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ABSTRACT 

 

The theme of this thesis is “A case study based on improvement of the writing skill of a 

student from the distance education at Universidad Técnica Particular de Loja -TEFL 

Program Portfolio”. The Case Study aims at analyzing the improvement of the writing skill 

of a student, who was enrolled in the distance education of the Universidad Técnica 

Particular de Loja. This student was selected randomly in order to apply a pre-test, post-

test and self-assessment through eight artifacts, which show the student´s progress on the 

above mentioned skill.   

On the other hand, the TEFL portfolio shows how some assignments, which were carried 

out in the Master’s program, are linked to the TESOL/NCATE standards. To fulfil this 

purpose, five assignments with their corresponding rationale were selected according to 

each standard.  

As a general conclusion, it was shown that through the use of artifacts and assistance of 

the teacher, the student definitely improved his writing skill in a short period of time. In 

addition, most of the assignments developed in the Master’s program fit with the TESOL 

standards, which are very useful for people involved in the teaching of a foreign language.    

 

KEY WORDS: Portfolio, teaching, TESOL standards, writing, distance education, artifacts, 

pre-test, post-test, self-evaluation. 
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RESUMEN 

 

El tema de la presente tesis es “A case study based on improvement of the writing skill of 

a student from the distance education at Universidad Técnica Particular de Loja -TEFL 

Program Portfolio”. El propósito del estudio de caso es analizar el mejoramiento de la 

destreza de escritura del idioma inglés de un estudiante de la Modalidad a Distancia de la 

Universidad Técnica Particular de Loja, el mismo que fue seleccionado al azar para 

aplicarle un pre-test, post-test y auto-evaluación a través de la herramienta llamada 

“artifacts”, la cual demostrará el progreso del estudiante en la mencionada destreza.  

 

Por otro lado, el Portafolio TEFL demuestra cómo algunos trabajos desarrollados en el 

programa de maestría se vinculan a  los estándares de TESOL/NCATE. Para lograr este 

propósito, se seleccionaron 5 trabajos que cumplen con los estándares mencionados 

incluyendo la justificación correspondiente.  

 

Como conclusión general se ha demostrado que  el uso de la herramienta de “artifacts” y 

la asistencia del profesor definitivamente ayuda a mejorar la destreza de escritura del 

estudiante en un corto periodo de tiempo. Adicionalmente, la mayoría de los trabajos 

realizados en el programa de maestría encajan con los estándares TESOL, los mismos 

que son de mucha utilidad para las personas involucradas en el proceso de enseña de un 

lenguaje extranjero. 

 

 

PALABRAS CLAVES: Portafolio, enseñanza, estándares TESOL, escritura, educación a 

distancia,  artifacts, pre-test, post-test, auto-evaluación. 
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INTRODUCTION 

English has become a language mostly spoken all over the world, being the language of 

communication, business, studies, science, and so forth. Many people decide to study this 

language in English institutes or face-to-face or distance programs at universities. The 

study of the four language skills requires a lot of practice and effort to succeed and master 

it.   

This thesis comprises two major chapters. In the first chapter, an EFL case study is 

described. This case study was applied to a university student, who was enrolled in the 

distance education. It was aimed at analyzing the student’s learning progress regarding 

the writing skill and documenting it in a portfolio. The second chapter describes how some 

assignments carried out during the master’s program met the NCATE / TESOL standards, 

which were developed for the recognition of TESOL programs in teacher education by 

providing a nationally recognized framework for teacher preparation and evaluation and 

ensure English language teaching-learning quality.   

On the other hand, this work was done in order to determine how portfolios can be applied 

in a learning setting and demonstrate that they can be used as a powerful strategy to 

assess students’ progress as in the instance of the case study. Additionally, through a 

selection and compilation of tasks that fit with the NCATE / TESOL standards,the 

outcomes of a successful learning are evidenced.    

Having the human and technology resource for developing the case study, was not a big 

deal, despite the lack of willingness to participate on it, i.e. some students who were asked 

to participate showed very reluctant because of the time they had to devote to carry out 

the corresponding tasks; they were very few of them who thought this project was going to 

be an advantage, because they realized they will have a personalized teaching and it 

meant a great support to pass the course.  

The importance of this thesis is represented through the results obtained after the 

development of the case study and the portfolio. On one hand, the student who 

participated in the case study reached a significant learning through the activities carried 

out during the process; to accomplish it, a pre-test, a post-test, and a self-evaluation, were 

applied. On the other hand, to make the assignments match with the standards, it was 

necessary to deeply analyze them and each one of the standards as well.  
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The research objectives which were to create a portfolio that documents student work, 

including instructional materials and samples of students’ work and assessments as well 

as to summarize knowledge and understanding gained through the master’s program and 

how that will be incorporated into future teaching experiences, were all accomplished.   

The only limitation found during this work, was the time devoted to develop the case study, 

since it lasted just one month and as a distant student, his time was very limited.   
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METHOD 

In order to develop the Case study, a student, who was enrolled in the first semester of the 

English major of the distance education, was selected. This student belonged to the 

University Center of Loja, Ecuador and was chosen to see his progress regarding the 

writing skill. To do this, a pre-test, a post-test, a self-evaluation was applied and the 

information was included in eight artifacts which constituted the evidence of his learning 

progress. 

