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ABSTRACT

The topic discussed in this document is "Teachers and students' perceptions of teaching
English in small classes in Ecuador”. This research has as its main purpose to determine what
are the benefits of teaching and learning English in small classes?, What teaching strategies and
resources benefit the teaching of English in small classes?, How do student feel about learning

English in small classes, and if there are any limitations when teaching English in small classes.

This research was carried out in Quito, Ecuador with the cooperation of one high school
and two private institutes. The process started by applying surveys to five teachers, and forty six

students from basic, and baccalaureate level.

The answers on the questionnaires were tabulated; the quantitative method was used for
this purpose; the views of teachers and students were compared with information from experts’

researches, and to the data gathered from the observation sheet.

The results show that in classes with twenty or less students, the interaction is often

more common between student and teacher.

Keywords: Small classes, teaching, learning, benefits, strategies, limitations.



RESUMEN

El tema tratado en este documento es "Teachers and students' perceptions of teaching
English in small classes in Ecuador". Esta investigacion tiene el propdsito de determinar ¢,cudles
son las ventajas de ensefiar y estudiar Inglés en clases pequefias?, ¢Qué estrategias y
recursos benefician la ensefianza del Inglés en clases pequefas?, ¢(Como se siente el
estudiante al estudiar inglés en clases pequefias?, y si hay algunas limitaciones cuando se

ensefa Inglés en clases pequenias.

Esta investigacion se llevé a cabo en Quito, Ecuador con la cooperacién de un colegio y
dos institutos privados. El proceso inici6 mediante la aplicacion de encuestas a cinco profesores

y cuarenta y seis estudiantes del nivel basico y bachillerato.

Las respuestas de los cuestionarios fueron tabuladas; el método cuantitativo se utilizé
para este proposito; las opiniones de profesores y estudiantes fueron comparadas con la

informacién de investigaciones de expertos, y los datos recogidos en hoja de observacion.

Los resultados muestran que en clases con veinte o0 menos estudiantes, la interaccion

es mas frecuente entre estudiante y profesor.

Palabras claves: Clases pequefas, ensefar, aprender, beneficios, estrategias, limitaciones.



INTRODUCTION

During the last decades, in Ecuador has increased the interest for the education and
learning of the English language; nevertheless, there are still persistent disadvantages such as
to teach too many students in a class. It is a factor that teachers face across the whole country.

This situation can significantly affects the teaching and learning process.

Therefore, considering the great importance that education and communication represent
worldwide, the current study aims to know teachers and students’ perceptions of teaching and
learning English in small classes. To achieve this goal, the study aims to answer the following

questions:
What are the benefits of teaching and learning English in small classes?
What teaching strategies and resources benefit the teaching of English in small classes?
How do students feel about learning English in small classes?
Are there any limitations when teaching English in small classes?

In order to achieve this goal, a deep literature research was done. The aim of this
literature review was to identify topic and authors that looked for criteria related to teaching and
learning English in small classes in different countries; so, Moradi, Z., Moin, A., & Ketabi, S.
(2012) developed a study that showed the effect of class size in Iranian students who studied
English as foreign language. The researchers observed three different classes during six weeks,
with five, ten and fifteen students in each one. At the end of the study, they could note that, in
smaller classes, students feel encouraged for participation, and they also had less anxiety.
According to researchers” words, a negative point to the study was that they did not have

sufficient previous studies on this topic with regard to Iranian students.

Another interesting study was the one made by Cakmak, M. (2009) who searched about
the student teachers” perceptions about class size and the implication for teaching process. The
research was developed in the last semester of Gazi University in Turkey. One of the results
was that it is more difficult to manage a large class than a small one. However, in his research
the most outstanding limitations mentioned are the limited sample of participants and the
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application in only one educational institution; added to this, the participants were students of the

same course.

On the other hand, Harfitt, G. J. (2013) performed a research in Hong Kong to know if the
teachers changed pedagogical practice when they worked with a small class or a large one.
The participants were four English teachers, volunteers, who gave classes in schools located in
Kowloon, a place which is part of the urban area of Hong Kong. The results of this study showed
many interesting details; such as some teachers did not change their approach and they did
similar things in small classes as in large ones. Besides, they defined the small classes as a
good atmosphere to apply their knowledge acquired on the teacher training courses. The limited
aspects mentioned by the author were the short time used for study, and the fact that the sample
was small. It did not allow visualizing the multiple activities developed during a more extensive

period which would allow the author to have a broader perspective from teachers and students.

The previous studies provide the bases for the actual study since they all focus on the
effects of teaching English in small classes. The current study looks forward to provide relevant
information useful for educational purposes and considerations for a future research about the
benefits produced when people teach and learn any subject in a small class, in special new
languages. At the same time, it will provide effective strategies and resources for teaching-

learning in classes with few students.

Additionally, this study can benefit English teachers and students because they can
improve the way how to teach and learn a foreign language. Teachers can have the opportunity
to apply new techniques and resources in easy way, and students can participate more in each
activity. Because of this, the chances of learning the new language will be significantly

improved.

A limitation faced in the current study is related to the fact that there is not a large-scale

study of this topic.



DISCUSSION

Literature Review

Language is one of the most significant means of global communication; for this reason,
many experts dedicate their time and effort to study the way how people learn a new language in

a better and easier way.

Currently, most of people around the world use English language, but there are several
factors that can affect the teaching and learning process of this language. One of these factors is

the amount of students in a classroom.

Taking into account the aforementioned facts, some experts” opinions were reviewed to
know if there are advantages or disadvantages when teachers works with few pupils, and what
techniques and strategies are better to apply in a small class. In this sense, the topics and

studies presented below have been gathered from different academic sources.
Managing Learning

There are several steps to control a class in a good way. Some of these steps are
mentioned by Roger, Phillips & Walters (2005), they state that teachers have to give clear
instructions; all the teachers must have a work plan; they have to assess students individually,
and they must provide feedback through exercises.

Harmer (1998), states that it is very important the way how teachers give instructions to
their students. It is very useful to simplify the commands and follow a sequence. Besides,
teachers have to be sure about the information that they want to communicate to the students; in
this way, they give the pupils proper instructions according to the activities stated in the prior

plan.

Moreover, teachers have to ensure that students really understood all instructions to
develop the activity completely. At the end, it is necessary to give the students the opportunity to

comment their experience after developing the exercises or any task.



Related to adequate time that teachers have to set for each activity, Brouhton, Brumfit,
Flavell, Hill & Pincas (1980) comment that there is a great difficulty on assigning an exact time
for each activity in class. In this sense, teachers should evaluate students” development, and
what it would be the ideal time for students to move forward to next stage. The essential point to
apply a good timing in every step of the study program is to know what each student has
assimilated, and it is necessary to keep in mind that when students learn a new language, it is

more important to be effective than to be fast.

Furthermore, it is necessary to guide students and give them a good feedback; in this
regard, Blatchford, Moriarty, Edmonds, & Martin (2002), through their research results, express
that teachers can offer correct and fast feedback on students” work in small classes, but they
have more complications with large classes; consequently, teachers consider that they may

neglect students in a large class, and this would have a negative consequence on learning.

On the other hand, Roger, Phillips & Walters (2005) argue that it is easy to work with a
small class because it gives the possibility to get a better students’ effort; the teacher can go
around the classroom, check individual progress, correct homework, provide feedback and
assess the knowledge acquired by students; besides, the teacher can approach students by

their names and students interact among themselves using their proper names.
Teacher-student and student-student interaction

The interaction in the classroom is one of the most important points during teaching and
learning a new language. For this reason Richards & Lockhart (1996) talk about the importance
to use different activities which permit an interactive work in the classroom. Those activities are
group work and pair work.

Additionally, Richards & Lockhart (1996) mention that when partners work together, they
have the possibility to interchange new words and get an active role in their learning. The
interaction in class has additional benefits like intensification of language practice; the teacher’s
roll becomes as the guide in class, but he/she is not the only one who speaks and creates
knowledge. It is important to consider that students” groups should not be very large to ensure

the participation of every student in a class.



Likewise, Larsen (2000) assured that the interaction in a classroom usually is more
noticeable between teachers and students than students to students. In addition, Roger, Phillips
& Walters (2005) argue that when teacher intervenes a lot, the participations of students
decrease and students-students interaction is affected, so the work in classroom goes down and

the plan of the lesson is only performed by the professor.

Regarding teacher-student and student-student interaction, Blatchford (2003) states that
when a teacher works with a small group of students, it is easier to give assistance to each
member in a group; however, this situation can produce an individualization of the activities.
Therefore, the group work can be affected and become less productive. Besides, Scrivener
(2011) states that it is good to make use of pairs and small groups to exploit chances for pupils
practice their speaking out; this permits that the teacher checks solutions to questions and other

assignments, and it serves as a means to assess the work.
Class size

Another important point is the size of the class; it includes the classroom and the number
of students. With this in mind, Anderson (2000) argues that small classes permit more individual
work; this is the way to explain that a small class is better for teachers. They can manage
discipline and they obtain more pupils” participation. These aspects help to obtain a good
teaching and learning environment because there is a narrow relation between class size and
classroom processes; in the same way, there is more daring in a large class because a small
class permits to plan quickly and use more time in each task; in fact, the teacher can control the

reactions easier than in large classroom.

Regarding class size, Anderson (2000) mentions that teachers have less stress in small
classes because they can manage few pupils, and they can catch their individual attention. In
addition, students” attention, in a classroom, is another important element in teaching learning
process. This author marks out the fact that some students cannot concentrate when there are
many pupils in a class; the professor finishes very tired and the students are not really satisfied

with the learning process.

Likewise, Anderson (2000) refers to several studies which indicate that instructors suffer
a lot of stress in their presentation in front of large classes. Thus, the number of students

influence in a positive or a negative form; few students in a class have the same opportunity to
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participate; on the contrary, a class with a lot of pupils does not provide enough time in order
that every student takes part in the classroom tasks. Besides, another interesting thing about

small classes is the dynamic way to work; it is more active and snappy.

Talking about the same theme, Scrivener (2011) argued that the class size is relative to
teachers” planning for class because several teachers plan classroom activities according to the
amount of student. The teachers have different perceptions about class size; some teachers
consider that 25 students is a large class; in other case, several teachers think that 40 or 80
pupils are a regular class, and it is possible that teachers have 100 students in a classroom and
they consider it normal. About this, Roger, Philips & Walters (2005) consider that teachers have
to talk aloud to manage these kinds of classes; this means more effort for them; in contrast,

teachers can talk in a normal tone when they work with less than 20 students.
Teaching techniques, strategies or activities for teaching English to small classes

The strategies, activities, and techniques used in class are essential for the success of
the teaching learning process. In this sense, Griffee (2012) mentions the need to establish the
methods to teach according the class size; the use of adequate equipment and distribution of

time; so that, teachers would have enough time to develop each planned activity.

