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ABSTRACT

This study investigated the teachers’ and students’ perceptions of teaching English in
small classes in Ecuador. To reach the aim of this research, a survey questionnaire was
developed based on four research questions in order to obtain answers about whether small
classes benefit the teaching and learning process of English from a variety of angles.

The sample consisted of 75 students (ages 8 to 18) and 3 teachers in charge of five
English classes, who attend a private co-educational school located in Quito-Ecuador. In order
to collect data, a quantitative approach was used through 21 and 22 closed-ended questions
for teachers and students respectively in a form of multiple choices. The questionnaire was
administered to teachers and students. The results were examined according to the presence of
frequency and its relation to each proposed question.

This research concludes that, overall, small class size provides numerous benefits for
the teaching of EFL in Ecuador despite the particular characteristics of students and the
teaching style used by the teacher. But still, the authorities have to aim for well-trained

educators, with access to current pedagogical strategies and technological resources.

KEYWORDS: Teachers, students, perceptions, small classes, size, quantitative, strategies,

well-trained, EFL.



RESUMEN

Este estudio investigd las percepciones de profesores y estudiantes respecto a la
ensefanza del inglés en clases con pocos estudiantes en el Ecuador, para lo cual se realiz6 una
encuesta basada en cuatro preguntas propuestas para la investigacion y asi determinar si las
clases con pocos estudiantes benefician el proceso de ensefianza y aprendizaje.

La muestra consistiéo en 75 estudiantes (de 8 a 18 afios) y 3 profesores de Inglés
pertenecientes a una institucion educativa mixta en Quito. La recoleccion de la informacion
tuvo un enfoque cuantitativo, utilizando cuestionarios compuestos de 21 y 22 preguntas de
seleccion multiple para profesores y estudiantes respectivamente. Los resultados fueron
analizados conforme a la presencia de frecuencia y su relacion con cada una de las preguntas
de investigacion.

Los resultados muestran que, las clases con pocos estudiantes ofrecen numerosos
beneficios para la ensefianza del inglés en el Ecuador independientemente de las
caracteristicas particulares de los estudiantes y estilo de ensefianza del profesor. Aun asi, las
autoridades tienen que enfocarse en capacitar a los educadores con acceso a las estrategias

pedagobgicas y recursos tecnologicos actuales.

PALABRAS CLAVES: Profesores, estudiantes, percepciones, clases con pocos estudiantes,

cuantitativo, estrategias, capacitar apropiadamente, Inglés como lengua extranjera.



INTRODUCTION
In the context of a global economy where knowledge of the English language is
increasingly indispensable, the Ecuadorian government has taken steps to improve the
teaching of English in Ecuador. This strategy begins with analyzing teachers of EFL (English
as a Foreign Language) themselves and assessing their competence as English speakers and
teachers inside the classroom. From this proposal, the Ecuadorian government plans to create
a teacher-training program for teachers of EFL, to prepare them to teach at the highest level

possible.

On the surface, teacher training appears to be an excellent concept, and one that will
provide many benefits to teachers and students alike. However, there are other important
issues to be considered. First, among these issues is class size. As it is well known, large
classes are common throughout Ecuador at all age levels and may present a number of
problems for both teachers and students. How might these large classes affect the teaching
and learning of English? Harmer (2007, p. 125) states “large classes present challenges that
smaller classes do not." This statement signifies that working with small groups benefits the
teaching-learning process.

This study was focused on investigating the teachers’ and students’ perceptions in
teaching English in small class size in Ecuador from a variety of angles, along with a
substantial review of available literature. The results of this research are presented in tables,
then analyzed in relation to the research questions under consideration such as: 1) What are
the benefits of teaching English in small classes? 2) What teaching strategies and resources
benefit the teaching of English in small classes? 3) How do students feel about learning
English in small classes? 4) Are there any limitations when teaching English in small classes?

In the field of EFL and its relation to class size, there are several studies available that

provide with relevant information associated to the effects of small class size on teachers’



and on students’ performance as well. According to Bassett, Blatchford, and Goldstein
(2003), their study aimed to establish the relationship between class size and the effect on
pupils’ academic achievement. They observed that small classes are more manageable and
controllable in groups or as a whole class, which clearly is linked to class size differences and
its effects on teacher and students. However, much of the influence that teachers can make on
students’ achievement will mainly depend on how teachers adapt their teaching to different
class sizes.

A different study carried out by Heejong (2008) showed that small classes have
significant impact on students’ communicative skills in the early stage of the CSR (class size
reduction) program. For instance, the listening and reading skills were highly increased at the
end of the CSR program. The author claimed that his study was limited by the number of
participants per class (5 to 6 students), which is clearly much smaller than regular educational
institutions can afford.

Fidler (2001) declares that his study was focused on CSR, which analyzes the effect
on students’ performance in early stages. The variable was the time students had participated
in CSR. The result of his study favors the theory that extensive exposure to CSR increases the
reading and writing outcomes. These results were particularly obvious for English learners.
But, third grade pupils that had more CSR exposure demonstrated improvements in math, but
this was not valid for English learners.

This study aims to contribute to the current knowledge available to educators,
policymakers, researchers and Ecuadorian officials who are in charge of decisions related to
EFL instruction. The results from this independent research and analysis might help to shed
some light on teaching EFL and the effects of class size on student achievement and other
outcomes. This research could be considered as a starting point for future investigations

within Ecuador, and even go further to explore the impact of class size on different academic



areas of the English language field, as this study was conducted to identify the benefits (in
general) of teaching and learning English in small classes.

While there is value to the research done, the information gathered for this study is
limited by the participants and sample number, including: a) The sample has only 75
students, and 3 different teachers in charge of the five English classes. A much larger sample
group would be necessary to draw more general conclusions about the state of EFL in
Ecuador. b) Not much interaction was found between teachers and students. For this reason it
was hard to judge this basic level of teaching/learning. ¢) The teachers did not speak in the
target language (English). Rather, they conducted the classes in Spanish. Therefore it was
difficult to evaluate the teachers’ English speaking ability. d) The teachers and students tried
to behave naturally, but it was obvious that they all tried to improve their performance (to
“show off”) just to impress the observer, which made it challenging to perceive what really

goes on in a typical class.



METHOD
Setting and Participants

For the purpose of this study, five English classes from a private co-educational school
located in Quito-Ecuador were chosen; 3rd grade, ages 8-9; 6th grade, ages 11-12; 7th grade,
ages 12-13; 10th grade, ages 15-16; and 11th grade, ages 17-18. The socio-economic status of
students was marked as low to middle according to the principal’s perception. A total of 75
students and 3 teachers were asked to fill out the questionnaires. One teacher was in charge of
the 3rd and 6th grades, the other one of the 7th grade and last one of the 11th grade. The
teachers each claimed to have experience in teaching English for more than 10 years. This
school was appropriate for the study as it had a mean of 15 students per classroom, in which
English as a second language was considered important to teachers, parents and students.
Procedures

In order to compile the best literature available to support the theme of this study, it
was crucial to find reports of previous investigations that sought to answer the proposed
research questions, those that were similar or at least related to the topic. The searching was
done, in part through an online bibliographic database and relevant books.

Once the reports were located from prior researches, the literature review had to
include studies that used similar methods. In addition to searching relevant information, the
settings and participants had to be considered for the purpose of collecting consistent
literature. At first, reading titles and abstracts, as a preliminary process was useful to decide,
which articles or study report will be included in this paper and at the same time get
familiarized with the topic.

For the purpose of collecting data, a quantitative approach was used. Specifically,
research was gathered through the use of questionnaires, which were filled out by teachers

and students respectively. The questionnaires consisted of 21 closed-ended questions for



teachers and 22 closed-ended questions for students in a form of multiple choices as: totally
agree, agree, partially agree, and disagree. The participants were asked to mark the choice
they believed to be appropriate to their perceptions about the effect of teaching and learning
English in small classes. Also, a qualitative approach was utilized, through an observational
sheet, which consisted of 22 closed-ended questions; responses were gathered in natural
settings through non-participant observation by the observer. These questions were structured
to be marked to be marked as “yes” or “no”. Additionally to the close-ended questions, the
observational sheet had a note-taking section in case supplementary information was
considered relevant to the study.

The collected data was transferred to a computer-based calculation sheet for analysis.
The spreadsheet has four columns to help in evaluating responses from teachers and students.
Each mark was counted as one number and assessed, to obtain a numeric score to each choice
for each question. These are later presented in tables for easy analysis and interpretation. The
methods used for this research were quantitative and qualitative.