To carry out the standard based position paper, a TEFL program portfolio that includes the 

assignments developed during the Master’s program, was prepared. The process followed 

was to read and analyze the NCATE / TESOL standards carefully and then match them 

with the assignments that are related to their corresponding standards and domains. The 

portfolio includes the name of the standard, the domain, the name of the subject and the 

rationale from which it was explained why each assignment was chosen to that effect. 

Bibliographic resources included books, the Internet and, journals, that were useful to write 

the literature review.  

The case study was done through Skype sessions, artifacts, and face-to-face sessions in 

order to apply the assessments and give feedback.  
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CHAPTER I: LITERATURE REVIEW 

 

  



7 
 

1.1 Learning at a distance. 

First, it is important to understand what distance education is, from which according to 

Yates and Bradley (2000) it is “an educational process in which for the majority of the time 

the learning occurs when the teacher and learner are removed in space and/or time from 

each other” (p. 9). 

 

Nowadays, learning at a distance has become a study system preferred by people who 

mostly work. Regarding this aspect, Ayers and Simonson (2010) state that the “the term 

distance education has been applied to a tremendous variety of programs serving 

numerous audiences via a wide variety of media. Some use print, some use 

telecommunications, and many use both. Finally, rapid changes in technology, challenges 

the traditional ways in which distance education is defined” (p. 45). 

 

Referring to learners’ attitude towards this system, Hanson and Maushak (1996) point out 

that distance learners have more favorable attitude than students from the traditional 

system, and it seems that in this education they learn as well as in the traditional one.   

 

Another important aspect within the educational distance environment is the learners’ 

characteristics, which according to Howard and McGrath (1995), these students have as a 

main characteristic that they are committed to learn; that is, they are highly motivated to 

learn and are considered as self-starters. The distant learner may be of any age and often 

live in rural areas. On the other hand, Cowan (as cited in Howard, 1995) reminds us that 

“distance learners have greater freedom than their conventional counterparts to choose 

what, when, where, and how to learn. For example, the distance learner can set the pace 

of his/her learning” (p. 5). 

 

1.2 Importance of learning English. 

 

As stated by Verghese (2007) English is the language mostly spoken worldwide being the 

bridge of communication among people from different countries. It is not a matter of 

learning it because it is compulsory but because the advantages of using it are enormous 

since it is not used just for political issues but for scientific and technological ones as well.  

 

Talbot’s (2009) study found the following:  



8 
 

The UK government currently estimates that more than a billion people 

speak English, and projections indicate that by 2020 two billion people 

worldwide will be learning or teaching English. So English is not just for the 

nation that gives the language its name. It does not belong to a single 

culture but acts as a bridge across borders and cultures. (p. 7) 

 

On the other hand, according to Dudeney and Hockly (2010), presently 470 million people 

around the world speak English and this number is increasing. In many countries the 

learning of English as a foreign language in primary schools is compulsory. Even parents 

are aware of the importance of learning it since it will help their children to get better jobs 

in the future.  

 

1.3 English language skills.  

 

English language has four skills: listening, speaking, reading, and writing.  Christison and 

Murray (2014) highlight that listening and reading are known as the receptive skills and 

speaking and writing as the productive skills.  Whereas listening and speaking are needed 

for oral communication, reading and writing are part of literacy development.  

 

1.4 Focusing on writing. 

 

Writing is one of the most important language skills since writers can express their 

feelings, opinions, emotions, and so forth. With reference to this aspect, Atlee (1995) 

mentions that “writing is the ultimate test of literacy, incorporating all other communication 

skills. In our technological age, writing is still the one true “hard copy” of a person’s ability 

to reason and express himself clearly” (p. 5). 

 

There are many reasons to write as stated by the author above mentioned, for instance, to 

inform, entertain, reflect, persuade; however, to achieve this, the writer has to have in mind 

and be clear what he wants to covey through his composition and the kind of audience in 

order to make decisions about, genre, use of language, and writing styles.  
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Additionally, it is worth mentioning some other aspects to be considered 

when writing something, those are stated by Jones (2006) and are listed in 

the following lines: 

 Accuracy, appropriateness, attentiveness to your audience, and 

avoidance of ambiguity. 

 Brevity (or conciseness), brightness or buoyancy. 

 Correctness of usage and grammar, clarity, consistency, and 

concreteness. (p. 1) 

 

 Likewise, this author suggests that the simplicity and coherence are key characteristics of 

a good writing in order to keep readers to be interested in what they are reading.  

 

1.5 Writing for beginners. 

 

Helmers (1994) explains that a beginner is considered as someone who lacks of words, 

who has absence of internalized conventions of grammar; hence, “the beginning writers 

are represented, not so much as lacking as a tabula rasa lacks, but as having notions 

about writing that need to be corrected” (p. 78). 

 

In contrast, a research carried out by I.S.P NATION (2009) shows that learners should 

have some experience and knowledge regarding writing. As a result, any writing will be 

successful and meaningful if they are prepared. For doing this, it becomes necessary to 

practice as many times as possible considering the different elements of the writing skill.  

 

Besides the experience that learners may have, there are other points that need to be 

taken into account, these are: having a feeling of success after having writing, use writing 

to improve the language knowledge, develop this skill through the use of computers for 

increasing the quality of the writing and the speed as well.  

 

1.6 Writing short paragraphs. 

 

According to Christopher (2011), the basis of a good writing is to have knowledge about 

how to write a clear and a well-organized paragraph. “When students realize that longer 
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pieces of writing are written one paragraph at a time, they will become capable and 

confident writers”(p. 3). 

