘/ Sk Aracher gpchierc e

Tobie cbind o] lratiiw ey e beo capeckeany .
"4 d 7 e

Was it used appropriately in relation to the students’ age? yes 1o Why? | . /
’{(5‘_;1,(/1/(' Sh J 4_;.{2 e o @l Y Sty [‘144/ '[L/'V1 (-'K/“("“‘ (;(,A« L2
7 =] s T R J ~7
g Hu L vl ‘/L/ iz e[;,rlg(/u_/} G2 {

Was it used appropriately in relation to the students” level? yes_fvfm _ Why? B
2 7 - “ . = 2y %
ﬁ’)c.{,.\‘:a‘\_&;(' 2t /—bl}#t < SOyl )IZLLV‘CCA—L(‘J S 08 o cehAles 74(_1
Int> cor bl o Cosrecern  JKeren A5y ¢“,‘,{f,~/,<~ KogoesS Ve
co bedbe ] ot peco priscabclang

Was it elaborated and applied with creativity and originality? yes » no__ Why? - .
He ilaed  julidcliving He dapie in a iy Agparsig <
N/ L] £

J

Were students motivated with the presented material? yes v no Why and How?
(For e », aclivates participation, awakes students’ inters and curiosit
(For example ’L ates participation aKes sty ents inters ar ariosity) / s ‘/é ) T/
4L Coxfeleln & fr@e Atend e '/{;f rv/,(uf A r  / RALELE
—+ 7 7/ 7 ) y i 7. 701 e
e sritynked g L !““’/’“/’t& b jn e celvmrfen

How do you consider the quality of the used material?

. :}.‘.«.»L { /711/ war  Yovd  heceteil \.,///l,l L(/'uﬁl't—y P R
clows cruad’ ol Y ptornlbers o/ ;0}{/74,1(.;1/ o,
(
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Anexo N°6

STUDENT'S SURVEY

TYPE OF INSTITUTION: PUBLIC (, /)/PRIVATE ()
DATE: _ [ececuton srh ClassNe /
YEAR: 2

PREGUNTAS st | N
¢Te gusta el material utilizado por el profesor en la clases de Inglés?
iTe ayudd a entender mejor el tema de la clase?
2Crees que el material didactico utilizado te ayuda a participar mds en clase?
éCon cuales de los siguientes materiales crees que aprenderfas mejor el tema de clase?
VISUALES AUDIO OBJETOS REALES
* fash cards ( ) |* canciones (~7T |+ objetos: ()
* diapositivas (&) |+ didlogos N (O (juguetes, plantas, frutas,
*  mapas L) * historias « ) elc.)
* grélicos o fotos () |* cuentos ()
* tablas u organizadores gréficos|( ) ONLINE
* hojas con actividades () |AUDIOVISUALES L
e posters () * websites 1
* tarjetas con palabras () |* videos ()
* pizarr6én blanco o negro ) |* peliculas (Sl

* documentales )

¢Qué materiales adicionales a fos antes mencionados te gustarfa que utilice el profesor en la clase?

¢Con 1ué frec uenua te gustarfa que se utilice material suplementario?
siempre ) de vez en cuando
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Anexo N° 5
OBSERVATION SHEET
TYPE OF INSTITUTION: PUBLIC ( )PRIVATE [1/)/ o

DATE: _ [eceruim (271 CLAss Ne /2
YEAR: /<7
7

OBJECTIVE (8): _ o praclece $he it &f Dlngn, @ v,
AiKe “plecy cn [ Swith pn /oY) Folin e/lf

TOPIC OF THE LESSON: ;" d@n‘fc iy ,@ﬁ{/z/«?ﬁ'm'w’fﬂ’vﬁf

SUPPLEMENTARY MATERIAL USED TO TEACH THE LESSON: (Check v the ones that have been used)

flash cards

power point presentations

maps

pictures

. charts
Visual = B
handouts

posters -

word cards
white/black board el

S()HF’YR

dialogues —
Audio stories

tales

videos

o movies
Audiovisual - .
documentaries

Realia objects (tays, plants, fruits)

Online websites ]
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DESCRIPTION OF THE USED MATERIAL:
(White  bhoard (NAME OF THE SUPPLEMENTARY MATERIAL)

How was it used? J . )

\/r/(_( kﬂ C/“' 7 LLL‘-\'-/ )ZA./ /I(ﬁa 7’0( # /LM[KO‘&&M %/( 5\4%/6“
e coruwte M  pmew /LQEMM Z 'ﬁJ/mM '/L‘(/bér Al alres
@ wk VL x;W a) 24[44‘/42&’/) ot e g /‘ML&«J{; o g]/(J("Esw .