The results were examined according to the presence of frequency and its relation to
each proposed question. Also, it was important to take into account the age of participants, as
the students of the 3rd grade had to be assisted by the teacher or an adult to respond to the
questionnaire. On the other hand, some of the questionnaires had to be eliminated, as 7
students did not supply the information or just wanted to skip them (this was due to the fact
that these students were discouraged by the possibility that they would not be able to

understand some questions).



DISCUSSION
Literature Review
There are many different topics that will be considered in this review of literature
which might be relevant to teachers and students by offering important information about
teaching and learning English in small classes despite the different characteristics of each
class or among individuals. Certainly, by giving detailed instructions, students can develop all
the class activities with less difficulty. Expressing feedback guarantees students
comprehension of the topic being developed in the class. Timing controls the activities to be
realized in and out of the classroom. Also class interaction plays an important role as to share
concepts, ideas and interpretations among participants while teaching/learning English. On
the other hand, several studies have been conducted to determine the impact of class size and
its environment on students’ achievement which could lead to encounter the effectiveness of
teaching and learning English. Of course, this can be accomplished successfully using well-
designed strategies and methods. Indeed, the findings indicate favorable qualitative and/or
quantitative results when teaching English in small classes.
Managing Learning
Gower, Philip, and Walters (2005, p. 8) state, “While personality is impossible to
prescribe, for a class to learn effectively you must be able to inspire confidence in your
students”. So, it is important for the teachers to determine the appropriate time, to be strict,
directive, discrete, and leave the students to work on their own. In other words, teachers must
have the skill to switch their role as teacher according to the circumstances presented in the
classroom without being dominant and extremist (Gower et al., 2005). In addition, teaching
procedures, classroom rules and standards are very important for learning management,
unfortunately, they are often ignored. Without direct instructions, young learners cannot

understand what is meant just by looking at the teacher’s face. Most of the times, students



want to perform well in school, and also meet the behavior standards. To do that, they must
understand more than what the standards are; they must be taught how to meet them. They
have to be exposed to an exemplary model of behavior to be followed and also receive
feedback on their performance.

One important part of class management is to give understandable instructions. For
instance, when the class activity is designed to be accomplished by stages, and clear
directions are required, it is best to provide simplified directions in parts and monitor
comprehension once at the time, as oppose all directions at once. At times, as an alternative of
providing all the instructions to the entire class when it is not necessary to every student, each
student could be requested to develop a specific activity (Gower et al., 2005). On the other
hand, and according to Gower et al., (2005), the teacher must ensure that every student is
paying attention to the lesson. Also, it is better to keep student’s attention, not to provide any
assistance to them unless needed, because it might disturb them.

Furthermore, feedback is also important for the teaching practice and students’
learning process as well, because it can, for instance, show how students are performing on
each lesson. Gower et al., (2005) states that providing feedback continuously is the teacher’s
obligation. Providing feedback to the students constantly can help them to monitor their
achievement and in this way increase their improvement. Feedback can be presented in
several ways such as: reinforcing effort and providing recognition; rectifying, setting,
fomenting class debates regarding their own performance as an entire group; personalizing
lessons for each student, etc. Moreover, having set specific aims and giving feedback,
instructor should direct student for proper learning and provide information, so they can
notice their performance on specific learning objectives (Flynn & Hill, 2006). Also, feedback
should be focused on correction and also providing with enough information to students, in

this regards they would be able to realize if they are performing right or wrong. The



appropriateness of feedback is crucial for effective results. Usually feedback is provided after
an assessment; for example, feedback should be given to the lower students’ scores.
Nevertheless, feedback ought to be designed by a specific objective, which should allow
students to notice if they are focused on academic objectives instead of on their tutors. In fact,
students should be able to give corrections to themselves by continuous self-evaluation on
their own progress (Flynn & Hill, 2006).

Additionally, time management is also essential for teachers and students’
performance as it will influence their lives and the way they behave in the professional as well
as in the academic field.

Fisher, Hoover and Mc Leod (2003, p. 33) declares:

Effective time management is one of the skills necessary for
success in school as well as in everyday life and in the work world. Students
need time to practice, rehearse, review, apply, and connect new learning and
relate it to their everyday lives. Teachers who effectively manage time give
their students the best opportunity to learn and to develop personal habits
that lead to wise use of time.

Fisher et al., (2003) suggest that using time efficiently is significant and helps students
to accomplish their objectives, which in turn might make the classroom a more enjoyable
environment for teaching and learning. Nevertheless, it is important to note that authorities,
whether they are from the government or from the school, are usually the ones who regulate
how time is used. Planning strategies to meet time regulation is a must, but still students
should be allowed to have more time (when needed) to finish their assessments and also be
aware of the timing where a lesson initiates or ends.

It is important to take into account that the best way to optimize the use of time -

depending on the length of the activity - is working in pairs or groups. Gower et al., (2005)
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recommends that the time invested by the students on an activity must justify the time that is
required to design it. Most of the times, designing group-work activities requires more time to
develop those activities than those for pair-work, which is more appropriate for small class
activities. In this case, the whole class remains busy for the majority of the time so that the
other pairs or groups do not have to wait for the others to finish; different activities can be
assigned to pairs or groups. For the average students, these activities may take more time to
be developed, whereas, for the more skilled groups it may take less time.

Overall, the activity should not be too extensive, otherwise it may become too
discouraging. On the other hand, if the activity is not large enough, students might feel
unsatisfied. It is also essential to understand that some students can begin working on tasks
immediately, while others may need more time. Additional related activities can be given to
groups finishing earlier, or it might make sense to offer students a brake. Often it is achieved a
superior result to recess an activity (rather than let it die out) when it is being accomplished
easily, because it might be an indicator that the task has reached its objective. If the objective
is specific - like composing a story - then students could be asked to complete the task later
(Gower et al., 2005).

Teacher-student, and student-student interaction

As part of teacher-student interaction Gower et al., (2005) suggest that maintaining
appropriate eye contact with students is important to develop a good connection. When a
teacher does not look direct into students” eye, it might be interpreted as insecurity and lead
students to not feel confident with their teacher. From looking directly at students, a teacher
can appreciate their responses better and at the same time keeps him/her connected with the
class. It can also be helpful in figuring out whether students understand the lesson or are
confused. Keeping eye contact with the students can make it clear if they feel pleasant or

uninterested, or if it would be better to switch to a different topic or adjust the dynamic of the
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lesson. Also, students should be able to see the teacher’s facial movements and gesticulations
as reinforcement of what is being taught. In this way, students would be able to see how
words are elicited correctly by looking at the teacher’s mouth.

In addition, Mackay (2006) states that, teacher-student interaction is important to
shape behavior (as well as discipline) in the classroom and it also stands on five
fundamentals: a) Prevention of misbehavior difficulties among students is considered as the
core of these fundaments. b) Correction must be assertive to lead student to good behavior.
The instructor has to handle the situation dynamically. ¢) Supporting means that the student is
allowed to control his/her conduct along with the instructor reinforcement. d) It is important
for the teacher to focus on correcting students behavior when it has turned difficult to manage.
The instructor has to teach students to amend his/her behavior. ¢) Ratification to create a self-
respect sense to develop motivation, partnership and commitment due to minor
accomplishments. Furthermore, instructors can understand better how their interactions
influence students” behavior by applying any of above fundaments.

On the other hand, student-student interaction might require developing “cooperative
learning techniques” that can generate students’ interaction, so they can work in groups to
improve their learning. Working in groups, and interacting with each other, students will be
able to notice the new language inputs (Flynn & Hill, 2006). Similarly, designing cooperative
conditions will provide students with the occasion to work on cooperative assignments that
require them to work together; this way they can establish a better community for learning.
The main quality of cooperative learning must be the students’ interdependence. An example
of interdependence would be each student collaborating with his/her knowledge to accomplish
the assignment and adding information to complete their project. Once the objective is met, a
celebration can take place as an act of rewarding. Interdependence is the result of cooperation,

which can lead to group cohesion (Fisher et al., 2003)
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Class Size

It is believed that smaller classes are usually beneficial (Ballantine & Spade, 2008;
Byram, 2004). Also, working with small classes can be advantageous, because the teacher
might not have to worry about giving instructions to large classes. Instead, the teacher can
monitor students” performance one by one. According to Woodward (2001), some words used
to instruct large classes may not be appropriate anymore. In this context, it would be best for
both teachers and students to make use of authentic conversations.

Small classes can be considered a true luxury, as the teacher has more time to focus on
keeping the students interested in the lesson without making it sound interminable. On the
other hand, working with large classes can be more challenging as the teacher could face
several issues such as: noisy students, lack of didactic materials, not enough time to respond
to each student’s necessity, the absence of target language practice due to common language
speaking among students. Thus, preparing the class can be more difficult than teaching this
type of classes (Woodward, 2001).