 

But, what is a paragraph? The same author aforementioned explains that a paragraph is 

“a piece of writing that has a beginning, a middle, and an end” (p. 4). 

 

Likewise, Baruah (2006) mentions that a paragraph is composed of a series of ideas that 

are organized in a coherent way, sometimes there is not a limit regarding the length of a 

paragraph, some well-written paragraphs are comprised by a single sentence.  

 

Once being familiar about what a paragraph is, it is important to mention its parts from 

which Kelly (2011) points out that in order to start writing, the first step is to choose a topic 

or any subject that will be the main point in the writing, and then write a list of ideas related 

to the selected topic. In this respect, Wingersky, Boerner, and Holguin-Balogh  (2009) 

state that all sentences in a good paragraph are  connected to the main idea. “When any 

idea doesn’t relate specifically to the topic sentence, then that paragraph lacks unity or is 

not unified”(p. 47). 

 

Having in mind that a paragraph is a set of sentences that are organized in a coherent 

way, and that it helps the reader to understand the main points of any text, it is necessary 

to study its parts, which are: the topic sentence, supporting sentences or body sentences, 

and the concluding or closing sentence.  

 

Almost all paragraphs have a topic sentence, which is generally found in the first 

paragraph, those except the paragraphs that include a list of events, for example. Back to 

the point, the topic sentence shows or explains what will be the paragraph about, “should 

be the focus of what the rest of the paragraph is about” (Newton, 2006, p. 117).  

 

Referring to the supporting sentences, these are the ones that add details about the main 

idea. “The supporting sentences come after the topic sentence, making up the body of 

your essay; they give details to develop and support the main idea of the essay” (Gbireh, 

2012, p. 28). 
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Finally, a paragraph contains a concluding or closing sentence which according to (Stout, 

1998, p. 21), “sums up the main idea, it emphasizes the topic sentence by restating it in 

different words”  

 

Etherton (2004) adds four things to take into consideration before writing 

paragraphs: 

- Short paragraphs are better that long ones: There is no limit to the 

length of a paragraph but short ones are easier for a reader than long 

ones. If a paragraph is longer than 6-8 lines, the reader may become 

bored.  

- Sometimes there is a topic sentence at the start of a paragraph: This 

may tell us what the paragraph is about. However, in many cases there 

is not a topic sentence, especially when we describe different stages of 

an event.  

- There should be continuity between paragraphs. 

- When you use a dialogue, each new speaker starts a new paragraph. 

(p. 202)  

 

1.7 Punctuation. 

 

Punctuation is another significant aspect to be highly considered when writing since it 

makes the reader to understand the text clearly. With regards to this aspect, Angelillo 

(2002) says that punctuation is a system of small symbols that help readers to find sense 

to any writing being one of the several tools that allows readers to convey a message, 

“control the pace, volume, and rhythm of the words”(p. 8). 

 

Nonetheless, punctuation does not just involve the use of standard marks and signs that 

are used to split words into sentences, clauses and phrases, as Gbireh mentions (2012, p. 

31), but it implicates students’ reaction with its use; most of times, it is seen as a boring 

thing. To avoid these feelings, it is relevant to make students to be aware about the 

importance to use it correctly and properly, since this is a key aspect for them to develop 

as writers and be able to convey meaning to the reader.  Teachers must show their 

students how powerful punctuation is when writing (Leochko, 2000). 
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On the other hand, McCaskill (1990) points outs that besides the main function of a 

punctuation mark, which is “the basis for the rules governing its use and should be the 

basis for determining whether or not it is needed” (p. 48), there are other functions that the 

punctuation marks accomplish, too, such as: separate, group or enclose, connect, and 

impart meaning.  

 

1.8 Capitalization. 

 

Capitalization, indeed, has to do more with editorial style and inclination, rather than rules. 

There are certain rules that require nouns to be capitalized although some opinions 

diverge about what a proper noun is (McCaskill,1990). 

 

In the same way, when referring to capitalization, Amato (2008) emphasizes that it is an 

important mechanical skill for an effective writing. Despite proper capitalization of words is 

not involved in the meaning of a composition, it is relevant that students learn the rules 

since if any writing presents many errors, the writing will lack of quality.  

 

 Within the use of capital letters, the following precepts are mentioned below:  

- Titles 

- The word “I” 

- Days of the week and months of the year 

- Names of people and animals 

- Titles given to people when the titles appear before the person’s name 

- Names of companies or business and brand names  

- Names of streets, avenues, etc.  

- Names of towns, provinces, states, countries 

- Abbreviations 

- Names of holidays and events  

- Names of languages, nationalities, and religious groups 

 

1.9 Assessment in writing.  

 

Assessment is an important component in the process of writing, through which the writer 

becomes aware of their weaknesses or strengths. Referring to this aspect, Hughes (2003) 
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assumes that if we want to test students’ writing skill, the only way is to make them write. 

He also adds that “the writing of elementary students is not to be tested; whatever writing 

skills are required of them can be assessed informally” (p. 112).  

 

Besides, the aspects of organization, coherence, fluency, among others, six general 

categories may be considered as the basis for evaluating student writing, as mentioned by 

Brown (2001) below:  

 

- Content: Thesis statement, related ideas, development of ideas through personal 

experience, use of description, cause/effect, comparison/contrast, consistent focus. 

- Organization: Effectiveness on introduction, logical sequence of ideas, conclusion, 

appropriate length. 