It is possible that students assimilate the language in a better way through different
listening exercises, but they would have limitations to learn building language or other structures.
In addition to this aspect, Scrivener (2005) argues that direct interaction between students is

better and positive for learning in a small class.

Furthermore, Brouhton, Brumfit, Flavell, Hill & Pincas (1980) argue that conversation is
other technique used with small groups and individual classes; this tool generally is applied in
private institutions or private lessons. The experts recommend a native speaker for conversation
practice because they engage more students’ attention. Different experiences show that

teachers in general do not always cover all students” expectations.

In a similar way, Roger, Philips & Walters (2005) comment that some instructors have a
general rule for small classes, all students of the group take part in every class activity,

particularly in speaking exercises.



Other important skills in teaching and learning process are mentioned by Horning (2007),
who expresses that reading and writing are essential, and students demonstrate their
engagement and motivation because, in small class, they can improve their writing without an

extensive writing exercise.

Additionally, Nation (2013) mentions some activities to practice the new language like
extensive, intensive, faster, and repeated reading; through which teacher can focus on spelling,
pronunciation and speed to give students an appropriate feedback particularly on their

pronunciation.
Learning environment in small classes

It is very important to talk about the place where classes are developed, especially the
way how teachers use all spaces in a classroom; these will help to improve the teaching and
learning process. Some authors mention this theme in their research; Roger, Philips and Walters
(2005) provide several tips about the organization of physical space: sit students in a circle, work
in small groups of four, or eliminate the use of desks. Those are some of the ideas to use the

furniture in the classroom.

Similarly, many authors see the social and emotional atmosphere as a factor that affects
the learning of a new language. Scrivener (2005) argues that when it fosters the respect and
support between teachers to pupils, pupils to pupils, and pupils to teacher, this creates a better

environment, which is more productive for everyone in class.

In the same line, Roger, Philips and Walters (2005, p. 60) say “The size of the class. It is
more difficult to keep an orderly atmosphere in a large class than a small one”; in addition,
Scrivener (2005) mentions that the environment where all groups are integrated and all pupils
respect to the others, and their opinions have great importance; this type of class permits to
exchange ideas and generate discussion of issues after classes. Furthermore, in order to get a
positive atmosphere in a classroom, Richards and Bohlke (2011) suggest the use of humor; the
importance of promoting a conversation to discuss about similar interests and a friendly attitude
with students. Part of a good class is an environment where students can express and they are

not criticized by others.



Similarly, Harmer (2001) argues that the way in which a classroom is arranged and the
way teachers handles the emotions can motivate or demotivate students in different ways. In
fact, an attractive classroom influence notoriously in the development of the lesson. These

factors together can help to keep students motivated during the entire lesson.

It is feasible to observe that the way people learn a new language has been studied for
several years. In fact, many experts have carried out many investigations with the intention to
know the best environment for learning to take place. Indeed, and according to the experts,
there are many factors that affect the teaching and learning process in a class. Therefore, the
authors show different results in their investigations. Through these works, authors present
valuable notes about techniques and resources used in a small class, and the real teaching and

learning situation in classes with few students.

Watson (2006) clarifies some hypothesis about the belief that smaller classes are more
effective for learning and few differences between these and larger classes. He poses some
hypothesis; when professors work in a large class, they have to speak more time than when they
work in small classes. Additionally, the author expresses that this situation frequently obligates
the teachers talk to pupils in their native language; in the same way, teachers call to students by
their name less often, in a large class, than in a small class. Thus, the use of students” hame

induces a favorable rapport between the professor and the pupils.

The next hypothesis points to the students” participation which is more evident in a small
class than in a large class. In addition, the teachers used more closed questions in large class
than in a small one; in this way, the teacher know the answers previously and the students only
have to answer in simple words. They do not have the opportunity to add anything to the
message. In contrast, students’ questions in a small class have a higher level of intellectual
requirement because they have the opportunity to extend their dialogue. Another important
thing, it is that in smaller classes there are less repeated questions because the teachers can
hear students better than in a large class; for that reason, it is unnecessary to ask again the

guestions.

Equally important is that the teacher’s expressions to give guidelines in a large class are
stronger than those used in a small one. There is more teacher utterance explicitly dealing with

discipline problems in a larger class than in a smaller class. Besides, teacher utterances dealing
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with discipline problems are more impersonal in a larger class than in a small one. In fact, the
control of the discipline is high personal in smaller classes; the teacher personalizes the way to

treat each pupil.

The author selected two lessons to carry out this study, one of them with 23 students and
the other with 40 students. The two lessons consisted of students choosing a topic and working
in groups; then, they had to appoint a representative of their group, who explained their ideas to
the rest of the class.

The instruments applied in both groups were the introduction of surveys; in addition, this
author mentioned the used of two cameras to record the behavior of teachers and students in

both classes.

The author evaluated the information through tabulating the data, the results obtained
from the small class and the large one were compared both quantitatively and qualitatively. He
basically analyzed in quantitative form the following variables: number of times that teachers and
students used verbal and non-verbal language, number of times that teachers and students
used native language in their speech, number of words spoken by teachers and students,
number of times that teachers used students” names and vice versa, and number of times that

open and closed questions were used during class.

Although the method used by the author was in essence quantitative, he took into
account the students’ initiative to ask questions, make jokes and create dialogues to do his

gualitative analysis.

The conclusions achieved by the author showed that teachers in large classrooms do not
care enough about the language used in the classroom; contrary to the small classrooms.
However, the differences between large and small classes are not very big. He noted that one of
the most important things in small and large classes is that teachers know students” names; this

helps to have a better interaction in class.

The next study considered for this research is the one made by Moradi, Moin, & Ketabi

(2012) who searched for differences in class size in Iranian English first language learners.

First, they selected three separate classes, one small class of five pupils, other class with
ten students and a larger one with fifteen students. Second, they applied observations during six
11



weeks, took notes about the way how students learned and then they analyzed the collected

data.

The quantitative analysis of collected data was based on two indicators: turn-taking of
talk and talk time; the authors compared the results of these indicators versus the number of

students in each class in order to develop comparative analysis among the three classes.

As a result, the authors found and mentioned about the opportunity that the students had
to communicate using the second language in a real context; they noted that it is more frequent
in small classes. The students in small classes were mostly motivated to begin a conversation

than those in the large classes.

Other important point detected by these authors were that communication and
relationship during classes were directly related. In the first class chosen, the students had more
time to express during the activities in classrooms; their participation in tasks did not generate

them much anxiety opposite to the other classes where there were more students.

In the same study, the authors mention that teachers perceive an increase in
communication capacity when students communicate in the second language; they express
better and personalize their answers.  According to the authors” words, smaller classes

encourage the student’s participation with a lot of motivation in the class events and dialogues.

A remarkable conclusion in this study was that the class size influences the contribution
of each pupil in the classroom task. There is less opportunity to apply more communicative
strategies in written and spoken English, in small classes; on the contrary, the teacher is forced

to look for new strategies to stimulate students” participation in large classes.

These authors mentioned as one limitation, the fact that there were very few previous

studies about the consequences of class size in Iranian English foreign language learners.

An additional study included in the current study is the one made by Cakmak (2009) who
wanted to identify teacher candidates” perceptions about the relationship between class size and

its effects in the teaching process.

Firstly, the author selected 41 teacher candidates from a University in Turkey, seven

males and thirty four females were in the group. It is important to emphasize that the participants
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were in their third year of the career, therefore they had plenty experience about teaching.
Secondly, he chose a group, and applied them open-ended questionnaires about their
perceptions of class size. The participants had to consider the motivation, teaching methods,

classroom management, assessment, teacher behavior and student achievement.

After the participants completed the questionnaire, the researcher gathered the
information, created a computer file for each question and typed the responses. Then, he
analyzed the responses and determined the common aspects in them; in this step, he applied a
gualitative analysis of the data obtained, and concentrated in the answers which were related to

the effect of class size on the teaching process.

One of the common answers was the fact that it is a problem for beginning teachers
when the number of students in a class increases, because it is less difficult to implement new
methods in teaching-learning in a regular class planned in a small class than in a large one.
Indeed, the results showed the necessity to know how to transmit the knowledge about a new

language in a class with few students; it is a big responsibility for the teachers.

Some of the patrticipants argued that one of the most difficult things to manage is class
motivation. According to them, it is easier to stimulate a small group than a large one. Besides,
they mentioned the necessity to know specific characteristics from every learner in order to use

methods and techniques according to them.

A conclusion in this study showed that there is a close relationship between class size
and its effects in the teaching-learning process. At the end, the author recommends that teacher
training programs have to be fortified in teaching techniques and methods which are effective in

both types of classes, small and large ones.

An additional study searched was the one made by Adeyemi (2008), he researched
about the relationship between class size and the quality of output from secondary schools
students in Nigeria and the significant difference between the quality of output of students in
schools having small class-sizes, and the quality of output of students having large class-sizes.
To develop this study, 141 secondary schools in Ekiti State of Nigeria were chosen. Then, the
author used an inventory as a principal instrument; this was a kind of checklist which compiled

educational needs. The instrument was applied in five major subjects, English language,
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Mathematics, Physics, Chemistry and Biology. After the information was collected, it was

tabulated by using a computer program.

The author began with a quantitative analysis of the collected information based on the
class size; that is the number of students in a classroom. These data went through a qualitative
analysis when he correlated the number of students with students” sex, and school geographic

location; in this case, he refers to urban and rural, and the subject.

All these data were classified into 5 tables; the author performed some combinations to
demonstrate the importance of class size above the number of students, students” sex, school

geographic location, and the subject.

The results demonstrated several differences between students of both, the small and

the large class.

As a result of the analysis of the data, Adeyemi (2008) concluded that the class size has
a serious influence in the learning process and its quality from secondary schools in Ekiti State,
Nigeria. Subsequently, he explained that students’ performance is higher when they are in

smaller classes; it is the opposite when they are in a large class.

One more study considered in this research is the one made by Harfitt (2013), in his
study he mentions that educators apply the same techniques when they are teaching in a large
class, as well as in a small one. He explored the connections between class size and the

pedagogical practice implemented by professors with a lot of practice in Hong Kong.