Teaching techniques, strategies or activities for teaching English to small classes

Since it is very difficult to define precisely what a small class is, the number of
students will still be the center of study. However, there are several techniques that can be
used for teaching small and large classes alike. For example, group work can be suitable for
both class sizes. Fisher et al., (2003) state that at times asking students to work in groups can
be more helpful. It can be more beneficial for the group to achieve their assignment but at the
same time it may be more laborious to develop it. Good skills for classroom management are
required; it also involves committed participation of each member. In spite of that, small-
group work can enable students to have better chances to interact with other members and
increase their learning.

According to Woodward (2001), there are useful principles when it comes to teaching
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small groups, such as: the encounters between teacher and students should not be unequal -
for instance, the teacher can encourage the student significantly by doing the task himself
previously or after the student does it, or by staying close to the student, or by allowing the
student to use at any time the equipment. Furthermore, the teacher can ask students to show
their work and ask them to discuss what they have been working on and what they are
planning to work on. Also, the teacher should introduce new elements like images of other
people, letters, and stories, so that nobody feels solitary. The teacher can make use of other
areas out of the classroom, this way nobody feels caged in.

Learning environment in small classes

Small classes can present issues when it comes to creating the most enjoyable
environment for teaching and learning. For instance, it is very difficult to get people to work
together, especially when they come from different cultural and social contexts. It can take
some time until they can adapt to each other. At that point, signs of uncertainty may be
presented. Depending on the level of confidence, students might feel comfortable interacting
with others or not (Dennick & Exley, 2004). A good teacher must have the ability to handle
small groups using different strategies like ice-break and warm-up activities to improve the
learning environment (Dennick & Exley, 2004).

Furthermore, the way the teacher arranges students in the classroom will impact their
interaction, and thus the achievement of their objectives. At times, the teacher may consent to
allow students to sit wherever they want unless they do not have previous experience on
working with small groups. However, it is better to have the seats arranged in advance - but
seats still can be re-organized according to the class’ needs (Dennick & Exley, 2004) during
the development of the learning process. Also, when the school year has just begun and a
teacher does not yet know all the students, assigning seats to students can be difficult.

However, having seats configured according to the teachers” style and physical space is
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essential, especially when the class includes students with incapacities like reduced vision,
hearing deficiency, or students that require wheelchairs or others devices. In any case, a
teacher should take classroom arrangement into account beforehand. Some tips that a teacher
may consider in this regard include: recognizing which activities and instruction will be used
most often, allowing students to set up furniture if the activity requires that, and leaving
enough space for movement among students (Fisher et al., 2003). Additionally, Fisher et.,
(2003) suggest that creating special areas as part of the classroom environment will help
teacher to transmit what he/she wants to, not only to the students but also transmit his/her
message to the administrators. Similarly, the position of the teacher in the class shows the
importance of the lesson. If the teacher stays only with a frontal position, the class will feel
dominated by the teacher, and thus the class will decrease to merely a receptive mode. On the
other hand, if a teacher becomes part of the group by sitting with them, it will encourage
students for class discussion and improve class interaction (Dennick & Exley, 2004).

There exists valuable information demonstrating the benefits of small class size
teaching. In the next studies, researchers have developed their investigations under different
circumstances, places, situations, and conditions, which at the end confirm the fact that small
class size offers a wide range of benefits for both, students and teachers.

This first study shows the results from the most complete UK analysis to date of the
educational consequences of class size differences. Despite the evidence from a previous
study carried on in the USA, which states that children in small classes of less than 20 do
better academically, there is still a vociferous debate about the effects of class size differences
in schools, and considerable gaps in our understanding of the effects of class size differences.

According to their investigation, Bassett, Blatchford and Goldstein (2003, p. 709)
describe, “The study had two aims: first, to establish whether class size differences affect

pupils’ academic achievement; and second, to study connections between class size and
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classroom processes, which might explain any differences found”

This study used an ‘observational’ approach, rather than an interventionist one, in
order to capture the nature of the relationship between class size and achievement across the
full range of observed classes, and it employed a longitudinal design with baseline assessment
to adjust for possible non-random selection of children into classes. The study followed a
large sample of over 10,000 children from school entry through the infant stage, i.e. children
aged 4-7 years. It used multilevel statistical procedures to model effects of class size
differences while controlling for sources of variation that might affect the relationship with
academic achievement, and a multi-method research approach integrating teachers’ judgments
and experiences with case studies, and also carefully designed time allocation and systematic
observation data. The program was categorized to measure behaviorism under three social
contexts: interacting with teachers, between children and no interacting. These three were
subcategorized to cover performance, practical, social and off-task activities. Results showed
that there was a clear effect of class size differences on children's academic attainment over
the (first) Reception year.

Connections between class size and classroom processes were examined and a
summary model of relationships was presented. Effects were multiple, not singular: in smaller
classes there was more individual teacher contact with pupils and more support for learning.

The findings support the hypothesis that children in smaller classes have better
interaction with the teacher and are exposed to more teaching time compared to those in larger
classes. The greater the teaching time, the more students were supported.

In addition, smaller classes were observed to be more manageable and controllable in
groups or as a whole class, which is clearly linked to class size differences and its effects on
both teacher and students. However, much of the influence that teachers can make on

students’ achievement depends on how they adapt their teaching to different class sizes.
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The second study, in certain aspects is contrary to the study mentioned above. It shows
that there is the possibility that small class size teaching can benefit speaking production but
not the other language skills. Heejong (2008) states that there are not conclusive findings
regarding the impact of class size reduction (CSR) on learners. However, previous studies
about CSR indicate that CSR increase learners” skills academically speaking. The study was
conducted in one institution where languages from different countries like Arabia, China and
Korea were taught. The comparison was realized between a classroom with fewer students (5-
6 pupils) and a classroom with more students (9-10 pupils) in that institution.

Several groups were selected in order to develop an oral proficiency test which took
students 10 minutes to be completed. Several questions were translated into the target
language by teachers. These questions were formulated according to the language level of
students, and were structured to give short and clear answers.

The samples were taken in their beginning level, around 22 to 32 weeks of training.
Speaking skills were considered such as pronunciation, accuracy and fluency. Regarding
fluency, raters analyzed comprehension, hesitancy and correct use of pause. For
pronunciation, raters examined articulation, stress and intonation. For accuracy, raters
analyzed the appropriate use of vocabulary, grammar and its complexity.

The study indicates that in CSR program, students are more exposed to target
language and have more chances to improve their speaking abilities and production. It might
be also the result of a better classroom management by the teacher which showed more
chances to motivate shy students to produce target language. Additionally, CSR students were
more benefited by the quality of target language input, and also more perceptive in listening,
resulting in an improved pronunciation of CSR students.

The results support the hypothesis that CSR has not major impact in other parts of

languages but in speaking production. In summary, Heejong (2008, p. 1101) states:
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This result allows for the hypothesis that the effects of CSR are limited to
certain aspects of language acquisition — specifically, those that depend on
enriched, but implicit, input — rather than language acquisition in general.
This hypothesis is supported by the difference in turn-taking in the CSR
classroom relative to the regular classroom.

In the third study, Fidler (2001) says that the objective of his study, which was focused
on CSR (class size reduction), is to analyze the effect on students’ performance in third,
fourth and fifth grade. The variable considered for this study was the time students had
participated in CSR. In one single year the results gave signs of progress.

The design used for this study was quasi-experimental longitudinal design which
permitted comparisons between three cohorts (3", 4™ and 5™ grades). Each cohort was
divided into two groups, which were selected according to the years of CSR attendance from
0 to 3 years.

The findings favor the theory that extensive exposure to CSR increases the reading
and writing outcomes. These results were particularly obvious for English learners.

This research supports that CSR favors the achievement of student in most subjects,
but it could take a while to appreciate the results of this CSR initiative among LAUSD (Los
Angeles Unified School District) students. Finally, Fidler (2001, p. 28) states, “It can be
concluded from the results of this study that CSR does help to increase language achievement
gains, especially for ELL students.”

The fourth study aims to analyze the connection between class size and teaching
strategies by focusing on teachers who work in large and small classes. Harfitt (2013) states
that his research sets out to identify teaching practices which may contribute to understand
better what could be the effective pedagogical strategies for small classes.

The schools chosen for this study were from an urban zone of Hong Kong, Kowloon,
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all institutions were co-educational. Four English teacher participated as volunteers, allowing
the researcher to observe their class lessons and have them video-taped for post-analysis.

The findings of this study indicate variation on the teachers’ teaching style from one
class to another. The results also show greater teacher-student interaction, better classroom
organization, more appropriate setting up of classroom rules, and use of humor from the part
of the teacher.