- Discourse: Topic sentences, Paragraph unity, transitions, discourse markers, 

cohesion, rhetorical conventions, reference, fluency, economy, variation. 

- Syntax 

- Vocabulary 

- Mechanics: Spelling, punctuation, citation of references, neatness and appearance. 

 

Despite the above mentioned categories, it becomes crucial to encourage students to 

attempt to writing, monitor them in the process, and provide them useful strategies that will 

help them achieve their goals in writing.  

 

Finally, the aforementioned author points out that the best feedback the teacher can give 

to students’ work is his comments, which can be specific and summative. Here the key of 

a successful evaluation is having students know that those comments benefit them to 

improve their writing skills.   

 

1.10 TESOL/ NCATE standards.  

 

According to TESOL, Inc. (2013), the Teachers of English to Speakers of Other 

Languages (TESOL) and the National Council on the Accreditation of Teacher Education 

(NCATE) standards were developed for the recognition of TESOL programs in P-12 ESL 

teacher education, with the aim at providing a nationally recognized framework for teacher 
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preparation and evaluation, so that other countries adapt these standards to ensure 

English language teaching-learning quality.   

 

The standards are organized around five domains: language, culture, instruction, 

assessment, and professionalism. Each of the domains is divided into standards. There 

are a total of 11 standards. The standards show the evidence of the candidate 

performance based on what they know and what they are able to do in the English 

learning.  

 

1.10.1  Domain 1. Language. 

 

Candidates know, understand, and use the major theories and research related to the 

structure and acquisition of language to help English language learners’ (ELLs’) develop 

language and literacy and achieve in the content areas. 

 

Issues of language structure and language acquisition development are interrelated. The 

divisions of the standards into 1.a. language as a system, and 1.b. language acquisition 

and development do not prescribe an order. 

 

1.10.1.1  Standard 1.a. Language as a System. 

 

Candidates demonstrate understanding of language as a system, including phonology, 

morphology, syntax, pragmatics and semantics, and support ELLs as they acquire English 

language and literacy in order to achieve in the content areas.  

Supporting Explanation. Candidates need a conscious knowledge of language as a 

system to be effective language teachers. Components of the language system include 

phonology, morphology, syntax, semantics, pragmatics, discourse varieties, aspects of 

social and academic language, rhetorical registers, and writing conventions. Teachers use 

knowledge of these interrelated aspects of language as they support ELLs’ acquisition of 

English.  

 

Candidates understand the ways in which languages are similar and different. They 

identify linguistic structures that distinguish written and spoken language forms as well as 
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those representing social and academic uses of language. Candidates understand that 

one’s first language (L1) may affect learning English. 

 

Programs and states identify languages commonly spoken by students in their 

communities. Candidates relate their knowledge of English to these languages, as well as 

others they may encounter. Candidates build on similarities between English and students’ 

L1s and anticipate difficulties that learners may have with English. They identify errors that 

are meaningful and systematic and distinguish between those that may benefit from 

corrective feedback and those that will not. They understand the role and significance of 

errors as a gauge of language learning and plan appropriate classroom activities to assist 

ELLs through this process.  

 

Candidates apply knowledge of language variation, including dialects and discourse 

varieties, to their instructional practice.  

 

Candidates serve as good models of spoken and written English. 

 

1.10.1.2 Standard 1.b. Language Acquisition and Development. 

  

Candidates understand and apply theories and research in language acquisition and 

development to support their ELLs’ English language and literacy learning and content‐

area achievement.  

 

1.10.2  Domain 2. Culture. 

 

Candidates know, understand, and use major concepts, principles, theories, and research 

related to the nature and role of culture and cultural groups to construct supportive 

learning environments for ELLs.  

 

1.10.2.1 Standard 2. Culture as It Affects Student Learning.  

 

Candidates know, understand, and use major theories and research related to the nature 

and role of culture in their instruction. They demonstrate understanding of how cultural 

groups and individual cultural identities affect language learning and school achievement.  
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1.10.3  Domain 3. Planning, Implementing, and Managing Instruction.  

 

Candidates know, understand, and use evidence‐based practices and strategies related to 

planning, implementing, and managing standards‐based ESL and content instruction. 

Candidates are knowledgeable about program models and skilled in teaching strategies 

for developing and integrating language skills. They integrate technology as well as 

choose and adapt classroom resources appropriate for their ELLs.  

 

1.10.3.1 Standard 3.a. Planning for Standards‐Based ESL and Content 

Instruction.  

 

Candidates know, understand, and apply concepts, research, and best practices to plan 

classroom instruction in a supportive learning environment for ELLs. They plan for 

multilevel classrooms with learners from diverse backgrounds using standards‐based ESL 

and content curriculum.  

 

1.10.3.2 Standard 3.b. Implementing and Managing Standards‐Based ESL and 

Content Instruction.  

 

Candidates know, manage, and implement a variety of standards‐based teaching 

strategies and techniques for developing and integrating English listening, speaking, 

reading, and writing. Candidates support ELLs’ access to the core curriculum by teaching 

language through academic content.  

 

1.10.3.3 Standard 3.c. Using Resources and Technology Effectively in ESL and 

Content Instruction.  

 

Candidates are familiar with a wide range of standards‐based materials, resources, and 

technologies, and choose, adapt, and use them in effective ESL and content teaching.  

 

1.10.4  Domain 4. Assessment.  
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Candidates demonstrate understanding of issues and concepts of assessment and use 

standards‐based procedures with ELLs.  