The socialization of this paper permits to compare the experience in a large class and
one of a reduced-size, English language class, both of the same grades. In order to do this, the
author observed and documented, through video, the class of four English teachers who were
volunteered to perform this study. They had between 5 and 20 years of experience. In addition,
the participation was limited for the authorization of their institutes and the schedule. The
schools in this study were from the same urban area of Hong Kong; the author chose 8 lessons

of 40 minutes each.

The documents used were interviews and lessons observations in different secondary

schools in Hong Kong; the author focused on teachers work and took notes about the control on
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classroom interaction and learning. The observation, in each case, was to the same teacher who

taught in a large class and in a reduced-size class, both at the identical level.

The purpose of this study was to compare teachers” academic ability when they
managed a large or a small class. In addition, the author consider very important to determine

students” language skills and their aptitude.

The author applied an interview to each participant teacher to establish the sample.
Teachers told him about their experience and comment about their pedagogical decision to
make the class plan, and how they organized the classroom to generate student to student

interaction. They explained that the organization permits to take notes about pupils” skills.

Then, the author could see, in action, the classroom organization and the lesson plan. He
noted that those were dynamic and included different activities as pair work, group work, reading

circles and others. As a result, the students had a real interaction among them.

One of the most remarkable results in this research is that teachers did not change their
teaching methods and they continued with the same pedagogy in the small classes as in the
large ones. At the same time, the author marks that when the class is small, it is easier to
develop a good relation between teacher and students; they usually use their proper names and

say jokes among them.

The study also showed that students” participation is easier in small classes because
they are not afraid to participate in front of their classmates; for this reason, students answer to
guestions and perform tasks in a voluntary form. On the other hand, when the classes are very
large, teachers have to select one student to talk in front of the others; for this reason, many

students do not participate in all activities in the class.

In a final commentary Harfitt (2013) states that when the students were asked what they
liked the most about small classes, all the respondents cited “better classroom management” as

their first answer.

The previous studies helped us to identify different benefits, strategies and techniques
that experts collected through several investigations about teaching and learning in small

classes.
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METHOD

Setting and participants

The present research was carried out with the participation of three educational
institutions in Quito city, one private high school and two private institutes in which English is
taught as a foreign language. The high school worked with small groups of students in all levels:
pre-basic, basic and baccalaureate. In a similar way, the two private institutes consider the work
with small groups as a very necessary strategy for the success in their students” participation

and the learning of a new language.

The patrticipants were five teachers, with degree in English and more than five years of
teaching experience, and forty six students who belong to different levels of education, ten
students from ninth of basic, fifteen from first of baccalaureate, five from second of
baccalaureate, and sixteen students from basic level in the private institutes; all of them were
people between fifteen to thirty five years old. The participants in the research showed a lot of

interest and cooperation.
Procedure

For conducting this research, it was necessary to review the opinion and outcomes
submitted by some expert researchers in the field of teaching English in small classes. This
information was available in books, magazines and web sites focused in education.

After analyzing several sources, the information was gathered in topics which are
included in the literature review of the current study.

The next step in the process was to look for educational institutions in which English was
taught as foreign language; these classrooms had to meet one important condition, they ought to
have 20 students or less per class. After that, a request, official letters, to apply the surveys into
five classes was sent, through official letters, to the principals of each selected
academic institution. One private high school and two private institutes authorized us to apply
surveys to their teachers and students.

Once the permission was obtained, the surveys were applied to teachers and students

of baccalaureate level in high school. In regard to institutes, the surveys were applied to
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teachers and students from basic level. Several questions were established on sensitive aspects
inside a class; the most remarkable aspects were discipline, and communication between pupils
and teachers.

At the same time, it was possible to observe a lesson performance and take notes about
the way how the teachers and their pupils feel teaching, and learning a new language in a small
class.

Then, the instruments were classified into teachers’ questionnaires, students’
guestionnaires, and the observation” sheets. This organization facilitated to manage the
information during tabulation of results. The tabulated information was organized in excel tables.

The results were analyzed in quantitative and qualitative form which allowed to obtain
teachers’ and students’ opinions about working in small classes; this information was contrasted

with the experts' opinions and the notes taken through the observation in the classrooms.
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Description, Analysis and Interpretations of results

The information described below provides interesting results; they are based on the
teachers” and students” perceptions of teaching English in small classes. At the same way, the

opinion of several experts is taken into account.

The results of questionnaires were contrasted with experts’ opinions, and with the notes

taken during our observation process in the three academic institutions.

Qualitative and Quantitative Analysis

What are the benefits of teaching and learning English in small classes?

Table 1

TEACHERS” PERCEPTIONS

Totally Partially | .
agree Agree agree Disagree | TOTAL
No. In small classes
fl % |[f| % |f| % | f| % |[f| %
It is easier to design activities that help students to apply what o o | ) ) ) o
1 they learned in class 4|80% )11 20% 5| 100%
2 | The students are attentive and participate in class activities 4180%|-| - 1|120%| - - |5]100%
3 | The class space allows activities designed for you to develop |, | 4140, | 316006 | - | - -1 - 150100%
properly.
4 | You can provide an adequate feedback 3(60% |1|20% |1 |20% | - - |5(100%
5 It is performed activities that allow greater interaction between 4180% | 11200 - i i - 15]100%
students
6 There is more interaction between the teacher and the al80% |- - 111200 - - 151100%
students.
7 | ltis easy for you to remember the name of students. 4180% |1|20% | - - - - | 51]100%

Author: Maria Ibarra S.
Source: Teachers questionnaire
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Table 2

STUDENTS” PERCEPTIONS

Vil Agree Pzl Disagree | TOTAL
No. In small classes CUIEE EYEE

fl % |f| % |f| % |f]| % |f %
1 | The activities done help to apply what students learned 22|148% [19|41% | 4 | 9% | 1 | 2% | 46 | 100%
> ;'Et(ie\/ist'?ggents are attentive and participate in class 17137% 1 17 1379% | 10 | 22% | 2 | 4% | 46| 100%
3 Igizsﬁ%dtigtsclgggfggg?te better because there is no much 22 148% |14 130% | 9 [20% | 1 | 2% |46 | 100%
4 ;'gsei E;:rllaeséls t;c,yp{;;]c(;etael":l(():vk\]/:ftdequately develop the activities 18139% 1201 43% | 7 |15% | 1 | 2% | 46 | 100%
5 | The teacher provides appropriate feedback 2146% |17 |37% | 6 [13% | 2 | 4% |46 | 100%
6 | There is interaction between students. 27(59% | 13|28% | 5 [11% | 1 | 2% | 46 | 100%
7 | There is interaction between teacher and students. 30(65% |14 |30% | 2 | 4% | - - | 46|100%
8 | The teacher remembers the students’ name. 30|65% [13|28% | 2 | 4% | 1 | 2% |46 | 100%

Author: Maria lbarra S.
Source: Students” questionnaire

Regarding item number one from teachers’ questionnaire: In small classes, it is easy to
design activities that help students to apply what they learned in class, and from students’
guestionnaire: In small classes, the activities done help to apply what students learned. The items
above receive the following responses; 4 teachers (80%) of teachers replied that they totally agree;
in the same way, 22 students (48%) of students answered that they totally agree. Going in the
same line, 1 teacher (20%) of teachers replied that they agree, while 19 students (41%) of students
stated that they agree. Going down from positive responses to responses that have a negative
connotation, we have that O teachers (0%) of teachers replied that they partially agree; meanwhile,
4 students (9%) of students stated that they partially agree; finally, 0 teachers (0%) of teachers

stated that they disagree; while 1 student (0%) of students mentioned that s/he disagree.

Regarding to activities that help students apply what they learned in class, Scrivener (2005)
states that class assignments should reinforce learning and engage all students. In this regard, the
author mentions that it is not difficult to prepare activities that allow students to practice what they

have learned, but it is necessary to consider the main purpose of each class.
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This author argues that one of the most used activity in small classes is an interactive
exercise in which one student presents a classmate to the rest of the class. This exercise facilitates

the integration of the group, and the use of previous knowledge.

According to the results, most of the teachers considered easy to design activities that help
students to apply what they learned in class, but only few students though that the activities in class
permitted to apply what they learned. It was possible to see that teachers provided different
activities which allowed all students in class practiced the previous learned information. Besides, it
was notorious that teachers” experience and the small number of students helped them to design

adequate tasks.

The following analysis corresponds to the second item from teachers and student’s
questionnaires: “In small classes, the students are attentive and participate in class activities”. The
answers show different perceptions: 4 teachers (80%) of teachers totally agree; in the same way,
17 students (37%) of students answered that they totally agree. We can note that 0 teachers (0%)
of teachers replied that they agree, while 17 students (37%) of students expressed they agree.
Right after these positive responses, 1 teacher (20%) of teachers stated that they partially agree;
similarly, 10 students (20%) of students answered they partially agree. At the end, 0 teachers (0%)
of teachers replied that they disagree; in contrast, 2 students (4%) of students stated that they

disagree.

Concerning to students” attention and patrticipation in class activities, the authors Brouhton,
Brumfit, Flavell, Hill & Pincas (1980) mention that students” attention during class is highly
necessary to develop a good class, and the conversation is one of the better techniques used with

small groups and individual classes because these permit a total group participation.

The results above show that most teachers considered they get their students” attention and
achieve all students” participation in class; similarly, in the observation process, it was seen that 4
teachers got their students” attention and applied different activities as dialogues. Teachers gave all
students the opportunity to join the dialogue. In this context, it was observed that 1 teacher did not

get a total integration in class activities.

It could be observed another important point during class development, students’
participation was not always voluntary in all activities; however, when students were involved in

entertaining tasks, they paid more attention and they got more with language exercises.
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The following results correspond to item number three in students” questionnaire: “In the
small classes: The students concentrate better because there is no much noise in the
classroom”; the answers show that 22 students (48%) of students replied that they totally agree;
while 14 students (30%) of students answered that they agree and 9 students (20%) partially

agree; contrary to this, only 1 student (2%) of students expressed they disagree.

The results above show a similar criterion to Anderson (2000) who argues that some
students cannot concentrate when there are many pupils in a class. This author also mentions
that a lot noise is not recommendable to study a language because concentration is one of the

most necessary factors during the learning of a subject, specially a new language.

The noise affects students” concentration. It could be observed, and notes were taken
about this in five English classes; it was seen that most of the students were very concentrated
in individual exercises because there was not any noise. It is important to emphasize that there

were few people in the classroom which helped to avoid unnecessary noise.

The third item in teachers” survey corresponds to the question: “In small classes: The
class space allows activities designed for you to develop properly” versus the fourth item from
students” survey: “In small classes, the class space allows adequately develop the activities
assigned by the teacher”. The analysis of the answers provides the following results: 2 teachers
(40%) of teachers replied that they totally agree; in the same way, 18 students (39%) of students
answered they totally agree. Continuing with positive responses, 3 teachers (60%) of teachers
and 20 students (43%) of students told they agree; in addition, it was noticed that there were 0
teachers (0%) of teachers who partially agree; but, 7 students (15%) of students stated that they
partially agree. At the end, 0 teachers (0%) of teachers disagrees, contrary to 1 student (2%) of

students who mentioned they disagree.

Concerning to the fact that class space allows adequately develop the activities assigned
by the teacher; Griffee (2012) mentions the importance to create activities according the class
size. In this aspect, the author argues that in small classes is possible to divide students in pairs

and groups work to develop some tasks, using a little space into the classroom.

Considering the answers above, all teachers and most students interviewed expressed a

positive criterion about this theme; in contrast, it was observed that classrooms were very large
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for the number of students in each class; even so, the work was developed with facility, and

teachers and students considered the class space permitted to develop all activities easily.

Consequently, the physical space into classrooms constitutes a very important tool to
facilitate the teaching and learning process. Besides, teachers and students can move around

the classroom in free way to develop many different activities.

The following analysis is about the fourth item from teachers” questionnaire: “In small
classes, you can provide an adequate feedback”, and the fifth item from students” questionnaire:
“In small classes, the teacher provides appropriate feedback”. The results determined that 3
teachers (60%) of teachers answered that they totally agree, 21 students (46%) of students had
the same criterion and replied that they totally agree. Going on the analysis, 1 teacher (20%) of
teachers expressed that they agree, while 17 students (37%) of students said that they agree.
Additionally, 1 teacher (20%) of teachers stated that they partially agree; in the same way, 6
students (13%) of students mentioned that they partially agree. But, there were some negative
responses too, 2 students (4%) of students replied that they disagree; however, 0 teachers (0%)

of teachers stated that they disagree.

In regard to the statement that teacher provides appropriate feedback, Adeyemi (2008)
argues that students continuous practice and a good feedback often help to increase their
achievement level; however, it is possible that students” performance declines when the class is

large.

Whereas the results above show that most teachers, and only few students replied that
they totally agree, it was observed that all teachers interviewed provided appropriate feedback; it
thanks the small number of students in class. In the same way, and contrary to the results, it was
observed a total positive students” reaction because all of them looked very satisfied about the
feedback received. Besides, it was noticeable that the individual techniques used by each
teacher permitted that they provided adequate answers to each pupil; it observed that teachers

considered students” requirements to give them a correct feedback.

The analysis presented in this part corresponds to the fifth item from teachers’
questionnaire: “In small classes, it is performed activities that allow greater interaction between
students” and the sixth item from students” questionnaire: “In small classes, there is interaction

between students”. The questions posed generated the following answered: 4 teachers (80%) of
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teachers and 27 students (59%) of students replied that they totally agree; in this same sense, 1
teacher (20%) of teachers mentioned that they agree, while 13 students (28%) of students
stated that they agree. Going on positive replies, we have that 0 teachers (0%) of teachers said
that they partially agree; but, 5 students (11%) of students replied that they partially agree.
Finally, O teachers (0%) of teachers answered that they disagree, likewise 1 student (2%) of

students that they disagree.

Regarding to perform activities that allow greater interaction between students, Richards
& Lockhart (1996) argue that planning activities that promote interaction in class has additional
benefits. One of the benefits can be that students” language practice among them and a

teacher’s passive role; thus, teacher becomes a guide in class.

According to the arguments above, all teachers and the majority of the students gave a
positive response about this topic; with a slight difference in the results, our observations” notes
show that in four classes observed, teachers generated activities which permitted a greater
interaction between students. In those classes, students practiced activities without teacher’s
participation; the most common exercise used was a group dialogue, and a simple conversation
between two students. Only in one class, teacher did not generate a total students” interaction
through activities implemented; in this case, teacher spoke more than students to students
during class. However, students, in that class, expressed their satisfaction because they

received much personal feedback.

The following analysis presents the results about the sixth question in teachers’
questionnaire: “In small classes, there is more interaction between the teacher and the students”
and the seventh question in students” questionnaire: “In small classes, there is interaction
between teacher and students”. This item receives the following answers: 4 teachers (80%) of
teachers replied that they totally agree; similarly, 30 students (65%) of students mentioned that
they totally agree. Continuing with positive responses, we have that 1 student (20%) of teachers
said that they partially agree; equally, 2 students (4%) of students expressed that they partially
agree. Following on the same line, 0 teachers (0%) of teachers stated that they agree; while 14
students (30%) of students answered that they agree. Lastly, 0 teachers (0%) of teachers and 0

students (0%) of students replied that they disagree.
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Regarding the interaction between teacher and the students, Larsen (2000) mentions
that the interaction in a classroom usually is more noticeable between teacher and students than
students to students because teacher speaks and students listen and repeat, or students only

listen and write most of the time.

The results above revealed that all teachers, and the majority of students, think there is
more interaction between teachers and students. These outcomes are similar to the notes taken
during observation; it was seen that in almost all classes observed, there was more interaction
between teacher and students than students to students. For that reason, teachers
were overloaded because the most students” conversations depended on them, and they looked

very tired when the classes ended.

As regards the item number seven from teachers” questionnaire: “In small classes, it is
easy for you to remember the name of students”, and the item number eight from students’
guestionnaire: “In small classes, the teacher remembers the students’ name”. The replies about
this item show that: 4 teachers (80%) of teachers replied that they totally agree; in the same
way, 30 students (65%) of students stated that they totally agree. Furthermore, 1 teacher (20%)
of teachers mentioned that they agree; likewise, 13 students (28%) of students said that they
agree. On the other hand, 0 teachers (0%) of teachers replied that they partially agree; while, 2
students (4%) of students answered they partially agree. In addition, 0 teachers (0%) (O
teachers) of teachers mentioned that they disagree; in the same way, 1 students (2%) of
students replied that they disagree.

Regarding the fact that teacher remembers their students” names, Watson (2006) argues
that the use of students” names induces a favorable interaction between the teacher and the

students. Additionally, the level of confidence is raised and the environment becomes friendly.

In line with the general comments made above, the outcomes based on the observation
process show that in the majority of cases, teachers remember students” names; this is similar
to teachers” replies, because most of them expressed a total positive answer. Thus, when the
class is small, it is noteworthy that it is easier for teachers call students by their proper names,

and the act of communicating seems to flow fairly effortlessly.

It may be added according to the observed that interaction between students and

teachers was dynamic, which facilitated students” participation. Finally, there was not a negative
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perception, except for one student who expressed he disagrees; this could be seen as an

isolated answer.

Putting it all together, it has been inferred that the benefits of teaching and learning

English in small classes are: All students in the classroom have the opportunity to do the

implemented activities, they can concentrate because there is not any extra noise; meanwhile,

the teacher has more facility to provide feedback, and students have the possibility to practice

with their classmates and create a confident environment. Furthermore, students feel better in

class when the teachers call them by their names.

What teaching strategies and resources benefit the teaching of English in small classes?

Table 3

TEACHERS” PERCEPTIONS

el Agree FEnTEly Disagree | TOTAL
agree agree
No. In small classes
fl % |[f| % [f| % | f| % [f| %
8 I_DeS|g_n and_applyactlwtlesthat allow them to practice 2180% |11 200%| - _ _ - 15]100%
listening skills.
9 DeS|gr_1 and _applyactlvmesthat allow them to practice alsow!|-| - 1 200 | - - 15]100%
speaking skills.
10 Elie”sl;gn and apply activities that allow them to practice reading 2180% |11 200%| - ) ) - 15]100%
11 Elie”sl;gn and apply activities that allow them to practice writing 2180% |11 200%| - ) ) - 15]100%
12 | Design and implement group activities. 4180%|1|20% | - - - - |5]100%
13 | Design and implement individual activities. 4180%|1|20% | - - - - |5(100%
14 | Use technology resources. 4180%|1|20% | - - - - |5(100%
15 | Use teaching materials. 4180%|-| - 1(20% | - - |5(100%

Author: Maria Ibarra S.
Source: Teachers’ questionnaire
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Table 4

STUDENTS” PERCEPTIONS

Total Partially | .
No. In small classes agree | A9"°° | agree |D'S29%¢| TOTAL
fl % |f| % |f| % | f| % |f %
9 IF is pgn‘ormed activities that allow them to practice 23150% |19 | 41% | 4 | 996 | - - |46 ]100%
listening skills.
10 gnglgsgrsrﬂﬁgactlvmes that allow them to practice 29 1 63% | 14 30% | 3 | 7% | - - 146|100%
1 Irtelsd;i)r?grfgrkrirl]l:d activities that allow them to practice 241529 114 130% | 7 |15% | 1 | 2% |46 | 100%
12 !stkliTISperformed activities that allow them to practice writing 23 150% |17 137% | 6 |13% | - - |a6!100%
13 | Group activities are used. 26 [57% |16 |35% | 2 | 4% | 2 | 4% |46 |100%
14 | Individual activities are used. 22 (48% |21 |46% | 3 | 7% | - - | 46|100%
15 | Technological resources are used. 6 [13% |22 [48% |11 |24% | 7 |15% |46 | 100%
16 | Teaching materials are used. 15(33% | 15|33% |13 |28% | 3 | 7% | 46| 100%

Author: Maria lbarra S.
Source: Students”questionnaire

The following analysis corresponds to question number eight from teachers’
questionnaire: “In small classes, the teacher designs and applies activities that allow students to
practice listening skills”, and question number nine from students” questionnaire: “In small
classes, it is performed activities that allow students to practice listening skills”. The replies
to the questionnaire show that 4 teachers (80%) of teachers stated that they totally agree; in the
same way, 23 students (50%) of students mentioned that they totally agree. Going on with
positive perception, we have that 1 teacher (20%) of teachers said that they agree, and 19
students (41%) of students answered that they agree, too. Consequently, 0% (0 teachers) of
teachers replied that they partially agree; while, 4 students (9%) of students mentioned that they
partially agree. Finally, O teachers (0%) expressed that that they disagree; likewise, 0 students

(0%) of students said that they disagree.

In regard to activities that allow students to practice listening skills, Griffee (2012)
argues that in small classes, it is possible to divide the class in pairs or groups; after that, itis
used an audio recorder where students listen to a conversation and recognize the character in it.
This is a simple, practical and very useful exercise which permits all students” participation,

especially in small classes.
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Indeed, it was noticeable that in all classes observed, teachers used an audio recorded in
one class activity. This result is similar to the analysis above, in which all teachers provided a
positive answer about performing activities that allow students to practice listening skills; this fact
shows that in most English classes, teachers apply listening activities; besides, many of them
used different kinds of equipment, such as audio recorded or TV. Besides, teachers elaborated a
class plan related to listening skills. Finally, most of students looked satisfied with listening

activities, and the class plan applied.

Regarding item number nine from teachers” questionnaire: “In small classes, design and
apply activities that allow them to practice speaking skills”, and item number ten from students’
questionnaire: “In small classes, it is performed activities that allow students to practice reading
skills”. The statement previously analyzed receive the following answers: 4 teachers (80%) of
teachers replied that they totally agree; similarly, 29 students (63%) of students said that they
totally agree. In addition to positive criterion, 0 teachers (0%) of teachers replied that they agree;
while, 14 students (30%) of students mentioned that they agree. On the other hand, 1 teacher
(20%) of teachers stated that they partially agree; in the same way, 3 students (7%) of students
answered that they partially agree; meanwhile, 0% (0 teachers) of teachers and 0% (0 students)

of students stated that they disagree.

In regard to activities that allow students practice speaking skills, Scrivener (2011) stated
that it is easier for students to practice their speaking out when they work in pairs and small
groups; this kind of organization in class allows that teachers check answers to questions and

other assignments.

In concordance with the results above, and the author’s opinion, the notes took during
observation” process show that teachers performed speaking activities, and all students practice
their speaking skills. Furthermore, it could see that it was simple for teachers to apply tools and
techniques because they worked with few students, and students felt less stress when they

spoke out.

Additionally, it could observed that due to the small number of students in each class, the

most common activity, developed by teachers to practice speaking skills, was work in pairs.

Regarding item number ten from teachers” questionnaire: “In small classes, teacher

design and apply activities that allow students to practice reading skills”, and item number
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eleven from students” questionnaire: “In small classes, it is performed activities that allow
students to practice reading skills”. The results from the statement above show that 4 teachers
(80%) of teachers replied that they totally agree; in the same line, 24 students (52%) of students
answered that they totally agree. Moving on positive reactions, 1 teacher (20%) of teachers
mentioned that they agree; similarly, 4 students (30%) of students stated that they agree. On the
other hand, 0 teachers (0%) of teachers stated that they partially agree; whereas, 7 students
(15%) of students mentioned that they partially agree. Finally, O teachers (0%) of teachers said
that they disagree; similarly, 1 student (2%) of students replied that they disagree.

In this regard, Harfitt (2013) suggests, as a good activity, group work reading circles
which facilitates the practice of reading in small classes because all students have the
opportunity to participate. According to the author, students” participation in all learning activities

is a vital element to promote an effective teaching-learning environment.

During the observation process, the results demonstrated that teachers perform reading
activities with all students” participation. Students had the opportunity to read a short paragraph,
and the teacher correct their reading pronunciation at the same moment; it was very satisfactory
for students who mentioned that they practice reading during several minutes each day, inside
and outside the classroom. This kind of activities in English language allows teachers to correct

students” reading pronunciation at the same time.

The following results correspond to item number eleven from teachers” questionnaire: “In
small classes, teacher design and apply activities that allow students to practice writing skills”,
and question number twelve from students” questionnaire: “In small classes, it is performed
activities that allow students to practice writing skills”. The responses about the items above
displayed the following results: 4 teachers (80%) of teachers replied that they totally agree;
equally, 23 students (50%) of students answered that they totally agree. In the same line, 1
teacher (20%) of teachers mentioned that they agree; likewise, 17 students (37%) of students
said that they agree. Changing to negative results, we have that O teachers (0%) of teachers
answered that they partially agree; meanwhile, 6 students (13%) of students replied that they
partially agree; besides, 0 teachers (0 %) of teachers and 0 students (0%) of students answered

that they disagree.
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Contrary to the result above, Moradi, Moin, & Ketabi (2012) stated that there is less
opportunity to apply much communicative strategies in written English, in small classes, because

small classes encourage active students” participation in class activities, in special dialogues.

According the research and the observation notes, teachers applied activities that allow
students to practice writing skills. Nevertheless, not all teachers are totally convinced about this
situation because some of them considered that s/he only apply writing activities, but s/he did
not design them. However, in general terms, it was observed that teachers implemented several
writing activities such as writing a well structure paragraph; all students were focused in
developing the task and their writing skill, and teachers had more time to provide feedback

related to writing skills.

Regarding to item number twelve from teachers” questionnaire: In small classes, the
teacher designs and implements group activities, and item number thirteen from students”
guestionnaire: In small classes, group activities are used. The following results were found: 4
teachers (80%) of teachers replied that they totally agree; in the same way, 26 students (57%) of
students answered that they totally agree. In accordance with this positive criterion, 1 teacher
(20%) of teachers mentioned that they agree; additionally, 16 students (35%) of students said
that they agree. In the same line, O teachers (0%) of teachers replied that they partially agree;
but, 2 students (4%) of students stated that they partially agree. Finally, O teachers (0%) of
teachers said that they disagree; while, 2 students (4%) of students answered that they

disagree.

Considering the used of group activities, Harfitt (2013) argues that group work is often
organized in the small classes because there is a cooperative environment, and it is easier to
apply exercises in small groups. In addition, the author suggest students” circle activity as an

effective way to work in groups.

It can be added that in some classes observed, teachers implemented some kind of
group activity; but, in three classes, there was not any group activity during class. This shows
that it is not always possible to apply group exercises in very small classes. Apparently, the
small number of students, in a classroom, would not allow to use work groups because the work

would be considered inefficient, or there would be insufficient interaction.
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The following analysis corresponds to item number thirteen from teachers” questionnaire:
In small classes, the teacher designs and implements individual activities, and item number
fourteen from students” questionnaire: In small classes, individual activities are used. The
responses about the items demonstrated that 4 teachers (80%) of teachers mentioned that they
totally agree; likewise, 22 students (48%) of students answered that they totally agree.
Continuing with positive replies, 1 teacher (20%) of teachers stated that they agree; similarly, 21
students (46%) of students replied that they agree. Moving to negative opinions, 0 teachers (0%)
of teachers said that they partially agree; while, 3 students (7%) of students answered that they
partially agree. At the end, O teachers (0%) of teachers replied that they disagree; equally, O

students (0%) of students mentioned that they disagree.

In regards of the design and implementation of individual activities, Anderson (2000)
argues that small classes give the opportunity to do more individual work; such as practicing

vocabulary exercises, complete a dialogue and readings.

The results obtained above are analogous to the observation notes, in all classes
observed teachers implemented individual activities. This fact states clear that the design and
implementation of individual activities is easier in small classes because all students have the
same opportunity to take part on them. It should be mentioned that the experience of each
teacher was reflected in some way on the activities designed, and implemented for individual

students work.

The next pointto be treated corresponds to item number fourteen from teachers’
guestionnaire: In small classes, the teacher use technological resources, and the item number
fifteen from students” questionnaire: In small classes, technological resources are used. The
guestions analyzed obtained the following responses: 4 teachers (80%) of teachers replied that
they totally agree; likewise, 6 students (13%) of students mentioned that they totally agree.
Continuing the analysis of other positive replies, we have that 22 students (48%) of students
said that they agree; similarly, 1 teacher (20%) of teachers stated that they agree. Additionally, O
teachers (0%) of teachers said that they partially agree; while, 11 students (24%) of students
replied that they partially agree. On the other hand, 0 teachers (0%) of teachers answered that

they disagree; meanwhile, 7 students (15%) of students expressed that they disagree.
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Regarding the use of technological resources, Griffee (2012) argues that it is necessary
to establish methods for teaching in accordance with class size, and the use of adequate
equipment is essential. Besides, this author comments that the possibility to work with audio

recorder is easier in small classes.

In addition to the analysis above, it can be added that the use of technology resources
was a very important complement in classes observed; in fact, all teachers used some kind of
technological equipment during the class. The most common tools utilized were audio recorder
and videos; these instruments facilitated the development of several activities, particularly

listening exercises.

Related to the item number fifteen from teachers questionnaire: In small classes,
teachers use teaching materials, and item number sixteen from students” questionnaire: In small
classes, teaching materials are used. The following results can be shared: 4 teachers (80%) of
teachers answered that they totally agree; in the same way, 15 students (33%) of students
replied that they totally agree. Meanwhile, 0 teachers (0%) of teachers mentioned that they
agree; similarly, 15 students (33%) stated that they agree. On the other hand, 1 teacher (20%) of
teachers said that they partially agree; equally, 13 students (28%) mentioned that they partially
agree. Finally, in a total negative context, O teachers (0%) of teachers stated that they disagree;

while, 3 students (7%) of students replied that they disagree.

Concerning to the use of teaching materials, Harfitt (2013) suggests that the use of
worksheets in the class help students to remember some exercises, and it is a clue for class
interaction. According to this, it is possible to illustrate the lesson which permits to eliminate the

use of mother tongue. In addition, it forces students to talk in the target language.

From the aforementioned results, it can be added that teaching materials were used in
classes observed. It means that all teachers and students had the opportunity to work with
diverse materials. Teachers used books, flashcards, worksheets, card games, and equipment
such as audio recorder; at the same time, this allowed that students practice their writing,
reading, listening and speaking skills. In addition, it was evident that the use of teaching
materials contributed successfully to the class, it allowed that the teacher exploited every minute

of class, and students were attentive to the class theme.
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Indeed, the use of good materials, practical technologic resources, and pertinent
strategic to practice writing, reading, speaking and listening help to increase the benefits to

teaching English in small classes.

How do students feel about learning English in small classes?
Table 5

TEACHERS” PERCEPTIONS

ikl Agree Py Disagree | TOTAL
agree agree
No. In small classes
fl % |[f| % |f| % | f| % |[f| %
16 | Relaxed when talking in front of their classmates 3|60% |2]|40% | - - - - 1 5]100%
17 | Taken into account because they have more opportunity to 3l60%l214a0% | - | - | - | - |5|100%
participate in the class.
18 Motivated to participate because there are few classmates in 31 60% | 2 | 20% | - ) _ - 15]100%
the class.
19 !Sttﬁg:ﬁtssbecause they can compete healthily with other 3160% (214006 | - | - | - - I5!100%

Author: Maria Ibarra S.

Source: Teachers questionnaire
Table 6

STUDENTS" PERCEPTIONS

Total Agree Partially
No. In small classes agree agree
f % f % f % f % f %

Disagree | TOTAL

17 | relaxed when speaking in front of my classmates. 25|54% |16 [35% | 4 | 9% | 1 | 2% |46 | 100%

taken into account because | have more opportunity to

18 L . 23|50% [20|43% | 2 | 4% | 1 | 2% |46 | 100%
participate in the class.

19 rcrllgélg/ated to participate because we are few peers in the 22| a8% | 19 | 241% | 5 | 119% | - - |46 100%

20 g;)urggonr:gble because | can compete healthily with other 25 1549 (18 139% | 2 | 2% | 1 | 2% | 46 | 100%

Author: Maria Ibarra S.
Source: Studentsquestionnaire

The following results corresponds to item number sixteen from teachers” questionnaire: In
small classes, students feel relaxed when talking in front of their classmates, and item number

seventeen from students” questionnaire: In small classes, | feel relaxed when speaking in front of
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my classmates. In regard to the items above, that the results showed 3 teachers (60%) of teachers
replied they totally agree; likewise, 25 students (54%) of students said that they totally agree. In a
similar line, 2 teachers (40%) of teachers mentioned that they agree; besides, 16 students (35%) of
students answered that they agree. In the opposite case, 0 teachers (0%) of teachers mentioned
that they partially agree; but nevertheless 4 students (9%) of students replied that they partially
agree. Moving to negative responses, 0 teachers (0%) of teachers expressed that they disagree; on

the contrary, 1 student (2%) of students stated that they disagree.

Taking into consideration the item above, the students are relaxed when talking in front of
their classmates; in this sense, Richards & Bohlke (2011) suggest the construction of dialogues to
discuss about similar interests. These authors consider that it is very important that teachers
promote a friendly attitude among students; this helps to create an environment where students can

express themselves without being criticized by others.

Lastly, it can be mentioned that according the notes taken during observation process, in
some classes, students were nervous when they participated in front of their classmates
because their answers were criticized by the other students. However, teachers” perception is
completely different because all teachers interviewed expressed a positive answer; in other
words, they supposed that their students were relaxed during their participation in front of their
classmates. In fact, the students” position is understandable because it is not comfortable that
someone else criticizes when it comes to learn something new, particularly concerning a foreign

language.

Regarding to item number seventeen from teachers” questionnaire: In small classes,
students feel taken into account because they have more opportunities to participate in the class,
and the item number eighteen from students” questionnaire: In small classes, | feel taken into
account because | have more opportunities to participate in class. This item obtained the following
results: 3 teachers (60%) of teachers answered that they totally agree; in the same way, 23
students (50%) of students mentioned that they totally agree; in addition, 2 teachers (40%) of
teachers said that they agree; similarly, 20 students (43%) of students replied that they agree. On
the other hand, taking into account negative responses, 0% (0 teachers) of teachers mentioned that
they partially agree; whereas, 2 students (4%) of students answered that they partially agree;
meanwhile, O teachers (0%) of teachers said that they disagree; contrary to 1 student (2%) of

students who expressed that they disagree.
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Regarding the item analyzed in the preceding paragraph, Moradi, Moin, & Ketabi (2012)
mention that the students get the opportunity to practice conversations using the target language
more frequently in small classes. According to the authors” perceptions, smaller classes encourage

the students” participation with a lot of motivation in class events and dialogues.

According to notes taken, in the majority of classes observed, all students had the
opportunity to participate in class activities, particularly in spoken tasks. The dialogues were
more interactive, and students could speak more time. Undoubtedly, the small number of
students in each class allowed teachers to motivate students” participation in the activities

proposed.

In regards to item number eighteen from teachers” survey: In small classes, students feel
motivated to participate because there are few classmates in class and the item number nineteen
from students” survey: In small classes, | feel motivated to participate because we are few peers in
the class. The items above obtained the following answers: 3 teachers (60%) of the teachers
replied that they totally agree; similarly, 22 students (48%) of students mentioned that they totally
agree. Continuing with positive connotation, 2 teachers (40%) of teachers said that they agree; in
the same way, 19 students (41%) of students answered that they agree. Changing the perspective
to a negative connotation, 0 teachers (0%) of teachers answered that they partially agree;
meanwhile, 5 students (11%) of students replied that they partially agree. Finally, 0 teachers (0%)
of teachers mentioned that they disagree; equally, 0 students (0%) of students stated that they

disagree.

Concerning to the motivation to participate in a class with few classmates, Cakmak (2009)
argues that it is easier to stimulate a small group than a large one; in addition, there is more time

for each student when they do a task, and students are frequently involved in class activities.

Based on the notes taken during observation process, it can be added that students looked
full motivated because all of them participated in each activity proposed by teacher. Additionally,
most of students expressed they were satisfied because they had more attention when they spoke,
and they had more time to participate in activities during class. It was evident that the small number

of students, in these classes, affected in a positive way students” participation.

The analysis presented in this segment corresponds to item number nineteen from

teachers” questionnaire: In small classes, it eases because they can compete healthily with other
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students, and item number twenty from students” questionnaire: In small classes, comfortable
because | can compete healthily with others. The items mentioned above have the following
results: 3 teachers (60%) of teachers stated that they totally agree; in the same way, 25 students
(54%) of students mentioned that they totally agree. Furthermore, 2 teachers (40%) of teachers
answered that they agree; likewise, 18 students (39%) of students replied that they agree. Moving
to negative responses, 0 teachers (0%) of teachers answered that they partially agree; meanwhile,
2 students (4%) of students stated that they partially agree. At the end, 0 teachers (0%) of teachers
said that they disagree; while to 1 student (2%) of students who stated that they disagree.

Regarding competition healthy among classmates, Larsen (2000) expresses that the
interaction in a classroom is more noticeable among students when teachers are absent, and
when they have to practice an exercise or do an activity. In addition, most of students consider

that there is more competition in class when there are few pupils.

Finally, it can be added that the majority of students, in classes observed, showed a high
level of competition among them, and teachers think that in small classes, it is easier for students to
compete between them because they have more time to share activities, and they are under less

pressure.

As a final comment, it can be said that students feel satisfied with the relation in the
classroom; they are relaxed in front of their classmates and this boosts them to participate without
stress. Likewise, they feel motivated because they have more opportunity to do the exercises

suggested by the teacher. Additionally, students feel a positive competition among them.
Are there any limitations when teaching English in small classes?
Table 7

TEACHERS” PERCEPTIONS

Total Agree Partially
No. In small classes agree agree

fl% | fl%|f| % | f| % |[f|] %

Disagree | TOTAL

There is anxiety among students because there is greater

20 control by the teacher

3 160%| 2 |40% |5 |100%

21 | ltis difficult to practice speaking and listening skills. -l - -] -12]|40%| 3 |60% |5 |100%

Author: Maria Ibarra S.

Source: Teachers questionnaire
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Table 8

STUDENTS” PERCEPTIONS

el Agree FEITE) Disagree | TOTAL
No. In small classes ELJEE ELJEE
fl % |f| % |f| % |f|] % |f %
21 There is anxiety among students because there is more 16 135% | 16 | 35% | 8 |17% | 6 | 139% | 46 | 100%
control by the teacher.
22 | It is difficult to practice speaking and listening skills. 10 |22% |16 | 35% |12 | 26% | 8 | 17% | 46 | 100%

Author: Maria Ibarra S.

Source: Students questionnaire

In regard to item number twenty from teachers” questionnaire and item number twenty one
from students” questionnaire: In small classes, there is anxiety among students because there is
greater control by the teacher. The following answers were gathered: 0 teachers (0%) of teachers
said that they totally agree; while 16 students (35%) of students said that they totally agree.
Similarly, 0 teachers (0%) of teachers mentioned that they agree; meanwhile, 16 students (35%) of
students expressed that they agree. Changing to a negative perspective, 3 teachers (60%) of
teachers answered that they partially agree; while, 8 students (17%) of students replied that they

partially agree. Lastly, 2 teachers (40%) of teachers answered that they disagree; while, 6 students

(13%) of students stated that they disagree.

Regarding anxiety among students, because there is greater control by the teacher,

Watson (2006) mentioned that the control of the discipline is high personal in smaller classes;

teachers personalize the way to treat each student. This circumstance obviously generates

nervousness among students.

The results above certainly are similar to our notes from the observation sheet. It was

seen that students felt stress because teachers control was applied individually to each student.

In addition, it was noticeable that it is easier, for some teachers, to have control over the class

when it is small, but it is uncomfortable for some students because they are forced to follow the

rules.

Concerning to the item number twenty one from teachers” questionnaire and item number
twenty two from students” questionnaire: In small classes, it is difficult to practice speaking and

listening skills; we could obtained the following responses: 0 teachers (0%) of teachers said that
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they totally agree; in contrast, 10 students (22%) of students replied that they totally agree. Besides
this, O teachers (0%) of teachers mentioned that they agree; meanwhile, 16 students (35%) of
students answered that they agree. Conversely, 2 teachers (40%) of teachers expressed that they
partially agree; similarly, 12 students (26%) of students said that they partially agree. In the end, 3
teachers (60%) of teachers mentioned that they disagree; while, 8 students (17%) of students

replied that they disagree.

In relation to the difficulties to practice speaking and listening skills, Roger, Philips & Walters
(2005) comment that in a small class instructors give an obligatory rule which consists of all
students in the group have the chance to speak. On the other hand, Scrivener (2011) argues that it
is possible to use pairs and small groups to exploit chances for students practice their speaking out.
Finally, Harfitt (2013) suggests that many of these appreciations help students to practice speaking

English aloud.

Similar to the results and commentaries above, the observation process permitted to note
that in all classes observed, there was not any difficult for students to practice speaking and
listening skills; all students had the opportunity to do speaking and listening exercises. In the same
way, all teachers perceive that it is easier to apply speaking and listening exercises when the class
is small; they considered that students” participation was better. In addition, it was possible to
observe that there was more time for students to practice speaking in classes with less than ten

students.

Finally, it can be said that there are two little limitations when teaching English in small
classes. First, students” feel anxiety because teachers monitor them and have more control than in
large classes; and second, interaction is more frequent teacher to student than student to student.
However, these limitations are not very important because according to the results, teachers and
students” perceive that it is very positive to teach English in small classes because all students can
participate and practice writing, reading, listening and speaking skills in different exercises. Finally,

teachers have more time to give personal feedback or instructions to each student.
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Table 9

TEACHERS” PERCEPTIONS

aTort;Ia Agree P:rtrls(!y Disagree TOTAL
In small classes 9
F % f % f % f % f %
Total answers and | ¢ | geos | 21 | 209 | 10 | 10% | 5 | 5% | 105 | 100%
percentages:
Author: Maria Ibarra S.
Source: Teachers questionnaire
Table 10
STUDENTS” PERCEPTIONS
;'ortgla Agree P:crtrlggy Disagree TOTAL
In small classes g <
F % f % f % f % f %
Total answers and o 0 0 0 0
percentages: 476 | 47% | 370 | 37% | 127 | 13% | 39 | 4% | 1012 | 100%

Author: Maria Ibarra S.