This study revealed that the teachers observed in this project made use of different
methods when teaching small classes as compare to those methods used for large classes. In
small classes, the teachers had more chances to have students work in groups and pairs as
well, different patterns of interaction were developed in the class, the teachers were able to
use more open questions, more personalized activities for students, and greater use of instant
feedback to increase students’ progress.

The fifth study reviewed in this paper was conducted by Cakmak (2009) who states
that the most important objective of his study was to determine the point of view of both
teacher and students about the influence that class size may have on students” achievements.

In order to obtain data, open-ended questions to trainee teachers were asked, which
covered topics such as: a) Class size and its connection with motivation, teaching procedures,
classroom management, assessments; b) Influence of class size on student accomplishment in
teaching procedures; c¢) Influence of class size on the behavior of teachers and students.

The researcher stayed in the classroom in case someone asked for assistance with any
question from the questionnaire. Once the questionnaire was completed by all participants,
their reactions for each question were typed into a PC and recorded. After this process, several
issues were discovered, as few participants gave different responses than expected which
needed further examination. Open-ended questions were helpful because they provided

extensive data associated to teacher and students perspectives about class size impacts. In
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displaying the information in this study, not all the participants’ observations had been
considered; just the most noteworthy perspectives were highlighted by the researcher.

According to the answers given by participants, few trainee teachers did not state any
comments regarding the relationship between class size and motivation, most of them
recognized the relationship between them, and only one trainee teacher had a completely
different point of view, who stated that it was conceivable to work on students’ motivation
despite of the class size.

Furthermore, the majority of educators coincided that the most significant trouble
they had while teaching in large classes is motivation, while in small classes was much easier
to incentive students to participate in class. Another participant also said that for a teacher, it
is very important to get to know the student’s characteristics and their distinctive personal
qualities.

Additionally, most of the trainee teachers emphasized that there was an influence of
the class size in the type of teaching method used by the teachers. Some participants did not
provide an answer to this question and few others suggested that there is no relationship
between class size and teaching methods used in class. The remaining trainee teachers
declared that there is a relationship between class size and teaching methods.

As a conclusion, the study’ findings revealed that there is a strong relationship
between class size and motivation, teaching method used, classroom management, and
assessment. However, the findings generated by trainee teachers’ perceptions should be
considered in the context of the research only. Still further investigation is required to
determinate class size effects in other areas. Qualitative and quantitative designs are being
used lately by researchers as they provide a more detailed information on this topic. On the
other hand, trainee teacher should be aware of the teaching techniques and how to use them

effectively in both, small and large classes.
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Description, Analysis and Interpretation of Results

To complement this study, it is important to analyze the data collected in form of both
descriptive and numerical forms in order to respond to the proposed research questions. Each
research question will be placed as subtitle before the analysis and interpretation of data
collected from teachers and students.

The analysis will be carried out considering the results of questionnaires as
quantitative analysis of data. First, teachers’ perceptions will be analyzed and interpreted, and
second, students’ perceptions as well. Each individual question will be stated and its result
will be presented in tables as to show the numerical scores and its percentages. The findings
and interpretations will be supported with the results obtained from the class observations and
also with the findings of previous studies. At the end of the analysis, the research questions
will be answered by the research results and presented in a form of tables for easy

interpretation.
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Qualitative and Quantitative Analysis
What are the benefits of teaching and learning English in small classes?

Table 1

Teachers’ Perceptions

Q
()
g
=
In small classes: ©
s
It is easy to design activities that allow
students to practice what they learnedin 1 20% 1 20% 1 20% 2 40% 5 100%
class
2
(S:It:stiea::tts;\z:iee Sattentlve and participate in 5 40% 0 0% 1 20% 2 40% 5  100%
3
Theclassroomspaceallowsypu to 3 60% 0 0% O 0% 2 40% 5  100%
develop the classroom activities properly
a4
It is easy to provide feedback properly 2 40% 1 20% 0 0% 2 40% 5 100%
5
ﬁ‘ctg‘r':c'zi f]‘r:rf]z:]r;esdts‘;’;:t’sa"°w greater 4 o006 1 20% 1 20% 2 40% 5  100%
6
;:gr:t l|Jsd|:::;z:1ctlon between the teacher 1 20% 2 40% O 0% 2 40% 5  100%
7
:)tflztizsgnft(;ryou to remember the name 3 60% 0 0% O 0% 2 40% 5  100%

Author: Carlos Peralta
Source: Teachers’ questionnaire
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Table 2

Students’ Perceptions

Activities carried out allow you
to practice what you've learned

Students are attentive and
participate in class activities

Students can concentrate better
because there is not too much
noise in the classroom

The classroom space allows you
to develop adequately the
activities given by the teacher

The teacher provides
appropriate feedback

There is interaction among
students

There is interaction between the
teacher and students

The teacher remembers the
name of students

34

29

43

39

37

31

39

55

% f % f %
50.00% 24 3529% 9 13.24%
42.65% 29 42.65% 8 11.76%
63.24% 20 29.41% 4 5.88%
57.35% 27 39.71% 2 2.94%
54.41% 18 26.47% 13 19.12%
4559% 17 25.00% 7 10.29%
57.35% 16 23.53% 11 16.18%
80.88% 12 17.65% 1 1.47%

13

%

1.47%

2.94%

1.47%

0.00%

0.00%

19.12%

2.94%

0.00%

68

68

68

68

68

68

68

68

%

100%

100%

100%

100%

100%

100%

100%

100%

Author: Carlos Peralta
Source: Students’ questionnaire

Regarding the first survey question, which states that in small classes it is easy to

design activities that allow students to practice what they have learned in class, two out of five

teachers disagree with the first statement. Their response indicates that designing activities for
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small classes is not necessarily an easy task.

The other 3 teachers surveyed have chosen partially agree, agree and totally agree
respectively, which demonstrates that they do not find it too difficult to design activities for
small classes. In fact, in the five classes observed, it was evident that small classes allowed
teachers to manage the day’s lesson with many different class activities.

Similarly, students had a mixed response to this question, though the large majority
(50%) felt that their class activities were created in a way that allowed them to practice their
newly acquired language skills. The other 35.29% just agreed with the statement. Their
responses indicate that even when the class activities allow them to practice what they have
learned, there might be a certain degree of dissatisfaction, or at least that they do not find the
activities easy to engage with. The students that responded negatively, which is represented
by the 13.24% and 1.47%, show a total dissatisfaction with the class activities carried in the
classroom. This could happen because students may not find the activities interesting or
because the teacher is not designing the activities effectively.

Based on the five class observations, it seemed as if the use of repetition to build
vocabulary is a successful approach, for instance, the teachers asked students to create stories
with the new vocabulary learned in the day’s lesson. This was common to all the five classes.
Also, the teacher asked students to make use of a dictionary when needed. The new
vocabulary was written on the board and translated into Spanish; in this way students were
able to see the new words and at the same time to know the meaning of each word, which
helped them to memorize the new words easily. However, it also seemed to generate a slow
pace when composing, as they have been taught to translate before they start writing in
English. Furthermore, at the end of the day’s lesson, three teachers allowed their students for
discussion time where they were able to review their composition and exchange ideas.

It is believed that attentiveness and participation is increased in small classes.
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Nevertheless, this study shows that teachers’ answers were very mixed concerning this
statement, with an even number (40%) strongly agreeing and disagreeing. These two opposite
responses may be the result of the grade differences. The younger students are more likely to
get distracted easily than the older ones. The teachers of elementary levels spend more time
catching students’ attention, instead of motivating them to participate in the class activities.

According the participants’ answers, students appear to be more engaged than their
teachers believe them to be, with a large majority (85.30%) totally agreeing or agreeing with
the statement above. These responses suggest that even when the teacher is making his/her
best effort to attract students’ attention, students may not notice or care about the teacher’s
effort in this regard. It is possible that students may think they are collaborating in the
classroom in any case. The minority (11.76% and 2.94%) represents the students who were
not very enthusiastic about participating in class, whether they did not feel confident or they
just felt ignored by the teacher.

In the class observation, the majority of the students participated when the teacher
asked to develop the class activity. This very simple exercise was effective and kept the class
moving. This was true in all five classes, regardless of age level or ability.

Student’s responses agree (in some way) that in small classes there is more individual teacher
contact with pupils and more support for learning (Bassett, Blatchford, & Goldstein, 2003).

From the students’ point of view, classrooms with a small number of students help
them to remain concentrated in the lesson. They were nearly unanimous in agreeing with this
statement (63.24% and 29.41%), and this seems to be an obvious result of smaller class size.
Less students = less noise, at least in theory. This result is consistent with the view of Finn
and Achilles (1999) who state that one of the relevant effects of class size is on children’s
attentiveness in the classroom.