 

1.10.4.1 Standard 4.a. Issues of Assessment for English Language Learners.  

 

Candidates demonstrate understanding of various assessment issues as they affect ELLs, 

such as accountability, bias, special education testing, language proficiency, and 

accommodations in formal testing situations.  

 

1.10.4.2 Standard 4.b. Language Proficiency Assessment.  

 

Candidates know and can use a variety of standards‐based language proficiency 

instruments to show language growth and to inform their instruction. They demonstrate 

understanding of their uses for identification, placement, and reclassification of ELLs.  

 

1.10.4.3 Standard 4.c. Classroom‐Based Assessment for ESL.  

 

Candidates know and can use a variety of performance‐based assessment tools and 

techniques to inform instruction for in the classroom.  

 

1.10.5. Domain 5. Professionalism. 

 

Candidates keep current with new instructional techniques, research results, advances in 

the ESL field, and education policy issues and demonstrate knowledge of the history of 

ESL teaching. They use such information to reflect on and improve their instruction and 

assessment practices. Candidates work collaboratively with school staff and the 

community to improve the learning environment, provide support, and advocate for ELLs 

and their families.  

 

1.10.5.1 Standard 5.a. ESL Research and History.  

Candidates demonstrate knowledge of history, research, educational public policy, and 

current practice in the field of ESL teaching and apply this knowledge to inform teaching 

and learning.  
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1.10.5.2 Standard 5.b. Professional Development, Partnerships, and Advocacy.  

 

Candidates take advantage of professional growth opportunities and demonstrate the 

ability to build partnerships with colleagues and students’ families, serve as community 

resources, and advocate for ELLs.  
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CHAPTER II: EFL STUDENT CASE 
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2.1. Description of Student and Setting 

 

In order to develop the present portfolio, I asked the collaboration of a student from the 

Distance Education at Universidad Técnica Particular the Loja, who was in the first 

semester of the English Major. This person was 25 years old and he studied Business 

Administration as his first career. He considers English very important, being that the 

reason to start studying it at the university. 

 

He studied English in a public high-school for six years, since the time devoted to teaching 

English was just four hours a week, he only learnt basic things about the language mostly 

grammar and vocabulary according to the contents of the book he studied. Since then he 

has not had the opportunity to study English in a deep way.  Therefore, due to his very 

little knowledge of English, he could be placed in a Beginning I level. His home language 

was Spanish, although he was in contact with native speakers because of his job, he has 

practiced only basic things such as greetings and introductions.  

 

It is important pointing out that studying at distance requires much effort and self-discipline 

since it is not the same as attending regular classes every day and interact with the 

teacher and the rest of classmates. In this modality, students have other supporting tools 

such as a virtual platform, electronic mail, and telephone calls to be in contact with the 

teacher. As they are distance students, during the semester, they are required to develop 

two distance assignments and take two tests.  

 

To carry out this portfolio, I asked one of my students to work together to achieve this goal. 

He was willing to help me and we started to work together sometimes through Skype 

sessions and e-mail. Besides, as a supporting material, he has the didactic guide, which 

contains learning strategies, guidelines, proposed exercises and a clear explanation about 

the contents of the textbook they study, and the resource book addressed to this subject.  

  

2.2. Pre-test 

 

2.2.1 Pre-test analysis  
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The evaluated skill was writing. In the first semester of the English major, students have to 

take the subject Reading and Writing I, but I focused just on the writing skill. As this is the 

first term, in this subject students are required to write short paragraphs about real life 

topics. The students included  in their writing some sentences taking into consideration 

capitalization, parts of the sentence, paragraph, and punctuation. Later, they will have to 

recognize the topic sentence, supporting sentences and concluding sentences. 

 

In the pre-test, I have included two activities. In the first activity, the student had to read a 

paragraph and find the errors. These errors are related to grammar, punctuation, and 

capitalization. It is shown that he has found just 3 out of six mistakes. He has noticed that 

a sentence starts with a capital letter and he has found that the last sentence is a question, 

so that he put a question mark at the end of the question. On the other hand, it is 

noticeable that this student does not have a good command of grammar. For example, in 

sentence number 4, Likes playing soccer and going dancing, there is not a subject, so that 

the student should have added He/She. Another error in sentence number 5, Bernard’s 

best friend Alexander, is the lack of the To Be verb (is), maybe he confused the 

contraction ‘s with the verb. The last mistake was that the student did not notice that at the 

end of the sentence 2, there is not a period. It is an indicator that the student does not 

have a good command of punctuation.  

 

In the second activity, the student was asked to write a paragraph by describing one of his 

good friends. Despite, he was asked to write five or more sentences within a paragraph, 

he limited himself to write just five sentences. He has some mistakes regarding grammar, 

especially in the use of the verb in a sentence, he omitted the verb in the first sentence, 

wrote has instead of is 33 years old and did not include the subject in two of the 

sentences. As it was not a difficult topic to write about, it seems that what he wrote was 

clear enough, so that his message was conveyed.  However, he was not creative and his 

vocabulary, which was very limited although the topic was appropriate for including many 

things.  
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2.3. Samples of student work. 

 

2.3.1 Artifact #1. 

 

According to the results of the pre-test, it can be noticed that the student does not have a 

good command of writing. Therefore, it was necessary to start working on the “Parts of a 

sentence”; thus, as a first step, the student was asked to read the information provided in 

his textbook about what a sentence is and its parts, the paragraph, punctuation rules, and 

spelling as well. Additionally, it was important to review grammar structures from which, he 

was suggested to check some links about basic grammar of the English language.  