Source: Students questionnaire
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CONCLUSIONS

In small classes, interaction is more frequent between teachers and students rather than
students to students. This fact does not permit that students could learn from each other; even

worse, communication among students do not improve.

Small classes are not totally friendly environment; few students do not have enough
confidence with their classmates; it causes that they feel frightened for critiques; therefore, some

students do not take part in speaking or reading out activities in a spontaneous way during class.

The current research revealed that a few teachers did not use adequate technological
equipment in class. The lack of technological tools such as video or audio recorder harms the

practice of communicative activities in class.

In small classes, it is not always easy for teachers to motivate students’ participation
because some students feel stress since they perceive a lot of control by the teacher; it causes

low learning achievement, especially when learners study a new language.

The results of the current research show that teachers believe in the benefits of teaching
and learning English in small classes, but most educational institutions have too many students

in a classroom; this fact hinders the teaching-learning process.
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RECOMMENDATIONS

Teachers should be trained to teach in small classes, and to include activities that are

focused on interaction between teachers and students and between students.

Teachers have to be friendly with students and monitor the class in a free stress manner,

so students feel more confident to participate in class.

Teachers ought to consider the necessity to generate a friendly environment in class
where students do not criticize their classmates, and consequently the teaching learning process

becomes easier to be managed.

The educational institutions should not only provide English teachers, the materials and
the technological equipment to enhance teaching and language practice, but also make sure

that teachers use the technological devises during class period.

Teachers should let authorities know that a number of studies suggest that the number of

students per class is directly related to the amount of learning.
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ANNEXES

ANNEX 1: Teachers” questionnaire

INSTRUMENTOS

.‘.“ |
UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Universidad Catolica de Loja
MODALIDAD ABIERTA Y A DISTANCIA
TITULACION DE INGLES

Estimado docente:

Este cuestionario tiene como objetivo conocer su opinion en cuanto a la enseilanza del Inglés en clases con
grupos de 20 estudiantes o menos.

La informacion que usted brindara a continuacion se utilizara inicamente con fines académicos e investigativos.

Datos Informativos:

Nombre de la institucion:

Tipo de institucion: Publica () Privada ()

Escuela () | Colegio () \ Instituto ()

Ciudad:

Instruccion: Marque con una X segln su criterio.

Estrategia: Luego de leer cada item, le rogamos contestar de acuerdo a la siguiente escala de referencia.

Muy Satisfactorio
Satisfactorio

Poco satisfactorio
Nada satisfactorio

A. Beneficios de ensenar y aprender Inglés en clases con pocos estudiantes.

En clases con pocos estudiantes:

satisfactorio

Satisfactorio
satisfactorio

Nada

satisfactorio

Muy
Poco

Se facilita disenar actividades que permitan al estudiante

1. L .
poner en practica lo aprendido.

2. Los estudiantes estan atentos y participan en las actividades
desarrolladas en clase.

3. El espacio de la clase permite que las actividades diseniadas

por usted se desarrollen adecuadamente.

4. | Se puede brindar una retroalimentacién adecuada.

5. | Se realizan actividades que permitan mayor interaccion entre
los estudiantes.

6. | Existe mayor interaccion entre el profesor v los estudiantes.
7. | Es facil para usted recordar el nombre de los estudiantes.




B. Estrategias y recursos que favorecen la ensefianza del Inglés en clases con pocos estudiantes.

=) o
Ne En clases con pocos estudiantes se facilita: % % é g
22| £]82 |z
=5 &/ &£% |28
23 Diseiiar y aplicar actividades que permiten practicar las
habilidades de escucha.
24. Diseifiar y aplicar actividades que permiten practicar las
habilidades habla.
25. Disefiar v aplicar actividades que permiten practicar las
habilidades de lectura.
26. Diseiiar y aplicar actividades que permiten practicar las
habilidades de escritura.
27. Disefar y aplicar actividades grupales.
28. Diseiiar y aplicar actividades individuales.
29. Utilizar recursos tecnologicos.
30. Utilizar materiales didacticos.
C. Opinion acerca de como se sienten sus estudiantes al aprender Inglés en una clase donde hay pocos
estudiantes.
=} =} .2 =
N° | En clases con pocos estudiantes los estudiantes se sienten: = E g =
zZ| Z|8Z|8%
S8 K|E£F |23
31. Relajados al momento de hablar frente a sus companeros.
32. Tomados en cuenta porque tienen mayor oportunidad de
participar en la clase.
33. Motivados a participar porque son pocos compaiieros en la
clase.
34, A gusto porque pueden competir sanamente con otros
estudiantes.
D. Limitaciones al ensefar Inglés en clases con pocos estudiantes.
En clases con pocos estudiantes:
2 = g £
S i =t S
22| Z|82 |22
= g A7 | 28
35. | Existe ansiedad entre los estudiantes debido a hay mayor
control por parte del profesor
36. | Sedificulta practicar las habilidades de habla v escucha.

jGracias por su colaboracion!



ANNEX 2:

Students” questionnaire

UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Universidad Catdlica de Loja
MODALIDAD ABIERTA Y A DISTANCIA

TITULACION DE INGLES

Estimado estudiante:

Este cuestionario tiene como objetivo conocer su opinion en cuanto a la ensefanza del Inglés en clases con

grupos de 20 estudiantes o menos.

La informacion que usted brindara a continuacion se utilizara tinicamente con fines académicos e investigativos.

Datos Informativos:

Nombre de la institucion:

Tipo de

., Puablica ( )
institucion:

Privada ( )

Escuela () | Colegio () |

Instituto (

)

Ciudad:

Instruccion: Marque con una X segun su criterio.

Estrategia: Luego de leer cada item, le rogamos contestar de acuerdo a la siguiente escala de referencia.

A,

Muy Satisfactorio

Satisfactorio

Poco satisfactorio

Nada satisfactorio

Beneficios de enseifiar v aprender Inglés en clases con pocos estudiantes.

En clases con pocos estudiantes:

Muy

S

actorio

tisf:

a

tisfactorio

d

S

Poco

satisfactorio

satisfactorio

Nada

Las actividades que se realizan permiten practicar lo
aprendido.

(]

Los estudiantes estan atentos y participan en las actividades
desarrolladas en clase.

93]

Los estudiantes se concentran mejor porque no hay mucho
ruido en el salén de clase.

El espacio de la clase permite desarrollar adecuadamente las
actividades asignadas por el profesor.

n

El profesor brinda una retroalimentacion adecuada

Existe interaccion entre los estudiantes.




7. | Existe interaccion entre el profesor v los estudiantes.
8. | El profesor recuerda el nombre de los estudiantes.
B. Estrategias y recursos que favorecen la ensenanza del Inglés en clases con pocos estudiantes.
. =} = o
N° En clases con pocos estudiantes: £ 5 5 é
=Z| Z| 82| €z
= Z B | £ B Z g
9. Se realizan actividades que permiten practicar las
habilidades de escucha.
10 Serealizan actividades que permiten practicar las
habilidades habla.
11| Se realizan actividades que permiten practicar las
habilidades de lectura.
12]  Serealizan actividades que permiten practicar las
habilidades de escritura.
13| Se utilizan actividades grupales.
14] Se utilizan actividades individuales.
15| Se utilizan recursos tecnolégicos.
16/ Se utilizan materiales didacticos.
C. Opinién acerca de como se siente al aprender Inglés en una clase donde hay pocos estudiantes.
o = 2 S
N° | En clases con pocos estudiantes me siento: = g s El
2 & £ 3
zZ| Z|sZ |8z
= F|E£% | Z2F
17. | relajado al momento de hablar frente a mis comparieros.
18. | tomado en cuenta porque tengo mayor oportunidad de
participar en la clase.
19. | motivado a participar porque somos pocos comparneros en la
clase.
20. | a gusto porque puedo competir sanamente con otros
estudiantes.
D. Limitaciones al aprender Inglés en clases con pocos estudiantes.
En clases con pocos estudiantes:
= = -8 -2
S 2 g S
8 S| 8 2
= Z Zl g2 | 2%
= G| £2F | 23
21 Existe ansiedad entre los estudiantes debido a que hay mavor
control por parte del profesor.
22. | Se dificulta practicar las habilidades de habla v escucha.

jGracias por su colaboracion!




ANNEX 3: Observation sheet

UNIVERSIDAD TECNICA PARTICULAR DE LOJA
La Universidad Catolica de Loja
MODALIDA ABIERTA Y A DISTANCIA
TITULACION DE INGLES
HOJA DE OBSERVACION

INSTITUCION
EDUCATIVA:

FECHA:

CURSO/NIVEL:

1.

Se realizan actividades que permiten poner en practica lo aprendido.

ST ) NO( )
Notas:

Todos los estudiantes estan atentos y participan en las actividades desarrolladas en clase.

ST ) NO ¢ )
Notas:

El espacio de la clase permite desarrollar adecuadamente las actividades asignadas por el profesor.

S0 ) NO( )
Nortas:

El profesor brinda una retroalimentacion adecuada debido al poco niimero de estudiantes en la clase.

ST ) NO ¢ )
Notas:

Existe interaccion entre los estudiantes.

ST () NO¢ )
Nortas:

Existe interaccion entre el profesor y los estudiantes.

ST (¢ ) NO¢ )
Notas:

El profesor recuerda el nombre de los estudiantes.

ST (¢ ) NO¢ )
Notas:



10.

11.

12.

13.

14.

16.

Se realizan actividades que permiten practicar la habilidad de escucha.

ST ) NO( )

Notas:
Se realizan actividades que permiten practicar la habilidad de habla.

ST ) NO(¢ )
Notas:

Se realizan actividades que permiten practicar la habilidad de lectura.

ST () NO¢ )
Notas:

Se realizan actividades que permiten practicar la habilidad de escritura.

ST ) NO( )

Notas:
Se utilizan actividades grupales.

ST () NO¢ )
Notas:

Se utilizan actividades individuales.

ST () NO¢ )
Notas:

Se utilizan recursos tecnologicos.

ST ) NO( )

Notas:
Se utilizan materiales didacticos.

ST ) NO(¢ )
Notas:

Los estudiantes se muestran relajados al momento de hablar frente a sus compafieros.