&

Was it used appropriately in relation to the tgpic of the class? yes /no Why?

Pfteowss Ll S ivdsrmetion  and 102 exawplen perrt
- 7

/1/&14«/ fo _ elee e f/awlp/ﬂc’wf

Was it used appropriately in relation to the objectives of the class? yes _4 no__ Why?
_é;y . ,'M{br»waé sl wnber. st e poord /,ué;tc{
X f%;( j//,c e 74 ,Z&,Mit Lbr pew ’,;,vcu.((a,ﬁz,:j, g,(,u/ /'/J 2lad

Was it used appropriately in relation to the students’ age? yes P no Why? 3
é(CM —ﬂz/ E e WA ;ﬁpp@c@o,a & (,Zd’l f Sl _w‘/—aéauf F3
b Y _— V74 -7

Was it used appropriately in relation to the students’ level? yes ;/nb_Why?
Lo rintedst Sk jlace a-;z:/J A ere s /A a éc//e/L s
adfen  (HL feacten w it s /tL¢;/°"7/JL~LJQ<?H LS 74‘:_.' A,/‘_'a.u..:/

Was it elaborated and applied with creativity and originality? yes ,/no__ Why?

(;/Q/LL‘:L-M < »{"/1/ Fewch e o (o F7 ey Al //9&*7"“4«%’ [~ e
el it et sapak  Mepul cetlee L iilands 70 VAl kK osforsedd
e necessluany step S Yo ,,y.étu a D

Were students motivated with the presented material? yes_ 4~ no, Why and How?
(For example, activates participation, awakes students’ inters and curiosity) )
o o s apre g f s s Fasclondls” s nlinesT s Hhe

=

/s f’/ 2 Lo-»/) ./Uu,f‘-‘&x,‘/' s //(44«//.( /'///L/G B

How do you consider the quality of the used material? ) )
EH wporn Qe lecatesl e ‘AHM«%J’( Luwdét Lt
_Tluonmh(/ﬁ’"\ s o ey ol ooy 27 St e

T T bcclond i o comcdostelad | :
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DESCRIPTION OF THE USED MATERIAL:
2 (NAME OF THE SUPPLEMENTARY MATERIAL)

How was it used? ) " /
;t,uc,/x e pla da €D with a {(aé(u/w( be /z,. A (e jpeop le
g.c Ylfiqe I o Ll e lL /‘4/ A ; uc‘<-é¢(-{d- wf e [ PAAAE 7)

Lpped A{clr Flt J/E: Adewdts o L e~ oA et Joy
— ¢ o 7

Was it used dppmplmteiy in relation to the lnpu of the class? yes «~ v/ no Why?,

3 /
De Lk L_L(L é/’lez Ct(" W oot fhsew 70 AL ;LLC/ P ¢

' S7';“¢¢ p s e - W hién? r’[; sl :‘El_f‘_,, ) loan AL

as it used appropriately in relation to the objectives of the class? yes«” i~ no___ Why?
f J
_ﬂg—ﬁ«_ﬁﬁ';_,ﬁ‘ 5f fhs _”‘_LC_LM* o The stuke s A

(_.l 5 e 7C A neokl " L'Z/.?&v el LM N o) s S (IR LAE L?/
Was it used dppr()pnawl) in relation 1o, the students’ age? yes « no___Why?

//‘(.(JC()‘/ /:L/ £ o(»’ = 1.4//”4) () At Y LL'A({.Z\

L

&

‘___ -uJL Ll //(?(t~l)//4’,~ /__jIL g t&uﬂm = -

\/\“ﬁ it used dpprupnd[ely in relation to the students” level? yes_¢~ s ho__ Why?
WL IINITE l\_( 4“(w. 2 LVLu.(,R'U/‘t*v'c/ o b Luz(t ¢yl
_(_,41 Aot /‘L;/_Lw___;g‘*_l..‘:-t joleits Jrocy . C SO
/

U

A

_,;‘L; /! AT

Was it elaborated and applied with ¢ reativity and nngmahlv? yes_ nr/Whvé
¢ L (P a2 s e = CAEA LA < ’LM‘LLf ¢ 7/
\ZE - é____j

= —

— I

Were students motivated with the presented material? yes ¢~ no____ Why and How?
(For example, activates participation, awakes students’ inters and (unmnv
ke 5{‘,( y /ua P /1,/(‘ 7/—//7/( //uvuk L

fioe) Shereld zé?’ e cherd a u/ o T

How do you consider the quality of the used material?
j Ll(‘u L44€ / ‘«/Lc’) (,t'ttu = s, rw/
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) AnexoN° 6
’ STUDENT’S SURVEY
’ TYPE OF |N§TITUTION: PUBLIC ( )PRIVATE (v/ .
’ DATE: __ 7« ~ 2% crassne /!
YEAR: /i
T PREGUNTAS st_| N(
i Te gusta el material utilizado por el profesor en la clases de Inglés? y,
iTe ayudl a entender mejor el tema de la clasc? “
sCrees que el material didactico wtilizado te ayuda a participar mds en clase?
$Con cuales de los siguientes materiales crees que aprenderfas mejor ol tema de clase?
VISUALES AUDIO OBJETOS REALES
s flash cards ( ) * canciones ) « objetos: (
« diapositivas (/) |+ didlogos ( ) {juguetes, plantas, frutas,
*  mapas ( ) |* historias (S etc.)
» grdficos o fotos { ) |+ cuentos ()
+ tablas u organizadores graficos\( ) (ONLINE
« hojas con actividades ( AUDIOVISUALES
« posters () »  websites [P
« tarjetas con palabras ( ) |* videos )
« pizarr6n blanco o negro () |= peliculas (=)
« documentales f )
;Qué materiales adicionales a los antes mencionados te gustarfa que utilice el profesor en la clase?

—-—

iempre ( ) de vez en cuando

é?/c?qué frecuencia te gustarfa que se utilice material suplementario?
(“)s

|
|
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~ Guiadidactica: Thesis Project Tutoring

Anexo N° 7
TEACHER'S SURVEY

TYPE OF INSTITUTION: PUBLIC (X)PRIVATE ()
DATE: Ex =X =t CLASS N2 =

St P,

YEAR: Doy 2

Da you think that the use of supplementary material motivates students to learn English? Why?
pheechnX

|en

"{t‘v ’ | CCOUINR “+the ckats ~"\l% v gvs "‘&," -7\:_”7{7.”.57_\1 ren t{ae
J

What type of supplementary material o you usually use? Why do you use them?
L A\_«,\.‘L\-.} JASE }":]\,\~,s 3, bocounr Hnj AL e loest €Exan k\ e

AL +h topic  and YMe ke P e whot ¢

,\“‘

o learn , ]

intae

Do you take into consideration the different learning styles when designing and elaborating the
supplementary material for your students? Why?
&--7 ma ny ‘7,}\-:,&. -.-:1 S

Mo ) L. COALAK S e X

What type of supplementary material do your students prefer? Why?

T Ahink Mt They puben pidaen . 0 o

According to the Tollowing percentages, how impaortant is the use of supplementary material in th

lass?

5% () 50% (LA 75% 9O% ()

Why?
T ha c»{'k\; A SO A pe "‘J,(;, Ve 'L‘ l}\f-'\ L -\ Lf, ‘-‘. o N \")g: )

. cllaan
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~ Guia didactica: Thesis Project Tutoring

Anexo N° 7
TEACHER’S SURVEY

TYPE OF INSTITUTION: PUBLIC ( )PRIVATE (1/7/
DATE: 7o @ 13tk CLASS Ne §

YEAR: 2012
Da you think that the use of supplementary material motivates students to learn English? Why?

Ves |, BecposE  THE CLASS  CETS Moers DYmpAMIc

/

What type of supplementary material clo you ustially use? Why do you use them?

Pictue =S € THE wHITE BoAawEd -
BEcAUSE  PleTURES AR GO0 w2 ExXAMLPLE S oF
IHE —ToPrc AV D THE  P0oARD HELPS ExPLAIX Tpe CLASS

Do you lake into consideration the different lizarning styles when designing and elaborating the

\uiup\«uwni,llv material for your students? Why?

_No . BEcAVSEE T TR Y~ TO cCON S IDER TR
MOS T IM PORTANLT TO Ge il T ALt M7

STUVENTS E—

What type of supplementary material do your students prefer? Why?
ThHi=y PREFER EEAL CoONVERSATION

) the following percentages, how important is the use of supplementary mate

25%( ) 50% ( %) 5% () Q0% ( )
Nhy?
THE cTRER Sc % 1§ N3OV 7‘[ H iz TEACHE

EXPCAOA T oA/ S N .
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