 

After reading and providing an explanation about the parts of the sentence, the student 

was asked to read a list of sentences. Some of them had a correct sentence structure and 

others not. The aim of this artifact was to make the student realize if those statements 

were correctly written.  

 

Most of the students’ answers were correct. However, in the first one ”My friend´s name is 

Jane”, the student did not pay attention to punctuation. There was not a period at the end 

of the sentence, so the student checked the space as Sentence.  

  

Another mistake that the student did not notice, is in sentence number seven “My brother 

my best friend.” in which, the To Be verb was omitted.  He checked in Sentence column 

despite being incorrect.  
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2.3.2 Artifact 2 

 

In artifact 2, the student had to write two paragraphs by ordering the sentences in a correct 

way. He had to read the sentences and order them so that the paragraph has a logical 

sequence for the reader to understand it.  

 

For having success in this activity, the student had to understand the meaning of each 

sentence to give sense to the whole paragraph. It was necessary to rewrite both 

paragraphs. The student was allowed to look for synonyms of unknown words.  

 

As it can be seen, the student did not have many mistakes in this activity. In paragraph 1, 

the only error he had is in the last sentence where he wrote Juno said the sword was very 

rare and worth $35,000.  He got confused with the sentence Pritchard was very surprised 

to hear this. 

 

On the other hand, in the second paragraph, he did not make too many mistakes when 

deciding about the order of the sentences in this paragraph. Both were written in a format 

paragraph, the only mistake is that he did not indent any of them. 
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2.3.3 Artifact 3. 

 

Artifact 3 was designed for the student to identify the main idea of a paragraph (in this 

case the writer’s opinion), supporting sentences, and concluding sentences. Before asking 

the student to develop this task, a deep explanation about the topic, supporting, and 

concluding sentences was given. Additionally, he had to practice these aspects by doing 

some exercises. For a beginner, it is kind of difficult to write the topic sentence when 

writing a paragraph. For that reason, it was necessary first to make him to identify it and 

then practice how to write it. 

 

When answered the question “What is the writer´s opinion?”  he did it well. It is clearly 

shown that he read the whole paragraph and summarized the main topic. In the second 

question What support does the writer give for his/her opinion? he stated two reasons, it is 

evident that he understood the extract clearly. Although he had some grammar errors, the 

message is meaningful.  
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2.3.4 Artifact 4. 

 

Continuing analyzing the student´s progress in writing, the student was asked to complete 

a letter. It is important to help students not to feel frustrated; thus, a good strategy is to 

provide them activities where there is something written, so that they do not see it as a 

difficult task.  

 

In this artifact, the student had to write a letter to a friend who lives in another town and he 

had to provide information about teenagers in his town. The student was  already 

familiarized with the letter format, since there is a chapter in the textbook where it is 

reflected through some letter samples. As it can be seen, the student has improved his 

writing, although he continued making grammar mistakes and spelling errors, too. 

Sometimes, students think they do know how to spell words and they do not check the 

words in a dictionary to make sure about the correct spelling.  Something that was difficult 

to infer is in the part where he wrote I hope that they live comfortable on next time. 

Semantically, it does not have any meaning and has inconsistences regarding coherence.   
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2.3.5 Artifact 5. 

 

This artifact was written in order to see the student’s improvement after studying and 

checking some aspects of writing. So far, and as it is evidenced in the artifact below, the 

student had already learnt to identify the parts of a sentence (i.e. topic sentence, 

supporting sentences, and concluding sentences), how to write a paragraph, and other 

aspects to consider when writing a paragraph. Therefore, the student was ready to write 

paragraphs about different topics by himself. In this artifact the student was given a topic 

about a time when his life changed in a good or a bad way. In order to check his grammar, 

he was asked to use simple past verbs and time order expressions. Most of his writing was 

good, he conveyed his message in a good way, but still had some errors regarding 

punctuation, and the use of verbs. For example, he wrote leaved as the past of leave, I 

was working instead of I worked. But generally talking, he has improved a lot.  
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2.3.6 Artifact 6. 

 

Artifact 6 was designed to continue with student’s improvement regarding writing rules. 

Distance students demand themselves to practice a lot to perfect their English. That is why 

they consider really necessary to write as much as they can. They like the tasks to be 

checked and corrected. This time, the student had to write about an interesting topic titled 

¨Parents with little money should have only one child”. When the topic is about real 

situations, students are encouraged to write, but when it is not appealing, students are 

reluctant to write. In this topic, the student wrote a well-structured paragraph despite the 

few grammar mistakes presented. It seems that he tried to translate some expressions, he 

did not know in the target language.  
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2.3.7 Artifact 7. 

 

The Artifact 7 was prepared to make the student practice more about the topic sentence 

and supporting sentence.  It is an objective quiz, which includes four questions, and the 

reading passage, which is according to the student’s level. For the student to succeed on 

this quiz, and before developing it, it was necessary to provide feedback through exercises 

got from the textbook and from the Internet. When checking the quiz, it was noticeable that 

he really learnt to identify and write the topic sentence and supporting details in a 

paragraph, from which it was very pleasant because that was the main goal of this course. 

The only mistake he made was in the last question, perhaps he got confused about the 

answer.  
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2.3.8 Artifact 8. 