The students who partially agree and disagree (5.88% and 1.47%) might be the ones
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that were indifferent to this statement and found no benefit in learning in small classes.
However, the results confirm that working with small class is not that challenging compared
to large classes, where teachers may face noisy students, among other issues (Woodward
2001).

It was common in the five observed classes that students got noisy at times, but still I
was not too loud because there were not too many students in the classroom.

Even when small classes could allow teachers and students to develop the class
activities adequately, their responses (60% totally agree and 40% disagree) indicate that
teachers were not in agreement with this statement. This result demonstrates that classroom
space can benefit the class, but it could depend on the type of activity or the teacher teaching
style. In any case, (Fisher, Hoover & Mc Leod, 2003) suggest that a teacher should recognize
which activities and instruction will be used most often, in order to allow students to set up
furniture if the activity requires that, and leaving enough space for movement among students.

Students shared a more positive view of the situation, with 0% disagreeing and 2.94%
partially agreeing. 57.35% totally agreeing and 39.71% agreeing represent the positive
responses toward this statement, which confirms that small classes offer more flexibility to
adapt the class activities despite the number of students or knowledge level.

According to the class observation, the younger students benefited greatly from the
classroom space. The form to sit the students can be advantageous in small classes, as the
teacher can move things around to have better access to conduct the lesson (Harmer, 1998;
Gower & Walters, 1983).

The teachers of 3rd, 6th and 7th grades were focused on arranging the classroom
space to perform funny activities, where in large classes this may not be possible. The
younger students were more likely to enjoy learning through games and funny activities. On

the other hand, teachers of 10th and 11th grades did not make use of the physical space at all,
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perhaps because they considered it as a waste of time.

Teachers were much more critical than students in responding to the question about
the appropriate feedback given in the class with 40% disagreeing. This percentage can be
analyzed in the following manner: teachers’ strategies are not always the most appropriate
ones to provide students with corrections on time. Those teachers that totally agreed (40%)
and agreed (20%) indicated that teaching in classes of no more than 20 students facilitates the
appropriate feedback to reinforce students’ knowledge. Even so, this may have something to
do with teachers’ inherent desire for optimum conditions. However, providing feedback
continuously is the teacher’s obligation (Gower et al., 2005).

On the contrary to teachers’ responses, 54.41% of students totally agree with the fact
that the teacher gives feedback to them properly because there are not too many students in
the class. A small number of students, represented by the 26.47% agree. This might indicate
that feedback from the part of the teacher is just acceptable. The remaining 19.12% partially
agree. These responses represent that feedback is not always appropriate, even in small
classes.

The five classes observed showed that smaller class size absolutely allowed feedback
given in a timely and appropriate manner. Teachers were able to provide with feedback
instantly more often. In this sense, setting specific aims and giving feedback, instructor should
direct student for proper learning and provide information so they can notice their
performance on specific learning objectives (Flynn & Hill 2006).

Small classes not always allow interaction among students. 40% of teachers disagreed
and 45.59% of students agreed with the statement. The responses here from both teachers and
students were extremely mixed. The teachers’ responses correspond with the perception
obtained through class observation, where teachers of 6th, 7th, 10th and 11th grades were

reluctant to create a greater environment of interaction among students, because students get
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distracted easily. Only 1 teacher (who teaches 3rd grade) totally agrees with the statement,
perhaps because it is best for younger students to be involved in interaction activities. The
remaining 60% (divided in 20% totally agree, 20% agree, and 20% partially agree) represents
the teachers who believe that small class size allows them to develop activities that require
interaction among the students. However, it is difficult to judge whether this is a positive or
negative, because teachers perform their teaching in different styles. For example, one teacher
may design a pedagogical method that involves much student interaction, whereas another
might not feel comfortable with a more ‘relaxing’ classroom style. In other words, class size
inevitably influences teaching styles (Capel, Leask, & Turner, 1995).

In the class observation, teachers were much more likely to use interaction activities
successfully (or even to attempt these activities) with younger students. Nevertheless, a more
specific method should be used to generate student-student interaction such as “"cooperative
learning techniques™ so they can work in groups to improve their learning (Flynn & Hill,
2006). On the contrary, older students quickly became loud and out of control once they
began to interact, making it impossible for the teacher to teach.

Small classes do not always facilitate interaction between the teacher and students.
The teachers’ and students’ responses once again were varied. This may be due to the
different experiences and perceptions that teachers and students have in regard to this
question. On the one hand, 40% of teachers disagreed with the premise, perhaps because, for
the teacher, interacting with students is part of his/her nature, not something they always need
to be focused on. The other 40% and 20% of teachers agreed and totally agreed respectively,
that in small classes interaction is more advantageous for the teaching and learning of EFL.
Although students’ responses were mixed in the strength of their agreement, 57.35%
responded positively to the question. Students believe that in small classes the teacher does

conduct activities that allow them to interact with the teacher. 23.53% of students agree with
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the question, which shows that their interaction experience with the teacher is quite
acceptable. A lower percentage with 16.18% partially agrees, which indicates that they are not
fully satisfied with the teachers’ interaction in the class. Only 2.94% disagree.

The classes observed allowed to notice interaction among the participants, as the
teachers formulated questions, students answered them, and then students responded with any
questions or concerns that they may had had. In this way, students seemed satisfied with the
role of the teacher. In my observation, this was true from the youngest students (3rd grade)
all the way up to the oldest students (11th grade). So it can be said that children in smaller
classes are exposed to more interaction with the teacher and also exposed to more teaching
time compare to those in larger classes. (Bassett, P., Blatchford, P., & Goldstein, H., 2003).

In small classes the teacher remembers the name of students. Though this seems like a
basic element of classroom management, 40% of teachers disagreed with the statement
proposed in the questionnaire. Even so, the 60% of teacher’s responses somehow were in
favor to the statement. Similarly, students’ responses agreed with the statement by 80.88%
totally agree and 17.65% agree. So it can be said that in small classes the teacher is more able
and likely to remember each student’s name. Only 1.47% of student’s responses partially
agreed with the statement, which is not too significant for the purpose of this study.

In any case, it was clear from my observation that students felt better and more
confident when the teachers called them by their names. This was true at all age levels, in my
observation and analysis.

Based on the teachers’ and student’s responses from the first set of questions, it can be
said that teaching English in small classes has been found to be beneficial for the teaching and
learning process despite that the answers were divided in terms of whether small classes
facilitate to design activities that help students to practice what they have learned or not. The

results found more participation, greater attentiveness and likelihood as students feel the
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teachers know who they are. Also, it was found greater interaction between teachers and
students, and more time for appropriate feedback from the part of the teachers.
What teaching strategies and resources benefit the teaching of English in small classes?

Table 3

Teachers’ Perceptions

In small classes is much easier to:

Design and |mple_mentex_ctlyltle§that_allow 5 100% 0 0% O 0% O 0% 5 100%
students to practice their listening skills
2
Design and |mple_menta_cuwues_thatgllow 4 80% 1 20% O 0% O 0% 5 100%
students to practice their speaking skills
3
Design and |mple_menta_ctlwtlejsthaFaIIow 3 60% O 0% 2 40% O 0% 5 100%
students to practice their reading skills
4
Design and |mple_mentzi.ctlvmc_astha_tallow 3 60% 1 20% 1 20% O 0% 5 100%
students to practice their writing skills
5
Design and implement group activities 3 60% 1 20% O 0% 1 20% 5 100%
6
Design and implement individual activites 4 80% 1 20% O 0% O 0% 5 100%
7
Use technological resources 3 60% 0 0% 1 20% 1 20% 5 100%
8
Use didactic materials 3 60% O 0% 1 20% 1 20% 5 100%

Author: Carlos Peralta
Source: Teachers’ questionnaire
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Table 4

Students’ Perceptions

f % f % f % f % f %

There are activities that allow
you to put in practice your 37 5441% 15 22.06% 10 14.71% 6 882% 68 100%
listening skills

There are activities that allow
you to put in practice your 41 60.29% 24 3529% 3 441% 0 0.00% 68 100%
speaking skills

There are activities that allow
you to put in practice your 47 69.12% 17 25.00% 4 588% 0 0.00% 68 100%
reading skills

There are activities that allow

you to put in practice your 42 61.76% 21 30.88% 3 441% 2 294% 68 100%
writing skills
Group activities are used 8 11.76% 21 30.88% 9 13.24% 30 44.12% 68 100%

Individual activities are used 45 66.18% 15 22.06% 5 7.35% 3 4.41% 68 100%

Technological resources are

used 5 735% 13 19.12% 18 26.47% 32 47.06% 68 100%

Didactic materials are used 29 4265% 7 10.29% 14 20.59% 18 26.47% 68 100%

Author: Carlos Peralta
Source: Students’ questionnaire

According to teacher’s responses, 100% (totally agreed) believed that implementing
listening activities in small classes is much easier than it could be in large classes. This
finding agrees with the idea that small classes allow improvement in the skills of listening,

introducing new ideas and persuading (Jacques, 1991). While the majority of students totally
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agree with 54.41% and agree with 22.06%, their responses are clearly more mixed than the
teachers. The positive responses in favor to the statement confirm that in small classes,
students are provided with listening activities that help them enhance listening abilities. The
14.71% partially agreeing might suggest that the teacher should emphasize his/her effort in
developing more listening activities. 8.82% of students disagreed, which indicates that the
teacher perhaps should bring more activities into the classroom.

