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ABSTRACT

This research was focused on the influence of latgeses in the English
language teaching-learning process in Italian lsgeols, with the purpose of
determining whether or not large classes affect Emglish language teaching-
learning process.

This study was carried out in Italy in the city\dbghera, province of Pavia.
The participants were 134 students of four pubhd @ne private high-schools,
whose ages ranged between 14 to 19 years old. flldg was developed in five
grades from 8year of basic education td'§ear of senior high-school. The data was
gathered through surveys which were applied toestigdat the end of their regular
class schedule. The questionnaire was administaretfalian language, which
contained 21 specific questions regarding instoneti, social, and psychological
aspects.

This study demonstrates that studying English igdeclasses is ineffective
because there is a lack of time to practice the $&ills of the language, teachers are
not able to monitor the participation of many stideat a time, which does not
encourage students to improve their English langskgls.

Key words: Large classes, English lagguahigh-school, instructional,

social, and psychological implications.



RESUMEN

Esta investigacion estuvo enfocada en la influedeidas clases numerosas
del idioma Inglés en el proceso de ensefianza-apegacden los colegios italianos,
con el propodsito de determinar si éstas afectama éste proceso.

Este estudio fue realizado en ltalia, ciudad dghéoa, provincia de Pavia.
Los participantes fueron 134 estudiantes de cuatiegios publicos y uno privado,
cuyas edades fluctuaban entre 14 y 19 afios. Etliestue desarrollado en cinco
cursos, desde el tercer afio de educacion basita Bhgjuinto de bachillerato
superior. Los datos fueron recolectados a travésermiestas aplicadas a los
estudiantes al final del horario regular de claggdscuestionario fue realizado en
Italiano, el mismo que contuvo 21 preguntas esppesifreferente a los aspectos
académico, social, y psicologico.

Este estudio demuestra que estudiar Inglés ensatmseerosas no es efectivo
porque el tiempo no es suficiente para practicadldabilidades del idioma, existe
poca capacitaciéon de los profesores para monitdeegrarticipacion de muchos
estudiantes al mismo tiempo, lo cual les impideonaejlas habilidades del idioma
Inglés.

PALABRAS CLAVE: Clases numerosas, idioma Inglésyehisecundario,

implicaciones académicas, sociales y psicologicas



TRODUCTION

English is considered as a very important subjestchools in Italy, which is
included in the secondary academic curriculum. Harein the town of Voghera
students do not reach the proper level of fluemcimglish because they show poor
listening and speaking skills, it does not helpntht®e be confident speakers of
English. English teachers work hard to help stuslémtmaster the language but the
results are not very satisfactory.

The purpose of this research is to determine wheathenot large classes
affect the English language teaching-learning medeecause it analyzes the current
reality of high-schools and it is guided to providaluable recommendations to
optimize the process, where students develop tigubge skills.

This study aims at answering these questwhat instructional implications
do large classes have on the teaching-learningeps@; what social implications do
large classes have on the teaching-learning pracesgat psychological
implications do large classes have on the teacleiaging process?. It was
supported by previous studies about the influerfctarmge classes in the English
language teaching-learning process.

One of those studies was carried oudimakorn & Singhasiri (2006), who
investigated teachers’ opinions of teaching in daadasses with the purpose of
working out some recommendations to improve thehieg. They concluded that
the interaction between the teacher and studelhitsited in a large class and it takes
a great deal of time to give feedback to everyettdn addition, many students do
not participate in class and the teachers are bt # control this fact, this
inconvenience is characteristic of students indastasses. The authors did not find

limitations in this study.



Another interesting study was carried out by Odilnhendu & Ubi (2012),
whose purpose was to know the pressure of classosizjuality of work performed
by secondary schools teachers in Cross River Sidte. authors found poor
interaction between students and teachers causeddrgrowded classrooms; also,
the small space does not let teachers to move arthenclassroom to monitor what
students are doing. Moreover, teachers cannot réxeeatl the students’ names. The
authors concluded that large classes influenceh&acwork quality negatively;
consequently, students show low performance.

A third study was conducted by Khati (2010), wdpsirpose was to find out
the expectations of learners about their scholarr@mment, the place where
students learn English as a second language wiari@ty of rhythm in large
classroom. The results revealed that more thartynpercent of students like to be
called by their first names; also, excessive chgokk cannot be managed in large
classes. Regarding collaborative work, teachersildhiovolve students in various
activities according to their different levels.

The beneficiaries of this research are teachersgjests, and all people
involved in the teaching-learning process of Erglianguage. The teachers are
benefited because they could have the possibditgnprove the methodology and to
work in an effective way in large classes.

Students would benefit because if the class sizpopriate, they will be
able to participate actively with a high level otarest and the interaction will be
optimized.

One of the biggest limitations found duringe tresearch work was the
limited collaboration from the school authoritieschuse not all of them were open

to help with the development of this study.



Another limitation was the students’ fear to st#teir opinion about the
statements because they could influence in theat fhark.

Analysis and identification of problems in the Erfl teaching-learning
process in large classes, suggest teachers toaetbedological strategies to improve

the activities in the classroom.



METHOD
Setting and Participants

This study was carried out in four public and avgte high-schools in Italy,
Voghera, Province of Pavia, the number of students34, 120 of them are Italian
and 14 foreign students: Argentinian, Romanian, Eggptian.

It is worth to mention that in Italy, there is acdee that prohibits having large
classes in schools. According to the article 1ihefItalian law, secondary schools
must have classes with the number of studentsssathen 18, but not more than 27.

Regarding the sample, it was taken from five ddferclasses corresponding
to three levels which are: the first group belonge@&® grade of Italian secondary
school, whose age was 14 years old. The seconthaddgroups were from the®3
year of high school aged 17, with 27 students iarg\class. The fourth and fifth
groups were comprised of 27 students in each cldssse ages were from 18 to 19.
Both public and private high schools were mixed to&dteachers were lItalian.
Procedure

To carry out this study, it was necessary to lamkbibliographic information
in sources such as: books, journals, and websitesder to provide academic and
scientific support to this studyrhis research started with the revision of différen
topics such as: teaching approaches and methadss slze (number of students),
managing learning (instructions, feedback, disogliand timing), managing large
classes, activities for working with large classesting arrangement and classroom
space (physical space: big/small rooms), and diffierlevels of proficiency.
Additionally, five previous studies regarding th&luence of large classes in the

English language learning-teaching process werestiyated.



The second step of this study was to ask for peiomsto the authorities of
each high-school to develop this research. Afteeixeng the approval, scientific
information and previous studies related hie influence of large classes on the
English language teaching-learning process weligegad from different sources like
books, online sites, and journals; the most relevafiormation is included in the
literature review. The quantitative method was usearder to analyze the data. The
instrument applied in this research was the queséive, and the information was
gathered in result charts.

This research was based on the selection of Sréiffecourses in several high
schools, where a questionnaire (written in Itallanguage) of 21 questions was
applied to students. The questionnaire was basefbumindicators of evaluation
such as: totally agree, agree, partially agree, @disdgree. The information was
classified into 3 blocks: the first block was coimspd of 9 questions that refers to the
instructional aspect, the second block was formfe8 questions that indicates the
social aspect, and the third block of 7 questionmgt tmakes reference to the
psychological aspect. Finally, data were tabulaaed analyzed according to the
different variables, and then the frequencies weranged into percentages and
represented into three different charts and siadisgraphics. The first chart shows
the instructional implications, the second chadicates the social implications;
finally, the third chart indicates the psychologiaplications that large classes have
on teaching-learning process. At the end conclssiand recommendations were

drawn.