ST ) NO( )

Notas:



17.

18.

19.

20.

21.

22

Los estudiantes tienen mayor oportunidad de expresarse.

ST ) NO( )

Notas:

Los estudiantes se muestran interesados en participar en las actividades realizadas en clase.

SI () NO( )

Notas:

Los estudiantes pueden competir sanamente con sus companeros.

ST ) NO( )

Notas:

Los estudiantes se muestran relajados porque no hay mucho ruido en el salén de clase.
ST ) NO( )

Notas:

Los estudiantes se muestran tensos debido a que existe mayor control por parte del profesor.
ST ) NO( )

Notas:

Se dificulta realizar habilidades de habla y escucha.

ST ) NO( )
Notas:



ANNEX 4: Index of tables

Table 1

Table 2

Table 3

Table 4

Table 5

Table 6

Table 7

Table 8

Table 9

Table 10

Teachers” perceptionsonquestion 1107 ......coovviiiiiiiii i pag.18

Students” perceptionsonquestion 1108 ... pag. 19
Teachers” perceptions on question 810 15 .........ccooiiiiiiiiiiiiiiiie, pag. 25
Students ~ perceptions on question 910 16 ..........covviiiiiiiiiiiii e, pag. 26
Teachers” perceptions on question 16 t019 ...........oooiiiiiiiiiiii i, pag. 32
Students ~ perceptions on question 17t020 .......cooiiiiiiiiiiii pag. 32
Teachers” perceptions on question 20t0 21 ........ccoiiiiiiiiiiiii e, pag. 35
Students” perceptions on question 211022 ... pag. 36
Teachers” perceptions - total answers and percentages ......................... pag. 38

Students” perceptions — total answers and percentages ........................ pag. 38



ANNEX 5: Teachers” perception: Table of total results

TEACHERS” PERCEPTIONS

;;rt:é Agree ngr':gy Disagree | TOTAL
No. In small classes
fl % |f| % |f| % |f % f %
1 | is easier to deS|gn activities that help students to apply 4 180% | 1 120%]| - ) ) ) 5 |100%
what they learned in class
5 lgt?v?tzggents are attentive and participate in class 4 |80% | - . 1 1 20%| - ) 5 |100%
3 —drg\?etl:(l)apsgs)ri%aéﬁ/ allows activities designed for you to > |l a0% | 3 |60%| - i i i 5 |100%
4 | You can provide an adequate feedback 3(160% |1 [20%| 1 [20% | - - 5 ]100%
5 g ;preeer:]ogmzi r?tcstlvmes that allow greater interaction 4 18o%m | 1 1200 - i i i 5 |100%
6 -srtr:l%fnltss more interaction between the teacher and the 4 80w | - ) 11200 - i 5 |100%
7 | Itis easy for you to remember the name of students. 4 180% | 1 |20%| - - - - 5 |100%
8 Esetzﬁggaggilﬁspply activities that allow them to practice 4 180% | 1 |20%]| - ) ) ) 5 |100%
9 ?:s;?(?ngnsdkizlilgply activities that allow them to practice 4 180% | - . 1 1200 | - ) 5 |100%
10 rDeisdligi]r;asnk(ij”Sapply activities that allow them to practice 4 180% | 1 1200 | - ) ) ) 5 |100%
11 vaﬁi'r%' S<":Lri1|(|jsapply activities that allow them to practice 4 180% | 1 120%]| - ) ) ) 5 |100%
12 | Design and implement group activities. 4 180% | 1 |20%| - - - - 5 ]100%
13 | Design and implement individual activities. 4 180% | 1 (20% | - - - - 5 |100%
14 | Use technology resources. 4 180% | 1 |20%| - - - - 5 ]100%
15 | Use teaching materials. 4 (80%| - - 1]20%| - - 5 |100%
16 | Relaxed when talking in front of their classmates 3 |60%| 2 |40% | - - - - 5 |100%
17 Taken_mto ac_count because they have more opportunity 3 160% | 2 |40% | - ) ) ) 5 |100%
to participate in the class.
Motivated to participate because there are few o on | ) ) ) o
18 classmates in the class. 3 |60%| 2 |40% 5 | 100%
19 I;Egzﬁtssbecause they can compete healthily with other | o | o0 | 5 [ 4000 | - | - ) ) 5 |100%
There is anxiety among students because there is N o 0 o
20 greater control by the teacher 3 |60%| 2 140%| 5 | 100%
21 | Itis difficult to practice speaking and listening skills. - - - - 2 |40% | 3 |60% | 5 |100%
Total answers and percentages: 69 |66% |21 |20% |10 |10% | 5 | 5% | 105 | 100%




ANNEX 6: Students” perception: Table of total results

STUDENTS" PERCEPTIONS

Total Partially .

No. In small classes e g e R

f % f % f % | f % f %
1 l'g;?nae(atlvmes done help to apply what students 22 |a8% | 19 |41% | 4 | 9% | 1 | 206 | 46 |100%
5 lgteizv?t?ggents are attentive and participate in class 17 1379% | 17 1379% | 10 |22% | 2 | 2% | 46 |100%
3 :Qte ;L“thezfis?i?]cg:rgfsgffoenrq because there is | 5 | 4805 | 14 |30% | 9 |20%| 1 | 2% | 46 |100%
4 The_z gl_ass space allows adequately develop the 18 139% | 20 143% | 7 |15% | 1 | 29 | 46 |100%

activities assigned by the teacher.
5 | The teacher provides appropriate feedback 21 [46% | 17 |37% | 6 |13%| 2 | 4% | 46 |100%
6 | There is interaction between students. 27 |59% | 13 [28% | 5 |11%| 1 | 2% | 46 |100%
7 | There is interaction between teacher and students. | 30 |65% | 14 |30% | 2 | 4% | - - 46 | 100%
8 | The teacher remembers the students” name. 30 |[65%| 13 [28% | 2 | 4% | 1 | 2% | 46 |100%
9 IIitsltse rp:ﬁ]r;osr[(rilltlasd activities that allow them to practice 23 1500 | 19 |41% | 4 | 9% | - ) 46 | 100%
10 Ist;;kei:grsrﬂﬁg activities that allow them to practice 29 163% | 14 |30% | 3 | 7% | - ) 26 | 100%
11 Irteljd?%fgrkri“:d activities that allow them to practice 24 1520 | 14 |30% | 7 [15% | 1 | 206 | 46 |100%
12 \I:I:ﬁiﬁgr;iirlrlzed activities that allow them to practice 23 150% | 17 |37% | 6 |13%| - ) 26 | 100%
13 | Group activities are used. 26 |57% | 16 [35% | 2 | 4% | 2 | 4% | 46 |100%
14 | Individual activities are used. 22 |48% | 21 |46% | 3 | 7% | - - 46 | 100%
15 | Technological resources are used. 6 |13% | 22 |48% | 11 [24%| 7 |15% | 46 |100%
16 | Teaching materials are used. 15 |33% | 15 | 33% | 13 |28% | 3 | 7% | 46 |100%
17 | relaxed when speaking in front of my classmates. 25 |54% | 16 |35% | 4 | 9% | 1 | 2% | 46 |100%
18 taken into account b_ecause | have more 23 150% | 20 |43% | 2 | 2% | 1 | 206 | 46 |100%
opportunity to participate in the class.

19 m(zﬂ\e/actgds ;o participate because we are few peers 22 [48% | 19 |41% | 5 |11%| - i 26 | 100%
20 g?hn;frosriiglaen?secause | can compete healthily with 25 154% | 18 139% | 2 | 2% | 1 | 29% | 46 |100%
21 Inr;?reeégnat‘[‘é'ig’ among students because there s | 16 | 3596 | 16 [35% | 8 [17%| 6 |13%| 46 | 100%
22 | ltis difficult to practice speaking and listening skills. | 10 | 22% | 16 |35% | 12 |26% | 8 |17% | 46 |100%
Total answers and percentages: 476 | 47% | 370 | 37% | 127 | 13% | 39 | 4% | 1012 | 100%




ANNEX 7: Observation sheet and table of total results and summary of participants

OBSERVATION

No. In small classes Yes| % |No| % TOTAL
1 |Itis provided activities that allow to practice the learned 5 |100% | - - 5 | 100%
2 | All students are attentive and participate in class activities. 4 | 80% |1 |20% | 5 |100%
3 ;Iz;ecﬁ(lae;ss space allows adequately develop the activities assigned by the 5 |100%| - ) 5 | 100%
4 ;Ftkl;%éi?sct;r?rtﬁéo;fsej appropriate feedback due to the small number of 5 |100%| - ) 5 | 100%
5 | There is interaction between students. 4 | 80% | 1 |20% | 5 |100%
6 | There is interaction between the teacher and the students. 5 |100% | - - 5 | 100%
7 | The teacher remember the students’ name. 5 |100% | - - 5 | 100%
8 | Itis performed activities that allow them to practice listening skills. 5 |100% | - - 5 | 100%
9 |ltis performed activities that allow them to practice speaking skills. 5 |100% | - - 5 | 100%
10 | It is performed activities that allow them to practice reading skills. 5 |100% | - - 5 | 100%
11 |Itis performed activities that allow them to practice writing skills. 5 |100% | - - 5 | 100%
12 | Group activities are used. 2 | 40% | 3 | 60% | 5 |100%
13 | Individual activities are used. 5 |100% | - - 5 | 100%
14 | Technological resources are used. 5 |100% | - - 5 | 100%
15 | Teaching materials are used. 5 |100% | - - 5 | 100%
16 | The students are relaxed when talking in front of their classmates 2 | 40% | 3 | 60% | 5 |100%
17 | The students have more opportunity to speak. 5 |100% | - - 5 | 100%
18 | The students show interest in participating in the classroom activities. 5 |100% | - - 5 | 100%
19 | The students can compete healthily with their classmates. 5 |100% | - - 5 | 100%
20 Ilgzssrtgg;r.]ts are relaxed because there is not much noise in the > | a0% | 3 160% | 5 | 100%
21 | The students are tense because there is more control by the teacher. 5 |100% | - - 5 | 100%
22 | It is difficult to perform speaking and listening skills. - - 5 |100% | 5 | 100%
Total answers and percentages 94 | 85% | 16 | 15% | 110 | 100%

PARTICIPANTS Class 1 Class 2 Class 3 Class 4 Class 5 '_I'qtal ‘

participation

Class level Basic level 9th of Basic Bacc{:iggl;eate Bacgglil?:eate Basic Level 5 classes

Teachers 1 1 1 1 1 5 teachers

Students 13 10 15 5 3 46 students