In the five classes observed, it was common for the teachers to read a book or a
passage and then ask students to briefly summarize in writing what they heard. This activity
allowed students to have a great listening input. Heejong (2008) suggests that as more speech
is directed, the students may become more perceptive listeners.

Both teachers and students generally agreed that their classes contained activities
designed to allow students to practice their speaking. These responses support the idea that it
is crucial for second language learning to perform classroom activities that encourage students
to speak, mainly by interaction. These results agree with the hypothesis that in small classes,
students are more exposed to target language and have more chances to improve their
speaking abilities and production (Heejong, 2008).

In the class observation, several teachers used the technique of asking students to
produce English words and sound patterns. To do this, the teacher read a short text from a
book and asked students to compose one paragraph. Then, students were required to make a
short presentation in front of the class. This seemed to be an effective method of reinforcing
the day’s lessons, and also served the purpose of having students practice their speaking
skills. In this case, the teachers are able to model correct pronunciation and to highlight any
difficult words or concepts while speaking.

It can be declared that small classes allow teachers to design reading activities

effectively. 60% of teachers strongly agreed with the statement, while 40% partially agreed.
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Thus, it confirms that teachers are conscious of the importance of encouraging students to
read through various didactic material or activities developed for the class. Similarly, students
strongly agreed: 69.12% totally agree and 25% agree with the statement. These responses
clearly show that students were satisfied with the reading activities brought into the class by
the teacher. The ones that partially agreed, 5.88% may not feel that their reading skills are not
being reinforced properly by reading activities. Again, as this is a basic element of learning a
language, it is rather obvious that teachers should make time in class for students to practice
reading.

However, in the observation, the 7" and 10™ grade classes did not practice this sort of
activity. This may have been an oversight on the part of the teacher, or perhaps it is a difficult
age level. Students at this age are notoriously hard to handle. It is surprising that the 31 grade
teacher had no difficulty in having students to practice reading through making use of funny
activities that included the practice of intonation, along with the introduction of new
vocabulary, at least 10 new words each day.

Also, teachers agreed with the idea that in small classes the implementation of writing
activities is better, although not as strongly as when they were asked about the listening or
speaking skills. Perhaps writing is seen as the last skill to develop in learning a language, or
perhaps students are more often given writing as homework. Students, however, agree with
the statement in similar terms to reading, listening and speaking, so it appears that writing
skills are being practiced one way or the other. The findings favor the theory that extensive
exposure to CSR increases the reading and writing outcomes. These results were particularly
obvious for English learners (Fidler, 2001).

One effective technique involved teachers asking students to compose stories with
new vocabulary that they have learned in that day’s class. Students seem to enjoy the creative

expression and in a sense don’t even realize that they are practicing writing, which is a self-
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conscious act for many new language learners. This was true at all age levels but the oldest
(11™ grade) in the observation.

Teachers and students were asked if small classes make possible the use of group
activities. Here teachers were split between totally agreeing 60% and partially agreeing 20%,
with 20% disagreeing. 4 out of 5 teachers believe that designing group activities for small
classes is not challenging, but from my point of view, it does not mean that they are necessary
implementing these activities in the class. However, teachers’ responses agree with the
hypothesis that at times having students working in groups can be more helpful but at the
same time it may be more laborious to develop it (Fisher, Hoover, & Mc Leod, 2003).

Students were less likely to feel that these sorts of activities were actually put into
place in the classroom, with 44.12% disagreeing. Only 11.76% of the students totally agree,
and 30.88% agree, which indicates that students’ responses are divided in their perceptions.
According to the class observation, it is understandable that teachers would not choose to
teach group activities, because students often seem to get distracted by other students. It
becomes more of a social situation than a learning situation. However, group activities were
not used at all age levels but the 3™ graders.

Not surprisingly, teachers used individual activities as a major part of their teaching
strategy. Their responses are consistent in favor of the statement with 80% totally agreeing
and 20% agreeing. From the students’ point of view, these activities played an important part
of their classroom experience, with 88.24% either totally agreeing or agreeing. Only 7.35%
and 4.41% of the students’ responses are partially agreeing and disagreeing respectively,
which is not significant to consider. The positive responses might show evidence that in small
classes teachers are able to provide with individualized assistance to students (Din, 1999).

In the classes observed it could be noted that the 3™ and 1 grade teachers did not

design and implement individual activities, at least for that day’s lesson. In some instances,
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the teachers asked the less skilled students to prepare dialogues relevant to the topic of lesson.
Then the teacher went over their work, each playing a part and then switching roles.

Teachers’ perceptions were quite mixed on their use of technological resources in the
classroom, with three out of five totally agreeing. Interestingly, students were much less likely
to notice the use of these resources in their own learning experience, with 47.06% disagreeing
and only 7.35% totally agreeing. This may be due to the fact that “technological resources”
may mean different things to different people. The younger generation is so used to computer
technology (personal computers, phones, etc.) but for some teachers, it may not be as much a
part of everyday life. Another important reason may be funding. During the class observation
I noticed very little implementation of technology, in all grade levels. These responses may
confirm that the school’s budget in this sense is short. Administrators may prefer to invest in
other areas rather than in technological resources.

Referring to the question about the use of didactic material, both students and teachers
are split in response to this question. Only 60% of teachers agree, while 20% partially agree
and the other 20% disagreed. There may be a strong tendency in teachers to believe that books
are the most important didactic material to be used in class. 42.65% of students totally agree,
but over a quarter of them disagree.

It could be noticed through the class observation that posters and flash cards were
used. This kind of materials seemed to be very helpful to reinforce learning; nevertheless,
most teachers preferred working with the textbook. This was true of all grade levels.

To sum up the obtained results in relation to the second research question, teachers
and students mostly agreed with the fact that small classes benefit the teaching of English
despite the disparity found on their responses. The activities carried out in class seemed to
help students to practice the listening, speaking, reading and writing skills. The use of group

activities, technological resources and didactic materials were not as used as they should have
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been. Individual activities were important in any case.

How do students feel about learning English in small classes?

Table 5

Teachers’ Perceptions

In small classes students feel:

Relaxed when they have to speak in front of 5 100% 0 0% O 0% 0 0% 5 100%
the class

Important because they have more 4 8% 1 20% O 0% O 0% 5 100%
opportunity to participate in class
Motivated to pammpatfe because there are 5 100% 0 0% 0 0% 0 0% 5 100%
not too many students in the class
Confident to compete naturally with other

2 40% 3 60% O 0% O 0% 5 100%
classmates

Author: Carlos Peralta

Source: Teachers’ questionnaire
Table 6

Students’ Perceptions

In small classes | feel:

Relaxed when they have to speak in

front of the class 52.94% 19 27.94% 10 14.71% 3 4.41% 68 100%
Important because | have more

opportunity to participate in the 34 50.00% 26 3824% 6 882% 2 294% 68 100%
class

Motivated to participate because

we are not too many students in 28 41.18% 27 39.71% 10 14.71% 3 4.41% 68 100%
the class

Confident to compete naturally

) 37 5441% 19 2794% 9 1324% 3 4.41% 68 100%
with other classmates

Author: Carlos Peralta
Source: Students’ questionnaire
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Understanding how students feel about speaking in front of the class is possibly one of
the most interesting questions of the entire research project, because of notable difference
between teachers and students in terms of response. Teachers, perhaps out of pride in their
own abilities to make their class feel comfortable, responded 100% unanimously that they
totally agree that their students feel relaxed. Students’ responses were much more mixed in
their feelings about the statement. While only 4.41% disagreed, more than half of them totally
agreed, which suggests that for students, speaking in front of class has many issues involved.

The class observation allowed to notice that some students were shy and did not
necessarily want to speak in front of the class, and that they did not enjoy it so much when
they did. However, all students did in fact speak in front of the class despite whatever fears
they may have had. This was true at all ages, and it is perhaps due to the expertise of those
particular teachers.