DISCUSSION
térature Review

This section includes a wide research of inforrmafimm different authors
about topics like: teaching approaches and methodESL classes, class size,
managing learning (instructions, feedback, disngliand timing), managing large
classes, activities for working with large classelssroom space and seating
arrangement, physical space-big/small rooms, afférent levels of proficiency.
Moreover, five previous studies conducted by otesearchers have been included.
Teaching Approaches and Methods

To teach a second language the teacher shouldintkeonsideration the
process of learning and the way how the brain m®E® the new knowledge;
therefore, applying the best methods and approaletethe students to learn the
language in the most effective way. Curran (asdcditeRichards & Rodgers, 2001)
claims that Community Language Learning is a mettiad establishes in a clear
|way the role that two basic elements play in acléhe teacher who makes the role
of counselor and the students who make the robfierits. Therefore, the humanistic
techniques that these two important elements of nconication include have
become part of an integral formation because dutiegprocess of communication
teachers and learners manifest their feelings amatiens; thus, teachers should use
this particular feature within the teaching-leagprocess, bearing in mind that the
linguistic knowledge reflects people’s emotionatl &@havioral abilities.

Besides, Mackey (as cited in Richards & Rodger91Gaffirms that the
Community language learning is associated to aok@ractices used in bilingual

education known as language alternation in whicdestts learn two languages, the



knowledge of first language is the basis to lease@ond language because learners
use the same linguistic structures and patteregpoess emotions and feelings.

Another important method that Richards and Rodd@@01) take into
consideration is the Natural Approach, they sthtd tearners acquire the language
through observation and interpretation, which dbaotes significantly to the
learning; therefore, students are able to learnsdeond language as well as their
native language in a natural way. These authors affirm that the students’
knowledge does not really depend on the applicatibrgrammar rules or pre-
established schemes; it is better if students Haeeopportunity to acquire the
knowledge freely.

Krashen and Terrel (1983) agree with Richards Radgers (2001), when
referring to Natural Approach because they affihattthe students do not become
simple producers of grammatical sentences andpgbaksrs express their personal
opinions and beliefs using the language given. 8foee, the teachers should create
an appropriate atmosphere in class stimulatingsthdents to communicate each
other, which help them to master the languagewige, the authors assert that the
acquisition of a language is possible only with ¢cbenprehension of the vocabulary.

Another method that theorists take into accounihésCooperative Language
Learning. According to Richards and Rodgers (200213, also called Collaborative
Learning, whose main characteristic is the coopmrathe same that incorporates
the small groups or the pair work in cooperativevées. This method is so old and
the cooperation was considered the basis of threwzak in the teaching. Rodgers
(as cited in Richards & Rodgers, 2001) mentiongadus educator called John
Dewey, who in the twentieth century was authorized spread the idea of

cooperation as the main basis in the Cooperativeglliage Learning. In short, the



main key of this method is that students can ictesad interrelate in the classroom
thus, they are forced to communicate each othéramanguage given.

The author before mentioned expresses that Coopelaanguage Learning
is the basis for students to learn a second largubgough the pedagogical
guidelines in order to have a comprehensive trginamnd to develop the
communication through the group work.

On the other hand, Sharan (1994) gives a histobeakground about the
cooperation because it became the essential feafupgimary school, but at the
secondary school and university levels there wask laf group work and
cooperation; consequently, students were passititesror simple receptors of the
knowledge and thanks to this method the situatias ¢hanged because the group
and pair work have been offered to secondary ancrsity students as well.

Furthermore, among the teaching approaches andodsethsed into the
classroom, the Content Based-Instruction is alswidered. According to Richards
and Rodgers (2001), it is a teaching method in Wwistudents learn a second
language by providing interesting contents or useformation to them.

Likewise, Krahnke (as cited in Richards & Rodget801) states that this
method gives importance to the contents becauskerstsi learn a second language
by means of acquiring information, while the lang&ahould represent the vehicle
to transmit the message. In addition, this authghllghts that students acquire a
variety of contents, which enable communication aasjuisition of knowledge,
making the learning easier through the use of sdipgomaterial such as: pictures,
objects, and tools in order to give an appropriatganing to content that is being

taught. Another author that makes reference to &@uwrBased-Instruction is Kasper
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(2000), who states that this method allows studemistegrate the language skills
for the academic purposes and acquire them eftdgtiv

Richards and Rodgers (2001) mention another impbrnethod called the
Total Physical Response, where the teacher may ®danguage in the classroom
by using coordinated dialogues combined with astidm addition, Asher (as cited in
Richards & Rodgers, 2001) agrees with Xu (1989)knvassures that children learn a
language through commands. They first listen tontbeds, then perform the action.

To this respect, Xu (1989) recommends teacheraytidlee commands to the
students for them to perform the action; this cardbne at the beginning levels. The
most important aspect of this method is the comgmsion; because if students have
learnt the vocabulary, they can give the commaodghers students.

Class size (number of students)

Class size for years has become a critical factostudents’ success and it is
one of the elements that influence in the learnmamgcess. According to Glass,
Cahen, and Filby (1982), the environment whereesitglreceive the class depends
on the class size, it has a great incidence ircldlgsroom because if teachers work
with a few number of students, the process of tiegchecomes effective and the
children will acquire the knowledge in a better w@n the other hand, the authors
mention that in large classes students are inateentherefore, the teachers need
more training to carry out the lesson. Besidegdanasses produce negative effects
on children’s behavior significantly because itdsficult to work especially at
primary school level.

The authors above mentioned affirm that in smatless size children pay
more attention and get concentrated during thesdiesause their performance is

better in quality undoubtedly. They mention thetftat the reduced number of
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students requires teachers to devote more timglédmning, the lessons become more
stimulating and bring better results. Accordinghiese theorists, the smaller classes
are the ideal way for working with students becatisere is more interaction
between students and teachers. Also, there is miroee to practice the learning
activities and all of them can participate, thegrghmore time with his/her teacher.

Contrary to small classes, Glass, Cahen, and KilBg2) agree with Lee
(2010), who claims that when teachers work witlydaclasses feel that their students
take advantages of it because students prefengsiiti the last row hoping that
teachers do not call them and they will spend solesvithout being asked.

Furthermore, Lee (2010) mentions that large clasgtsa high number of
students are more demanding because the teacls meee time to accomplish the
class, while in a small class with less than 1%lestis the interaction reaches the
highest level, which allow the students’ concemratand the appropriate
environment of the classroom.

Managing Learning (instructions, feedback, diseipland timing)

Managing learning is considered another relevapeasin the teaching-
learning process that involves teachers, studefdssroom instructions, feedback,
students’ behavior, and time distribution, whichnicoute to the integral formation
of learners.

According to Lee (2010), it is essential that teashmake sure that children
understand the instructions to develop the requaetivities in a correct way;
therefore, teachers must not leave their studelaiseabecause they need to be
monitored continuously. Moreover, students mustcbascious that the constant
control of their behavior and the accomplishinghaf teacher’s instructions is part of

the teaching-learning process.
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Additionally, Gower, Phillips, and Walters (1995)ggest no to give the
material to the students before giving the instamst because it may cause
distraction; likewise, the language used in classtmmot be rhetorical, it must be
comprehensible and simple.