 

The last artifact intends to demonstrate student ability to write according to his level. The 

student was asked to write a paragraph about something he owns and would never want 

to lose. The student definitely showed a great improvement in this paragraph. He included 

the topic sentence, its corresponding supporting details and the concluding sentence, 

which was expected from him. It is clearly seen that he enhanced his knowledge regarding 

vocabulary and grammar, since there are not big mistakes that could affect meaning. This 

artifact clearly reflects the student learnt in a meaningful way. 
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2.4. Student self-evaluation. 

 

It is very important that the student evaluates himself in order to notice his weaknesses 

and strengths that he may have regarding his knowledge. Self-evaluation helps students to 

check the contents again and improve. It can be seen he has grasped relevant aspects 

regarding punctuation and writing sentences, he did a good job comparing to the pre-test. 

It seems that he put into practice what he has learnt. Referring to writing about two topics, 

they demonstrate that he has improved in a substantial way. He did not make the same 

mistakes as the ones he had at the beginning and had included all the studied aspects 

concerning writing.  
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2.5. Post-test.  

 

Post-test Analysis    

The post-test analysis was taken a month later, on May 2nd. This test was different from 

the pre-test regarding the topic required for writing and it was designed to evaluate 

student’s progress. If we observe and compare the pre-test and this post-test, we can 

notice that it is quite different. In the first test, there were meaningful mistakes. The student 

had many mistakes regarding grammar, punctuation, and his writing was very poor. There 

was a lack of creativity, the vocabulary was very limited, and the student did not have a 

clear idea about writing rules. I could say that he has improved a lot during this time. The 

artifacts development made me notice that he needed extra explanation about concepts, 

structures, rules and a lot of practice.  Although, his paragraphs do not have a title or 

indentation, the meaning is clear, he learnt the punctuation rules, spelling rules (which at 

the beginning were difficult for him) and the most outstanding aspect, his way of writing 

improved since the content follows the guidelines of a good paragraph.  

 

As a result, this student is ready to continue with advanced topics regarding writing rules 

because he has the basis of a good writing, which is very necessary for a student who has 

started studying English and for not having problems in the future. As an English distance 

teacher I can say that if a student does not have basic knowledge about writing, grammar, 

vocabulary, it becomes difficult for him to succeed. That is why, it is really important to help 

students to develop good basis from the beginning.  
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CHAPTER III: STUDENT PROGRAM PORTFOLIO 
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The present analysis will be carried out considering the TESOL/NCATE standards. Five 

assignments with their corresponding rationale have been selected according to each 

standard. It is important pointing out that most of the assignments developed in the 

Master’s program fit with the TESOL standards, which are considered very useful for 

people involved in the teaching of a foreign language.    

 

3.1 Standard 2.  Culture as it affects student learning.  

 

Candidates know, understand, and use major theories and research related to the nature 

and role of culture in their instruction. They demonstrate understanding of how cultural 

groups and individual cultural identities affect language learning and school achievement.  

 

Artifact for Standard 2: Culture as It Affects Student Learning 

Name of the artifact: Instructional Sequence  

Date: October 2011 

Course: TEFL-English for Adults and Adolescents  
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Rationale: 

 

This standard states that teachers use information about their students’ background to 

choose appropriate and effective teaching techniques, so that they use their knowledge of 

cultural diversity to foster critical thinking and improve students’ achievement. It is for that 

reason that this artifact has been selected since it is an instructional sequence that 

includes a topic related to culture (i.e. Ethnic groups of Ecuador) and is addressed to 

teenagers. It has been prepared taking into consideration previous students’ knowledge 

about culture. Besides getting students improve their language skills, the teacher aims to 

cover in the class aspects related to culture and the teaching techniques include activities 

in which students, in a communicative setting, have to read information, share their 

knowledge about culture, customs, and traditions of the different ethnic groups in Ecuador.  

From my experience with children, adolescents and adults I would say that including this 

important aspect in the class is an advantage for both teachers and students. On one 

hand, students do not leave their culture knowledge apart and do not concentrate just in 

the culture of the target language; on the other hand, the teacher exploits his class 

providing an enjoyable environment.    

 

3.2 Standard 3.b. Implementing and managing Standards Based ESL and content 

instruction.  

 

Candidates know, manage, and implement a variety of standards‐

based teaching strategies and techniques for developing and integrating English listening, 

speaking, reading, and writing. Candidates support Ells’ access to the core curriculum by 

teaching language through academic content.   

 

Artifact for Standard 3.b: Implementing and managing Standards‐Based ESL and content 

instruction 

Name of the artifact: Project planning  

Date: October 2011 

Course: TEFL-English for Adults and Adolescents  
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Rationale 

 

This assignment was included because it has been designed to develop and integrate the 

four language skills through a project planning directed to university students. In this 

project planning, students had to select a theme from their interest and develop it in a real 

setting by interviewing native English speakers who live in Vilcabamba and get information 

about the reasons why they decided to live in there, in this way they were able to practice 

their listening and speaking skills. Reading and writing skills were thought to be practiced 

when writing a report about what they had gathered in the interview. That project helped 

the teacher to enhance students’ communication and promote cooperative learning. 

 

What I have learnt from this assignment is to think on projects to make students from any 

level to work on since it involves everyone, from the top to the weak student in the 

process, so that they will be willing to learn and  will be enough motivated to learn the 

language in an effective and meaningful context. In fact, I have started working on projects 

with my students, and I have seen that they really enjoy it and learn in a substantial way, 

although at the beginning they are afraid of doing it.  

 

3.3.Standard 3.c. Using resources and technology effectively in ESL and content 

instruction.  

 

Candidates are familiar with a wide range of standards‐based materials, resources and 

technologies, and choose, adapt, and use them in effective ESL and content teaching.   

 

Artifact for Standard 3.c: Using resources and technology effectively in ESL and content 

instruction. 

Name of the artifact: Elluminate sessions 

Date: May 2012 

Course: TEFL 698: International Applied Professional Experience 
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Rationale: 

 

This standard states that teachers should select challenging, interesting, and motivating 

material to support student learning taking into consideration age, needs, interests, etc. 

For that reason, I consider that the Elluminate platform is a very useful technological tool, 

since it was the main communication tool during the whole Master’s Program in almost all 

of the subjects.  I think it has been helpful first to foster communication; second, to 

facilitate interaction between teacher-students, students-students and shorten distances; 

third, to provide students information about the course, give feedback, explanations, 

among other uses. In the Elluminate session, we were able to participate, give our point of 

view about the topic covered in the class, provide presentations about our assignments, 

and chat with teachers and classmates.  

 

From my experience, I could say that this kind of tools really helps in the teaching and 

learning process, students are always encouraged in using technologies. Where I work, 

there is a virtual platform called EVA (Virtual Learning Environment) and it is addressed to 

students who study in the distance and face-to-face programs. By using this platform, 

teachers can check students’ assignments, post forums, send information about their 

subjects, and receive messages. Unfortunately, in this platform there is no way to interact 

with students as in the Elluminate platform, but in my case I ask them to use Skype, 

especially with my  listening and speaking students, where they can practice their listening 

and speaking skills by talking about topics from the textbook, it really works and we have a 

lot of fun.  

 

3.4 Standard 4.b. Language proficiency assessment.   

 

Candidates know and can use a variety of standards‐based language proficiency 

instruments to show language growth in to inform their instruction. They demonstrate 

understanding of their uses for identification, placement, and reclassification of ELLs/ 

 

Artifact for Standard 4.b. Language proficiency assessment   

Name of the artifact: Test Administration: An Applied Project 

Date: October, 2011 

Course: TEFL 547: Testing and Evaluation in TEFL 
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Rationale: 

 

This assignment has been included because it is about a test to be applied to university 

students. The aim of this test was to evaluate vocabulary and identify students’ knowledge 

and understanding. As it was a summative assessment, all the vocabulary covered in a 

unit was assessed by using multiple choice questions with context and gap filling 

questions. In this assignment, it is explained how this test will be administered before and 

during the test. Likewise, the results obtained were explained and interpreted. 

 

From this course experience, I could say that it is really necessary to consider those 

standards-based language proficiency instruments; so that, what students really know can 

be measured and this helps teachers look for suitable ways to reach objectives and have 

success in the teaching-learning process.   

  

3.5 Standard 5.a. ESL Research and History.  

 

Candidates demonstrate knowledge of history, research, educational public policy, and 

current practice in the field of ESL teaching and apply this knowledge to inform teaching 

and learning.  

 

Artifact for Standard 5.a. ESL Research and History 

Name of the artifact: Needs and Situation Analysis  

Date: June, 2011 

Course: TEFL 515: Curriculum and Materials Development   
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Rationale: 

 

This artifact has been selected since it reflects a deep study of needs and situation 

analysis of a program (i.e. Hotel and Tourism Administration). As this standard suggests 

teachers to demonstrate knowledge of research, educational policy, and current practice of 

ESL teaching, I have considered that this assignment fits these requirements. Before 

analyzing students’ needs, teachers need to have knowledge and carry out a deep study 

of previous curriculums, students’ needs, and teachers’ expectations, among other things 

in order to establish methodologies and strategies to succeed in the teaching and learning 

process.  

 

From this course, I have learnt that teachers should constantly search to adapt effective 

methods and strategies and to be at the cutting edge in education. If teachers are involved 

in different projects and look for ways to improve education, so that there will be a learning 

environment improvement.   
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CONCLUSIONS 

 

 Writing is a skill that requires much practice and guidance. The student involved in 

the case study improved his writing skills after a process of rules explanation, 

practice, and assessment evidenced through the use of a pre-test, student self-

evaluation and a post-test.  

 

 The use of the artifacts is beneficial in the distance education teaching-learning 

process whenever we make use of current technology tools.  

 

 Evaluating students progressively is fundamental in the teaching-learning process 

in order to be aware of their needs as distance learners. 

 

 The compilation of assignments that may fit TESOL standards was helpful to have 

deep knowledge about what each of these standards requires from students at 

the end of the teaching-learning process.     

 

 The TESOL standards are very useful for professionals involved in teaching of a 

foreign language, if they consider these standards, which include social and 

academic aspects of the language, their students will succeed in the learning 

process. 
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RECOMMENDATIONS 

 

 English teachers should have more contact with students to make them feel 

confident when learning and to provide feedback and extra explanation about the 

contents they have studied, especially at distance education. 

 

 Students should use all the learning tools provided by the teacher to fill some gaps 

they may have when studying. 

 

 Teachers should provide as many activities with exercises as possible, since 

writing requires much practice. 

 

 Students should not be conformist and study just the things they have in their 

textbooks, but they should demand from their teachers to provide them more 

material to deep on their knowledge. 
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ANNEXES 

 

Sample of pre-test 
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Sample of student self-evaluation 
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Sample of post-test 

 

 

 