As it is important to make feel students special in the class, the proposed question
intended to provide some information about this statement. Here again teachers either totally
agree 80% or agree 20%; students were slightly less enthusiastic with 50% and 38.24%
correspondingly, but there was little disagreement. Teachers might not have clear what is the
difference between forcing someone to participate in something and making someone feel
important. During the class observation, students generally seemed to have an easy time
participating and feeling confident formulating questions at any time due to the class size.

In this study, the teachers’ perceptions towards students’ motivation when they were
required to participate in the class, show a consistent confidence with a strongly agreement of
100%. Similarly to the analysis of previous question, teachers may not be able to interpret
what really motivates students to participate; whether students want to play a part in the class
by their own initiative, or the class size truly serves as a stimulus for them to engage in.

Students’ perceptions were much more mixed across the spectrum at 41.18% and 27.94%.
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However, the majority of students perceived that in small classes they have better chances for
participation. The other 14.71% of partially agreeing and 4.41% of disagreeing might reveal
that classes with small number of students are not necessary to motivate some students
participating in class. The results suggest that students and teachers believe that it is easier to
motivate smaller classes (Cakmak, 2009). In the context of motivation, the teacher always
has to be focused on designing activities to keep students’ desire to participate in class, in this
way, they will be interested in accomplishing their tasks.

The observed classes showed variation in terms of age level. For example, older kids
(11™ graders) seemed not to be motivated to participate in the class due to a particular activity
brought into the class by the teacher, where they felt, it was more suitable for younger
students, and not for them. It is possible that a teacher could structure a participatory activity
with a more mature theme, and in that way older kids might be more likely to take part in.

Students’ confidence in competing friendly with other classmates in the class was also
proposed to be asked in the questionnaire. In this regard, both teachers and students agreed in
general, although the strength of the agreement varied but not significantly. It was observed
that most students seemed comfortable to be engaged in this sort of ‘friendly competition’.
The quieter students appeared to have lower level of proficiency in English. So, naturally,

they were less confident. This was true of all age levels, except the 1"

grade students.
Students of lower grades showed a positive attitude towards competing with their classmates.
However, there was less competition in this regard due to the small class size.

In response to the third research question, teachers were very positive in their
perceptions of how students feel in small classes, stating that their students feel more relaxed,
important, motivated and confident to participate in class. Students’ responses were more

mixed, perhaps reflecting shyness and social pressures. Even so, overall responses provides

some evidence that in small classes students can voice their opinions, questions, and compete
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friendly in the classroom.

Are there any limitations when teaching English in small classes?
Table 7

Teachers’ Perceptions

In small classes:

There is anxiety among students due to the
fact that there is greater control by the 0 0% 1 20% 3 60% 1 20% 5 100%
teacher

It is difficult to practice the speaking and

S . 0 0% 1 20% 3 60% 1 20% 5 100%
listening skills

Author: Carlos Peralta
Source: Teachers’ questionnaire

Table 8

Students’ Perceptions

In small classes:

There is anxiety among students
due to the fact that there is 24 3529% 24 3529% 12 17.65% 8 11.76% 68 100%
greater control by the teacher

It is difficult to practice the

) S . 17 25.00% 26 38.24% 14 20.59% 11 16.18% 68 100%
speaking and listening skills

Author: Carlos Peralta
Source: Students’ questionnaire

Teachers’ perceptions were quite mixed when responding to the question about
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whether students feel more control from the part of the teacher in small classes, with the
majority 60% partially agreeing. In other words, from the teachers’ point of view, students did
not feel excessively controlled in the classroom despite the fact that they could monitor each
individual to control the class behavior due to the class size. This interpretation is in
agreement with this statement made by Blatchford and Mortimore (1994), who stated that
classroom management of behavior is easier in smaller classes.

Students, on the other hand, were very strong in their agreement with this statement,
with only 11.76% of disagreeing.

It was found interesting that older students were more stressed or anxious than the
younger students. Some of the older students were self-conscious but a bit shy because they
felt as if the teacher was watching them at every moment. Younger students were more likely
to appreciate the attention that the smaller class allows, maybe to show self-confidence or just
to please the teacher. This attitude is normal at these ages.

The last statement intended to collect information about the difficulty that teachers and
students may experience to put into practice speaking and listening skills in small classes. As
in the previous question, teachers’ responses were varied as well, with 60% partially agreeing.
It might be due to the fact that teachers did not conduct the class in the target language, which
is crucial for language exposure, no matter what the class size may be. Students’ responses
were also very mixed, although a large majority agreed at least on a partial level, 25%,
38.24%, 20.59% correspondingly. The 16.18% of disagreeing does not show a significant
value against the statement, but it indicates that 11 out of 68 students believe that in small
classes is not difficult to practice the above mentioned skills.

Teachers’ and students’ perceptions regarding this statement are in contradiction to
questions 1 and 2 (tables 3 and 4 respectively) where it was stated that both students and

teachers believed that the activities carried out in the class helped them to put in practice the
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first two language skills. However, the teachers that I observed made their best effort and tried
to use appropriate strategies to encourage students to listen and speak in English.

To sum up, some students felt greater anxiety in a small class. They were less
anonymous and more likely to be called upon in class. Teachers, though, saw no limitations,
according to my research. Nevertheless, based on my findings, small class size has
disadvantages as students clearly feel uncomfortable with being observed by the teacher at
any point. These results demonstrate no conclusive evidence to judge the impact of small

class-size in the practice of the speaking and listening skills.
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Conclusions

Teachers do not find small-class size to have a remarkable effect upon their
performance as educators. On the contrary, overall, students’ responses indicate that there is a
close relationship between class size and the quality of classroom instruction.

Small classes make it possible to provide correct feedback and reinforcement. It also
allows the teacher to manage the classroom space and to make students feel comfortable for
various types of interaction, even though according to the obtained results, the teachers
generally do not care much about this element.

Students and teachers agreed that their classes contain numerous activities that
encourage the practice of what has previously been taught. The teachers’ responses confirm
that designing activities which includes some group-work for small classes are easier than in
larger classes. The majority of students, however, state that no group-work takes place in their
class at all.

Both teachers and students agree that learning English in small classes is, overall, a
superior experience for all involved. Students can voice their opinions, questions, and let the
class know the topics of his/her interest.

This research suggests that the majority of teachers failed in creating a positive
learning environment in small classes. Most of the students seemed to be anxious when the
teacher was watching them at certain periods of time—especially the younger students.

Teachers and students’ responses show that there is a close relationship between class
size and motivation, as in small classes the teacher has better chances to provide students with

more personalized activities more quickly and easily to meet every student’s needs.
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Recommendations

Even though this study has provided some basic information with regards to teaching
English in small classes in Ecuador based on teachers’ and students’ perceptions, more
research should be conducted to measure students’ scores in the four basic English language
skills (reading, writing, listening, speaking).

No matter what size EFL classes are in Ecuador, it is very important that schools
administrators and officials direct more funds to update classrooms with the latest
technological resources so students can excel in their language acquisition.

EFL teachers should be tested for their English speaking ability to determine if it is
necessary to enroll the teachers in a foreign exchange program with an English speaking
country (United States, England, Australia, etc.) so they can improve their speaking abilities
in English language. In this way, teachers would be able to conduct their classes in the target
language.

Teachers must take advantage of all the classroom space available to develop more
group and individual interaction-activities. Since in small classes there are less students,
teachers should dedicate more time providing students with instant feedback to fulfill their
individual expectations about their own learning process.

It is necessary to evaluate students” motivation monthly, in order to determine which
students (even if there are only a few of them) do not feel enthusiastic to participate in class,
as the goal would be to have the whole class motivated.

Teachers should avoid keeping an eye all the time on every student to reduce their
anxiety. Instead, they should introduce a set of rules to promote students” self-regulation. In
this sense, student will be able to know what the teacher expect from them to do in any

circumstance while they are in class.
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ANNEXES

La Universidad Catdlica de Loja
MODALIDAD ABIERTA Y A DISTANCIA
TITULACION DE INGLES

Estimado estudiante:

Este cuestionario tiene como objetivo conocer su opinion en cuanto a la ensefianza del Inglés en clases con
grupos de 20 estudiantes o menos.

La informacion que usted brindara a continuacion se utilizara unicamente con fines académicos e investigativos.

Datos Informativos:

Nombre de la institucion:

Publi Privad
Tipo de institucion: ublica () rivada ()

Escuela () | Colegio () | Instituto ()

Ciudad:

Instruccion: Marque con una X segln su criterio.