Regarding feedback, the author above mentionedraffihat students have to
receive the feedback at the appropriate time. &ngil Gower, Phillips, and Walters
(1995) claim that only teachers have the respditgilof giving feedback, they can
measure the favorable acquisition of the languatgs, it can be given by means of
stimulus, compliments, support, discussions, imliali lessons or even when
correcting regular tests. Teachers can decide hmiwadnere to do it in their lesson
plans.

Referring to discipline, Lee (2010) mentions thesdhers must be able to
stop the disciplinary problems such as talking wning in the halls, in order to
avoid serious disciplinary problems such as: degarfighting or bullying, which let
teachers show control and authority inside thesctesn. Besides, Gower, Phillips,
and Walters (1995) mention that it is necessartake into account the class size
which influence in the discipline.

Lee (2010) affirms that the time is drestimportant aspect in a class because
it helps teachers and students to achieve purposestheless, time distribution in a
class depends on a school policy; therefore, teaaaanot decide about it.

Gower, Phillips, and Walters (1995) agree with I(2@10), they point out
that the time is not standard, it may change aaegrb the age of children, and it is

determined by the school syllabus.
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Managing Large Classes

McGregor, Cooper, Smith, and Robinso®0® consider that large classes
are not appropriate for teaching; therefore, itdmees difficult to handle them and
motivate students. Large classes must be dividem sSmall ones to work in an
effective way, but if it is not possible, teachdrat work with large classes must use
more didactic resources in order to improve thdityuaf teaching.

They give suggestions about how teachers may comahge classes without
problems. One advisable strategy is to call stiglbgttheir names and the teacher
must do the effort to learn them because it stitegland motivates students. On the
other hand, the authors point out that if the teach permissive, students provoke
disturb and noise, which makes difficult for thetref students to concentrate; in this
case, the teacher must stop his explanation inramemake the students pay
attention especially in speaking activities, whstedents participate in a voluntary
way.

Similarly, Sue and Race (1999) mention another t@agontrol the noise in
class, teachers have to clap their hands or riegb#tll to make students to pay
attention to teachers’ explanation. Besides, tteghors recommend that teachers
must invite students to form small groups with @iéint classmates in order to
monitor them in the assigned activities; therefdaegchers must be attentive that
students work in an effective way.

Sue and Race (1999) agree with McGregor, CoopaithSand Robinson
(2000) on their ideas when state that working \atige classes have become a great
deal because the groups formed in class need maméanng and more time during

the process of teaching.
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McGregor, Cooper, Smith, and Robinson (2000) stiat there are
advantages and disadvantages of organizing groufade classes for instance, if
the teacher forms groups of students by himsel€piild take him some minutes,
while when students form small groups by themsetiiesteacher could save time,
but students choose always the same classmatesrkomith. These authors declare
that forming groups in large classes have a cegi@de of difficulty.

In addition to the issue of dealing with large sks Bensinger (2011) claims
some other difficulties that can be considered tiegdactors that influence in the
English teaching process such as: lack of time,itigdaction, indiscipline, teacher’s
stress, and workloads which affect both teachedssaudents.

On the other hand, the author mentions that teaaheist set the exact time
to check the extra class work; moreover, they shargganize the activities to
develop the class considering the great quantistuadents.

Teachers in large classes must use the creatimitprder to maximize
students’ participation and the tasks must be dutkelt the beginning of the lesson
or at the end of it.

Activities for Working with Large Classes

Applying different kinds of activities in a classm is very important
because they let teachers create an adequate mmeind that stimulates students to
participate in large classes. For this reason, Xréswitt, Franks, Hardcastle, Jones,
and Reid (2005) suggest an interesting and praetatavity called “the pyramid” or
“snowballing” that permits students show interefitey describe five positive
characteristics of a member of the family, then nvike group acquires more
participants, they can add five more charactegsdind can express them in a written

way.
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On the other hand, there is another author who esiggther activities for
working with large classes. As is the case of H@1), she recommends the
brainstorming, which gives students the opportunitysolving specific problems
developing new ideas. Also, the jigsaw activity, wimich students put together
different aspects of knowledge to form a unit.

The same author suggests another interesting tgctailed collaborative
writing that let students put into practice thetimg skill through a letter of advice;
likewise, the author describes the collaborativenmmnity projects where the
students work together on local projects then tiegprt their investigation. Besides,
she suggests another practical activity that i/ weseful in large classes named
group poster presentations, where students shoiwv ¢heativity and imagination
through the creation of posters dedicated to soopéc tor a specific problem.
Furthermore, the “buddy journals” allow studentstevtopics in their classroom and
exchange ideas even with the students of otheseas
Classroom Space and Seating Arrangement (phygeales big/small rooms)

Classroom space and seating arrangement are twartanp elements within
the teaching- learning process; therefore, an ateqplacement enables good
learning. In this respect, Snivicki, Rice, ChismgdaBickford (2002) point out that
the organization of students in a classroom cathbecentral point of an effective
lesson. Teachers should remember that seatingg@maant and the personal space is
different from one country to another.

The authors mention that if the class is formed stydents of several
nationalities, organizing the space becomes ever camplicated and it may cause

some troubles among them.
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Snivicki, Rice, Chism, and Bickford (2002) claimathif the number of
students is about 16, the position face to faaease advisable; on the other hand,
there is another way to arrange the chairs: thaybegplaced around the tables which
is called “café style”. The advantage of this tygeorganization gives a successful
result because learners are in a comfortable pasitsince “café style” offers
students the possibility to work in pairs or in gps. Also, the authors explain that
during the ‘open pair work’ two students discussiedopics under the supervision
of their tutor, while the other students can héwr discussion, they do not move
from their chairs, which give them the possibildf establishing communication;
moreover, the teachers could arrange the seatscircla and learners can move
easily.

Other researchers like Mcleod, Fisher, and Hod2@03) state that the
classroom space influences on the instructionajjiara in a direct way; therefore,
the correct organization of the space stimulates students to have a proper
behavior, which lets them pay more attention to l#ening process. The authors
claim that the style of teaching is reflected ie thay as the chairs are arranged in
the classroom.

Finally, the authors affirm that teachers must ld&h patterns to facilitate
the access of the teacher to the students, whighthem to monitor the class in a
better way.

Different Levels of Proficiency

Proficiency levels at any given classehaome degree of fluctuation ranging
from beginners to advanced students. According éth 004), a multilevel class
causes variation in the students’ language. Theoautighlights the difference of

knowledge between students who speak the languagetly enough with some
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grammar mistakes and those who have only elemelaae}. “There is no doubt that
varying language ability in English is one of theamatic challenges facing the
teachers of the multilevel classes” (p. 10).

Additionally, the author affirms that although tteachers use techniques for
working with different levels of knowledge in ansgaway, the class presents a
certain level of difficulty for them. Besides, & difficult to consider that multilevel
class has advantages, but teachers have the jotakihg the most of them. The
flexibility is one of the advantages because tlagher is not forced to teach strictly
following a set of syllabus. The diversity is cateried another advantage, it makes
possible more varied opinions, more interests, mehs that can be useful in
classroom.

On the other hand, the author considers the abseh@®me students a
disadvantage because it requires that teacherddiead to repeat the lesson. For
this reason, it is important to select the kinds aativities for each level of
proficiency in order to avoid the boredom in class.

For Hess (2001), multilevel classes have differsnicelanguage aptitude,
knowledge, and learning styles. These are classasséd towards students with
different abilities, or classes that go accordm¢hie age of students.

The same author affirms that multilevel classeschegacterized by varieties
of opinions, points of reference, temperamentsgggpces, and styles of learning.
For this reason, students can learn as much freraonother as they learn from their
teacher, being the cooperation, and the competgmsitive tools in the teaching -
learning process.

Hess agrees with Bell (2004), when states thatilendgd classes have many

activities which change constantly.
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Additionally, Bell declares that teachers have dach a set of syllabus in
order to contribute with each level of proficieranyd tasks such as teaching grammar
must be linked to a particular skill level. Moreoyvéhe class must be grouped by
ability which let that advanced students provideeattention to beginners.

This research was based on previous studies abghe which are mentioned
in this section to provide some useful informatiorthe reader.

The first study was carried out by ljaiya (1999)hose purpose was to
identify the major problems associated with oveopydation of students in the
classroom. The sample was comprised of 250 studentd41 teachers from schools
in Nigeria, in a city called Llorin; furthermorehda simple random sampling was
used, eight schools were selected out of thirtpséary schools in the township. A
total of 250 students randomly selected were afffecefill in a researcher-designed
questionnaire, which 206 students were selectedidtal number of samples used
was 347.

This study concludes that poor seating arrangemenxer populated classes
limit the quality and quantity of interaction bewveteachers and students as well as
the quality of teaching and learning. In addititime author mentions that teachers
adopt some negative actions like punishments whldhuld not be included in the
process of learning, this negative behavior of sdeazhers could be caused by
inappropriate classroom and the lack of regulanitig in the process of teaching
learning of the language.

The second study was conducted by Osim, UchendulJan (2012), whose
purpose was to find the pressure and influenceladscsize on quality of work
produced by secondary schools teachers in Crosser Rdtate who made the

following investigation.
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This research adopted the Ex-post Facto design.s@hgle comprised all
secondary schools and senior secondary schooldeadfive hundred teachers and
two thousand students of public schools were ramgl@a®lected through stratified
random sampling technique. Researchers used institsndeveloped by themselves
called class size pressure questionnaire and tesaclerk quality questionnaire.
Teachers filled in the first questionnaire whichswaade up of demographic data
and information on class size. Students repliettiécsecond questionnaire composed
by 2 sections. Section A contained demographic, datztion B consisted of 18 items
which measured the teachers’ work quality in terofisteaching, assessment of
students’ academic performance, and classroom alonifter experts in the
profession ensured the validation, then a tesstre#iability method was applied to
get reliability estimate. Data analysis was donegi&ANOVA.

This study concludes that large class size inflasrieachers’ work quality in
a negative way; as a result, teachers face podests’ academic performance.

Furthermore, there is another study that examimed influence of large
classes with 75 lecturers of the universities o&ilEemd, which was carried out by
Jimakorn and Singashiri (2006), whose purpose wasxamine all the points of
view of the researchers in terms of perception#tudes, and points of reference
regarding the teaching of a second language in rauselasses.

For this study there was prepared a questionnatlelee same questionnaire
was offered to two institutions: the Departmentleinguage and the School of
Liberal Arts. The questionnaire consisted of thpags which contained open-ended
guestions, closed-ended questions, and rating sscdlee first part asked for
participants’ personal details, gender, teachingeagnce, education, and place

where teachers currently worked. The second partsisted of closed-ended
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guestions concerning the participants’ knowledgtheir university policy on a class
size. The final part included questions about facis opinions on large classes. This
last part was divided in general and physical coras of classrooms, teaching and
learning conditions in large classes, degree dicdity of teaching in large classes,
and opinions towards teaching in large classes.

This study demonstrated that it was difficult fdral teachers to work in large
classes; moreover, there was an inconveniencenresehe relationship between
teachers and learners; as a result, authors cattlinét the control of the class and
the feedback are not obtained in a productive wdgrge classes.

Another study was conducted by Abioye 120 whose purpose was to
investigate the reasons of large classes in Nigdrigh schools; the educational and
psychological dimensions of language testing igdaslasses, the challenges of large
classes, and how they affect the standard of eduncdn order to perform this study,
students of the secondary schools were selecteglmMéthods used in this research
were pragmatic techniques in order to know the gulaces and proposals of
language testing.

The author above mentioned points out that thes tefféred to the teachers
highlight the weak points of teacher’s preparaaod the strategies used; Therefore,
the author concludes that there is correlation betwteachers’ points of view and
the students’ opinions; besides, he encouragebdeato realize the importance of
the changes in their mission like teachers, whialh definitely benefit to the
students.

Regarding the last interesting study, Khati (20if®)estigated the usual
prospects inside the classroom, the rhythm in whinfglish is learnt, and the wide

space that the classroom offers.
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This study was focused on six different aspectshsas: classroom
management, establishing collaboration, rangesistdeedback, classroom English,
and home assignments. The participants were sixiyents of tenth grade from
Nepal schools, which were divided into two groupghaty students each group, one
group represented a district called Ramachhap fidepal and the other one
represented Kathmandu valley, which are rural abdruarea of Nepal. The method
that was applied for this study was a questionnsur@ey, the same that contained
nineteen closed-ended questions; besides, thasydtanswers chosen was a tick in
the nominal and ordinal alternatives. This methegdua procedure called non-
random sampling.

Unlike the others, this study conclutlest for many teachers there is not a
problem to monitor large multilevel classes. Ninpgrcent of students point out that
teachers call them by their names.

The result does not have huge variagilbout the expectations of students of
urban and rural areas. The students from rurakasieaw slightly higher expectation
in using mother tongue in an English class, whetbassharing experiences like
activities is more liked by the students from urlaaea. Likewise, the students from
urban area seem to be more frank; also, they highemhexpectation in participating
groups and pair tasks. Therefore, the researchmmluates that in large class, there is
no alternative of developing a collaborative wogkiratmosphere. Also, the
movement of the teacher around the class make# ttegm smaller and encourages

student involve.
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Description, Anabjsand Interpretation of Results

This section contains the quantitative analysis #uedinterpretation of data
collected from four public and one private Italiaigh schools. The qualitative
analysis refers to the instructional, social, asgcpological implications that large
classes have on the teaching-learning process ahart high schools. The
quantitative analysis was based on the tabulafi@gyuency, and analysis of 21
questions focused on the purpose of this resedhsh,point of view that the
researcher came to and the correlation with prevezientific analysis of various

authors expressed in the theoretical background.
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What instructional implications do large classesvéan the teaching-learning

process?
Chart 1
Totally Agree Partially Disagree Total
Agree Agree
# In classes with a large
number of students
f % f % f % f % f %

The activities done in
class help to apply what 18 13,43 70 52,23 38 28,35 8 5,97 | 134 99,98
1 Students learn in class?|

The activities done
allow to practice

2 listening, speaking, 25 | 1865| 51 | 38,05| 36 | 26,86 | 22 | 16,41 | 134 99,97
reading, and writing
skills.

The students are
attentive and participate
in class activities,

3 including those sittingat 5 3,73 43 32,08 64 47,76 22 16,41 | 134 99,98
the back of the
classroom.

Varied class activities
are used as group,

4 | individual, Pair-work 23 17,16 | 49 | 36,56 | 49 | 36,56 | 13 9,70 | 134 99,98
activities, etc.

Activities such as plays,
competitions, debates,

5 games, etc, are used in| 13 9,70 25 18,65 55 41,04 41 30,59 | 134 99,98
class.

Students can cheat
6 | during the test. 20 | 1492 | 39 | 29,10| 36 | 26,86 | 39 | 29,10 | 134 99,98

Students get distracted
7 | by doing assignments 11 820| 37 | 27,61 | 43 | 32,08 | 43 | 32,08 134 99,97
from other subjects.

The seating arrangement
8 | facilitates tasks that are| 39 29,10 59 44,02 14 10,44 | 22 16,41 | 134 99,97
carried out in class.

Students cannot receiveg
Regular feedback from
9 | the teacher due to the 7 5,22 30 22,38 | 53 39,55 | 44 32,83 | 134 100
large number of
students.
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The first statement concerning to “the activitiese in class help to apply
what students learn”, 70 students “agree” with gteement which represents the
52,23%; 38 students selected the option of “pdytedree” that means the 28,35%;
18 students “totally agree” that these activitiefphthem to apply their knowledge,
whose equivalent is the 13,43%. Finally, 8 studédisagree” with the statement
above mentioned, which reflects the 5,97% of taatomly selected.

According to the results presented in the graph, rajority of students
52,23% agree that the activities used in the adassrhelp them to put in practice
what they learn, which means that the teacherirgyube correct activities to work
with large groups. Also, 28,35% of students somesiman apply the knowledge
received in class during their activities, whichindicated in their replies “partially
agree”. Finally, for 13,43% it is easy to apply wtteey learn in class.

Hess (2001) suggests activities that allow teacloarry out the teaching-
learning process in an effective way. The auth@omamends the brainstorming,
jigsaw activities, collaborative writing, and cdilaative community projects to
develop in large classes.

Regarding “the activities done allow to practicgdning, speaking, reading,
and writing skills”, it is shown that 51 studentsseered “agree” about activities
done in class, which let them practice the foullskif the English language, whose
equivalent is the 38,05%; 36 students gave “p&ytedree” answers that represent
the 26,86%; 25 students “totally agree” refledated percentage of 18,65%. Finally,
22 students gave “disagree” answers that meanGi4d %.

According to the results presented in the chaerehs a certain level of
acceptance 38,05%, that allow to practice the $&ills of the English language. The

26,86% express that they sometimes practice alkkiiks, while 18,65% of them
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give very satisfactory answers about the staten@ntthe other hand, the 16,41%
declare that the activities done in class do Hotathem to practice the four skills of
the English language. Consequently, this low peaggnof students show disagree
about this statement, due to the lack of varietyadivities related to four skills,
which reflect a low performance. Regarding to Hepect, Hess (2001) states that the
application of a variety of activities let studemt®re participation in class. For
example the use of activities such as: poster ptasen, the brainstorming, the
collaborative writing or buddy journals encouragedents to put them in practice.

Regarding the third statement of the chart, if dstnts are attentive and
participate in class activities, including thosiirsg at the back of the classroom”, 64
students gave “partially agree”, whose equivalsrhe 47,76%. Besides, 43 students
“agree” with this statement, which means the 32,08%the other hand, 22 of them
answered “disagree”, which represents the 16,41#tallff, 5 students answered
“totally agree” that reflects the 3,73%.

According to the results presented in the chart/@% chose “partially
agree” option, which means that they sometimes gi#égntion to the teacher’s
explanation, and 32,08% are focused on the lesadnglthe class, which gives a
satisfactory result. However, 16,41% of studems it difficult to be attentive and
participate in class activities, which indicatesttlthey are present physically but
their minds are out of it because they are distdgdncluding those students who are
placed at the back of the classroom; consequeahiyattention and participation in
class of this low number of students is unsatistgctwhich reflects that there is no
dynamism and effective learning. Therefore, teaxherd it difficult to keep the
attention of all their students in large classesy &,73% of them pay attention and

participate actively during the explanation of thass. According to Lee (2010), the
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solution could be in dividing the large group inalar ones for providing more

opportunities for students to listen carefully toe tteacher's explanations and
participate actively in class. Besides, the autffirms that large classes need more
time, and the interaction between teachers andestaddiminish because not all
students have the possibility to participate.

Regarding “varied class activities are used as grawdividual, pair- work
activities, etc”. 49 students “agree”, which me&@®56%. The same number of
students, 36,56% agree only partially with thidesteent. 23 students gave “totally
agree” answers, whose equivalent is the 17,16%alliFin13 students answered
“disagree”, which represents the 9,70% of totavsyed.

Taking into consideration the two highest indicataf the chart, 36,56%
agree and 36,56% partially agree, which reflect shadents are nearly satisfied with
the variety and the number of activities carriad during the class. Besides,
17,16% consider the amount of pair-work and indigidwork quite satisfactory;
meanwhile, 9,70% find it unsatisfactory. The coatins use of group, pairs-work,
and individual activities give the advantage ofwaadqg the knowledge positively
because there is a major grade of interaction tvweeudents. Therefore, the use of
a variety of activities facilitate the learning-¢téang process, this is supported by
Richards and Rodgers (2001), who claim that thep@radive Language Learning is
based on teaching through activities that let sitsdlevork in groups, or pairs
fostering the spirit of interaction.

Concerning the statement about “activities such pes/s, competition,
debates, games, etc, are used in class”. 55 studame “partially agree” answers
that represent the 41,04%; meanwhile, 41 studerdsked the parameter of

“disagree”, which reflects the 30,59% of the sumgkysample; also, 25 students
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answered “agree” that represents the 18,65%; §indB students “totally agree” with
this statement, whose equivalent is the 9,70%.

Analyzing the results presented in the chart, tighdst percentage of
students 41,04% “partially agree” indicate thatheas sometimes put into practice
interactive activities such as plays, competitiaehates, games, etc. The application
of these activities are found satisfactory for B8 and 9,70% who answered
“totally agree”. On the other hand, if 30.59% dissgwith the statement, it means
that Italian teachers never use these activities Kifess, Jewitt, Franks, Hardcastle,
Jones, and Reid (2005) recommend a practical gctikiat help to wake up the
students’ interest towards learning called “theapyid” or “snowballing”, in which
students participate and express their ideas inteewway.

Referring to the statement “students can cheanduhe test”, 39 students
answered “agree” that represents the 29,10%; hawthe same number of students
gave “disagree” answers (29,10%), 36 students Jpeaetially agree” answers,
whose result is the 26,86%. Finally, 20 studentssicer “totally agree” option,
which reflects the 14,92%.

In chart 1, it is noticed that the same numbertwdents (i. e. 39 agree and 39
disagree) gave the opposite answers, making thgectascontradictory for
interpretation and analysis; however, analyzing 26686% who sometimes cheat
and 14,92% who definitely do it, the situation bmes clearer, which shows the lack
of monitoring during the test.

According to Glass, Cahen, and Filby (1982), thaeslsize has a great
influence during the lesson in the classroom bexd#ibke classroom is comprised of
few students the process of teaching becomes wHedlso, teachers work in a

better way and they can monitor the class.
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Another statement concerns to “students get distlalosy doing assignments
from other subjects”, 43 students answered “pdytadree”, whose equivalent is the
32,08%; on the other hand, 43 students “disagnebich represents the 32,08%.
Furthermore, 37 students “agree” with this statamerhose percentage is the
27,61%. Finally, 11 students replied “totally agrebeing the 8,20% of the
surveyed sample.

If students were concentrated in the teacher’saggtion, they would not be
willing to do other assignments. However, accordindhe results presented in the
chart, 32,08% partially agree about using theiretimy doing homework from other
subjects, which influence in the learning processainegative way because the
content of the lesson is not assimilated for alth@m. On the other hand, 32,08%
disagree, which means that they do not get distdably doing assignments from
other subjects; therefore, they are attentive ®tdacher’'s explanation. However,
taking into consideration 27,61% agree that theyallg do it. Besides, a low
percentage 8,20% totally agree, that shows laciegpponsibility because they use
their time by doing homework from other subjects.

According to Lee (2010), the effective learning elegis on the atmosphere of
the classroom, in other words; it is the teache$ponsibility to create interest in the
students in order to get their active participatioclass and to keep them focused on
the lesson and not to get distracted.

Regarding to “the seating arrangement facilitatsgg that are carried out in
class”, 59 students answered “agree”, whose e@ntvat the 44,02%. Furthermore,
39 students totally agree with this statement, twhreflects the 29,10%, 22
“disagree” answers the same that represent thel%®6,4~inally, 14 students

“partially agree” with the statement before mengidnwhich means the 10,44%.
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The seating arrangement is decisive in the pragielesarning because it helps
students to move easily in the classroom. In thuslysfor 44,02%, who answered
“agree”, the seating arrangement is satisfactooabse it is characterized by good
arrangement of the chairs in Italian high schoAlso, 29,10% “totally agree” show
that the seating arrangement facilitates the taaksed out in class. Meanwhile, for
10,44%, whose answers are “partially agree” docooisider seating arrangement a
great problem because their answers are somewtisfastory and 16,41% express
that the seating arrangement does not facilitagstdhat are carried out in class
because their answers are unsatisfactory. The taopue of seating arrangement was
studied by Svinicki, Rice, Chism, and Bickford (200who state that it is the
position how students are sat in the classroomitdmak two alternatives: to facilitate
the learning process or make it more difficult. Yh@ention that the seating
arrangement can be different from one culture tottear. For researchers above
mentioned, the “café style” is an optimal examples@ating arrangement because
students are placed in a comfortable position atdba desks.

Concerning to “students that cannot receive redekdlback from the teacher
due to the large number of students”, 53 stude3956%) “partially agree”, but 44
students (32,83%) “disagree” with this statememwever, 30 students gave “agree”
answers that represent the 22,38%; finally, 7esttglselected the option of “totally
agree”, which means the 5,22%. It is clear thattrstigdents are not satisfied with
the level of the teacher’s feedback during thescld$us, 90 students out of 134
totally surveyed, the chart indicates the lack edular feedback, which affect the
performance of students; therefore, teachers dacemplish totally with one of the
most important steps of the lesson plan, whichhis feedback. This topic was

studied by Gower, Phillips, and Walters (1995), wah@im that teachers have the
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responsibility to give the feedback in an effectivay. There are many ways to

reinforce the English class for instance, doingividdial lessons, by means of

English tests that are useful to discover the gaymsgover, the regular feedback can

be given organizing discussion groups in largesgsas

Analyzing the question what instructional implicets do large classes have

on the teaching-learning process?. It can be &ait] these implications are negative

because teachers use a limited number of activiiagdass; also, students do not

receive an adequate level of feedback which infteem the teaching-learning

process.

What social implications do large classes havehmntéaching-learning process?

Chart 2

Totally Agree
f

Agree

Partially Agree

Disagree

Total

In classes with a large number
students

0
f

%

%

f

%

f

%

10

There is a proper balance of
student-student and teacher-
student interaction.

36

26,86

7]

52

984

17,91

2,23

134 99,

11

Students have the opportunity to

relationship with their
classmates.

34

25,37

71

57

4682

16,41

0,74

134 99,

12

The teacher has problems
remembering all the students’
names.

16

11,94

36

26

8628

20,89

54

40,2

13

The atmosphere is less stresst

since the teacher does not ask the

same questions to the same
student.

ul

26

19,40

46

34,

3236

26,86

26

19,4

D 134 99

14

It is easy for students to use
their cell phone or any other
mobile device without being
seen by the teacher.

29

21,64

0,122

16,41

44

32,9

3134 | 100

Regarding to the statement if “there is a propdartice of student-student and

teacher-student interaction” 71 students answewgggte®”, which represents the

52,98%. In addition, 36 students “totally agreethathis statement, which means the
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26,86%; meanwhile, 24 students answered “partadhee”, whose equivalent is the
17,91%. Finally, 3 students claimed “disagree”, ahhreflects the 2,23% of total

surveyed.

According to the results presented in the chartstnod the students 52,98%
agree with this statement, which means that laigsses let a proper balance of
student-student and teacher-student interactiosidBs, the 26,86% confirm this
opinion and find the balance definitely positivéaerl7,91% partially agree about the
interaction between them. This implicates thatphmper balance of student-student
and teacher-student interaction in large classegsgive in Italian high schools. In
this sense, Glass, Cahen, and Filby (1982) claahthe interaction could be more
difficult in large classes, since most of teachemsking with them (more than 35
students); however, it does not impede the intenact

Regarding the issue if “students have the oppdstuni build relationship with
their classmates”, the highest number of students,answered “agree”, which
reflects the 57,46%. 34 students said to be “tptdjree”, which means 25,37% of
the total surveyed; meanwhile, 22 students mamitegartially agree answers, which
mean the 16,41%,; finally, 1 student respondeddfgtise”, which means only 0,74%.

According to the results presented in the chartstmad students have the
opportunity to build relationship with their clasastes because 57,46%, find this
aspect possible and relevant together with 25,3%%@, 16,41% students are almost
satisfied with the opportunities to build relatibiswith their classmates during the
class. Therefore, the results show the preseneefloéndly environment during the
lesson, which assures a positive learning.

In this respect, Bell (2004) affirms that the natetion is one advantage in large

classes because it helps to create a relaxed dteresptherefore, students have
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opportunities to develop relationships inside tleessroom because they can bring
different stories from different backgrounds tosbered in the class.

The next issue refers to “the teacher has probtemgmbering all the students’
names”, 54 students “disagree” with this statemehtch represents the 40,29%, 36
students claimed to be “agree”, whose equivalenihes26,86%, 28 students chose
“partially agree” option, which means the 20,89%nafly, 16 students answered
“totally agree”, which represents the 11,94% loé tsample.

The results presented in the chart indicate thhigh percentage of students
40,29% consider that teachers do not have problememember all students’
names. But, taking into consideration those 26,86#t0 show that the problem
exists and those 11,94%, who have this problemmowt forgetting those 20,89%,
who indicate that the teacher sometimes remembsr ttames. Therefore, this
problem exists up to a certain degree becausettitergs do not feel confident
enough, which does not generate positive stimuldmut it McGregor, Cooper,
Smith, and Robinson (2000) affirm that teacherstnoadl their students by their
names, which give students more confidence, mareriég. On the other hand, the
authors express that teachers find certain diffictd learn their students’ names,
especially in large classes where the level ofdliffy increases; therefore, teachers
need to make a bigger effort and put into pradinige statement because it helps to
stimulate students.

Concerning to the statement about “the atmospleetess stressful since the
teacher does not ask the same questions to the sagent”, 46 students answered
“agree” that represent the 34,32%, 36 students emesiv‘partially agree”, whose
equivalent is the 26,86%, 26 students gave “totalyee” answers that mean the

19,40%. The same number “disagree” that correspunis,40%.

33



The results presented in the chart confirm that3#,32% of students “agree”
that the atmosphere is less stressful becauseetedols not ask the same questions
to the same student. Also, the 26,86% studentsmafthat the atmosphere is
somewhat less stressful because they do not peticiin class voluntarily and
teachers have to call them. However, we have dtsesuhich are the same, 19,40%
totally agree in a very satisfactory way that thena@sphere is less stressful and
19,40% disagree with this statement, who expreatsttte atmosphere is stressful,
which influence in the learning process in a negatvay.

According to Gower, Phillips, and Walters (1995)udents’ participation in
large classes is limited and the teachers feektbto work with the same students,
who participate voluntarily, it can create an ueasled atmosphere in class.

Concerning the statement if “it is easier for sttd to use their cell phone or
any other mobile device without being seen by geher”, 44 students answered
“disagree” that means the 32,83%, 39 students teeldbe option “agree”, whose
equivalent is the 29,10%, 29 students “totally afjmeith this statement that reflects
the 21,64% of the sample. Finally, 22 of them “adist agree” being the 16,41%.

The results of this statement shows that for & higmber of students is difficult
to use their cell phone without being seen by daeher, which reflects a good level
of discipline; therefore, it is not a distractingcfor for the 32,83% students.
However, taking into consideration 29,10% studeagsee, whose answers are
positive, it is clear that they usually use thestl hone in class. Besides, 21,64%
totally agree find it easy to use their cell phaneclass, which interfere in the
teaching-learning process in a negative way becthese lose their concentration
during the class. However, 16,41% partially agrepress a certain grade of

difficulty to use their cell phone without beingeseby their teachers. One advice to
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avoid the distraction caused by the cell phonegiven by Gower, Phillips, and

Walters (1983), who suggest that teachers shoue gaod use of eyes contact,

which let students pay attention to the class exgilan and avoid them to do other

things.

Analyzing the question what social implications ldoge classes have on the

teaching-learning process?. The results gathered sis that large classes do not

have relevant social negative implications becamest of the students have a high

level of interaction in class; also, they build da@lationship with their classmates

and teachers, which represent a positive factt@aim English as a second language.

What psychological implications do the large clasbkave on the teaching-learning

process?

Chart 3

In classes with a large

Totally
Agree

Agree

Partially

Agree

Disagree

Total

number of students

%

%

%

%

%

15

The atmosphere is
stressful.

30

22,38

23

17,16

40

29,85

41

30,59

134

99,98

16

Students feel inhibited
when speaking in
front of the rest.

12

8,95

23

17,16

42

31,34

57

42,53

134

99,98

17

Students do not have
the opportunity to

express their opiniong.

14

10,44

33

24,62

49

36,56

38

28,35

134

99,97

18

Students do not like to
participate because
they feel afraid.

16

11,94

16

11,94

44

32,83

58

43,28

134

99,99

19

The teacher does not
pay equal attention to
all his/her students.

24

17,91

21

15,67

37

27,61

52

38,80

134

99,99

20

Students feel they can
act competitively with
others students.

36

26,86

a7

35,07

33

24,62

18

13,43

134

99,98

21

Students feel relaxed
because they can go
unnoticed.

31

23,13

38

28,35

45

33,58

20

14,92

134

100
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Concerning the statement if “the atmosphere issto€’ in large classes, 41
students claimed “disagree”, whose equivalent &30,59%, 40 of them answered
“partially agree” that represents the 29,85%. Muegp 30 students gave “totally
agree” answers that reflects the 22,38%. FinalBysidents responded “agree” that
means the 22,38% of the sample.

According to the results presented in this chherd is a high percentage of
students 30,59%, who express that the atmospheret istressful because they feel
comfortable in class, which let the learning inipes conditions, and 29,85% are
stressed only sometimes, it can be caused by ddwors such as the age,
environment, and relationship between the classnadn the other hand, the
17,16% of them affirm that the atmosphere is stukdhe same that influence the
teaching-learning process in a negative way; lisewior the 22,38%, who answered
that the atmosphere is totally stressful. The teshbws that most students are
satisfied with the psychological climate in classly some of them feel stressed.

Regarding this topic, Bensinger (2011) assures thats the teacher’s
responsibility to create an appropriate atmospherelass, where students can
participate without paying too much attention te ttumber of mistakes they make.

Regarding the statement if “students feel inhibitdten speaking in front of
the rest”, 57 students claimed “disagree” that esent the 42,53%, 42 answers
“partially agree”, that mean the 31,34% of totalttid sample. Besides, 23 students
answered “agree”, which mean the 17,16%. Finalystludents “totally agree” with
this statement that represents the 8,95%.

According to the results presented in the charstrobstudents 42,53% gave
“disagree” answers, which mean that they do nat ifggbition when speaking in

front of their classmates; however, 31,44% of thexpressed “partially agree”
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answers, which highlight a certain grade of inhapitthat they feel when speak in
front of the class; moreover, 17,16% together v{85%, do not express a wide
participation in the classroom because they alWegkinhibition when speaking in
front of the rest.

McGregor, Cooper, Smith, and Robinson (2000) cldimat students’
participation in large classes is limited, whichstdifficult to handle it; therefore,
teachers must invite students to speak. If studiemtisinhibition, teachers have to
plan the lesson with a variety of activities to @m@age students to participate and to
create propitious relationship among them.

Next statement refers to “students do not havepp®rtunity to express their
opinions”, 49 students selected “partially agree$wers that equivalent to 36,56%.
Besides, 38 students gave “disagree” answers ¢fiact the 28,35%; moreover, 33
students answered “agree” that mean the 24,62%ll¥;in4 students chose the
“totally agree” option that represents the 10,44Rcording to the results of this
statement, the 36,56% of them answered that somgtimave the opportunity to
express their opinions during the class, which liggts some psychological
problems. On the other hand, 28,35% express disaiyeut this statement because
they can participate without problems. Moreoveg, pinoblem is clearer if we look at
the 10,44% and 24,62% students, who definitely Bgkward expressing their
opinions; consequently, this barrier stops theitip@ation and transforms them into
inhibited students. According to Kress, et al. @00arge classes can be the reason
for some students to avoid speaking out becaugeféleé afraid of speaking in front
of public; also, the authors express that to irsweide participation of students in
class it is necessary to divide the whole group srhaller groups, which can give

them more opportunities to express their opinionthe best way.
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Regarding “students do not like to participate lseathey feel afraid”, 58
students gave “disagree” answers, that represéet43,28%. Also, 44 students
“partially agree”, that reflects the 32,83%, 16d&nts “totally agree” and the same
number of students “agree”, whose percentage i 1#1%.

According to the percentages shown in the chargtmobstudents 43,28% get
involved in class and participate without problen@n the other hand, 32,83%
students express that they sometimes do not geatecin class and this can be due to
fear of being wrong. However; there is a certaincpetage of students 11,94%
totally agree and 11,94% agree, who do not likiake part in the class because they
do not feel confident that stimulate their partatipn during a lesson regardless of
the number of classmates; therefore, the teacherotde a simple transmitter of
knowledge, the teacher’s mission is to contribuité whe formation of their students,
creating values, and self—confidence. The acadesuacess that students reach
depends basically on psychological factors thatrdmurte with their formation.

Regarding to increase students’ participation mgdaclasses, Hess (2001)
recommends that teachers could put into practicari@ty of activities to solve the
problem related to the lack of students’ self-cdefice and fear that they feel to
express their ideas during the lesson.

The next statement “the teacher does not pay emtexition to all his /her
students”, 52 students answered “disagree”, whedleats the 38,80%, 37 “partially
agree” that represent the 27,61%, 24 studentsredtl that this activity is carried out
in a “totally agree” way, whose equivalent is th&91% of the population.
Furthermore, 21 students chose the “agree” optiat,represents the 15,67%.

Regarding to this result that the chart showsntbst of students express that

teacher does pay equal attention to all her sted@&&,80% affirm that the teacher
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does not establish preferences among them. How@&61% students do not

always find the attention equal and satisfactoggitles, 17,91% students show that
they need individual support of their teachers myirthe class activities and the

15,67% feel the lack of attention from the teache

Concerning this issue, Bell (2004) in his studyimkthat students must be
treated in an equal way. Moreover, teachers hacensider the diversity of students
and give equal attention to everybody because rilvidual differences enables
teachers to apply the adequate techniques toysatigheir learning needs.

The next statement, if “students fe@ytltan act competitively with others
students”, 47 students gave “agree” answers, whqa#alent is the 35,07%; 36 of
them are “totally agree” with this issue, which medahe 26,86% of the sample.
Moreover; 33 students gave “partially agree” answbat represents the 24,62% of
the total surveyed; finally, 18 students mentiotdidagree” answers, that reflect the
13,43% of the total of students researched.

This result shows a good balance between “totafjyeel’, “agree”, and
“partially agree” because the most of students ganstive answers related to the
competitiveness, which means that these studetitsss&en themselves. Also, they
are able to compete with their classmates becdese dre actively engaged with
class material. For this reason, the most of stisdearticipate without problems in
the activities designed by teachers, which incredke student learning being is a
positive factor in the teaching- learning proce3s. the other hand, there is a low
percentage of students 13,43%, who express distitaeenfluence negatively in the
English learning.

Regarding this topic Gibbs, and Jenkins (1992) esgthat shy students feel

confidence and show competitiveness to work in kgralups, but they tend to keep
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quiet in large classes; therefore, dividing thgéaclass into smaller groups can be a
solution.

Regarding the next issue if “students feel relaxetause they can go
unnoticed”, 45 students elected the “partially afjm@ption, that reflects the 33,58%,
38 students selected “agree” answers, whose eeguiva the 28,35%, 31 students
chose the option of “totally agree” the same tlegtresents the 23,13%. Finally, 20
students gave “disagree” answers being the 14,82%tal of students.

The results of this statement shows that a coraidieipercentage of students
33,58% are partially agree with this issue becadhedarge classes can be a motive
for they can go unnoticed during the class, teachex not unable to devote one-on-
one time to each one of their students. Howeveih biotally agree” and “agree”
(23,13% and 28,35%) answers indicate that studeetsrelaxed for not being ask
many questions. Finally, 14,92% students prefer ldaning in a passive way
without being noticed and involved.

According to Kress et al. (2005), there are agésisuch as the pyramid that
allow students to learn actively without passinguaticed in large classes, they list
some qualities of a parent, then include more stisd® work in a synchronous way.

Analyzing the question what psychological implioas do large classes have
on the teaching-learning process?. It can be sait] these percentages demonstrate
that large classes have psychological negativeitatpins because a great quantity

of students feel inhibition to express their ideafont of the rest of the class.

40



Conclusions
Most of the students surveyed agree that largesetasimit the regular
feedback that they receive from their teachersciwimfluence in the quality
of the learning process in a negative way.
The results show that in large classes most oksiigdare not attentive to the
teacher’s explanation; as a result, they show lamtig@pation in class, which
represent an obstacle for an efficient learning.
According to the survey, a considerable numbertuwdents in large classes
find difficult to express their opinions during tletass because they feel
inhibition to express their ideas.
Most of the students affirm that teachers do ree motivating activities
such as games, competitions, debates, etc., ieqadnt way, which do not
increase the willingness to learn and acquire kedge.
Regarding the social implications, large classesiat affect the interaction
between students-students and teachers-students.
Despite the large number of students, they haveofip®rtunity to build a
good relationship with their classmates, which shosv positive social

implication in Italian high schools.
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Recommendations
Teachers should increase the feedback throughrietywaf activities that
allow them to identify students’ weaknesses.
Regular seminars or training should be given tchers to keep them
updated about appropriate strategies that help tbemanage large classes
in order to involve the students in the learninggaesss effectively.
Teachers should improve their teaching processugfiromethods and

techniques to develop the four basic English laggiskills.
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ANNEXES

UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Usiversidad Catélica Ae La?a

MODALITA A DISTANZA

TITOLAZIONE DE INGLESE

Caro Studente :

Questo questionario ha I'obiettivo di conoscere L’ INFLUENZA DELLE CLASSI NUMEROSE SUL
PROCESSO DI INSEGNAMENTO APRENDIMENTO DE LA LINGUA INGLESE.

L'informazione sara utilizzata solo con scopi accademici di ricerca. Si prega di rispondere

onestamente secondo la seguente scala di riferimento:

Molto soddisfacente

Totahte d’accordo

Soddisfacente D’accordo
Poco soddisfacente Rdémrente d’accordo
Insoddisfacente In disardo
Dati informativi:
Nome dell'istituto:
Tipo di istituzione: Statale ( ) Privata )
Classe : la media ( ) 2a media ( ) 3amedia ()
laSup. () 2a Sup. ( )  3anaedi )
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laub{mw&ﬁfim&lqk

Barrare secondo tuoi criteri.

A.- ASPETTI ACADEMICI

Molto soddisfacente
Soddisfacente
Poco soddisfacente
Insoddisfaccnte

N.- Studenti

Si svolgono attivita che consentono di
1 | mettere in pratica cio che avete imparatq.

Si svolgono attivita che consentono di
mettere in pratica le abilita di ascolto,
conversazione, lettura, e scrittura.

Tuti gli studenti sono attenti e coinvolto €
partecipano alle attivita di classe, tra cui
3 [studenti dall’'ultima fila ?.

Varie attivita sono utilizzate nella classe:
ad esempio, attivita di gruppo, attivita
4  |individuali, attivita en copia.

Si utilizzano attivita ad esempio,
drammatizzazione, discussione, giochi,
5 |partecipazione attiva, etc.

6 | E’ possibile copiare nelle verifiche scrittg?

7 | Si puo svolgere oltre compiti?.

Lo spazio della classe permette sviluppare
adeguatamente l'attivita assegnata dal
8 |docente?.

Non riesco a ricevere un feedback adeguato
di parte dell'insegnate.
9 |Perche siamo (n.- ) studenti.
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La Usiversidad Catélica de lqa

B.- ASPETTI SOCIAL

u ki)
) —
= =
3 5 |8
e |8 2 |s
) Ll |2 o
Studenti =18 B |£
a fio] - N
W ‘15 N %
21z |3 |¢o
_':' ] ) %
o a <
N.- s | @
Esiste interazione tra studenti | e
10 insegnati, e tra studenti?.

Ho l'opportunita di interagire con altre
11 persona

L’insegnanti non riesce a ricordare| il
12 nome di tutti gli studenti? Quando.
L’atmosfera € meno tesa c’e meno
probabilita che [linsegnante faccia
13 ripetute domande alla stesso studente
Posso utilizzare il mio cellulare o a!%ri

dispositivi  elettronici senza essere
14 scoperti dal docente?.
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C.- ASPETTI PSICOLOGIC

Molto soddisfacente
Soddisfacente
Poco soddisfacente
Insoddisfacente

N.- Studenti

15 L’atmosfera & stressante?.

Mi sento a disagio quando parlo di
16 |fronte a miei compagni di classe.

Mi sento a disagio quando ha meno
17 | possibilita di esprimermi?.

Non mi piace partecipare perché mi
18 |sento timido (a)?.

L’insegnante non fa attenzione allo
19 |stesso modo e tutti gli studenti?.

Mi sento che posso competere

20 tranquillamente con gli altri studenti?.
Mi sento rilassato quando posso pasgare
21 |inosservato.