Estrategia: Luego de leer cada item, le rogamos contestar de acuerdo a la siguiente escala de referencia.

Muy Satisfactorio
Satisfactorio

Poco satisfactorio
Nada satisfactorio

A.  Beneficios de ensenar y aprender Inglés en clases con pocos estudiantes.

2 .2 = =
5 g & 5
. 2 3] 5 51
En clases con pocos estudiantes: S S < <
— < —
> .2 .2 Q w = @
= 5 S| 8% | 3%
= & Al &8 | Z8
1. Las actividades que se realizan permiten practicar lo
aprendido.
2. Los estudiantes estan atentos y participan en las actividades
desarrolladas en clase.
3. Los estudiantes se concentran mejor porque no hay mucho

ruido en el salon de clase.

4. | Elespacio de la clase permite desarrollar adecuadamente las
actividades asignadas por el profesor.

5. | El profesor brinda una retroalimentacion adecuada

6. | Existe interaccion entre los estudiantes.




7. | Existe interaccion entre el profesor y los estudiantes.
8. | El profesor recuerda el nombre de los estudiantes.
B. Estrategias y recursos que favorecen la ensefianza del Inglés en clases con pocos estudiantes.
N°|  Enclases con pocos estudiantes: g % g 2
= =} B e
R & &8 2
>0 2|1 82| 8%
S5 S| 28| S%
(%]
9. Se realizan actividades que permiten practicar las
habilidades de escucha.
10/  Serealizan actividades que permiten practicar las
habilidades habla.
11]  Se realizan actividades que permiten practicar las
habilidades de lectura.
12]  Se realizan actividades que permiten practicar las
habilidades de escritura.
13| Se utilizan actividades grupales.
14]  Se utilizan actividades individuales.
15/ Se utilizan recursos tecnoldgicos.
16] Se utilizan materiales didacticos.
C. Opinion acerca de como se siente al aprender Inglés en una clase donde hay pocos estudiantes.
o o 2 o
N° | En clases con pocos estudiantes me siento: S 5 S s
= Q Q &
gﬁ é 8% g%
55| 5|88 |25
17. | relajado al momento de hablar frente a mis comparieros.
18. | tomado en cuenta porque tengo mayor oportunidad de
participar en la clase.
19. | motivado a participar porque somos pocos comparieros en la
clase.
20. | agusto porque puedo competir sanamente con otros
estudiantes.
D. Limitaciones al aprender Inglés en clases con pocos estudiantes.
En clases con pocos estudiantes:
o Q 2 o
gﬁ'g “}‘5 3 E 3 ﬁ
55| §1&£8 |28
21. | Existe ansiedad entre los estudiantes debido a que hay mayor
control por parte del profesor.
22. | Se dificulta practicar las habilidades de habla y escucha.

jGracias por su colaboracién!
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UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Universidad Catolica de Loja

MODALIDAD ABIERTAY A DISTANCIA

TITULACION DE INGLES

Estimado docente:

Este cuestionario tiene como objetivo conocer su opinion en cuanto a la ensefianza del Inglés en clases con

grupos de 20 estudiantes 0 menos.

La informacion que usted brindaré a continuacion se utilizard unicamente con fines académicos e investigativos.

Datos Informativos:

Nombre de la institucion:

Tipo de institucion:

Pablica ()

Privada ( )

Escuela( ) | Colegio( ) |

Instituto (

)

Ciudad:

Instruccion: Marque con una X segun su criterio.

Estrategia: Luego de leer cada item, le rogamos contestar de acuerdo a la siguiente escala de referencia.

A.

Muy Satisfactorio

Satisfactorio

Poco satisfactorio

Nada satisfactorio

Beneficios de ensefiar y aprender Inglés en clases con pocos estudiantes.

En clases con pocos estudiantes:

satisfactorio

Muy

Satisfactorio

Poco

satisfactorio

Nada

satisfactorio

Se facilita disefiar actividades que permitan al estudiante
poner en practica lo aprendido.

Los estudiantes estan atentos y participan en las actividades
desarrolladas en clase.

El espacio de la clase permite que las actividades disefiadas
por usted se desarrollen adecuadamente.

Se puede brindar una retroalimentacion adecuada.

Se realizan actividades que permitan mayor interaccion entre
los estudiantes.

Existe mayor interaccién entre el profesor y los estudiantes.

Es fécil para usted recordar el nombre de los estudiantes.




B. Estrategias y recursos que favorecen la ensefianza del Inglés en clases con pocos estudiantes.

. .. o 2 2 o
N° En clases con pocos estudiantes se facilita: S 5 S s
3] [ ) S
5 %] b | s5
5= = o E 'g =
S g S| EF | =283
23. Disefiar y aplicar actividades que permiten practicar las
habilidades de escucha.
24, Disefiar y aplicar actividades que permiten practicar las
habilidades habla.
25. Disefiar y aplicar actividades que permiten practicar las
habilidades de lectura.
26. Diseriar y aplicar actividades que permiten practicar las
habilidades de escritura.
217. Disenar y aplicar actividades grupales.
28. Disefar y aplicar actividades individuales.
29. Utilizar recursos tecnol6gicos.
30. Utilizar materiales didacticos.
C. Opinion acerca de como se sienten sus estudiantes al aprender Inglés en una clase donde hay pocos
estudiantes.
. . . o Q 2 o
N° | En clases con pocos estudiantes los estudiantes se sienten: S 5 S s
3 g 9 5
I 4]
>~“‘c'uc: R 8 k2 = “‘c‘uc:
S= = = =
S5 |88 |28
31. Relajados al momento de hablar frente a sus comparieros.
32. Tomados en cuenta porque tienen mayor oportunidad de
participar en la clase.
33. Motivados a participar porgue son pocos comparieros en la
clase.
34. A gusto porque pueden competir sanamente con otros
estudiantes.
D. Limitaciones al ensefiar Inglés en clases con pocos estudiantes.
En clases con pocos estudiantes:
o 2 2 o
S S S S
S Q S [3]
© ©
5 2| ob <
55 = 8RR | 8=
=g SIES | 28

35. | Existe ansiedad entre los estudiantes debido a hay mayor
control por parte del profesor
36. | Se dificulta practicar las habilidades de habla y escucha.

jGracias por su colaboracién!



La Universidad Catolica de Loja
MODALIDA ABIERTA Y ADISTANCIA
TITULACION DE INGLES
HOJA DE OBSERVACION

INSTITUCION
EDUCATIVA:
FECHA:
CURSO/NIVEL:
1. Se realizan actividades que permiten poner en practica lo aprendido.
Sl () NO( )
Notas:
2. Todos los estudiantes estan atentos y participan en las actividades desarrolladas en clase.
Sl () NO( )
Notas:
3. El espacio de la clase permite desarrollar adecuadamente las actividades asignadas por el profesor.
St () NO( )
Notas:
4. El profesor brinda una retroalimentacion adecuada debido al poco nimero de estudiantes en la clase.
St () NO( )
Notas:
5. Existe interaccion entre los estudiantes.
St () NO( )
Notas:
6. Existe interaccion entre el profesor y los estudiantes.
St () NO( )
Notas:
7. El profesor recuerda el nombre de los estudiantes.

St () NO( )
Notas:



10.

11.

12.

13.

14.

15.

16.

Se realizan actividades que permiten practicar la habilidad de escucha.

St () NO( )
Notas:

Se realizan actividades que permiten practicar la habilidad de habla.

St () NO( )
Notas:

Se realizan actividades que permiten practicar la habilidad de lectura.

St () NO( )
Notas:

Se realizan actividades que permiten practicar la habilidad de escritura.

SI () NO( )
Notas:

Se utilizan actividades grupales.

St () NO( )
Notas:

Se utilizan actividades individuales.

SI () NO( )
Notas:

Se utilizan recursos tecnolégicos.

SI () NO( )
Notas:

Se utilizan materiales didacticos.

St () NO( )
Notas:

Los estudiantes se muestran relajados al momento de hablar frente a sus comparieros.

S () NO( )
Notas:



17.

18.

19.

20.

21.

22.

Los estudiantes tienen mayor oportunidad de expresarse.

St () NO( )
Notas:

Los estudiantes se muestran interesados en participar en las actividades realizadas en clase.

St () NO( )
Notas:

Los estudiantes pueden competir sanamente con sus comparieros.

St () NO( )
Notas:

Los estudiantes se muestran relajados porque no hay mucho ruido en el salén de clase.

St () NO( )
Notas:

Los estudiantes se muestran tensos debido a que existe mayor control por parte del profesor.

SI () NO( )
Notas:

Se dificulta realizar habilidades de habla y escucha.

St () NO( )
Notas:



