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INTRODUCTION



This roescarch i3 done  in  order o give wseful and adeguate
arisntationg to  stadents  and t@mah@?% of  Engliash CL Foraedgn
Lanauage. Fut thess aorlontations are not only theoretical, rou will
Find dnn here & whole wardety of sitvations  which EFL teachaere  ace

comfronted to in the olasseonm.

Teachers ourt be conodous aboul the perocedures  and sateciale
tpsehe  will wuse dn the classeoon. This vreasarab g éﬁ attempt o
Facilitate the hard work of language  clescbing by providing teachars
and eatudents wdth the &d@qm&ﬁé way of salving probless of m&ﬁwrialw
o teaching dn the ﬁlaﬂmwmmm; with.tm&m v oming, ¥ oamn prowviding
here @ discussion of  what  anight be  conwidered the  most suilable
material for English  teaching. Howewvesr, the teachor bas 1o choose
mhét iw the  bost for Blaesher in the classroom.  Freguenlly teachers
Fimd that the materials they see working with dust do not fi4 in his
goate. Go, I will %Ey tor foous on the problems and neads Classroom

tmachers have when feaching wilth obsolete eaateriala.

The  reader  of thisn  paper  will have thw ghportunity to Find
problems, bonefits and to clarify doubis as well aboul the choosing
aff ."!.:h»:w vight watoriel o be wyaed in the classroom. €:3mf‘z'&%e‘itjf.;(t‘i'6"t iy the
gtuden t-taeacher wi ?!‘.'1 e able  to assess e iond of  estosrdial be ds
wontbdng with, recognize and  avold Tade and apprsoiale the poteontial

of bhe warious waye to adaplt a text.



The purpose of this ressarch paper ds  to offer 4o the HFL

in

toacher A whmlé pioture of all  the materials that hesshe o use
one  wd tuation o another  in  the  ¢lassvoom. OFf cowrse, I expect
that the readers of this work will agree and disagres on Some isSsuets,
and theraftore they will  beve thele own beliefs and  make thelr  own
whird oes. But din spite of these differences, I am suwere of one thing,
we all agres on the great benefits we will get Trom the chaplear on

Linguistic deficienciss in texta,

Hach of  the ahaptwrm‘ has its  own characteristics, but all of
them seem to  foocus a great deal of attention on the teacher as  a
dirautmr of what happens in the elmﬁmwmbm" Iy addition {to ithisg, cach
chapter in its own way is  also very such attuned to what goss inmi&m
the students, and what the student as  an individual bringw to Lhe

classroom and takes away from Lt

o

T oam presenting as well a chapter which deals with deflcisncies
fond in texds. The student ogr the teacher should BErow how Lo avold

ar male the best uvuse of thes in class Por the benefit of the stwlent

and of course, be is inwvited to learn how to do it.

Something  dmportant to mention about this study ie that a good
teaching practice is based on  a good theovelical understanding which
implies a good knowledge of what ds switable Tor your situdents din the

classroom as Tar as teaching materials e concaerned.
0
r'd

The eeader of this work is dnvited to gel into th@ Pandling of
all sorts of materials suitable and unsaitable fmw-tﬁmmhimg” i
underatand  that to isarn a foreign Janguage is difflocult  and of
couraa, no less difficult to  teach it. But T am alen conciouws that

the teacher should pet enough  ties and effoet dn ocder Lo achieve



o~y

-
hetter goals in teaching, choose what is best for his students, and
paerform according to the teaching environment he is surrounded, this
will benefit not only the students but  the whole system within the

teaching-learning process of a foreign language in owr case English.



CHAPTER |
SITUATIONAL
- AND

LINGUISTIC
REALISM



1.1l  THE THREE DIMENMSIONS OF REALISH.

Contextualiration is one of the most famous terms in br@ﬁ@nt
Language teaching theory. The point is related with cognitive
learning patterns, that is  that language should bear a noessage,
should transmit something to somebody. Cortainly, in real life the

natuwre of speech §is nessage carrying, transferring Pirnformation

beltween or among persons. And in  existent conditions the message is
not imaginary, it is real. In clam%rmom% where we léarn {o mp@&k in
a foreign  language, messages shouwld at  whatever time possible by
actual ,  at least natural and credible. It dis  a secure supposition
that neither speaker nor hearer will gqive important attention to  a
message that chereres ot havé swfficient ferar ing g students,

particularly, do not pay attention for a wvery long time on &

linguistic pattern that is lacking of content.

Actual  commundcation  and practice fér ﬂmﬁmunication ALE
different mmttwwmu‘ Flethodologists have recognized the ioportance of
performing oral  drills  and - exercises, for agltivities that will
generate in  firsl place, the. paychomotor  coordindtions  that are

innate in the structure of the target language.

Eradites of the audiolingual belief have  tried to gratify
thiﬁ necessity by supporting @xt@ngiv& exercises  on sentences that:
are chosen because they are convenient, r@a&mﬁablwﬂ classical
wtterances in the 1ahguaq@ heing learned. The student is reguired
potentially to accomplish domination of the structure of the language
by repeating these sentences over and  over again  wuntil  their
production grows easy, correct and  having - no resarvations. But
repeating  the same wtterance, with little or no change in  the

content, possibly means that there is  a  mindimal of  authentic



veir fyeone

communication, especially after the first vocal production. The
Lirudy  complex problem dsi MHow  can enough  practice be provided to
dinsuee learning  the physical  and paychological  coordinations

necessary for fluency and still notl contradict the primary oessages

careyving function of language use?

Fossibly some proportion of  compromise is necessary. If we
do not exercise we may not  learn.  Bul of all we do in owr deills is
repeat sentences, dialogues, exercises, uwltterances, etc., we probably
would  not learn  to  communicate. At least, many sltudents have
observed this methodology withouwt producing the desired communication
skille. These students sound good when they generate what they have

Lve conversation

rehearsaed, but they.ar@ unfit o carery on an expres
bayvond  the phatic degrees of standard greetings and foroaula
exchanges, and they are not able lo understand the natuwral current of
axtenporaneous speech when others talle  Lto them. On. the other hand,
we cannot dust expose sltudents £0 languagée in context and expect them
to learn. A form of this m@thodolmqy was Lried through the geammar-

and forties, with

translation—reading methods of the  thirdid
singularly undistinguished effecte. The mnost comming answer to this
predicament of maximal attention Lo cmntént with the necessary
minimal practice of form is Contextualized Practice. A% We @XErCLse,
we nead to concentrate on practice activities thalt are real - or  at
least look Lilke real. Language-—learning materials  That have
transgrassed thias éanmn Have besertn ﬁtriatly and dustifiable
criticlzed., Sént@nm@m like The pen of mybmajd@n et Iies  on thé
chiffonier are really useless. Bt this is  of course an utmost
exanpler unmarried aunts are nol described  as maidden awnrds in the
pwwﬁwn{ world, pens do not noreally Jie, ohdffoniers ave found mainly
iﬁ antigque shops, and in any casne would not  be a logical place for a

[ to e . Mot man ¥ texthooks in current LHEE PIreasen T osentences so



clearly meaningless. But there are problems where materials are not
appropriately adapted lto teaching real, genwine communication.

(Altman, 1972:¢ 89-103).

The most promissing ahmwmw o the predicament of providing
bdth real cmmmuﬁicatian and satisfactory prachice iw materials that
reflect an  dntelligent employment of  the cognitivist concept of
contextualization. If dtudents do in faclt have to practice sentences
by repeating them, we should recognize that they support no real

message as  repetitionsg the very least we can  do is persevere that

the message be natural in as many ways as possible.

The lkey word is realizwm, which in the context of a leaching
text at this moment means an artistic approximation Lo realism. I
we were Lo persevere on legdtimate reality in language, with all its
truthless starts, anfinished sentences, restarts, hesitation pauses,

fumble words, etc., ouwr  teaching materials  would  be unbearably

boring. We can allow imperfections when the message is conveyed, but

~

not din the oreation for drill and practice. B0 what we loolk for is
the chimera of reality, in situations that are dmportantly developed

and presented in a way that imply actual communication.

We see realism  in three stages, and we analize these

separatelys

One  chaplter involves the choloe and  presentalion  of

realistic circumstances in an agreeable setting. There has  to be a
realistic position dn which human interaction talkes place. The
environment, the actors, the action—all should be congtant wilh what

gxperience proposes  is real  for the students who will wtilize the

materials. This implicates, then, the decision of whalt circumstances



and persons will figure in the lessons.

another chapter deals with  the choice of  the Linguistic
material, which has  to be convenient to the dramalist personae and
soene of the lesson and indirectly to the students. Sentences shouwld
he realistic, applicable-the things people say when they communicale.
Thers has to be a regard of @mnditimn ralationships, style, lisl,

degrees or levels, etc.

Gtill aﬁmth@r chapter is -aoncmrnéﬂ with the Factual
presentation of the 1@$ﬁmﬁu ﬁubpmmminq Tthe situation ds real Lo Life
and the speech is  convenient, the expressions  have to  then be
interpreted ansch as they would be in the real world. Teachers should
ﬁp@ak like teachers, children  Like children -—with appropriate age,
gaenerational, or sex differences. This iz an  ambitious atlempt
compéairedl with that assumed din most traditional classrooms, where
nothing but formal classroon language is ever heard oy produced.  Bat
the cost of a simplified school room realization bis the dropping of
the chance for realistic expsrience witlh the factual spolken forms of
the languwage which will arrange students for the comwl&%ity of  the
real world of oral  language communication. The point to begin a
corrective program is beforse @l is needed, i.e., in the b@gihning
lLanguage classeoom. And  there should be a big respect for the
iﬁfmwmal degrees of  language use that  digtinguwigsh most of  the

contexts in which we compunicate.

The first type of contextualization, then contains  the
physical setting, the second the linguistic selection, and the thierd
the phonological  interpretation. ALL are decisive to the realily of

s odgnored, all three swifoer. Mowsaver, @t

o

lLanguage wse, and i€ any i

epted  that  the theoretical diwvision  of situation,

has  to be ac
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wtterance, and pronunciation is not always as tidy as an orderly mind

may hope. This will become clear as we discuss examples.,

S TE.

Leded  ACHIEVING COMORUENCE WITH STUDEMT ENTE

The firet field to which contextualization can  be
related  dis  the situation. It is cmnméquwntly prior  to sentence
selection and interpretation, and deficliency in situation is most
difficult to corerect. The convenience of the situation is nearly
rolated to  the student group that is to wse the materials. The more
definitely the group can be ddentified and described, the more
closely the materials can  be directed. In the absence of a special
group of students, materials must be . very common and  thus risk
missing an occasion for defindte application.

Mote the fmllmwing dialogues

Kemwnys  Did you get thw ala%%@m'ywu wanted?

Roberts No,. I'm stuchk wi. th fame i can Literature and
L.aboratory.

Kermys Whet are they ﬁch@dulwd?

Roberts dmerican Literature Cones Mondayn‘ Wednesday  and
Friday at 10500 a.m., ‘and Laboratory class R
Tuesday and Thursday at 8100,

Kevmys  What a drag!

Robards Yeah. Can you imagine being in class by 8:00!  The
only good thing is that T sit  right next 1o a
gorgeous redhead named Jane.

Kevmys  What 11 we dw Satuwrdays and Sundays?

Robert: There are always football games and  fraternity

dances on weoloends.,



Kermys 1 suwre hope & can get into a fraternily.

Roberts Well, see you later. L've gol to go to the libracy
and study.

Kemnyr  Are you sure it's not to see Jane?

Rorbrerselo s Mo, I don’t know her well enough yet.

This dialogue is nolt in any case too atlracting as an
instance of human  experience, though it could be acceptable for
students in high school or at  the lower division university lﬁvélg
whizre concern for class  schedules, dating, fraternity affiliation,
athletic cwmp@titimﬁn mta““: ALE things of geaeneral dnteresty
furthaermore, the degree of expresssion is completely proper  to this
age group and to  the formality level of the occasion. Bat it would
he sharply inappropeiate in claszs where adults are learning a foreign
Language for professional pueposes. And this is the most difficult
type of deficiency  to amrkectu since  the lesson  presentation
introduces the ideas, concerns, and vocabulary that  reenter in
exercises and in later lessons. A teacher shouwld keep in mind th@mm
ragards  when the text is  chosen. I an  age mismatch cannot be

avoided, it dis generally beltter thal young students should assume

e Lhey are young.

they are older than thatl older learners assg

But supposing the selection of textbook has been made
mnd caninot  be modified, what can a teacher do  with & text of this
kind  that dis not weitten to the age level of the students? Wes
proposs  using The ‘mriqinal dialogus fow a  wshort wvocabulary
presentation, since the words are mub%@qu@ﬁtly #hmw@d in later
lessons, but  then directly  going. to & complementary dialogue,

ideas and

rewritten to include  at least several of  bhe ddentical

words, but directed at the correct age lewvel:



Kennys Hay T show you around the office?

Robert: Yes thanks. When do we have staff meetings?
Renmyr  Tuesdays at 10300 a.m.  They ‘re usually short.
Roberts Who s that good looking gierl?

Kermmys  Oh that’s Jang. She is one of the aides.
Roberts Does the office have a liberapy?

Kenmyy  Yes, a smnall one. But it's strong on Oonomi s .
Roberty: Can we come in on weelends?

sionally work

Kevmys  Yes, you'll get a buwilding key. I
on Saturday o Sunday.

Roberts Well, thanks. 1 may have some more guestions latere.

There is oerely a partial overlap, Qnd saveral new
words have armwl&dlinu CThe student will likely retain the ones that
are  practical to him, and if he does not learn  all the original or
the extra ones it is not serious. Mative spealers rarely learn all
the words they heard for first time. If words are important they
will be back. dMote that only three days of the weel are mentioned in
the complement though all seven were mremwhf@d in the original. in
@xercim@m the othew wmwkday% can be supplied for Fuesday as  the day

for staff meetings.

Jus b fTorget the dating, Ffraterni ties, COUPEe
schedules, etc., uwnless the adult students  show - some specific
interest. fnd  later on,  in exercises sentences, either drop

to details without interest or change dates

sontences with references
to conferences, foolball games to professional conventions, etc. A8
we said it s difficult to adapt poorly Fitting positional saterials,
but it can b@‘dmnmg'and commonly the effort is worthwhile. (Coleman,

1979 &3-70).



1.2 SELECTING PROBABLE SITUATILONS .

Sometines the situational misfit dis due to & curriculum
comni tee s desire Lo associale language  learning with good
citizenship or character development. The answer is a form of goody-

goody characters unable of acting like real humans.
Mote the following dialogues

Pauts  Where s Mothee?

Anvnen Flother s gone to the markel.

Paids Oh fine! That means she 11 buy us some good fFood.
Fritts What shall we do while she’s gone?

Hacgoy: T bknow! Let’s ﬁurprimé hesr andd tlwan the house.
Dareicty What a fine idea! 1711 cdust the fufﬁiturm“
Amner Good. 1711 sweep the “floor.

Kenmynr Fine. I'li wash the WANAdOWs

Reittys 1711 wash the dishes.

Magreyr 1711 malke the beda.

Aﬂnéz Haby brother can pick up his tmyﬁn

FPawis Won "t Mother be happy when she COMes home !

Dawedety Yes, and how good we 1l all feel!

This dialogue conducts to pr@m@nt the applicable vocabulary
fﬁf housekeeping thmugh the  theme iimmlf iw  possible of narrow
ihteraﬁﬁ o ohildren. ﬁhd howaver well-intentioned the attempt
to make the students better menbers of their families, the effect
will posaibly be tedium. This ds not a picture of the real world
seen through a  child’s eyes. This dialogue can he - amended somewhat

by dropping the most idealistic elementst



o it
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Arserery She s gone Lo et

the howse.,

Dans¥dln fgain® Ti7s always dirty.

of paper owut  of

Arner PMaybe so. Anyway, everybody talke a

=g

hat., Tt will say whatlt you have to do.

The floor.

dom e

&

Daneicly Darn it. T have to wash windows. dnyone want to trade?

Memparys Lo omale the beds.
Armerr And Charly, you pilok up your toys,

.

The modifications are minimum and worth making, particualarl

ince  the materials appear to  be designed for younger children, who

ad to concentrate on the spoken language.

A =

indeed lingui

thatl the rewriting abovs

in part. But  the situation -is modified, too,. from  an

uniikely ambition L

o=

e buat A REe

- -

Gliering  the situwuation will of

exchanges that

always have conseguence  on the linguis

ttuation.

actualilze Lhe



and Mo

Far have been  applied to dialogues

The models

YL

it situational realism can b

definitely with le o presentations.

concerned  with exercise parts as  well. Mote the fTollowing exgroise

illustrations' of some adults having Lighted

seguence introduced by

matohes:

ST Fdward desnt careful., bhe’ll burn himself.
Edward will burn himself if he dsn’t careful .
TF Margaret isn t careful, she’ 1l bhurn herself.

s 0L careftul .

Margaret will burn herself if s he

T Fdy and Jane aren’t careful, they 11 buwrn themselves.

if they aren”hooar

Edy and Jane will burn thems

to enhance this exercise

A very simple

aubstitute pictures of children for those of  adulis having matohe

would  bhe more  apl  as

Frohably  names with  diminutive erdings

recaommendation to children.

©

The context is directly made more realistic and therefores

moire adegquate.,

One of the erstwhile popular  advances te language teaching

stipulates a presentation that tries to combine word with action in &

close-knit sequence. The intention is worthy, but. the answer leaves
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PEEON Bogmend.

much to be wished., Here is an example )

Fhase I Inwtructory Walk around this deshk.

Inatructors  (while walling) 1'm wallding around  this
cersl:, {several repetltions while
students observe and listen)

Fhase 1T Inyﬁﬁum@wru Wallk around this desk.

Studentxy (repeating orally) Walle around this
ek,

Inﬂfrqwtdr: What are you doing?

S&udentzy What are you doing?

Iﬁﬁ&#uatwru (walfeirggs L'm wallking around this de
<$wkw&wmw Created) T7m wallking around this desk.
Phase TIT Instructor conducts eld alogue Wi th individual
studen ts .
Fhasea TV Students alternate conducting dialogue exercise with
each other in pairve (Students go  through actual

actions in Phases IT11 and IV).

The exercise has  several good elements. It ds sdiople  and
teachable in its present form. Tt implies actions and language in a
graphic relationship. . But it is  needless artificial in  some
respectes an inﬁtructér asling himself queéstions in a dialogue where
her takes both roles, both inﬁtﬁuntmw and student asking and answering
their own qu@mtibnm9 breaking the "truth factor" by having students
demand to  be performing actions which they in fact  are wataching
someone else execute. The weakest phase ise posssibly the situation

iTtanlfy people do not ask as a means learning  what they can doe
-

directly, particularly when the activitie asked - are  simple and

clear.
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One small  change of  procedre that  would do beltter this

exercise is Lo have it presendted by two persondg, with an assistant o
a student helping the teacher. Then one could ask  and one answer,

which is  the norenal way questions are asked and answseod. In all

cases, only "performers" ought to calis to be doing an  action. I

Ahis means  risking chaos and lc of discipline by holding everybody
in the classeroom wallking around desks, other comparatively more soft
actiong can be changed, such as  students holding up a  boolk, weiting
their name, ela. There remaing the unreasonable of the same person
aaking for  an action and then  questioning about it. This can be
corrected by a device that is  very wseful and produactive  in many
aspects of language teaching: Indirect Commands. The teacher relays
some orF all of his instructions and questicons through another person,

a student. Mote the following format:

T edaenrgriey John, ask Faul to hold his book up.
Jadmy Fawly hold your boofk up.
FPaal s Coomp I ies)

»

YT eachers Faty, aslk Faul what he 4 doing.
Patys What are you doing, Faul?

wary d Answer, Faul.

T erachwery {XF nece:s
et u I m holding my bhoolk wup.
Teachers What ‘s he doing, Paty?
Paty e ‘s holding his boolk up.
Tepaeniee s Ta that right, Jdohn®

Jotwrz Yews, that’s vright.

This device does not turn  a boring  lesson into attractive
experience, but it does correct some of the blaltant wealnesses.
Also, it makes the prelense necessary Lo carey oul this type of oral

exchange  dust & Litltle easier. Bosides, Lt would be relatively



simple, i1 the class i% at  a right stage, to extend this -—ing- form
guestion to apply th the Ffuture, wsing an adverb din the guestion
bthat e you doing this aftemoon/ tonight/ tomorrow? and a FEEHIONSE
framed  with going tos  F'm going to read a book/ see & movie/ wizit
my grandmother.  These answers, of needed, can be cued by ingdivect

instruction, by 4  period whisper, o by an  honesbt-to-goodness

persanal whisper, rften this last procedure will produce & Little

interest among  other students, as  the language functions din dls

normal roles  communicating something they do nol already know.

Une significant employment of situaltional realise is in the

area of atlitude.

Cowld The blaﬁwwn which  uses walking  acound the  deslk  be
rascued by guarantesing that nobody reports doing something unless he
is actually doing 117 .Poﬁ%ihly' not.  Under noemal conditions people
duat do not  go .&1 round declaring what they are doing. That dig not to
say  that such  an activity has to be strictly excluded from a
clasasroomn. Tt can be used, and the elasticity of the students will
assure no permanent  damage Qs done. ﬁtuﬂ@ntm have a considerably
large capacity to absorb nonsense). Bult a lesson sedguence should notl

he restricted 1o o such siople routine, even in an elementary lesson.

This dis a general principle  of dncaloulable  value:s Lasaons may,
include manipulative activities, but they should always  alm alt real

communication as the ocuwlmination. MWe can see Lhe valuse of a lesson

which endes ag follows:

Faachers  What are youw doing?
Sdwdents T om oreading a boolk.
Yeachers Are you really?

Students Mo, not really.
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Feachers What are youw doing?
Students  Lm answering your guestions.

Teachers  Good. Very good.

Methodologists have talked at  important length about "truth
value'. Bame have proposed that din the éarly pericds  Of a4 CoOwrss,
when students are restricted to  a few identification frames, only
teachers ocught to say 1 aw a teacher and mniy atudents shouwld say
am & student.  The ré&mwn presented is that we ought to  respect the
tﬁuth; But  this imposes severe Limitations that may not eeally be
nmﬁwémaryn Ewverny Literal-minded children  can  intend onto  this
structure the meaning 2 owmanrt to pretend X @&mo& To
eliminate any sentence that is not  literally frue ds  a  dull

utilization of the truth-value concept.

One  situation exaercise  oomes Lo mind that has  been
stimulated, if not proposed, by the linguwistics whose theories and
descriptions have had  an  esinent effect on  language  teaching.
Somehow the theorists determined that statements are organizationally
simpler than gquestions and that it ism therefore representatively more
effective to get questions from statements than viceversa. This may
really well be. Fuet the dllogical wtilization o language olasses
Franes bmén Lo bwgin with statements and gensrate the gquestions  which
woid Ll wvmké (alicit) or al least explain the statements. This is
wholly the reverse of real experience, where questions are only asbed

Pf the ansuwers are not yel available.

Note the following exercise,  which is accompanied by an act

'

of a family at an ailrpordts

Le Mo Smith had a nice Flight. : Did he have a nidce
Flight?

2. The Potiters had a wondsful teip.



F. byne bhad a good time at the dance.

4. The nurses had a grand vacation.

Y. Joe and Rose had an exciting Fadir.

The absence of any contextualization (beyond the picture
which applies only to the firdt sentence) compounds the illogical
ﬁwﬁuencing of answer-guestions.  One wants to say. "Well yes, duomys
didn’t you hear me say so!"  Teoplicitly no agreement of the sonlences
is necessary to perform this exercise correctly the students who know
the bases of aunber and gender duggles the words to fit the pattern.
There is little or no communication inumlvéd; and the sentences  dn
the exeorciae  are not related o each obther in any  natural way, not
aven  suggestively. They are simply a msiscellaneous group of
uitarances. The last one dis  wtill unidiomatic, wnless hosting
instead of attending ds  the expected interpretation, whiach the
unexpected capitalization makes doubtful. This would be & good item

to skip-even to ask students to cross oul,

An ddentical problem Qs frequent in exeracises for negation.

We are Lold to begin witﬁ the pattern mmntwhﬁw George X my  beother

ard  use the oue “negate” to  produce Geosge du noév my Lweolbher with

such a contradiction one wants to ask "Well is he or isn’ t he?" Roth

of these problems can  be  handled quite  easily by A ¢haﬁq@ in
. :

eferarnas ., Questions can follow statements ©F  they do nolt query

precisely the same informaltion glivens

Mica Bmith had a nice flight. Did Mrs. Smith have a nice flight,
tooa?
The Fotters had a wonderful Nid the Potlters have a

tripa wonderful trip, Too?
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Using Lthis pfma@duw& with affirmative-negative practice, we
Faves
Karey is my bhrother. But  Walter disn’t  my brothery he s oy
COLE LN .
Henry is my uncle. But Geoffrey dan’t oy uncles he’s my

goadfather.

The guestion that immediately gqueries information Jdust given
r x

can additionally be contextualized by using an echo gquestions

M. Smith had a nice Flight. (did'yoqv%ay) P, Smith had & nioe
| Flight?

The Potters went to Fanama. Fanama’s or Where did  you say the

| Fotters went?  or Where did the

Fotters o7

The echo gquestion, pronounced on very hidgh abd rising pitah,

asks for ratification of information that may nol have been correctly
acourately  heard. The phrase did you say can be optionally added to

increase realism.

Again, a promising answer for a contextualized presentation

is directed questionss:

Teacher:s Sally, ask Beuce @f Mr. Soith had a nice flight.
Sallys Bruce, did Me. Smith have a nice flight?
Fezaenipenyey Bruce, tell her he certainly did.

Brtscest Mo certainly did.

Feanbises Sally., asl him where Pe. Smith went.

Sallys Nh@re cid he go?

T épanehrepirs Browe, answer.

e T don bt kEnow.,



Fedanenhrery What did he say, Sally?

Sallys / He says he doesn’t know.

Tepanecherr Tell him to ask Mr. Smith. Marl, you be P, Smith.,
Sally: Agl Marili, I mean asl Me. smdth.

Beaces e ﬁmithﬂ'whmrw chie you go?

T eranazheeis Mark, give him an answer. Malke i1 up.

Marfos T owent to Fanama.

Heaerhiery Bally, ask BFruce what he said.

Sallys What did M. Smith say. Bruce?

Browes He said he went Lo Fanama.

Any time the exchange originates dénough interest to continue
on dts own,  the teacher can fade into  the background and wait wuntil
an additional prompt or a new ddea is needed. Imagination is the

origin but artistic realism is the meansg.

Situational realism, or the contextualization that treats
lJocale and setting, is the first condition of any aspect of a lesson.
There has to be a credible illusion of real people participating in
believable interactions, situations, that students of whatever age
and background can  relate themselves with. Thise seens Lo mean that
various linds of ﬁtdd@ntﬁ aroups need different sets of materials,
aﬁd this dis possibly a pedagogical idea. An dmportant  amount of
adaptation, however, can be made by the ﬁ@nﬁitivw and  observant
teacher to "customize® any text o alparticular claws., Suggestions

on how to do this will be give ahead. (Coleman, 1979 ?25-90).

1.3 LINGUISTIC REALISM.

Once  the setling in a language lesson  is an acceptable

example of a normal human relationship, the next question to be dealt



with dis the content and form of the communication. Do participants’
intsractions represent realistic exchanges. of information? Do they
make sentences and  offer V@attimn% that persuasively, reflect the
personalities and  situations  involved? In other  words, is the

language of  the los

ser realistie? Are  the statements  thatl were
chosen to present the lesson appropriate to the situations, so  the

Lesson can succesfully be contextualized?

La3.1  LINMOGUISTIC REALISH TN LESGOMN FPRESENTATIOMS .

In  evaluating naturalness of expression, the teacher

may Find texthook lessons with examples of Language use that just do
not  represent  the real world.,  People int@rmﬁﬁiﬁq in  real life
situations would not use the phrases assigned to them in the lessons.
The following example dialmgum‘im gituationally adequate. People do
travel and make friends  that they rememsber. But would  they tallk

about it in the following way?

PELE A ey Do you kEnow anybody in Mhiami, Charles?
Dhar Laes Yea, T know a lot of people in Phami.

fAEEEEame Do you know anybody in Las Vegas?

Ehar Jext Yes, I do. I know quite a few people in Las
Vg as .

dE LT aeny Do wvou know anyone in Paris?

Ol Fes Yos, I do. I have several friends in Paris.
HEILXame Chawleﬁg how much do yvou weigh?

Ol Lepat I'd rather not tell my;wmighu

dELLEame Gﬁmdwby@y ﬁﬁarl@ﬁn I must GO oW,

e Lepasen Good-byea, William. See you later.

This dialogue iz not hard to criticize. There is no

motivation suggested for the series of gquestions on  friends around
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the world. But the gquestion on weight is abwsolutely odd. UWhat does
Charles” weight have Lo do with the world of friﬁndghip? And  why
does Charles so strangely refuse to answer? Then the conversation is
abruptly broken off, almost suggesting sudden disechantment. To the

experienced teacher it looks like the acthor expected to need the

of what it

varhb MEFGH  for some purpose, o stuck it dn, regardles
did to the plausibility of the dialogue rmmeﬁwntatimn" The dialogue
is not complelely without merit. It is shorlt and simple, w0 can be
learned oasilys it is reasonably ddiomatic, inclwding short-form

responses  that are characteristic of conversationg dialoguey it

provides practice with questions and  answers and  presents various
useful pre-determiners convenient for use with count nouns (@ Jol of,
& Few, mewerall). Bub it mounﬁm Tilke an  dinterrogation. One person
does  all the questioning and the other all  the Anmwwringn The
guestions sound imprbbabl& and the answers unlikely. The segquence is
rapetitive  and mechanicaly with no  link between 63 CHANGRE « The

gquastion on  weight is not only dirrelevant, but aleso swrprisingly outl

of contextl.

bHhat can be done Lo improve this lesson? Obviously
the language used has  to be congruent with the language in  the real

Lion is to remove fFrom the

world., i dmportant and simple modifics
dialogue the dquestion on weightl, If HEXOH is  needed, and  an
appropriate dialogue context would take too  much space and time. at
this point, better dust introduce it in th@ exercises where it is
neaded.  The rest of the dialogue can be cleared wup, maybe taling

some such formn as the followings:

Sy am What a wonderful vacation!
Char Jess Yos, Miami, Las Vegas and Paris are wonderful!

#i X ame Do you know anybody in Fliami?
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Char Tewss Yous, § o know a lot of peopls there.

$rE X Eamns Oh! Do you know anyone in Las Vegas?

Y Y Fedi ] Yes, I do. ¥ knmw.quitm‘a few people th@rwg too.

#HELEEqame Well. How about Paris?

Chaw tess ¥ hrave several vy good friends at  the
University thera.

PETT Y suns Boy you get around.

The dialogue is nolt  longerg in facl is & little
ﬁhmrtmw;_ (Lopping off the good-byes is no 1mﬁﬁﬂ since aontexts for
learning greetings and leavelalings are never miﬁming); The dialogue
now sounds aore Like an exchange beltween real pwaplwu. Except for the
ﬁiativ@ varb  HEXGH, all of the grammar of the mrigimml ie kept, so0
ﬁtﬁd@ntm will be dust as ready for grammar pfactic@; Most dmpoetant,
it ought to be possible to keep student atltention better with a sore

plausible and realistic dialogue.

1.3.2  LINOUISTIC REOLISH IM LANGUAGE FROCTICE.

While a measure of situational reality can guite
lLegitimately be mxpéut@d in a dialogue that dintroduces new patterns,
students and teachers are frequently less demanding of the sentences
and situations that constitute exercise sequences, where a najior goal
ma? he accurate kinesthetic manipulation and Ffamiliarization with an
important basic sentence pattern. $till, there may be opportunities
to indect more reality and variety dnto practics sessions without
losing the benefilt of practice. Really, if the exercise segment of

the lesson can be made more interesting, assimilation of the patterns

presented may come sooner and more effactively.
Fefore we cited an exercise sedquence based on the
danger of getting burned if one plays with matches. (0F Edward Jan U

caratul, he Xl buwen himselfy  Fdward will  burn himsell 36 he  Yan Tt



of dmproving

caretul:  wlto.)y  We called atltention to the

the e

on by  selecting parlticipants who filt the situation more
appropriately  children rather that adults. Mow  we would  like lo
indicate how  this situation can be enlarged to profitable extend the

aman tic coverags of the concept burn.

ful

In its original  form the exercise bas various us

foeatures 11t presents  a representative example of  third-person,

reflexive pronoauns and the optional positions  of Yf-claug

sorably ddiomatic.  Bub it has weaknesses. The

Thenees ares also ¢

repetition of the particular sentence  pattern dis not alt all

mcrbdwva e . Aand the erxsrcise is remole From bona Fide communication,

arily  bland semantically and culturally - the kind  of

LIN M e

activity thalt can guide to "stUructwral hypnosis". Some awthentic and

more natuwral variation could be provided by introducing situations Lo

wxtend the semantic range of fSwun. Simple stick-figure drawings (see
tllustrations) can cue exercisse senltences. ALl are situations that
will likely he familiar to students. In fact, this dis whal good

GRS

o do enrdich the application of  the exe

e ten ces

to show the sxtent of the concepltual coverage.




With the drawings to set  the context, gquestions can

serve as fTurther cusss

What  will happen to lLeo i he not  careful,

Jaglk?

He "L1L burn himself.

not caretul, what will bhappen to her,

et s

Foarenet w She 11 bhurn hersel

It is a short step to cueing both the question  and

the answer with directed instructionss:

Tanya what happen to Tony if...

Flarilk., &

Marks _ Tarya, what  will haeppen o Tony if-he’'s not
careful?

Famyas Hae "Ll burn himeelf.,

Feraanie Fhilip. ask Evana what will  Thappenrn to  Tom and
Linda if...

Fhalip: Evana. what will happen 1o Tom  and inda if

they re not careful?

Ereanans They 11 burn themselves.



If the students san  manipulate the - vocabulary, we
w&uld he tempted lto introduce an occasional H#AY?P afler a declaration
that someone will burn himself. With an odassional cue  Lf needed,
some class menbers can be  expected o say becatse the Fire/ bulb/
awen/  mun ¥z hot.  This  dis a timely reminder  that effects normally
have causes and that cause and effect relations ought Lo be delivered
in mind in making explanations of phyeical facts. Unless Lthe grammar
content of the lesson is  abundant, it would laso be dJustifiable to
introducs the very wseful paraphrase “"gel burned®, mumn‘if only as an

introductory exposure  to a later more detailed presentation: He 12

gt burned/ they "I ged burned, ol

fanother  guestion-cued exercise sequence  couwld  be

budilt on the reflexive patierns

Teraptier s il Tanya burn herseld (gelt burned)?

Sduddenty Yeu, Lf she ¢ not careful.

This can  bhe expanded  and slaborated. an by a wvery

mimple additional dnstruction:

Yeachers Tell Gerard.

Staderdy Tanya will  burn herself? (get bﬁrn@d) if she's
not carefual.

Feachers  Thank you. James, what will  happen Lo Tom and
inda if they re not careful?

JF ey Thwy’ll hurn themselves (gel burnsd).

Teacters Good, tell Ringo.

Jamexr IF they ‘re not careful, Tom and - Linda will buen

thamselves (get burned).
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He bought  a knife. It s hig. Tt s hisg knife. IFf he’s

careful, he won’t ot himeself.

These statements are nol only dull and sechanical but
alzso choppy and artificial. Specially distressing is the patiterned
repetition of the information about possession, as  if the spealker

fallt he could not be believeds 473 yvouwrs, Fl& T your nite.

The ﬁrmblmm is finding an effeotive way of praclticing
the my/ mine Llypes of {pmﬁﬁwﬁﬁiV@ pwonmunm” a  situation thatlt can atl
least to  some extent be contextualized. This can be done  withowt
relying\wn the obiectionable my/ mine juxtaposition in wunmotivated,

raedundant sentences. The following sequence is  somnewhal  less

mechanical.

T@@mﬁ@ﬁﬂ' Whose bool is this?

Students  Tt's mine. My brother gave it 1o mne.
Teawshens  Whose house da thig?

Studen ity It s minen>Ny father gave it Lo me.
Teraecherry bhose watch dis this?

Sdegctenny oy Tt s hers. Her mother bought it for her.

My, mineg, her/ ez, elta., can thus be introduced and
drilled without  Lthe aoverly noticeable sedquencing of the two forms in

serntences conveying exactly the same information.,

If this exercise ought to follow sosewhere close
behind  the Durn hinsel?  exercise  discussed before, 4t might  be
productive  to echo thatlt exercise, provide a review practice for

reflexive pronouns, and tie the two ideas together by enphasizing the

pattern components they have i comnmon.
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Teraenbuwpir s Tony, if you e nolt careful wilh that knife, what
will happen?

Torys A1 out myaself.

Té&mhwra ik, i Tony e not  careful with his knife, what
will happen?

Hikes He "1l out himself.

Teahiary Tell Ed e,

Hiken T Tony s not careful with his  kndife, bhe’ll cut
Fuimself.

Terarhery Robert, if Tony is careful with ks broicfe, what
won "t happen?

Raoberds e won “t cut hisself.

¥ epannirersy Tell Rose.

Robweyrls TF Tony ‘s caveful with his knife, he won’t cut

himself.

La3.3 aAccepting dntormal Langiace .

Queasionally the shituation set for a lesson segaent
is natuwral and  realistic, but the text awthor or curericaluam wedters
maleea several restriobive Linguistic amwumpti&nﬁ Thatl damags vealisam
and make oeaningful contextualization difficult o inpossible. One

af  the practices is  based on the assunption that  the standaerd

contractions of English are somehow deficient linguistic expressions

whid ol owght  to be avodded. I formal weiting the absence of

contiracted foras dis  common  practice, bul  dntrodoaced  dnto storioes

which prasendt dialogue-es dally with children as  participants—the

result is devastating. dNote the following examples

Wewre ds Ronald?  He is coming with wus, ds he nob?

Yeu, he is coming. Let us get ready to go.



This ds not  the way ohildren talb-or anyvone else.
Contractions are real and  should be  recognized, wapecially  in

chialogue zentenc

spoken by ohildren. But  even s0  we  had to
conprises: the firasl occwrrence of any conltractable combination was
prasented uncontracted, after which the contraction was allowed. The
stories baegan Lo sound much more natural as the reader qmt past those
firet ocourrences., The teacher would be well advised to adapt such
m@twrial w0 thal hissher students will  encounter éﬁntr&ctimn% Frrom
the outsel. Students ought to recognize Cthat contractions are
noemal ly appropriate in ﬁpméch' and evern i dnformal writingu Thae
more rare uncontracted forem  (He fx at fAome)  can be introduced later
whert  dnstruction in contradictions and contrastive stress s
appropriate.

Why do authors feel they shoul.d avmiﬂ contractions?
Frobably for a combination of  reasonss Lheir use ds fellt Lto be
careless and substandardy  there iz a  tradition that while the oral
langgaqw can nat really  avoid contractions, they should not be
recognized  and  dignified in o weitingy schools, it e felty are
obligated Lo observe  and sncouwrage the high@mt #tandards., el
really, aven far Eng}imhwﬁp@ﬂhing children, there is a kind of
storylelling style that alttempts +to “upgrade’ language wse by
enploying excessively formal devices such as  the avoidance of
contractions, the observanose of cartain of the Tetigquetts ruales" of
grammar  {(no prepositions at  the end aof  sentences, o split
infinitives, careful observance of  the so-called traditional rules
for shall and wild, stc). This does 1ittle harm to native Englimhw_
apaalking ohildren, except for advancing the mild décmmtiwn that a
special style and grammar will be needed i one is to become a  good
storyitellaer., Bul it can be  wcsrey predudicial to o a m@umndwlanguag@

student  whose  main contact with English i through the language
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classes of  the schools. The selection of linguistic material should
eaboady , not  exclude, the forms of normal expression. Oltherwise a
sltumbling block ds placed din the path of the ohild who aust relearn

forms properly contracted or forever suffer the penally of disinished

aefficieney of communication.

Certainly, informal language should not be neglected
as a rasullt of the teacher s concentration on the seldom uwsed formal
forms of expression.  Tdeally both would ulfimmtmly be presented if a
wellwrmund@d_@ﬁucatiwﬁ is dntended, but informal expression shouwld in
o opinion be gdven primrity‘ in both  time and selection, since
informal lLanguage wse playﬁ such & predominant role ih commmanication.
Formal expression can come later, if and when nesded, Just as it does
in the education of native épmakerﬁ" If we deny this conclusion, we
may  bhe on the way to producing ﬁtill another generation of linguistic

cripples.

fnother defect of linguistic expression can  boe seen

in  the specification of full-s

srbence responses  to gquestions, a
practice not at  all uncommon  among language teachers and textboolk

werdters.  The following exercise is typical of this atiitude.

Directionst fAnaswer each of the following guestions in  a
complete sentence beginning with yes or no.

v

1. Did Edgar Palacios’ Moy, Edgar Palacios” family
family obiect Lo his did not obiect to his plaving
playing the trumpet? bhe trumpet?
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This iz part of a longer exercise designed Lo provide
raview in  answering gquestions and to provide controlled practice in
using "prepositions determined by the preceding word".  The oul tural-—
senantic cortent s wubmtanti?m and of possible interest  to mature
students. The questions throughout  the wx&r&iﬁm.'ara o the same
tapic and are wathef closely link@d to  each othery this should help
students 1o b@ﬁmmm- involved in the subiect rather than simply
Fecd ting grammatiaalﬂ slructures., The proepositions ﬁar@ Fara tured in

more than one context in order to enhance understanding.

One wealiiess ih thiﬁ exercias invmlving prepositions
is  that the auwthor inadvertently mik@g disgsimilar grammatical
constructionss the ﬁumr~wmrxibvwrtun and prepositions - controlled by a
pwmc@ding_ nmun;' ﬂOﬁ%tFuCtimﬁﬁ which have different Junctural
features. The pronunciation contrast  beltween the two forms must be
recognized and taught“ Nhil@f_n@glecting Lhe pronunciation contrast
ig oot a  terrible mistalke, a more serious pedagogical coriticiem of
the original exercise dis thalt the dinamic or productive activity is
Limited to the tranﬁfmrmatimﬂ. of a gquestion to a sentencey the only
"preposition” tradining is the passive copying of the preposition  and

dte governing word.,

But the pirdmary weakness ds bthe requirement Lo answer
inc conplete sentences, a specification appawmntlyhlaid o to dnsure
that students practice the prepositions,. But this enamurag@m them to
o exactly what thwy woauld not doz provids an'invawiablﬁﬂ automatic,

mechanical dteration of the full question in the response. Student
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mﬁght to rather b encouwraged to wse  shorl-fors responses,  as
speakers in natural circumstances  invariably do. But some teachers
Teel the fullwﬁmntﬁnaé answer is¢ the best solution to  the problem of
providing occasiong whare full sentences ought to be wsed. Obherwise

student participation is Limited Lo Yer maawm, No s¥r, Yes ¥t i, Moy,

They hawven &, el

This is  certainly the wrong solution. I fuli~
santence practice is needed, there are adeguate and euch more natural

procedures of  elicitation. Ore  dis  the wse of diverse-answer

guestions which have to  be replied to with full-sentence responses:s

pioture  op do o you sUEED hawe  that nwuarse

Aver you coming Co The onfsees
Job?  dnother solution is  bthe wuse of direcled dialogues, by means of

which ample practice in  prodo

g any  kind of sentencs can he

prosideds

Voo Baernard ask Carmen what she knows abowt Leonarrd

2 s e in .

E 

Herenraeos Carmen, what do vou know about Leonard Bernstein®?

Fepapentrpe s Darmen, tell Bernard "NMot too much" and that "he
WA Al Amerioan COmposer, wamﬁ't he?

{CEPIeErn s Mot too much. He was an American composer, wasn b
hea®?

Feraenfys Barnard, say "yes", and tell her he wrote “"West
Side Story". Buﬁ tell her, too, that he was also
Famous as a conductor.

Bepnrardls 'Y@m“ he wrotle "W@ﬁt Bice Story®, but he was also
fammﬁm as a condﬁctmru

Carmen, ask Bendiaming "& conductor of what?"

Calmen i A conductor of what?
Ferardrezs s Bernard, say “"0Ff a symphony orchestra. OF the Mew

Yorl Fhilharaonic Orohestra.



Fapanriiey s Carmen, tell Bernard you really  Lliked the movie
foeat Side Stoey".

Loae ey 8 T oreally liked the movie "Wesl Side Story®

T ety Bendiamin, tell Carmen you did tmﬁy and that ymuv
agr&@ wi th ﬁmrnmt@im that Theater musioc will
becone popular dn the Ffulues.

Xz rrrarcy Weldl, I ﬂiﬂ toon. T oagres  with Bernstein thatl

theater musio will booome popular in the future.,

With this type of guidance students can bhe led  to
produce statenents, gquestions, short  answers,  rejoindecs, o any
other form of the spoken  languages and  these structures can be

raadily  mixed to produce & very natuwral sounding conversation. And

3

ot the least of  dts wirdu i that this iz student—-to-student

converaation, fFrom  which  the tescher can rebtesat any tine the

students give evidencs of being able to continue on their own.

One feature that makes full-sentence answsaers & bitl
Fisky, unless they are completely presented in several contrasting
contexts, is  that such & answer can readily be interpreted as  an

expression of annoyance!

Bid you pase the tesd™

CYes, I opassed the test (Didn bt you think T could?)

an toophatic” answer (Ye wol bhve te

that greast!) has to be produced with a compatible intonation pattern.
I newtral answer is desired, the full-sentence rvesponse showld be
avoided  in order not to  conwey one of the “"special' interpretations

Just referred Lo
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e much for  full-sentence answers. Wer  tuarn now Lo e@ven
sublieyr mmttérﬁ V@l&téd tey  appropriate context. Such problems arse
Tikely to ocouwr in sore advanu@d classes. Oonsider the following
paft&rn by which an éﬁmrﬁim@'im introduced:s

Feranestigpr _ - Stwddent

Thwmg% was certainly tired Oh, I didn’t notice.

1amt5night"

He al&&ym uﬁmmﬁ in late, : Oh, is that so?

doean *t she?

T+ seems he s always
[t seems he' aliays

grauchy on Monday mornings?

Which presidential candidate St At e e e s

woule you vote foe?

Thie is a  well-conceived communicetive drill for practicing
the desirable skill of offering a noncomoi ttal response or  comment.
T4+ shows how to respond discreatly to a pwrﬁmnal orllmad@d utterance
and d@mmnﬁtratﬁé effactively that statenents as well as questions
usual ly regquire some - aclknowledgment. . It ig natural, idiomatic, and

adeguately opern-and e .

fut there aré two possible difficulties: the purpeze has Lo
e inferesd and students are nol invited to develop other aliternative

answerea. The problem i compounded since nelther suggested response

Fite all the situations ieplied by the subsequent stiomulus senltenced.

is not  explicitly understood, sltudents aove

Often, iLf the purpose
perfunctorily through o sequendce, only dimly surmising the real

communication function of the patlern.



One  of  Lthe adevantages that awgﬂitivwm  theory offers,
particularly 1o sature, adult students, ds  the legiltimacy of an
wxplanatibn wéqarding‘how arel why pieces of a communicative eéxchange
are put together. The present exercise could h@lpfuliy ber dntrodaced
by a problem-solving discussion Lo artuxﬁé interest and  show  the

MO

relevance and wvalue of the exercise as a means to buwild a re
of responses which world  appropriately allow a comsmunicant to signal

that he is  attentive and  Listening, bt without expressing

COR G ITRD e O dis ACERMEn o

MAs an example of an occasion when a noncommi ttal responses is
appropriate, a setting can be offered as followss  “You are a foreign

student widing with youwr American host  and bhostess when the latter

chides her husband for being carele in  almost strilking a boy on a

hicyele. The host disagrees, saying 41 was the boy s  faull., The
hostess (rather lactlessly) asks  you Lo agree  with her accousation.

What do  you say". From such problem-solving discussions andZor role

2 associated with specific situations can

play, appropriate response

& reslly wasn b wsbohivig . Fetre are

be generated, such as & guess

axanple newbral responses for other "leaded" situations:

I didn’t know that.
Well, what do you know?

Do yvou think ao?

&) student  can Tararn Lo her  sympathetic, barl etilld

noncommi ttal, with responses such ass

That doesn t surprise me alt all.
T guess I 've got a lot to learn.

You don®t say.
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fis many  of these allternatives as possible ought to be drawn

from class members, verified or modified by the instructor.

This kind of acltivity could be expanded in subsegquent
lessons to explore situations that  call for  mild apprmvalﬂ #shrong
approval, mild disapproval, or astrong disapproval, also slressing the
atatus of communicants (Friend, ohild, teacher, employes, stranger,
eto.) and  the setling or occasion (informal cmnvwrﬁ&timn” commi ttee

,

meeting, dinvitation to a friend’'s parents home, news dnterviow,

etc. ). Tt would be appropriate to eaintroduce this exercise froo

time  to confirm responses arnd  Ancrease one s repertolre  of

raioinders.,

Of couwrse rejoinders must be taught with care, to assure
that thwy are ased appropriately.  TF a student s teacher asks why an
assignment was not twened dn, an.anmwmr Like ¥ iF bring it when £tz
ready is not appropriate. O if the pwin&ipal aees a student in the
hatl during a clase houwr and  asks what class  he should  be in, an
answer  lilke Sho weervts te fnow™ would praobably spell trouble. Two
textbaoolks of this decade include a number of exeracises which foous on
highly informal and even slangy reijoinders such as Ar@ vered KAddEng®
So what?, and Mo  wey, but with 1little or no comment on when such
expressions are appropriate. Matdy&lly the redioinders have  to Fit
th@ situations, 6r comnun i cative competence i not promoted., Tt dis
part of the F@ﬁﬂﬂﬁ%&hilify of the teacher and texthoolk to teach MHEN

it is appropriate to uwse the various items Lthat are tawght.

The lessons to be learned from  this chapter arved (1)  that
situational reality can be improved in dialogues or other contexts
whi.ch  presume to show real people communicating, (2) that a (deill)

exercise  sequence can  often be modified in  the direction of more




realistic communication, (3) that alt a more advanced level realistic
elements  of  communication, including informal usage, should be
generouwsly introduced in (drills) exercises activities, and (4) that
gdrills should as mach as pm%mihl& it the social aituétimn" Often in
a (drill) exercise context it is easier Lo modify the situation than
to change the order of structural points dintroduced. OFf  course some
texthoolk situations  are so  bland or conteived that it dis almost

impossible to  reconstruct a (deildd) erercise  uwesing life-like

tion for the fteacher-one that will

communi cation. Un@'final mﬁqg@ﬁ
assure his  continuing muperioﬁity to  a tape >p1aybmck or other
teaching machine~is that occasionally, and especially if students are
nedding o inattentive, he should do something unexpected. 1TF this
wrexpected move, or statemsnt, or guestion, can somehow be related to
the point under treatment, so mouch the betier. (ﬁll@n and VYalettie,

19772 80703 .



CHAPTER I
REALISTIC
- ORAL
INTERPRETATION



With a ﬁatimfacfory setlting and a selection of utterances that
appropriately  and convincingly develop the lesson situations, the
next requirement is a satisfactory oral interpretation of the lesson.

fg most  students know from  personal experience, even well-conceived

le

sons often  seem  to lack relevance and  interest because of
inappropriate aoral  rendition in the classeroon. Almost all vestiges

af real people communicating in normal and natwral ways be lost.

The burden of oral interpretation falls most heavily on the
teacher, since text awthors can, if  they wish, avoid cdealing  with
such problems as the pronunciation of words in context. In fact many
texts say little or nothing abouwt pronunciation in any  form,
retreating to the safety of standard orthography, apparently feeling
that oral int@rpw@tatimn'iﬁ somebody  else’s  responsibility. QOr
pronunciation, i treated, is given a CUPHOrY item by item
pr@mmntatidn” for the most part'n@gl@cting what really happens in the
stream of gspeech when people actually cummunicate. The result  hag
oflen been a monotonous classroom style with no richness or depth Lo
mataeh the mmcimlinguiﬁtic rnuances that language iﬁ real Life must
interpret. Unforﬁunmtwlyﬂ the result has been students that can not

communicate satisfactorily-even aflter years of instruction.

Give the classroom preiudices that exist againmt real speech in
everyday situations, p@rhépﬁ criticismns of  ltext wfit@rﬁ should be
muted a bit. They present their material in wedtten form, and there
are some very strong traditions, many quite arbitrary, that they havm
to accept or at their peril reject. Rediection aeans conflict with an
unseaen audience  and the risk that the book may not be selected for
WEe. A minar example dis the acceplability (at an appropriate style
level) dn written English of  the contraction there s from there Kty

but the somewhat reijection of the plural equivalent:  there re is nol
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admissible as an  expression of there are. From the point of view of
the apoken  lLanguage 'thiﬁ is  certainly inconsistent since  both
contractions are equally naturﬁl, wifh pronunciations /dhegrz/ and
sdhérer/. A text awthor would almost have to be an evangelist to be
willing to qu@mtimn the propriety of the conventions of the writiten
language. %o, rather than take the chance of awthoring a  boolk that
i little used, he conforms Lo the somewhat narrow strictures of

convention.

CAs A rosult, pronunciation has come  to be a rather specialized
Field, with such pronunciation instruction as is ¢ lven r@lwqatéd Lo a
special dsolated part of the class howr. Mol dinfregquently nowadays
many teachers Ttell themnselves that adequats pronunciation  can be
acquired through osmosis, and they therefore largerly ignore
systematic instruction in pronunciation. Under these clroumstances
it is nwt'murpriming that pronunciation  is rarely contextualized in

lesson presentations. (Hester, 19701 57-68).

2.1 THE_SCOFE_OF THE PROBLEM

If pronunciation is to  be lwft As A mpmﬂiai r@mpmn%ibili{y
of the teachaer, the more reason the lteacher must be raady to perforn
acﬁwptably“ This means having information and  (if not  a nalive
speaker) slills Ad@quat@' far the assignment, but perhaps sore
important, an understanding  and appreciation  of the scope of the
problems. The textbook author, by respecting the &mnventionmn CAR
Cavoid  such  problems as  variation based on  dialect-geographic oe
social.  Tas walter Lo bhe pronmuﬁumd /wotars/ or /witar/ or Switads?  The
spelling water is Ceonvenidently newtral, but  the teacher has to  say

gomething if the language is to have any awral reality.



A GVEN more ymnﬂniwxinq problem is what to do  abowt the
wariations that characterize pronunciation in the Flow of aspeech. In
many dictionaries the prepositions For and o are listed with the
pronunciations  /for/ and Jtuw/,  and these dndeed are Lthe Foemal
prmnunﬁiatiwnm'mf the‘wmwdﬁ in dsolation. But this. information doses
not  take into  account  the fact that in A ngmt maiority of
oceurrences in sentence contexts the normal pronunciation are /far/
and  Stas . The spelling does not contain  this information, and
genaral textbooks rarely cdoyg s if the teacher neglects to present
the aufhmntic pattern, the students will internalize habits  that
include #For/ and Atuw/. This is regrettable  but not pedagogically
ﬁrumialy sinee wth&F speakers will  understand-and tolerance for

improparly accented speech is generally highs  The real misfortune is

that the students will not be able to understand olther spoalk
unless a special schoolroom style of  the language is  used. The
students complain that native speakers tallk too fast, or that they do
not speak plainly, o that (in the case of spoken English) they use
an »ﬁmmriman Seotoh,  Trishy Bfiti%hu Australlan, w{cn) aceent, oF
thét thay wse too much “slang.” The real problem s that students
are left to learn as best they can  for themselves what the language
is  really like, and  they are misled by well-meaning bt

underinformed teachers. At  the moment they most need help dn the

form of acourate information and relevant practice, they are on thedir

LAY
Supplying realistic oral interpretation, then, is primarily
up to the teacher. Text avthors ignors it, language conventions

cdisragard it and gchool traditions tend Lo Qppose it

administratively, realistic oral interpretation is easy Lo avoid, and

with impunity. Almost everybody has akirted the issue. The problem
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is exacerbated by the common atiitude that informal language, the

Level most often employed in  real Life, is gomehow bad. One student

teacher we know, who was on  a tultoring assignment for a group of
foreign students whose interest in patural pronunciation  was matched
by the desperation of their need, responded to a specific drill on
the contracted forms géwn&y gotta, warma, etc., by saying almoast
indignantly, "Oh, I could never teach that." For her it was a moral
gquestion, and she refused the degrading role of vofficial Linguistia

corrupter.”

There is one dustifiable answer Lo the guestion Why ignore
realistic prmnunaiﬂtimﬁ? The answer is "Because oy Cgtudents dont
nead L4 They have to learn  to read, but they will never need the
slkills of the oral communication. They 11 never hay@.any oceasion Lo
tall to  a native spealkev." While this is sound reasoning, we feel
that in  many cases teachers who fail to expose their students lo
realistic pronunciation are neglecting an important responsibility.
T this day of wide-ranging travel, satellite communication, and
international cooperation, who can be suwre that oral slills  dn a
language may not  be  wseful, indeed necessary’? Even  in the
Gnternationally prominent  language of Engliah, diffioulty in auwral

comprehension  is reflected in the necessilty for  specially adapled

broadcasts by the United State Information adgency (which not only
simplifies the language of various radio programs but also finds it

necessary L0 have announcers pronounce this "easy English® at  about

8% percent of normal leapo). f teacher who seeks refuge in the
explanation of no need for oral akills should be ready to dustify his

cdecision.

The teacher who wishes to adapt his presentation to include
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realistic oral interpretation-the third side of the contextualization
triad-will usually have o supplenent his materials. The first step
o be taken  ds én identification of the varietios of language that
ahould be taught. Each variety, or level, should be presented in a
context that is consistent and appropriate. R@adiﬁg stately poeley
and  engaging in  friendly brarnter V@quir@ diffaerent atyles
pronunciation, and the teacher should he prepared for both. However,
we wish to reiterate that mmét oral co&municatimn ték@& place on the
informal level. Hot many people spend qrmaflamwunté of time reciting
poetry . addressing ﬁdnqrwﬁmmﬁ” S or apmmtr@phizinq fwadifiwnal P O o
EQén a national pr@$idmnt o ﬁrim@'miniﬁtﬁry gpeals inforaal ly the
.bQ1M of the time. Sfillu it dis desirable to be able to  perfors at
mm&e than one levels this iﬁ' in fact one of  the gmalé of sound
lﬁhguag@ instruction. Owr point  is that the cake should be prepared

hefore the frosting is added.

Fealistic oral interpretation .iﬂvolv&ﬁ at least three
pronunciation phenomena (notably =0 in Engiimh and in varing degreas
iﬁ all  other languages)s r@duﬁfiwn“ &ﬁmimilatimhﬂ and gdntractimn"
We have observed that there is & formal tevel of communication which
ia w0 generalized in twaching traditions that 4t needs litile
gpecific description. CIn a general  way. we Can ch&kact@rizw this
tavel as consisting of lexical items that do not change when they are
Linked together in sentences. The pmdagoq} of this wﬁ@@ch variely ia
simply to  master the words and learn Lo étring them together in
PPy gramnatical ﬁwquwncéﬁ; Other varieties of the language
involve changes associated with appropriate leovels mf LB ALE W This
dgnvolves the appliﬁatimn of sociolinguistics to language pedagogy . e
deftine variant forms and describe Lhe cmndifiwnﬁ wnder which they are

uaed. (Hester, 19708 75-907).
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2.8 ILLUSTRATING REDUCTTON

Reduction in BEnglish  dnvolves mainly vowels. There are
actually two sets of vowels, which can be called strong and wealk, ov

psed and weal-stressed,  or Full and  reduce o These  two

strang-stere

systems can be represented as follows:

S&rong . : blevaake

iy i iy ‘ LU
I U I 3

@y o ow , oW
£ 2 Oy

Ay aw
® /a )

The atrong vowels appear when a syllable has one  of the

higher stresses, and the weak vowels ooccur when a syilable is
weak-stressed., The difference can be  seen  in Tthe  two
pronunciations of words like wconedad, as a noun and a verb. Mote

the vowel in the first syllableas

Spepl Xing Fronunc iat Xon
Mo Verels o Veryts
conviol convict kanvikt kanvIkt
ahstract abstract ‘ zbstrakt shstrakt
conduet conduct ‘ kdnddkt kandakt
projiect project praickt prajéht
produce produce profwcwes pradiiws

> >

suspect s pa ot saspelt ﬁespéﬁt

The weal: vowel pay excellent is 78/, the schwa, which is the
nautral vowel in English. The sohwa varies in a  lavge nwnboer of
particles, orF mn@wgyllablw non-inflected words  in  English, with
presence  or absence of  a higher stress, Mote how  the following

patterns of the

preposiltions vary in  pronunciation as  the stre

sentences they oocowr in varys



Context Pronunciation

Full Fore fleduced Fors Full Reduced
Fore fore
Is Casper in? Yes, he's in the den. In an
¥ho's he vating for? He's vating for Schreeder., o far
Bhere's Schroeder froe? He's froa Indiana. fram from
Hho'd he give the baliot to? He gave it to Martinez. thw ta
Yhere's Jensen at? He's at the laundry. &t at

Bhat's it made of? It's made of steel. o av

When these prepositions occwe  finally in  a sentence, they
are nmrmall? pronounced with a  full vowel, as  they would be §if
stressed for any other reason (F zaid in the desk, not  on £¢). But
when they ocour intérnally they are typic&lly nol gslressed, and the

predictable result dis that the vowels change to schwa.

Forms other than prepositions also follow this patitern. )

Fow examples are:
Londext: Pronuiat on

I said it and 'm glad. | at
Eat food that has lots of vitaming. dhat
What was he talking about? ’ wax
There can’lt be any mores Jan. ' dha
Where can hé be? lzan
Shall we all come early? shol
What are his plans now? | ar
June and ﬁlié@ alr@adf‘uam@u an
Bill or Jack will cmm@llatwrn v ar

Mere it seens lonely. ot

There are some forms that show a greater degree of reduction

than dust the change of a full vowell to a schwa. In some verb and
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pronoun forms, certain congonants are dropped.

full Forn feduced Fore . full f fleduced F
You haven't been there, have you? What have you dane? hayv v
| Her father was here yesterday Ixsau her father yesterday. har or
You sas who? His? Yes, I saw him cose in. hIm am
You gave it to who? Yes, I gave thes a new capy. dhem am

He came early. Hhat was he doing? hi.y iy

The pedagogical problem bis compounded by the faclt so many of

these foras occur  in sentences: articles, pronouns, preposttions,

relaters, ota. Their very quantity produces a staggering effect on
s tuden ts ., HMow should  they be ftauwght? What specifically can  a
teacher do to help students master the large number of wvariant forms?
We suggest  that from  Lthe v&ky baginning the variation should be
pr@ﬁmnted to students with at least a‘rough idea of disteribution.
Foar example, o is only pronounced Ztuw/ when it ds cited in a list
OF fOor SOme reason rm&@ivmﬁ higﬁ@r than weal stress, as when 14 cones

~and usually-it  de pronounced 19 .

last in  a sentenceyg  obtherwils
From the firsl day of class fh@ ‘Frarm /ta)/” praperly  dllustrated,
should be used and  tawght. Then of course from ‘that timey on, Lhe
/te/  should ﬁ@ consiatently Qm@d in contexts, sltyles, levels, and
registers where @t is apprmprimtw; fs often as is peritinent, the
decriptive information should be updated so the sltudent koows  dust
what the distribution dis, when each fors  shoul be  used, and where

thaere may be raom for chotdce.,

It goes without saring that the teacher himself in his Own
propunciation shouwld use the normal disteibution of foeas asuoch  as
Ztuw~t9s/ . This sounds self evident and  simple, bult it is actually a

majior  stumbling block. Language teachers have carefully tradined
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themselves in  the special style of classroom speech. Even A they
are willing to change to  conversational siyle when this kR
app#wpriat@ Cand 1@w£0nm ﬁhguld he devised in  asuch a  way that it
often will be), they may have difficulty and may Tind it "unnatwral®
to be natural. vannativm teachers of a language  may have  an even
graeater problem. They may not control the informal levels, having
never beoen taught  and  dn many cases  having never developed an

awareness of specific variations involved in vowel reductions.

There is the additional problem of professional  attitudes.
£ teacher who is convinced that the reduced foras  shouwld be taught

and dudge the uwuse of

may have to worl wilth colleagues who dissagres

Forms like /far/ in place of /Ffor/ as PEFNL CLous .

An example  that well illustrates the lack of agreenent
concerning  oral intmkpr@tatimn can be  seen in the verb ending which
we write —ing.  Purits and unredonstiructed id@aiiﬁtﬁ insist it should
he pronounced /~Ing/, but realists know 11t s usually /Z7—8n/ in

inforaal contextss

Frorne fal ¥ on
Lontext Peaal ¥oe Navborad
Where are you going? gOwling wan
Who "¢ he coming with? kémIng kémén

How e your doing now’? dAwlng ddwan

Tt would be nice §©f we could sioply say Z-Ing/  for formal
contexts and /-—an/ for infufmﬂla But actually it’'s not so mimplwn &
wtudy by Fisher points out thwwé are several paramelses in the chodoe
of formss sex  (girls use /mIng? more  than bova),  social olass,

personality, and mood, in addition to formnality. Interestingly, but
2 ' ' . 7
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not surprisingly, certain words are themselves more likely to be more
formal or less formal: Jinteresting and correcting almost always
require the /~Ing/ suffix, while chewing and punching usually take

/—~an/.

S0 what does the teacher do? The same as before: use both
forms, always in appropriate contexts, and explain the distribution as
accurately as possible. The deficiencies of the past have been
cccasioned by ignoring the informal forms-pretending they did not
exists—~and leaving the student to struggle on his own when he faces
the reality of wvariants forms., Anticipating the students’ needs is
certainly a form of adaptation of teaching materials and programs that

will improve the overall effectiveness of instruction.

Reduction of vowels, and sometimes of consonants, is the most
general phenomenon related . to interpretational realism. & second
phenomenon, almost exclusively involving consonants (in English)  is

assimilation. (Bruner, 1966: B0-93).

Pl A A LS L AR AL

Assimilation is a process through which pronunciation

features of adjacent or nearby sounds change so that the sounds

hecome more similar to each other. A clear example of an
assimilation-type modification is the change of the plural ending
/=2 {on a word like dogs) which becomes voiceless /—s/ after a
voiceless sound (as in cats). Anmthek example is the change of the
past ending /-d/ {(as in Freed) to /—-t/ (as in pasged), These are

well-known changes, and they are more than adequately drilled in

typical second-language classes.



Anather type of assimilation can bé seen in the insertion of
intrusive"  consonants to  facilitate the transition between sounds
that are quite different from each other. An example of this means
of adiustement can bé sean dn the word dreawt, prmnouhm&d sdrempt/.
The wverb drean takes an irregular past tense ending /—t/, which
brings /mt/ together. But the transition from voiced bilabial nasal
to voiceless alveolar stop m@émﬁ too muchy, 50 a compromise voiceless
bilabial stop, & /p/;'im inserted betwesn the /m/ and the At/ as oa
rasult, the word  dreamt rhymes with twmpt"' A osimilar  dnserlion can
he seen do the children s wored fhumbkxn” preeonoun ced /tha’mp!«:anx’=l whe e
a - /ps serves  as  transition  betwesen an  /m/  and a /k/3 as  a
émnﬁ@qu@ﬂcmp the word rhymes wi. th LRINENCEN Indeed, any word that
pdﬁitionm an /m/ before a /t/ or Zk/, with a following wealk-stressed

syllable, will see the introduction of a /p/ as a transition.

Intrusive /p) it 0ot f@ally a pedagogical problem, because
it ods relatively rare. But there iﬁ a  wsomewhat similar pattern that
oflen causes trmubl&u the partial assimilation of a nasal consonant
to  the point of articulation of a following consomnant. We  wmay

partial, because sometimes the assimilation occours and sometimes it

ddmm not., For example, the prefix /In—/ will saimilate (Lo /Ie—/)
bhefore a /p/ or /b/, but the prefix sen—/ will not. Thus we get
Empact and  debedbut wnpacked and wnbend.  Speakers of other languages
learming  English are Likely to have lrouble with one or the other of

these patterns, simply because it ds rare for a language to show  an

inconsistent solution where assimilalion is concerned.

The assimilation pattern that gives most trouble to learners
from other langquage backgrounds is  the palatal assimilation series,
strongly characteristic of English, and illustrated by the following

exampless



Single item
Cominined Forms hesmornym Prormmedation
‘ " o . -’ g
T that Gusx you're talling abowt? g her gashor

ITw Le

your family name? levisure 1iyzhoar
Te ard youwr favorite hobhby? archer archar

DK, you've made your point. madior méy i

In  these comparisons  an alveolar  sound  combines with  a

palatal /Zy/ to form a series of palatal sounds. The patltern iss

#® ' uh

z h

=
LN

This ds  a ’patt@rn‘ of great generalilty in English, but
students wiprepared for  Lthis  type of vawiatiwh' will easily be
perplexed. Othér languages we are Tamiliar with do not bave the same
ainds of  assimilationsy therefore ﬁughv assimilations are o an
@ﬁpecially important  teaching  point in the development of  awral
comprehension in English. Mow can the student get practice? W
suggest some repetition-integration deills with two parts of a
sentence Lo be combined at th@bpoint where assianllation takes place.

NMote the following:

Uncontextualized Contextualized
Pronunciation ﬁrnnunciation
111 really aiss / you when you go. - ol / yite s lGhuy
Is this / your only copy? - dhls f yﬂr ' dhishar
¥ho's / your sister gonna marry? - ' : hiuz / 7ﬁr v hd@zhar
Has / your father ejiven,his consent? | bz / yir h&zhar

Bhy did you beat your brother? bt / ylir b fchor



Is thet / your only chance? dhagt / ybr dhaschar
Khen did / you find out? drd / yiw dlie

Eha'd / you go to see? hwd / yle huwje

variations  should el p atuden ts

Underastanding the

that are frozen into the structuwrs of Lthe

interprel similar contr
languages for example, where an ending that beginsg with Jy/ has had

a  palatalizing effect on  the final stem consonant. Examples arve

-t

- T e ¥
T 2T e T EWIIN 2 &

S &

GRTE? o~ OF FTaryer . X ET

ato.

Tt would be simple if we could dust instruct the student 1o

apply the palatization rule whenever any of the alveolar sibilants or

stops are  Tollowed by & Ays sound. flavbe this

sfactory

ey, hut we notice there are times when the palatization do

far

not  ocowr or when, to prevent possible misunderstanding, i1t i

campecifically  bleocked. | One of owr  communicants commented, "This

suggestion will really aid you," proncuncing &xd vou as Jéyiuw/. Budl

then v Lizing that the sentence could be interpreted age you guiakly

P

amender the utterance to "1 mean Lt could really aid you® (/bydyQws ).

Such pairs where & potential confusion may ocouwr will perhaps keep

the contrast alive, even on the level of informal communication:

Hespre s the (lee el about .

el leash) wou as

.

The (ruse/rouge) you told me about was no good.

The (catcatah) you gave me got lost.
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How should this problem be handled in the olasseoon? The

m0$t promising pedagogical approach geems 1o us {w ber o (1) use  the
Aassimilated pronunciations in  appropriate contexts, (2 explain the
basic features of the patt@rngi (3) give students an opportunity to
practice  the prmnuntiatimnﬁmnqt necessarily Lo mdmpt them, though
they can if they wish, but to become kinesthelically familiar with
them w0 thatl when they hear the assimilations used they will have an
appropriate interpretation catalogued in their experience. (Bruner,

194668 PH-L02).
2.3.1 LLUSTRATING CONTRACTION

similation ocour

The phenomena of reduction and  as
vary froguently in the English. language. The third phenonenon,
contraction, applies only 1o vmp@cifim combinations  of words, We
spoke  of contractions in  Chapter L, but only in reference Lo the
recognized contracltions, those for which a convention in  the writing
systam i availablw; The convention is the Uﬁé af the apostrophe Lo
signal  omitled soundss vowaels  and/or amnﬁmnantm" A owe dndicated,
there are lteachers who unfnrtmﬁatmly believe these contractions-—he
fu% h@ Xﬁy L owm for X @y isn Tt for Jix noet, wta“wmhmuid e avoided din

pedagogical materials and perbaps in any weiltten form of English.

This attitude is  far stronger with respect to the
“unrecognized”"  contractions that don’t  have a spelling with an
apostirophe. Such forems include gornma from going to, gotta from gol

to,  wavwra from want to,  haxtas from Mk Tty  Mefla from hewe to,

i from Lsedt o, and perhaps  others.

aapposmta from supposed Loy L
Sentiment for wltter condempnation seems  very sbtrong among some

teachers, and so these common but  "suspect" foros bhave been  almost

totally excluwled from teaching materials. The predictable result dis



That very few forsign lesrners  of English employ they at  any ltime.
Furthermore, many  sltudents  regard such  contractions  as corrupled

pesoch and therefore feel they should b excluded from interoul tueal

i cation.

sroof, bhult when

Suoh exclusion can worlk  inn the  ola

the student dis  exposed to normal oral  communication  oulside Lhe

corrterolled ol oom environment, he ds guite  wnable to follow the

..’

That

convaersation. B he ds left by the wavside.,

ie often spoken carel Ly and inconsid

Erg de

Why  mot takse  hism  dn,  det  him bhear  this Torms,
describe thedr  construction and  dhistreibution, let him practice and
hecoms Familisr  with them? A syetenmatic exclusion is certainly &

in its natwral habidtat-by native

of  English as il is

Forms carey  conheas e

SpEmalos e, Ewven  more doportant, these

swobo masy communication.  Mote the following:

L

informaction

How much do you want to teach? want +a 1'd like at least $B0O a sonth.

How such do vou wanna teach? wana I am very anxious to get a teaching job

f’"f‘.\

e ) | A

¥hzt do you have te eat? hav ta The refrigerator’s full ef food.

ghat do you hafta eat? hae 1 Liver, three tises a week.

There are other contrast like these, and they are notl
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easy for o student to  pick up  with no assistance. (Briurter, 1946460

L1OG-110Y .

2.4 REALISTIC ORAL INTERFRETATION

The effect of reduaction, améimilatimnwu and contractions i
cumtilative . fAny one cdnstance  alone can  probably be  interpreted
through linguistic redundancyy but  when they come in great numbers
and  combinationsg, the effect is devastanting to the wniniltiated.

Compare Lthe following two versions of a shoet sentence in Englishe

wdchs ddwan

hwdt & ylw ddwling

The firsl has nine sounds in sequence, the second 5% percent

mores: fourteen. OF the nine, only fowr or 44 appear in the

second., S less  than 29 percent of the sounds from  Lhe formal

version  are preserved dn the informal wversion, The  number  of

sy llables i reduced 20 percent, from five to fowr. IF differonces
of this mmgﬁitudw ashow  up dn a brief sisple sentence, the variation
i owhole discowrsss  Certainly warrants notice in the olassroom,
eapecially  given the extensive application of informal Forms  in

nornal commundcation.,

Teachers reluctant to sxpand the area of ﬁlﬁmwrmmm COHVCE T
o informal styles  have soveral acguments based  ond (L) &
realization that @t would be difficult and would talke mors classroon
time and effort to teach a  wider range of style levels (it's hard
enough to teach formal BEnglish), (2) the belief that stuwdents do not
raally need competence in the wse of dnformal Forms, (3) the belief
that students can readily learn informal forms 1afwrﬂ it and  when

they are neseded, (44) the conviction that misapplication would be
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greatly more %@riouﬁv if infmfmal forms are  wsed where formal ave
appropriate than via@.vwwmm” (H5) the feeling thalt mixing lavels in
the same sentence  would  oreate garious problems  of  language

etiquette.

They are righty it is more difficultl. But they are wrong in
assuming that the daméqe can  be repaired later. fod it de debatable
whether or not oisapplied informal speech is a more serious  social
bBlunder than misapplied formal speech. Mixing levels is unfortunate,
to be sure; uwtterances like /wdteya ¢fwing tlw ddw/ or /hwdt .ar
YW ENE) ddw/ are anomalies. But  the answer 14 to teach style

levels correctly, not to ignore the problems.

The most serious problems  concerning - dinterpretational
realism deal with attituwde: the feeling that cedtain fores  are

40

umwmrthy of recognition. We  feel that iFf this  atiitwde can  be
changed, the mfh@r problems will diminish and hopefully disappear.
It gquite possible that thm addi tional raeality would have a
favorable effect on the outcone of the language-teaching program,
which seriously needs the encowragenent of  a eore  suoccesstul end
procuet. in bri@fy &t Jeasl @ paswlive compeehension of axsimilabions
and related Forms Ex & musEt. Producition maslery <::~?" saeshy Forwmy £

sche¥mable and attainable.

One particular problem d¢  dnherent din  the vesponsibility
givern the teacher. Mative English-spealking teachers oan rely  on
thede  dnternalized feelings of what the language  can do. JEIRE S

nonnatives may nol have these feelings, and indeed may have developed

A Limited range of competencs. Explicit materials are needed for
such teachers watil they can gain familiarity with an adeguately wide

range of Language use. In the meantime they can solicit the help of
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colleagues, editors of professional  dowenals (through  the  letlers

columna), and other prmfe"aimn&lﬁ“ It seems o us obvious that the
p#of@smimn ahould accept the implications of the cognitivist moveaent
in  language teaching and seek to contexitualize realistic lessons and
materials  din realistic ﬁ@tiihqmﬁ with realistic language and oral
interpretation.

In Chapters 1 to @ we have discussed contextualization in
theee guidsos mitua{imnalﬂ Clinguistic, and interpretational.
S;tuatiwnal realism  is easy to comprehend, though notl always easy to
ack to a course if the textboolk is deficient. Linguistic realism
runs somewhat countesr {0 pedagogical tradition, but can be added to a

v P

texthook presentation i the teacher is willing to go beyond the text

and produce mgppl@mmntary dialogs, exercises, etc. Interpretational
r&&limm 1l g@nmwally left to the teacher, onitted from texitbooks. Tt
is theoretically easy to  add, but difficullt as o practical matler
e cause Of, the strong feelings many teachers have against informal
patiterns and levels. Howsver, congruence belween the 1anguaq@ Imsson
and  the real world  is reguired in alli thrae areas dn order to

generate communicative, plausible dinteraction din  the new language.

(Razan, 1982: 74-85).
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e h&?m observerd that the teacher needs to modify his  text to
suit  the background and  objectives of his  particular class. In
addition, we have discussed a variety of ways to contextualize the

b, But  the teacher also needs to be alert to

Language béiﬁg e
possible linguistic deficiencies in his text. We realize that at the
owtset this may seem Like an  almost impossible expectation. Since
many rely on the language textbook as syllabus, reference worlk, and
guide, it might well sees presunpltuos for a teacher with  Limited
experience to  challenge or  tamper with the fundamental grammatical
presentation. Fortunately such repalr  work is not often required,
and  wsuwally  when mﬁﬁh prmblmmm Arise théy AFE A4 ob&imuw A an
omni tted line of brint on a‘paqm" Many  are dermiqhtﬁ which the
author himselfd would have corrected 4f they had  been called to his

attention before the boolk went to press.

Oeasionally mistakes occowr din the basic presentaltion. Bat far
more fregquently the error occurs in an exercise o drill in which a
hastily written ditem dis sioply unidiomatic or wooden sounding. Suach
errorsa turn up mdﬁ{ fraogquently in out-of-date texts and those printed
in countries where native speakers  of the target language  @may be in
short  supply. But »th@y sometimes appear it American-—and Bedthishe-
produced materials as well. Sometimes the deficiency consists of an
incomplete or  skeltaohy intwwduﬁtimn toy Lhe new materials some lexts
fail Lo allow adeqguate opportunity for aﬁﬁimilmtion" Such
deficiencies are nolt  technically linguistic errvors, but  simply
presentations that lack synthesis or opportunity For the student +to

digest the new material. Other presentations lack clarity. In this

chapter we will sxamine ways of coping with these problems.  (Amidon,

1967 89-1035). -
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3.1 DEFECTS IM EXERCISES

Cortainly the most &aﬁily d@t@ctwd and  simply corrected
Linguwiatic errors  arve those that ocouw in-languag@ @x@rﬁiﬁmmn Since
there s a higher pﬁobmbility o f e hers than elsewhere in the
lesson  material, th@ twamhmw  alwenatd mlw&yﬁ edit . the exercises
cérﬁfully by doing @Qwry iten himself befors  wsing them in class or
assigning them as  homewo e, Students  can aimply be told, withowt
elaboration, which Ltems to omily or th@y can given a corvedcted
veresion of a drill sentence. ©If the work is being done in class, the
teachar, a8 a "partner? of the textboolk asthor, can briefly solicit
from his students ways in which the occasional defective sentendce can
bhe improved or if suggesltions are nat forthooming dust offer  Lhem

fimself.

You will recall an exercise discussed in an earlier chapter.

Which statement seems to you unidiomatia?

L. Frs Saedth bhadd a ﬁiﬁw flight.

2. The Potters had a wonderful tedp.
3. Lyne had a good time at the dance.
4“' The nurses had a grand vacation.

5,  Joe and Rose had an exciting Fair.

The obvious difficulty comes in  dtem H.  We do not use Moee
in reference lo someons s simply attending an @Q@nt” al though we can
wse Lt oin reference Lo someone s haﬁtfng‘ an events They ad an
exciting parly jm£@  hight at dheldr place. In addition, it is
somewhat  curious  and  wunlikely to  infors  someong that he had an
'

W pat simply omitted, it coudd  be

exciting time. I€¢ sentence

revised in one of several waysi



Joe and Rose had an exciting time at the fair;

I heard that you and Jim had an exciting time at the
fair.

You and Joe had an exciting party. (1 really enjioyed
myself.)

I heard that you and Joe attended an exciting fair.

The second and fmurﬁh revvisions  employ  sore  difficalt
sentence structwre than the ordiginal, and the last item deparlts from
the hawve verb which is being reviewed. The third example is close to
th@ original  syntax,. buﬁ‘it introduces a  new  use o of have. In
addition, we see thal -Faiy has &1%0 heen written in lower case in all
the revisions. BNoting these several cosplications, we can see why it
is often simpler to omit an unm&timfactmrw item than it i to per-form
majmr Suirgery on thé ordginal . Tt would even be advisable to worl
out a simple system with students to delete faully items by drawing a
line through th&m“‘ This wowld help facilitate review.

Orce in @ while an entire exercise strikes one as conlrived
and' unidiomatic. With reference to  the key that  follows this

exercise, select the response that is noticeably wrong.

1o What are wsed for Living in®?
2. What are used for wearing?
Fe What are used for peltting boolks on?
4. What are used for sleeping on?
=3 1. Houses are.
2. Clothes are. |
3. Bookcases are.

A, Feds are.
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ne wouwld expect shelves (or ta Fe Sdesks, otc.) Lo bhe the

appropriate  response to item 3, Aimerd cang and Breitish  alike put
books ¥n bookcases. We showed this exercise to  a colleague formerly

with the British Cowncily he confirmed our feelings abowt this deill.

Hex noted that the book mentionsd in the exercise wouwld have to be on

top of the bookcase-probably in hmrizmnyal position. &lso, diltem 4
might well be sleeping Iin. He also  dindicated  that  the enlire
exarcise consisted of *larnguags inmtfuctimnm“ ot representative of
factual speech. In the event the exercise were retained, one might
onit item 3. OF we might recast the sentence in any of the following
WaY G &
Acceptable Responses

What do you put books on? Bhelves or On shelves.

What oo we pﬁt bBooks in®? Fookoases or In bookeases.
Where do we put books? In booloases.

What s wsed Lo put books in? A boolkoase o evern Boolkoasos

Boolkaaseas are.,

¥ ahort, Q@ e dd ailmw any contextually acceplable and
grammatically correct response;  and  the olher sentences would be
responded Lo iﬁ'thﬁ same  fashion. The thiﬁd reviaion regquires the
studernt Lo fuwendsh the preposition hisself, and it could generate
answers  sueh as In Iiberaries and o bookoowers i the student had
srefficient vocabulary., These samples revisions involve  sugaestions
not  only on how to deal with the sn/on  confusion but also on how to

malke the guestions in the eaxercise sound more. conversational.

When examining the language of execises, we should recognize
that thers are sometimes national or regional differences nobl only in
pronunciation  but alao in lexicon, spelling, and syntax.  Tihws Mardk

£ X0 hozpdial and Hae  yow & new ool should be recognize as fully
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correct  BEritish Engliaeh sentences that may be more familiar Lo many
af our students than the Gmerican versionss  Mark £S5 00 the hospital

ana Do you ke a new coat? or Have you gol a new coats

The owcasional Alice-in-Wonderland lLanguage of exercises is
sometines the result  of an athor s ﬁtwetﬁhing tﬁ@ lTlanguage to Fik
some rule, réeal o dmagined. For instance, subliect-verd conocord
ragueires that Y two mr.mmw@ gsingular subieclte joined by or or ner take
a gsingular verb, ageseing in person with the nearer subiecht®. This

rulse resulis in virtwally unhesrd of  exercise ftems such as  Fidher

sl o L @ o XN Mative speakers avoid this  construction with

(amdclon, 1924675 110-LR%).
Edther she s going or 1 am. of

One of wus 1 going.
X

Bimilarly, the rule requiring oblective case for obliects of
Evan in formal settings, 7o whom were you speaking? ia preferred over
the preceding. And dn the broad area of informal spolken and Loforaal
wrd o bten BEngish, e were yerd P AN ToR ie expedched arydd

Appropriate., The te

acher shouwld be on guard against exercise items
which do not reflect normal spolken and wreititen usage.  (Amidon, 1967:

1301423 .

3.2 DEFECTS IN BASIC FRESENTATIONS

............................................................................................................................

J.2.1 Clear-owlt sreors

Less Freguent and  dess obviouws than the distorled

Language of somne exercises are the language errorsg that now and then
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crop up dn actual presentations and reviews. One dllustration dis  a
proposi tion review that appeared in recent text. & legitimalte item

Was

Did they have the privilege of hearing him perform?
But juxtaposed with this was the senltence

Did they object o his lraveling abroad?

Mere  the  auwthor  dnadverlently mixes  two ejuad b
clifferent gramnatical constroctionss  the  preposition governed by a
previows word (a noun in the example) and the lwo-word verb (ov verb

plus particls atlachment).

The teacher could eilther eliminate the inappropriate
object  to sentence, or capitalize on the situation to contrast two-
word verbs with perepositiont. Tt wouldld also be possible to present a

paraphrasing exeroises

They (liked/favored) her They approwed of hee
going o college. going Lo college.
Tiuay (dislikesreiected the They obfectaed o his

idea of) his mareying Anna. fareying Anna.

The teacher  would  fthen  return Lo the preposition
review, which was the central asatier being presented.

w e ”y

F.2.2 Incomplele pe A bations

In addition to clear-—oul - errors in  language
prasentations, theve are defoots @ temmiing firom rrcomplele

presentations. Just  as the teacher can confuse the student by an
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urcertain  gesture (The teacher says, HMhalt s thal? dn reference Lo a
piece of paper on a table, and  the student might supposs he ia
referring  to  a book on  the table, the table top, or the entire
table), @0 the textboolk auwthor can blue distinctions  that are

inherent in the language, and thereby aisinform the student.

For example, a recent textbook presented alternate
futwre foras e that students might express fulure ideas with be plus
going to as well as with will:y

Hirectionss Here are two ways to express the fulures
I will swim in the river. -

I am going to swim in the river.

Youwr teacher will say a sentence in which there is a
verh expressing  fulture agtimn" Repeat the m@nt@nc@;.bmt uwse another
verb form to express the sane fuature act.

1. 1T am going to tell you a story.

2. Mary Osmond will get sarried.

3. Ghe ds going to marryba'boy from Qi to.
4. They will live in Eouwador.

G, They are going Lo leave by plans nexdt weelk.

Tt die  wseful, of cowrse, for student to  learn

alternate  wayvs Lo express fuluwre timey and the author provides here

some welocome  continuity among senhenoes. Howeaver, in substituting
one form  for the other as freely as he does, the avthor gives the
Faulty inpression  that these two foras  are siaply interchangeable.

PFut native speakers do nobt freely substituite one for the other in all

situations.

Students of English will naturally wonder  what



differences there are betwesen the various ways of referring to future
Lime . The problem can  be mqgravafed by ltextbook presentations that
ask  for  one  pattern as & substitute for another, without an
@aplanation eaf Lhe differance ‘in mEaning o at least a
cmﬁt@xtualizmtimn_thmt reveals that diff@r@nc@“ Leat’'s look al somns

of the problems.

The traditional wverb form called ffuture tense" ds
the maodal congtraction with wiil. Alao in common awareness is the
so-called periphrastic fubtuwre with gosng  do. These two forms
contrast  in meaning, but  the difference dig oflen not clear, a
situation made more difficull 'by‘m tonmpicum% overlap in  meaning.
The basic difference is thatl wifﬁ as a modal impliwﬁ'th@ exercise of
volition, +the act of choosing and promising, whereas going o
involves a simple prédiatimn based on the observaltion of a known factl
or intention. The difference can be seen very clearly in a senlendce
pair with second-person pronoun forms, where personal desice versus

intention is expressed:

Will wouw hawve some oore chicken? (May I offer you more?)
Are you going to have some anore chicken? (Do youw intend
to havé mores)

Will vou help Ttalo tomorrow? (a regquest)

Are you going to help Ttalo tomoerrow? (an dnguiry)

It ds  likewise wsually apparent in  (senlteances)

statenents with first-parson pronouns:

1711 help Maulme with his reading assignment. (6 am
willing to assist hima)
'm going to help Malee with his reading assignment.

My present plan ds to assist him.)



Mote  that the first sentence can  readily take a

o second senlenoce

continuwing Jf-clause, XF  he  wan me ., The

auggests that Mauwlme has already been consulted or indeed that he has

already asked for my assistance. Feference is to  the fulure

culmination of a present intention.

The contrast dis not always w0 clear in thiecd-psegon

sentences. Mote the following:

Tt will radin this night.

It

EEFE L can
with

Compra ison

is going

BXPIress
going te 1

of

to

fam L dn

my

degyroe

s heon €]

merel ¥ OEeNPrEEs

rain this night.

a condition Lo promise a rain?  Perbaps with

confidence that 4t will rain, whersas

my expectation. PBut this dis &

of confidence in a prediction more than a

genuine difference in meaning. (Ebel, 1972z 38 203).

Other pairs in thivd person, especially in guestions

and negative sentences, reveal a differences

Whe L1 bring hamburgers? (Who is willing to offer?)

Who ‘s going to bring hanburgers?  (Who has offered?)

Tom won "t visidt Ttaly. (Me's unwilling Lo go thered)

Tom s not going to visit Ttaly. (MHis dtinerary dossn i

include that country.)
Sentences expressing a condition, which @f fulfilled

amount to a promise, take wills

ITF owou visit Faris, you ' ll be surprised at the cool
temperature.,

If you ask her, she’ll do it.



Such sentences almost never appear with going  to.

Take that busy it711 get you to the market.

This map will show you how to get to Mexico City.

The implication is that &¥ wvou take that s, I8 wou

use this map, the result will follow.

f o a personal  dintention is expressed, not as a
promise, bt as a planned action, going 4o is wsed:

¢

She's going to stay home tomorrow and study.

¢

Mext weel. L'm going to buy a new bed.
She s going to have a baby.

Help! It’'s going to drop!

HEXY cannot be substituted in these sentences without

a considerable changs in meaning.

Ao df will and going ¢o were not enough complexity,

thers are several other ways to express subsequence (or futurity) in

English., There are several lexical expressions that imply fulure,
such as plan to, expect to, hope to, eltc.p and even more difficull to
sort  out are  the wuse of regular  sieple pﬁ@mwnt forms, continuous
present  forms, and the verb  be wilth o The latt@r indicates a

futwre cowrse  of action  imposed from a source beyond the cocerned

PeFHMIE S

I'm to introduce the reporter tonight. (It has been

decided by someons That I will make the introduction.)



The fAmerican are to lake care of bwilding the railroad.

(The plan gives them this reasponsabilily.)
: ¥
This is almost equivalentl to supposed tos

T'm supposed to introduced the speaber.

The American are supposed to build the wrailroad.

It should pﬁobahly btr noted that stricltly spealking
there is no arammatical category of future in English-no "future
tense . English verhs are inflected for past mr.nwnpaﬁtg futur&n o
more apeclifically "%Qbmmqumnc@"ﬂ i @xprmgﬁed by the special forms
cited above., But any nonpast forem s compatible with the expression
of futurity, and regular present forms of  the verb (simple or
continuous) can  be um@d for  this purpose. 'Wh@n this happens, the
Futurdty must be mbwﬁifi@d fyy @xtwrnal modifiﬁmtimn; that ds, by the
presence of an adv&rb'(ow'advérb phirase o almu%mﬁ that definitely

indicates futwre Lime. Mo tesy

T leave next Monday at 10200 a.m.

She arrives al noon.

The dmplication is  that these plang are fixed by
circunstances the person concerned has Little or nothing to say about

ity he dis controlled by a train schedule or by orders from above.

A event that can be  controlled by planning ia

expressed by the present continuous. Mote the followings:

I cook rosbife tonight. (a planned event over which I

have no control-L o dust coolk and T do what T°m told.)



I'm coolking rosbife tonight.

and arranged.)

Conpared to these,

also  refers to a planned

my prasent dintention.

dm ogorng to

o AR

Can svent I have planned

cook rozbife Eonight

event, specifically the expected result of

n the other hand, a sentence which implies a promise

cannat  bhe expressed by going to or by

verlh  form: Frii knqw Rusmmiane: nexd

Rugzmianm next  year or # I fnodr Rus

Ruswian by the next year. ).

The simple prosent or

cannot  be wsed to described events

plannedas

# 1t tonight.

i

# Lt ds raining tonight.

But we can expreoss

v Xy nexd

an expectation

a simple or continuous present

yvear but not # 2 'm godng to &now

yvear or 8 I'm spealking

continuous present  verb form

that cannot be controlled o

(Xt going to

rarn tonight) or even a promise, if we are sufficiently skilled in

meteorology (It will rain tonighty I m sure) .

It should be clear from these examples thal the

exprassion of subsedquence in English

this is  no reason to glos over

describe the distribution, or aerely

students to figure out when to use them.

teacher “"Am I going to hand in

b8

the facts and siaply

Toach

is not  a sinple matier. Bt

not alttempt to

the forms and Isave the

The sltudent who says to his

my assignment next Wednesday?" neods

#  This syabol is used to signify the vse of faulty grassar or other coamon non-English.
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more help than 1o be told there are alternale ways of exprossing the

Futuwre in English.

Since will and  be going to  are genarally not
interchangeable, it would be best to avodd  a  simple  “tense"
subs i tution driiln jIﬁﬁt@&d of replacing  one form with the other,
one could concentrate on the new fora-goeing To. A simple exercise
would consist of students’ wsing this phrase, nerely providing the
NECEssary inflactioﬁm and agreement  between the subiect and the
accompanying verb be. 1Tt could be alternated with de —ing-verbs, as

in this revised versions

Directions: Fill in the blanks with the appropriate

form. Use contractions where these are appropriate.

gosng to guit her

1. Guess what! Mary Osmond
dob today.

2. Why?  _ owhe going to gelt marvied?

Je. Yes. She ___ maveying a boy from Quito in a few
day%; and

4., Théy e gpodng o Live in Eouwadaor.

B In fact, they

Flying up there right afler the

casn sava dine

wedding .

(Noter OCoing to  could bhave been wased din all of  these
sentences, but for the sake of variety another form is used.

What 44 4177

In brief, Lt would be advisable to present the  lwo
farms-will and e going to-independently Cwo that each  can become

Firmly established. Then they can  be contrasted +to show  how the

latter is used Lo express intention (3 m goding to pick him up ol
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R or certainty (F¢ 7w going to rarn  tonighty and  the former,

willingness (O%, T71F help him), future faclts (Fhe poxtman will  be
here weon), and  conditions (7L be there JF 1 cand. In order Lo

cope  with rare text-book deficiencies such as  These in  language

presentations, the teacher may need to consullt a reference work.

ﬁnmthwr Limitation of the will/going to presentation
iw the  seoesmingly insignificant matter of not dndicating when
contractions should be used. 'Nh@n material i unifmrmly presented in
wunconteracted form" the student is  often .led to  bhelieve that
&wntractiwnm are  somehow uhn@ceﬁﬁmry DE even substandard, and
thérm?mw@ inapprmpriat@u This can  lead to & minor  bul permanent
héndicap noatably in  the dgral  production df pronouns  and awxdliary

Ve it g .

Besides learning that the pronoun is contlracted with
the verb (He'x goingd, students should be Anare that in spaeach, nown
subiects tend also tb be combined with auxiliary verbs, even when
{h@y are separated in  wrdtings Thus Michael will be afong soon
becomss Michael 11 be &angvﬁoan when mpmk@ng unless the speaker is

striving for & particalar emphasis oF preciseness.

Those who 1marn thw crcontracted form initially oflen
finmd 4t almost impossible to wse contracted forms later on.  Their
Faeling that contractions A mluwrédﬂ lary shortouts 1o
ummmuniﬂatimn is sometines Frednfor ced bg teachers with  shtrong
fealings  abouwt language etiguetie but  Limited awarensss  of actual
lLanguage usage. . Textbooks which ignore the matiter of wheﬁ ERS]
contract and  when not to contract subjiects, verbs, and negaltives are
deficient in this  respect. The conscientiows teacher will need to

compensate for  this by redesigning the presentation as lllustrated
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garlier in this chapter; or with a more advanced  class he could
underscore earlier work with contracted forms by considering those
special occasions whén uncwnfracted forms are called for. He might

even devise an activity such as the following:

Directions: In spoken English,. we nmrmélly contract the
pronoun subject with the following verb; or we contract the
verb with net. Look at the following exceptions and be

prepared to tell why they are not contracted:

Explanation
1. Is Fredy here yet? (Contractions of subject and
Yes, he Iz. verb not possible at the end

of ‘a sentence.)
2. He's always late for
his appointments.
He is not always late. {Contradiction suggests
This is the first time avoidance of contractions.)
he s been late all year.
3. You sound annoyed.

I am annoyed. You've been (Contraction avoided in order
critical of everyone who's to provide emphasis.)

come in here today.

4. I guess I havé been rather (Emphasis during this
critical. affirmation transformation
- Yes,; it’'s not 1ike YOU. again tends toward
You're usually very patient, uncontracted form.)

Studentss Notice now the contracted forms in the sentences

above. Which verbs in addition to ke are contracted?
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For dizcussions  Are the responses in dtems 2 and 3 normally
cappropriate Lf one dis  spealking to bhis employer or  leacher?

Are there alternate ways of expressing negative ideas 1ike

these with people we respect?

There is at leaslt one further consideration for
teachers using exercises of the be going to variely in a class where
the obiective is to dmvmlop fluent, naturaiwmmunding speech, and thatl
is  when to contract. Motice in the following examples that be going

o (like will) serves as a futuwre sarker for the verb that follows.

Take that bus. 1752 (get) you to the market.
Mext weelk I @m going to (buy) a new bed.

.

Later this month he’'x going o (o) to Alaska.

-

(l.ater this month he’s going to Alashka.)

In the final item, we see thalt when the main verb (or
infinitive) ds  go. we  may use go in  the present continuous form.
This construction illustrates &K significant contrast in
pkwnunﬁiatimn” As we  have noted in Chapler 2, many teachers are
reluctant to acknowledge wsage facts in this situations: For example,
that the going to futwre marker f@dume% Lo gonna. But  no such
assimilation dis possible _whmn goXng  is a  main vmkb followed by

praeposition to.  Thus we haves

She's going to the huspitai beCaAUSE.u . (going to) /gowigta/

She’s geing to have a baby. (gonna) /gana/

It would be A simple matter 1o prepare &
/

supplementary exercise to provide practice with this contrasts
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Directionzs  In this mixed practice, say the sentencs aloud.

Lise gorma where possible.

Le She's going o the hospital this morfing.
e Later she s godng to swim in the lagoon.

’

3. T might see her at the hospital becauwse L' going

t
Lo .,
4. Are you going to have an ear examination®?

B, Yes. Then I'e going do worlk al Lthe factory after

that.

What can we conclude fkmh ouwr  discussion  of the
] - mo ‘

presentation on  will and be gorng to? First, aoverasimnplification can
bhe dangerous. In this instance, both strocttres &Vé Future forms,
but they are not freely interchangeable. The teacher must edit 0?
alter the presentation in order that i students not acquire basioc
misconceptions. $Second, atypical or unidionatic préﬁwntationw of the
llanguaq@ need to be avoided.  In owr (example,) inmﬁanﬁm” appropriate
contractions and assimilations ouslt  be .inmmﬁpbwmt@d” not  as o an
alternate form  but as the ﬁﬂandawd forn for conversation and  oral
reading of pvihtéd material. ALy thmré are rafinsments in  oral

applications of the language that the teacher must axpect to attend

to. But of course the obiect of the teacher should be to  malke only

-

essencial modifications. (Ebel,1972: 60-7%).

CB.3.3 0 Faully sequence

Sometimes the fundamental sequencing of materials in
a text may not swit the teacher. The bhighly controlled audio-Lingual
sequence proceeding from be and the simple present o  present

progressive on  through the perfect teness, modals, and conditional



may  aseam  stultifying. Occasional contemporary texts retain a
mtrictly' grammatical foous, ploddipg through interminable
transformations-embedding, nominalizing, passivising., etd. At the
other extreme is the text which essencially dignores  any grammalical
sequaence. “Communication” or "situation" is kingg but teachers and
students alike are often troubled by the seemingly spotiy, random

introduction of language items.

In nedther case is it recommended that the leacher
atteapt Lo overhaul the sequence o ﬁfruatur@ of  the textbool.
Earlier in this thesis we suggest a variety of ways in which new Life
can  be brwatb@d into the often mechanical exercises of the rigidly
sequenced language text. Two antidotes have proven helpful for those
using modern texts  that Cmeem  to be aimless as far  as  specific
language items are concerned. One  ds Lo prepare supplementary

exercises in areas where stuwdents demonstrate a pacticdlar n

situational checklist

another is to develop a lexical-grammatical:
»ﬁwfi@% of short achievement tests) o demonstrate concretely whatl
progress - has been made and  what i expected. Yelt another, though
perhaps obvious, suggestion is fmw the teacher to familiarize bhimself

wilth the obiectives and methodology recommended by the auwthor.

While wholesale resequencing dis  notb r@cwmménd@dg
ocecasional adiustements may bHe NECESSATY. For example, the teacher
may use  a learning  strategy that raguires his  students to ask for
clarification when something dis not understood . I+ the authowr
happens  to have defarrad um@ful thqu@mtianm for a few lessons, bhe
teacher can sioply introduce bthis qu@mtimnkfmrm earlier as needed.
n the teaching of reading and writing, key linguwistic features must
bhe  introduced before the student is reguired to cope with them: for
example, the use of quotation marlks and related punttuatimn as well
as  conventions for  reporting speech mhmﬁld be introduced before

students are reguired to write pileces utilizing conversation.



3.3 THE_MNEED FOR INTERNALIZING

The present decade has provided us with important insights
regarding language  acquisition. We perceive, for instance, the
active role the learner plays  in the language learning process. We
realize it Qe not mewﬁ@ly possible for  Iim to 'bw "raught" the
languagse by his  sioply cemorizing th@"vmrimuﬁ combinations of
structuwres that  can be  combined to  make up the sentences of the
target languagey instead, he oust grasp thé much more finite sel of
riles  which generate language discourse. But  an Ve experienced
Language teacher kndwmy the student must  have the opportunity to
assimilate his new insighls 'Qnd.dwvwlmp pwwfici@nﬁy in employing
them. Early in ouwr ﬂcmgnitive@ ara Duwight Rolinger (19468) pointed
out that

"teaching” something involves more than the initial grasp of

a rule, That may of éourse be taught byv a deductive

presentation. But being given a rule is like being

introduced to a strangerg we may be able»to recognize him on

later encounters, but cannot be said to know him. Teaching a

rule involves not just the phase of grasping but the phase of

familiarizing.  To imagine that drills are to be displaced by

rulegiving is _to imagine thét digestion can he displaced by

swallowing. (P.34.)

In brief, the teacher needs to enable the student to digest
the language and  dinternalize . it. Even drill should provide a

meaningful experience.

In those classes where there bis inadegquate assimilation of
the language, the fault often stems from the teacher‘s failure Lo

utilize his textbook properlys he may skip blithely along, bireering



through chapter after chapter without really attempting +o learn how
learn how well  his students can @mpimy what'th@y have been exposed
to. But sometimes the faull lies with the materials being used.

sntations and exercises are so mechanical  and so

Some  textbook pré
exclusively grammar-oriented that stuadents find @t chifficult to seoe

the relevance of the activities they are engaged in.

Badal

In addition to providing context and situation, the
tedcher can complenent the text by wlilizing dnsights and eaploying
techniques which contribute to assimilation of the language. Iy

axanple of this is synthesis.

Emglish methodologist J. M. Mook, for instance,
refers Lo hidgh mmhmbl texts  with thirty-five to forty pages devoted
to the use of the comma. While comteaporary texits are becoming much
morse sucocinet, it ds  not unuswal to find two dozen segonents or oore
un when to wse and  when to avolid wsing the commna., Mook strongly
recommends helping students {0 mémtmw asweh  detail by dinductively
rxamining related samples of dtems and  then extracting a few
impwrtunt organizing principles ander which the several uses can be

grouped ., "The heart of the plan,' says Hoolk, "is a reduction in the

number of  comma rules.t  Me then provides exanples and dillustrations
wnAhmw the many rules for the use of  commas can be reduced to as fow
as  threes (1)‘ preventing possible wmisreading, (@) setting off
nonessential elenents, and (3) separating words  or word groups Lthat
are similar in form and fun&tion“‘ fe suggests thaﬁ if one’s text
discusses thirly comma vules,

instead of having the students learn the thirty rules, let

them see that all thirty are simply subdivisions of the three
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basic principles. Teach the thirt? as specific illustrations
and insist only that the students understand thoroughly the

big three. (1972,p. 3%7.)

FeB.2 Particularization

Asasimilation of language concepts can be  added not
only through synthesis bul  also  throowgh particularization, o

breaking the material down into more digestible bite-sized chunks.

A few contemporary language texts resemble reference
works more than they do instructional materials for buwilding lessons
i the classroom. One such book covers six dozen uses of modals in a

HOMN o Another widely used book for secong-language

single review les
loarners introduces  an mmazing‘tmtal of five dozen two-word verbs in
fewer than three pages, plus illustrating multiple meanings for some
expressions and d@mmﬁ%trﬂ%tiﬁd that certain  two-word wverbs  are
separable while others are nonseparableg then at  the end of the
Iosaon there are betwsen 2350 aﬁd 300 supplementary two-word verbs and
dozens of compounds. - Still another bhoolk intrmduﬁwﬁ.mix future verb
farms in A single lesson. ‘ While these prominent texts illustrate
extremes, there are numerous books that contain occasional overloaded

lossons.

One  way to  cops with lesson  overload is  to spend
considerably more  time on that - lesson. . Alswe, construction of
supplenentary exercises may be  necessarys or parts  of some lessons
can be introduce gradually. In the case of the highly compact two--

siong could be dintroduced

word  verb lesson, a handful  of asuch expres:
each weel throughout . the ters or  school year. HMany, if not most,

could be grouped situationally and then analyzed for struotures



o durning an for the night

LT E T IR T

frai admass

o oome s olothes

X/

¥ othe table

the dish

For work

.

ook wp a number in the telephone di rectory

Cprck o wr the receiver

Ancther sequence might involve social

exchanges

.
Pt



wall o wp a friend

tali ower the events of the day

be asked Lo come ower (or dyop over) for a visit
hang e the receiver

put on a jacket

g owt the door and mfaet ofF for the bus stop
gel on a bus |
gpeats off al the campus

crop by the dormitory

Lot wus next consider how the ineffective presentation
on modals might be daproved. The 0vwrlmad&d‘pwmm@ntatimnﬁ on modals
contained rules and short examples, followed by notes on syntax and
Finally by exercises involving paraphrase and deduction.  This is the

way ‘the modal musd was presented:
Fhar modad auxiliary musts

1. Deduction abouwt prasent %itumtibn;
Bhe diesn’t happy. She must have a problem.
o Deduction about present action.
They re running to class.  They sl hm.lmt@»
Se Doduction about futwres the need for godng do.
He s picking up his books. He must be g&fﬁg [
leave.

4. Mumt with the meaning of necessilys: present moment.

.-

She simply must see oe this instant

B, Must with the meaning of necessiltlyy fultuwre moment.
You must return the book in two weels.,

4. Mo past form for musts past necessily uses had o

They had to get a physical examination.



7. Must as & general trathi no adverbial of time.
Marn must #atiﬁfy s basic wantsu

é” Mozt wsed in negatives  this means 41 ds  doperative that
sonething not be  done (not  that it dsn 't necessary to
perform some act).
Youu mu&tn“ﬁflauqh at him when he stutlers.

P. Absence of n@cmﬁmi{yﬁ not plus have to.

You don 't hewe to take lthe final examination.

A similar set of illustrated rules bas presented in
the same lesson for all of the other modals as well. This staggering
aa{almgum almost bewilders the npative speaker, let alone a  second-

a2 dn

lahquag@' learner., tn addition, thm'@xplmnationﬁ WEME @YX PR
rathar difficult I&ﬁguag@ ("amﬁtinuativm aspact,” "paslt hypothetical
reasult," "volitiong" "ﬁynmnymwuﬁ with," "a past opportunity which was
exploited,” "coniecture," "an obligation of the past nolt discharged,"”
tadvisability," "inevitability," etc.) soreover, a cather large

corpus of grammatical terminology was wused.

Our suggested adaptation resteicts the foous nolt only
to the - one mnodal  auxiliary muﬁt but to a:particulaﬁ- wse of  mast.
Bewsides this mf@ovt e mpa&e’ahd particularize the presentation, we
attempt to  add student 'mﬁﬁimilmtimn through synthesias e Frasse
collapsed the first three rules into  one. Finally, difficult
terminology iﬁ aliminated, and supplementary exanples are provided.

Hers, then, are three possible ways of treating the deduwstion asaning

of the modal auxiliary mawds
Alternative Oned

Explwnatjmﬂﬁ' Often we see somnething happening, and



we Lty to

Foar instance, we soo

MOrning running
sohool starts at
schonl .
Hegst

he late."

conclusion

&4 @

ourselves,

Additional exampless

SEitual ion

‘He's picking up his books.:

Her fiance is still out of

town.

There are puddles of water

in the road.

Alternative Twoy

Explanations Often we

try o  guess or

GuUess o fiﬁur&
aome students at Pu0hH
into a
9200 we decide they are
We can mxpr@é% thie by saying,

indicates

that

Figure

3

out Lthe reason for it

in  the

school - and  knowing that

late for

"They must

our (statement) sentence

wer  have figured oult for

Yol eoris I £on

He must be going to

leave.

She must be lonesome.
It must have rained last

night.

experience something and we

ot the peagon  for it

There are different ways to express deductions Like

this.

(aj
A small or

examples

We often use may OF mighlt when we have

wcertain

only

clua-ag in the followinhg

(It may be raining outside.)

The baby may be walke up.
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Whe do you say that?
Iothink I heard it (thunder) ory a moment
ST W

Ch)y  When we are gquite  certain,  we words  suoch  as

with our werby or we use musd.

Tt s probabiy (caldy hot

some people  come i wilth (overcoats
on. ) shorts, . S -
Tt masd have rained last night. There are

some puddle of watsr in the rfoad.

{oy  When  the evidence is  wvery strong, we  omit

ard o

ey o simply

corolusion.,

Tt radined Tast night. Lool, (there e
pudddlss of walter everywherel). The Ffloor is

still wet.

Alternative Three (A situationalZinductive presentation)a:

[ SR )

- <
M. S¥iIFy Loolk at those bovs run.

e Broewer Yes. Mow they re turning in at the

sohool .

Hr. STxlrs  They musl be late for class.

Hr. Brown: Yes, they very probably are.



Comearmation praciics 2

Tan "t that Dr. Medocalf?

Yes. He's really speeding.

Oh, he twned in to the hospital.

there musl be an energendcy.

Hoest and probab iy

Grammabioand note For exerolse
in situations suwch  as this express ow deduaction-
conclusions we arrive at from the evidence

available to us.

It should be kept in mind 1 hat .‘U'\G}.‘ above adaptation
on . the use of the modal has b@wn wwﬁtrict@d ‘tm explication only, and
tar sieple  one meaning  of  mast., We have not sanpled  the many
available mx@rcimmmy'dfillﬁ aﬁd elass actiyiti@ﬁ for  practicing this
form.  And natwrally there are (stil1) many other ways to  provide
explication. For example, Marianne Celcoe-Murcia identifies two broad
categories mf modal  usage-situational and logicals reguests for
permnission falling into the first categorys: deductions into the

second.

Of  the many possible modal @xeréiﬁmmﬂ we might
menntion the following: (1) reading éml@gtimn% and dialogs
incorporating modalssy (2)  paraphragse exercises - (complelion or
multiple-choice) in which nonmodal sentences are  converted to eodal
usagei (3) data requiring mmmﬁwnt (ﬁmwa reports 20 percent chance of
rain tomorrow  / FC cowuld rain vtmmwwwwwu 2% percent chance of  rain
tomoreow / Pt will wery  Fikely  rain  tomorrowy (4 cloze-type
narrative reguicring  modal cmmplwtiwny (3) modal or conditional.

se-bhe student ddentifying

statement with mul tiple-cholece paraphtas
which paﬁaphwam&m aré ety whiﬁh'awm falese, and which thers i
too Little informatimﬁ to malke & d@cimion on (thﬁr@'can be more than
one mul tiple-cholce Aﬁwwww tﬁat ig truae o false, or no true @tess,

for example).
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We have seen & variely of ways the t@émh@r caﬁ assist
his students Lo assimilate new  language materials not sboimming
tbrmuqh one ‘s text  too gquickly, contextualizing  the language,
@yﬁth@mizing when pﬁﬁ%ibl@ (as  with  the comma rules), and
particularizing by spacing out complex instruction and concentrating
on one application at & time.

Sill one more means of fuwrthering assimilation is to

provide adeguate exposure and  practice. This is dimportant whether

N6 &mméptﬁ the older wvie 0f overlaearning, memorizing, and habit
formation o contenporary ’ViQWﬁ of cognition, cule learning, and
socially appropriate communicaltive application. To repeat Bolinger,
"Teaching something invmlvem‘mde than the initial q?m#p af & rale”
(pad9). Frobably the most deadly form  of exposwrs is sonotonous
repetition of mechanical drills. 6 variety of means compatible with
students/ teacher temperament shouwld be inﬁorpwratedﬂ. lereping dn mind
Gtevick’s (19%9)  "technemnss" ‘mf class  activily (pp.45-5L) and
Motntosh e (1974 Limely cawtion against chaos dn the name of
motivation and variety (p"QS)u Varisd pracltice can range from oral
and wridtten exercises to  writinqg field Trrdpsy role play,
competition,interviews and réportﬁﬂ playmﬂ' BOMNGE, inguiry sessions,
filmm“ tapes, language laboratories, comsunity assigoments, debate
and panels., olass exchanges, individual study, and paired activity.
. \
The emphasis, as Faulston  suggests,  should be  on smeaningful and
communi cative RS POMNESHS wathér than o rote ﬁrmctiwm carefully
planned language pracfia@a avaiding oppressive teacher dominance and

aimless activitiss-for-activity s-sake. (Bloomfield, 19422 QC-95).



3.4 THE.MEED TO CLARIFY,

Pr@m@nt}yﬂ more ao  thanr for several decades, @seaning is
recognd xed as  dmportant to  the language teaecher. It disn’t  enough
that the student deill until responses Decoms avtomaticy he must aleo
understand  what he  ds  saying, a0 that he  can use  the  language
m&pwmpwi&tﬁlyu For example, the teacher would do well fto incorporate
meaningdul explanations of grammatical foras whenever possible. HMore

aoften than necegssary, the student is expectsd o acguicre the now form

through osmosis o asaorization.

One  particular  arga  of difdficellty is  the preposition.
Reginning wilh on the table and sn the dyawer, 11 is not ﬂiffiﬁﬁlt.tm
axtrapolate to on the Fleoer and in the box, or on The wall and in bz
pockeita Little effort is needed (students  can arvive  at sound
conclusions themselves) to delersine why one i%}ﬁmid o hold even a
rather large ball in Adsx hend, oy why one ds told to place an X in
the cdrale on the  blackbosed.  Bimilarly (for dintereediate stoudents)

Live on the

cows may  be said bto be  dn the  pasbuare bul coyoles

; .
influence our speech so that

sy e iere Fwven  political  boundard
were  n Kentuclky but on  the IEEN The ddea of  belng covered o
surrounded conpels us to %éy Her " smwvdmmpeng in dhe Ffw@r today, but he
wea Sowbing on the riwver yexderday. When somsone s taking a nap mn.m
Sunday afternoon, He'x pexting on the cowucst By the Family room, but

once under the covers, He s in bHed.

Logical explanations  can also be made for on/in  contrastae
when used  with various aodes of transportations. Here the guidelines
arg aimplen The AFiret rule s that we wse on wilh a means  of

transportation which in no  sense can contain & passzengers bicyole,

horse, roller skates, balsa rafl, barge, ebo. I¥ & wvehicle ¢an

contain or swreround o pasaenger, we apply the second rule, which



c

sle whsre mobility dis

and noarmal

Wi il ann s, train, alrline, ship. In

Thoose

parceived relative to a surface. Bt
where mobility iz restricted, the reference will uvsually be made will

fmn Can, taxi, limousine, small plans, bhugoy. This is true even LT

The "ocontaining' wvehicle only partially sncloses the oz

e

o rowhboat, liferaft, convertible auwlomobile. Wilth Jn it is

T ez

ie positions

tor the enclosing sides

of the cont

8., Thite i ds wilh reference to a

Targs  wvehicle where msobility is [REn3:H

ible if  the meaning iz

speclfically enofosed

re-in contrast to being  on the outside. For
example, "Do you think he’s very cold out there?" "0Oh, no. By now

he '« already in that warm bus.”



Jovs (}) ()..
The preposition by is another matter entirelys: it can  be
wsed in reference to edther group of conveyancest by car, by ship, by

trrain, by mule.

fanother  area that baffles most foreign students studying
English ie¢ the use of articles. Stwlents are often provided with
only perfunctory information such  as which indefinite article to use
before words beginning with a vowel (&  before peadch but  an before
eI ler) o The remaining uses are to  be learned simply through
axtensive exposure to the lénﬁuag@u Incomplete presentations 1ike
this can  bhe supplemented over a period of tim@ by dlustrating how
articles function with plurals, with mass  and  count nouns,  with

initial and subsequent references Lo a noun:
P osaw & dog and a calt yesterday. Fhe doga..

with obiects thalt are individual or which we consider to be wnigue

within a particular frame of references
Gerard went to the door.
Flease Dring in &he magazine.
When did man first land on the maon™?
and occasionally with generic references

The elephant has a long trani:.,

It is quite appropriate to provide assistance of this |kind

in order to speed up the acquisition of a language.

In other areas as well, logical explanations can coaplement
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practice  and exposure  to Vui@%" While 4t is  sound pedagogy Lo
practice and exposure to rules. While it dis  sound pedagogy 4o
minimize the termninology used in instruction, such perennial problems
as Food ida ﬂmmting too  much here can be deall with effectively by
distinguwishing beltween active (dynamic) and stative wverbs. Wher

functioning in  the verb phrase of Lthe sentence, the latter, of

cowrsa, do not take the progressive form.  Likewise, confusion abowt
when to use the simple past and when to use the present perfec can be
reduced by providing insights into the “"aspect" of these wverbs. In
addition ﬁo the implication of recency that is often suggested in the
prasent perfec, this tense shows the relevance of the past action to

a present condition., Consider

Feryzwe
She Jfoxt her bag (yesterday). past

She hHas Joxt her bag. - oprasent perfect

The former focuses on  a past  dncident, while the latter
foocuses on  a present condition, namely his being without funds.  The
pragsent parfec tense ba%imaliy axpresses  the relevance of an aclion
to the present moment. One interpretation of relevance is recency an
even from  the near past, often continuing right wup to the present.
But recency iz not é NECHBSAIY int@rprmtation” since events from  a
more distant  past can be relevant Lo the present, Examples I hawe
beeny  to Madrid only once, and fhat wax fn 2940, Motice in the two
examnple sentences  that follm@ how  the past tense  dissociates  the

2ty even to the extent of implying that

event mentioned from fh@ e
the person referved to is no 1Qngwr livinqg while the second sentence
1@&@@% épmn the possibility {hat the si tuation Pépmwt@d can be
changed.,
- Tenze
I never heard Robert Kennedy speal. past
17 we never heard Fresident Kennedy present perfect

spoal.



The teacher of a Linguistically homogenesous group of
students ds  dn wnigue position  to clarify instruction, by adapling
appropriate pregsentations to accommodate specific differences belweon
the students’ firsd ‘and second languages. Difficulty ocouwrs, for
instance, when one word in thw native language. This is someltines
refaerred to as a lexical split. Tt can be illumtrétmd by Maserr dn
Spanish, which ds sometimes expressed in English as do, sometimes as

50, CIN e et us assume a class  of

make, and zometimes by other expres
native Spanish speakerds. The teacher would first present the areas
of rather direct egquivalence. Then she would gradually dintroduce

areas of divergence.

In treating the areas of equivalence for speakers of Spanish

who are mtudying' Engliah, whe would sltress the pro-verb
characteristics of do (& Iike romantic music and Wima Irikes romantic
musyer > 0 Fike romantic masic and  Mirna does doo). Bhe wquld also
alert her students to the fact fhat 40 percent of  the time hacer is
egquivalent to  an English expression  other than do or make. Ag she
moved  into  areas of  divergency, she would stress the wse of do

funcltioning as & tense carrier-and thus avoid ervors such ass

# Did he changed the tickets?
# Does she wants the magazine?

# But he did came to the meeting!

Antd she  would introduce  the variouws ways in which do and
make combine with particles to form  two-word verbs. Examplens Hep

made up with hiz Friend. (Bloomfield, 19421 105-120).

This short discussion of ways to clarify grammar instruction

is not dntended  to suggest  that language be presented  through
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elaborate grammatical explanations. Such an  approach  is usually

e,
.
o

doomed  from  the atard. It F  suggested, however, that calling

attention to the system, regularilty, or logic of a consteuction can

gireatly benefit the sltudent  in inditial stages of  language

acguisition. Thi

e

5 can be Handled briefly, and fw# less advanasd
students 11 can be conducted in the vernacular. As in the Hacer/do-
make  illustration, it s possible-and gensrally v&ry desirable-to
fandle  granmmatical clarification indirectliy, thwough exsrcises and

language activities that foous on the point alt hand.

In this chapler, we haga considered various ways of  coping
with linguistic deficiencies in  language texzibooks in . order Lo
provide  stuwlents with sound dnstraction  in usage. These range From
editing or correcting unidimmétiﬂ dirill exercises to supplementing

how the  teachey can

anemic  language lessons. We have also
complam@nt the textbook by synthesizing complex ruales or foousing on
%m&ll@ﬁ units  of dnstruction during  a given prresentation. Gueah
modifications, we feel, promote easier and more vapid assimilation of
language-as do the occasional explanations of qwammm& recomnmended in
the final section of the chaplter. In brief, we have learned how to
m@aluate language presentations and  dmprove  upon those  that are
deficient. The following chapter complements this one by presenting
data‘wn contemporary usage so that we might be beltter attuned asz Lo

whatl to teach.



CHAPTER IV

PROBLEMS IN
CONTEMPORARY

USE
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When it comes to problems in usage, the language teacher needs to

e on the alert for wunidiomatic exerci items o devfective

presentations  comparable to those illustrated din Chaplesr 3.0 And he
also neads to be aware of usage conventions that might be lfouched on
in the course of class discussion or weiting assignments. This is
particularly true when using contemporary textbooks that  are nol
heavily mtruﬁtur@d grammatically and texts that have a situational oe
commun i cative-conpetence orientation. Such boolks apen the door Lo
constructions  and sxpressions thalt  wowld  have  been postponed or
completely avoided bdust a few years ago. The purpose of the present
chapter is to suwrvey areas of usage that today's t@achmrﬁ may nead Lo
cope with when 'uﬁing sueh books. The three areas of  usage to be
dealt with here are "0ld Wives Tales," itens of divided usage, and

anomalies in the language.
OLD WIVES TALES

O1ld Wives Tales consist of usage "rules" which have somehow basen
ﬁammwd down o this  gensration bul whiah.in fact do  not represent
acltual spolken or written conventions. Their promulgation constitules
a lkind of 1inqui$tiﬁ quach@ry; which  has aboud as  auch wse  in
language  teaching mé magical amulets  or talismans do din eedicine or

shence of astronomy .

horoscopes and astrology do in the modern s

CFortunately, they seldom ocowr  in contemporary texts. Bul the
fact that they appear at all, coupled with the substantial number of
laymen and  rather surprising number of teachers who givé HOME
credence  to them seemns to  warrant their inclusion in  the present
discussion. Generally spealking, however, the usage maltlers discosssed
in this section can he thought of as  complementary to one’s lext.
Only occasionally will a teacher be called on to rémmﬂy a textbool

presentation that includes an Old Wives Tale.



P (3) t‘)

For the puwrpose of dllustration, however, we will examine one of
these persistent fml%@hquﬁ which is  often taught - by well-meaning
teachers even to native aspealers., The following was taken almost

verbatin from an early English-ag-a-second-language text:

GSubwtitwlion Deill  (Tense Replacement)s shall/will

disltinctiony review of ftenses-simple form.

Directionzs Change the verbs in the following sentences

to paxlt and Fulure lenses.

Lo T comne here every day.
(Examplesy a. 1 ocame here yesterday.
boe T mhall come here Lomorerow.)
2. Bhe speafs Fnglish Qery well.
J. He pays Little attention to his boss.

4. We eat dinner in a sréestauwrant.

Appendixy’ Sample conjugations (Yerbsr TFo study-—simple
Fowm)
Foplere bense
I ahall study We shall study
You will . study - Yo will study

Me will «tudy They will «tudy

That the shell/wili distinction ds siseply nolt  observed in
contemporary English de almost a alichd dn aost sodern English texts.
Indead, there is considerable doublt that {the usage described was ever
current. Yl very recently one Eng1iﬁﬁwaﬁ4Ameﬁundmlanquagm byl
written by native speakers appeared with the declaration that one of

the two uses of shall was to express foutuwre Lime in the firslt person,



but "only in  formal wreiting.™ Ne most are  aware, the generally
clrovwlated shaell/will  rule stipulated thalt in expressions of simple
future, whall wasn to b@ used din the first person, w538 in the second
and  third persons.  But  in expressing detersination, wiid was to be
usad din the first person and shall  in the second and thivd PEFSONES .
The rule has besn traced back to seventeenth centuwry grammarians who
awticuiat@d it dnditially, and to eighteenth century schoolbool
grammariansg who elaborated it  into dizzying cwmplmx@tyu (Colaeman,

19790 @8G-827.

Condensing the voluminous writing on this subliect, we find that
the grammarian-concocted wshall/will  rule  had  an dmpact on the
English-spealking world-greater, however, in England than in America.
Emancipation from the artificial cmn&t&aint came 'aarlimr in the
tnited States, Close to half a century ago, Leonard’ s usage mtddy in
Ameerdca found two-thivds to thres-fourths  of the [dudges aﬁproviné
sentences in  which wril  replaced whall. 6 ocgre dramatic pliece of
evidenae swfaced from a 1930 Bell Telephone swrvey of convarsation
betweon American adults: a grammatical analysis of the Tanguage wsed
in 1.900 telephone conversations, totaling 70.390 words. #HiZE as an
austiliary was used 1.30% times in 402 conversations, whereas shall as
an auxiliary was used Jdust & Uimes in 6 conversations.

By 1949, Lewis found that only 10 percent of his 268 respondents
insisted on  the ahalfl/will digtinction. De Boer et al din 1901 and
Faoley in 1960  and 1974  indicated that teachers should not
differentiate between wxhall and will. From England in 1970, a survey
of 895 troublesomne usages revealed that the sentence I will be dwéenidy-
arg Lomarros  was one of only eleven sentences wilh m#jmrity approval

For wse dn both spealiding and weriting.



tn brief, the substitution drill cited sarlier attemplts to teach
a usage distinction which is not  made by the vast majority of
educated native speakers of English, not even in formal  wedtten

English.

I wome form of this mxwrﬁiﬁe is retained, the teacher can point
out that will (or in informal ﬁp@mch.“jz) 'i% nowvu%ﬁd to  eXpress a
Ftuee o later action. Teachers should be aware that occasionally
an attempt has been made to justify the "shall rule™ by claiming that
XY is the cmntr&ctwd form  of either will ov zhall. The fallacy of
thié; assertion can .fb@ d@ﬂmwnytﬁmtmd by citing tagmmuux tions forms-

Butlen He Il come, wmon’t he? (never shan 't ) o In fact, shall

demonstrates ite advisory function by Ltaking  a unigue ahorl-answer

Forms

Shall we go?

.

Yers, let’a.

While the use of smhall as a fulure marker is nolt per se wrong, it

de nevertholess | SG UNTCOMMON that it  is best avoided. at  another

time, students will learn  that shall dis used mainly for cerlain
advisary questions such  as Shall we crer VO mr.ﬁhaﬁz I otell him you
burofee Ehe misror?®  And on mthwﬁ_mﬁcaﬁimnﬁ students will be introduced
toy additional fultuwre expressions such as be going Lo T4 may be of
interest to fteachers:  to know the shaell/will rale, bult there is no

point at all in teaching 1t to sltudents.
The drill presented earlier could be adapled as follows:

Rezponze exercize: Fast and Future Review



Directions o teschers  This is a response exercise  in
which your students will review the meaning of certain
present ténm@ statementy regarding habits  and customary
actions, at the sane time reviewing past  and fulture
forms.,  You can either read the basic sentences yourself
or  have better students say  them as naturally as
possible. Two students will respond to each mtat@m@nt;
they can be selected individuélly by a gesture from the
teacher at the wmoment the answer is due. Encourage
vardelty in  the adverbials  of time. #ill (or  more
informally the contracted form X))  dis  to  be used
wuniformly for future ideas. I siummary, a nusber of
mat ters will brex e i ewed in this activity

simil taneouslys

# present-ltense  fores used o express habits and customary

acltions

¥ odrregular past-ltense forms

¥ the future time Form using wild (normally  “£F)
¥ adverbial expvwﬁﬁionm'mf 14 aive

H oproper intonation for slhatements

¥ proper selection of personal pronoun in responses

In  addition, students will receive o trol led
practice in responding to statements, by rephrasing

or dnterpreting them.

1a Speafer A I come here svery day.
Speaker B Ol Thern you came here yeosterday.

Speoater {1 And you'll come here tomorrow.



(Yesterday can be replaced with HBedwesday or Jaxt
monith,  eto. Fomaorrown can  be replaced witlh mext

werek, Sunday, elc.)

2. Epeaker A I run a mile every morning.
Speafer B

-

& perafcer O
3. Speaker Az I hear the 12:00 news on radio.
Speafer B
Spevatoer O
4. Spoater A I always eat lunch in the same place.
Spevarkape B

2

Spaewaker

Lesaving shall and wEEE, we turn to aﬁmthér pair of  verbs-ocan and
m&;@whimh have been something of a bugaboo in Engliaﬁ usage. The
gkmmmar bmmﬁ rule said that  only maey could be used @or permi s i on-
ﬁé@hing and grahtinqa Carm supposedly  was Lo be  limited to  an
expression of ability. Evans and Evans feel we leave “the realm of

language"” = and enter the "intricacies of politensss' din broaching the

cansmay gquestions Quirk and Greenbaum, Frank, and the Ealkeraleys
the choice as one of greater or lesser formalily. At any rate, the

Leonard  survey, reported in 1932, found that over 7% percent of the

Linguists approved the sentence Can I be excused From thiz ofamss?

"standard, ocultivated, colloguial English." The Rell Lephone &tudy
of 1930 disclosed that can was used 396 times and can ¢ 228 times  (a
total of &624) in contrast with 60 uses of may and no uses of wmayn .

Of  cowrse since informality is a factor, we might well axpect can to

pradominate  in the wsually  inforamal telephone  situation. My
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predominates in formal written English, bul consider Evang and BEvans
comnent on the negativeds “In refusing peermission, you may  nol is

faellt to be disagreeable personal and dictatorial and you cannold i

almost universally preferred. . Again the Old Wives Tale peohibition

obscures the facts of conteampordary wsage. Sentences such as Oan she

g with ws? are not  wmerely permissible  but actually preferved in

uswal speaking situations. (Coleman, 19798 @0-98).

GLill another Olq Whives Tale  ds what Fooley refers Lo as "the
mueh taught but  erroneous rule that “a sentence must nol end with a
preposition. " The Eckerdleyvs refer 1o the

superastition among some English people  thalt a sentence must

not end with & preposition. They think it ies more "correct"

o says

"Al what are you looking?" thans

YWhat are you looking et

wewthie "rule" ds brobken by every English-speaking person and
has beaen  dgnored by almost  every BEnglish wedter within  the

last seven centurieos.

Fooley dndicates the "rule" was orealed by writers who had been
trainad in L@tin o 1 Ammar and. who desived fm “transfer some  of dils
elegance Lo English.® Since YLatin did not  permit the placing of a
prepositional  element al the end of a sentence, someons drew ap the
‘rule’ forbidding thi# structure in English". While this structure
it not common din formal  English (perhaps as a4 concession to the
pf@mtig@ of  supposedly educated usage), prepositions at the end of
%@n{encwm have "every right fo he there on the gtmundﬁ af custom and

the ddiom of the language." Moreowver, says Fooley, "the absurdity of
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the rule is emphasized by an amusing inversion of ity A& preposition

ie a bad thing to end a sentence with! ™"

and  half-dlnformed people are also concernsd aboutl whal we SHegin a
sentence with., $Some hold to  the superstition that it is somehow
improper to start a sentence with a coordinator such as and or bul as
ih-th& last senltence. Bul suwch  words are  really guite acceptable
since they provide needed coherence  withouwlt the heavy effect of
adv&wbial conjdunchtions  such as Howewer, moreewer, eto. Evans and
Ewvans 1mu£iaatm that coordinating coniunctions  1ike éndw o and bt
Carn

he used to show a relation between independent sentences.

Actually, this 1% only a question of puncltuation, of where we

pul  a period and a capital letter. A sentence which begins

with a amwrdinaking conjunction could have been printed as  a

continuation of the gnr@cmﬁfing sentence., In current English

wer  Lilke shorl sentences, and a  long sentence  is somelimes

easier to read if it dis printed as two independent sentences.

The prablem  with BOME gwammmticél (RRN Wives tales ds
inflexibility and overgeneralization. Také“ for instance, the rule
gL eing use  of  the obliective céﬁm for the vwbjwct of  the
preposition., The net intended fto scoop  wup infractions such as
Between you and I, zhe drinfzs hesvily  (one of  the most reiected
wsages in the England survey) also hauwls dn dhe was whe talting do?
whilw the most formal levels do pernit the well-starched Yo whom was
she  talking?, the Hhoo.. to cmmbinmtimnv ie e omeexd din all  olther
situations. Mitting, for @xampl@; found that‘éﬁ percent of somewhatl
severe rapondents acceplted the sentence bsho  wax he looking Ffor?  in
the three categories of informal and  Fformal  speech and informal

wri ting, some saying they would even use it in formal weiting.
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WELL, T SuPPDSEY WHAT DO
wuBoM" 15 CorReqa) Jou THINK
ALTHOVGH HOST / OUR CHANCES
PEOPLE WOULPI” ARE OF WINNiNG

WHICH iS CORREC
“WHO ARE WE
KiDPiNG?" oR
“WHOH ARE WE

oH, I'D SAY ABOUT
FIFTY~FIiFTY...

o).

- N

forather  dudicrous usage ocours when lhose who recognize that ending

A sentence with & preposition  is a fact of life nevertheless ined

L1l vy pere amfenn e ¥ fe aqey ey by T
Elucam weas mhee Salioxy FE O o e

taining the obieocti Ewvans and

sxplain L veragative ahe ds an Yinvariable form® lilos

and  wmbaichyn they

Ernglish differs From Latin in ned

out that

raguiring the obiective fore Ffor  dnte tives lthal appears as  the

WINN] te that "sentences such as

Lot verbs or prepositions.

vou foeofing For? and whom o voo mean? are unnatuwral English

arnd have beren for at i "

2t Fiwve hundred  vears., They add thalt 7o

wlwan did vow mpeat ds wunnatuwral word  order.  people follow the  whow

rude  to thedr  own disadvantages They  oladims YT mos

courrtrymen, the unnatural whosm 'z sound priggaish and pretentious".

Anather problem  in

ariees through an inflexible insistence .

onn the nominative oz following & linking or copulative wverhb.

Sihriclt adherence  fTo the ruls produo FE s T-an dmpossible locution.

Leonard s 1932 survey showed thal even lthe uwuncontracted I+ Y= me was

established at that H{ime. Aand the sentence I zwuppoese thaet 'z hHim,
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which was  in the disputable category when Leonard conducted his
mtudy, was in the “established" category thirlty years later. T
Dictionary of Cuerend  American Uzsage veports  that  "in natural,
wwllhréd English, me and not ¥ is  the form of the pronoun used afler

any verh, even the verb to be.

111l another Qld Wives Tale is the pr&maription against the use
of like as a conjunction, as being considered as  the only proper
Ferrm v Ther matter came Lo a head amusingly during  this past decade
when a few prescoriptivists mbj@at@d to & cigarette commevocial-on the
grounds not of health but of deoproper language wuse. “"Winstons taste
good Jike a ﬁigar@tt@ ashould"  was supposedly "bad.grammmv““ The
tobacoo conpany capitalized on the publicity and r@taliat@d with the
slogan, "What do you want-good grammar o good tmﬁt@?f Frank reftors
t@ this advertisement and to the sentence He Jfooks lik@ fie neadds more
afeapr in  dllustrating how "Jlike may ocour as an informal alternative
for  the coniunction  Aas..." She adds thal "although condemned b}
some, this use of Fike as a condunction is common even among educated
spealars. Lite aw  a  condunction  appears  in £ e writings of
Shakespeare, Fore, Sidney, Deyden,  Smollett, Burns,  Souwbibey,
Coleridge, Keats, Shelley, Darwin, Mewman, Bronte, Thackeracy,
Morris, Kipling, Shaw, Well, Masefield, and Flaugham. Evans and Bvans

RCITEE Y

There 4w not doubt but  that fike ig accepted a8 a
cmnjunctimnbin the Undtated States today and that there
i excellent literary tradition for this. There is no
reason why anydnm shouwld take the trouble to learn when
ke dw  a conjunction and when it is a preposition.

(Colaeman, 19798 100-1GH).
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o ther uséqe jssue  that is  still aired on both sides of {the
dtlantic is  the split infinitivwn Leonard said it was "both a
discovery and an aversion  of nineleen th-cen oy grammarianﬁu" M
survey found it to be established wsage. & 1970 swevey in England
diﬁcloﬁ@d a &6 percent accepltance in informal speech (though only 19
percent acceptance in formal writing). Eckeraley and Eckersley shed

-

the following Light on this usaged:

Some grammarians condemn the use of the ‘aplit
infinitive ...o.0.¢. o quickly  agree, ” o really
understand. © 0 But the split infindtive dates back to

the thirteenth century and can be found in the worlk of

many famous aulthors.

Fowler says: A split infinitive, though not desirable
in itself, is preferable to either of two things, to

real ambiguitly or to patent artificiality.’

The Dictionary of Cmnt@mpoﬁavy e i can  Usage charges tﬁat “Yhe
notion  that it ig a grammatiaai miwtalke to place a word belween o
and the simple form of .m VErh. . edis responsible fwk a great deal of
bad writing by people who are trying to write well." The "rule" on
aplit dcvfinitives, it is held, "contradicts the principles of English
grammar and the practice of owe best wedters," frvoiding the split
infinitive often means droapping the infinitive construction entirely,
and  this "may lead to  wordy paraphrases that are not good English®.,
In summary, the much maligned split infinitivm i gquite acceptable on
thé informal lwvelﬂ.but because of the tender sensitivities of HBOUNE
i{ is advisable, when convenient, not to split the infinitive-as in
thi% sentence. The error in  the 0ld Wives Tale is not that this

construction should alwayvs be uwsed, but rather in  proclaiming that
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the split should never be uwsed.

One  final Old Wives Talwv will help to dillustrate two thingss:
firal, that such rules are not  Limited to syntaxy and second, that
lLanguage teachars in particulae need Lo koepn abreast of changes  in
LB The old ecule dnsist  that pluwral foreign bwﬁrowingﬁ (dat&,‘
5tratmy ﬁt&min&wLatiﬁa and.ph@nmm@nay criteria-Greek) be  used wilth
plural verbs.  Bult Mittins points ot that the predominance of the -
plural in English as well as the occurrence of singular nouns ending
in a (replics, diphtheria, ewthavasxis)y not swrprisingly resualts in
the “data’ group “dccamimnally, often, or eegulariy" being conslterued
as singular. In hiﬁ‘1970 waage survey in Great Beitain, Mittins wused
thwlﬁmnt@nmw "The data 4z sufficient for ouwr purpose.” T4 was Fifth
From the top in acceptabilitys 82_p@rm@nt in informal  was Fifth feom
thé top in  acceptability: 82 percent din iﬁfmrmal‘ﬁpe@ch and 99
percent in formal weiting. Fooley calls owr attention to a dramatic
ahlft in  attitude toward this word during the past three decades.,
The Leonard swwyey in L1932 rated The date is often jna&m&ﬁ&f@ as
illiteratey the 1971 Crisp survey rated it as "mmtmhlimh@dn" . Tts
acceptable is  reflected in ﬁuﬁu. Hornby ‘s classic dictionary for
foreign studentss in' the 1974 edition of the ﬁxfmrd_ Actrrameseed
Aearner“ﬁ Dictionary oF Current nglixh, data is described as usually
having & singular v&wb; and the sample sentence The dalas iz ready For
prémﬁﬁﬁjng is clted. ﬁccording to Pooley, "The plural form of a

Foreign word is determined soley by its use din BEnglish".

Obviously the teacher must  be wary of 0ld Wives Tales and be
sensitive to the realities of current language use, sost particelarly
to the reaction thatl the cladimed coreectnéess or the actual wusage will

generate in any specific social group.
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4.1 USAGE CHANGES

An experienced overseas leacher recently (confided in  us)
said that she and her colleagues were guilty of quibbling with
intermediate and advanced students over debatable items of usage. A8
mﬁm obhserved, valuable time is oflten wasted on hair-splitting issues
that camn  confuse more than enlighten the students. The purpose of
this section on divided usage is to call attention to a cross-section
of usages which at one tioe mr'anothwr have been considered faulty oe
nonstandard but which are now generally accepliad on ong OF mMOore usage
laevels, The levels we refer Lo are informal  spealking, forsal
aspeaking, dnformal wfitinq“ and formal writing. Legitinmate changes
From past uwsage %quéﬁt that this prwa@ﬁﬁ ig  active and  thal aore
chﬁng@m can bhe expected in the fulure. During the twanﬁitimn From
one preferred form to another, it is obvious that at any given time a
newly accepted wusage might be approved by only a élim maiority of one
national Group. In his referonce work on usage, Pooley identifies
mp&mah Forms that wouwld suwitably be covered on  elesmentary, marly
secondary, and  upper secondary: school levelsy aﬁd signilficantly he
id@ntifimm.thmge it@ﬁm which wouwld best be deferred or not taught  at
all. For the senior high school teacher he illustrates elghlt usage
dtems no longer  consid ered nonstandard En glish. Similarly, this
seetion of the chapter eight well serve as a gulde to the kinds of
usage dtems  that we no  longer need to spend  much  energy in
eradicating. COf course such decisions nesad to take dnto
consideration the level of our instruction (b@ginningﬂ intermediate,
advaneced) and also the kind of vprmfimi@nuy we are trying to develop.
In  the past many teachers cdnmidmvmd it' their task  to instract
students in  the conventions of - formal uﬁagmﬁ today the goal is far
more frequently to acquaint astudents with appropriate informal spolen

and written English. Teachers of some advanced courses may desire to



acquaint students with both dinformal and forsal wasage conventions.
Whatever the goal, the teacher who Qs familiar with current usage

facts can  adapt his  text sore easily and wse his  class time  oore

economically.

For convendence in teacher referance, we will refer
primarily to three sources: FPooley, Bvans and Bvans (Americant), and
Mittineg et al. (British)y. In order to provide a broades scope, we

will restrict owr comments on each dlem.
4.1.1  VERES
Some grammarians have obiected to  the word and plus

an  infinitive following verbs such as go, come, and Cry. foome avrd

e me  has been considered nonstandardg  Come o see me, standard.

Fooley indicates thal both expressions are acceptables he quotes the
7 ' [

Oxford Faglizh PDictionasry among his  sources. Evans  and  Evans
indicate thalt try and is standard English in both England and America
far try to. though used somewhat more frequently in Great Britain.
Mitting® Great RBritain survey showed majdority acceptance only on the

informal ﬁhmk@n level. (Altman, 19722 40-44)

Fmrmwrly'th@ mﬂly correct past tense form of dive was
bcmnmidmr@d to be  drived. Pooley cites 1927 and 1932 swrveys which
showed dowve  to be considered illiterate in England aﬁd chivided wsage
in  America, but from that time dowve began to gain  durrency in both
countries. The 1971 Crisp swevsy showed dore o be eslablishedsy
fooley  dndicates that dewe ds  now used aore than diwwd“ which is
alightly more formal. Fvaneg and BEvans  indicate thal either fore is

b

acceptable in America but not in Great Beitain.



The subiunctive ¢  he were has been  contrasted in
arammat  boolks  with ¥F  he warx (unreal condition or  wishing)- the
lLatter being labelod mubmtandérd" Fooley indicates the former is
normally used in  wredting and cul tivated speaech bult that the latter
"“may bhe considered standard English." Use of was is more "a question
af.taﬁte than of correctnes ". Evans and Evans indicate that was has
been  wsed in  literary English as past  subjunctive for  over three
centuries and i$ wtill the preferred form. Here is preferred in the
FF ¥ were yvou sentence but dn F he wereSwas given a chanoe, was is
more (common)  wsed.,  Mittins’ swwrvey wsed the Ben Len e Th@y o kol
awzeepl thiz IF Ot war offered, and the rating for informal speech was

very high-7?7 percent, but low-21 percent-for foranal weilting.

Haeer ot has been strongly objected to in sentences
such as 7 we got a book, grammarians arguing that I ohave  a book was
the only acceptable form. Pmci@y shows  hawve gwt‘to he acceptable.
The Leonard survey (LP382) rated  the  sentence 1 have ot my o@w
aopinien on that as  “standard, cultivated colloguial BEnglish". Eevans
and Evans indicate that fewve got has been  used in literary English
for over fowr hundered years in sentences such as  Me "we got plenty of
Lime, or He x got an apple Xn hix hand. Both Pooley and the Evanses
agree that gotten is an appropriate past participle in sentences such
ag X Twe Just gotten a splinter in my hand.  The Mittins suwwvey ranked
the sentence e have got to Finish the Job wvery high (84 percent) din

irformal speech but very low (1é6 percent) in formal writing.

Prowery as the past participle mfv prove has been
Labeled "archaic,” Scotbtish," or nonﬁtandmfd“ Rut  Fooley marshalses a
number of authmritiwm.tm show that it is "accoredited and acceptable,"
having been used widely by prutéhlw wiriters dn both the nineteenth

and  twentieth centuries and  being "extremely common  in speech".
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Evans and  Evans described prowven as ‘“respetable literary English,"
wused in America more often than prowved, but  in Great Reitain less

often than prowved.

Aggravate has  been considered a substandard  version
of exarperate. Pooley refers to various souwrces, including th@ early
Leonard survey, which rated That Doyx s mizchievous Detrans ¥
agepraeater me  as disputable and the recent Crisp survey, which rated
it established., Fvans and  Evans  indicate thal aggravate meaning
armaoy is a colloguialism, "nmt‘uﬁmd in formal speech or weitihg”.

’

Teachers bhave long been annoyed with students’ wusing
hxﬁ own @Ffortz, EBEvans and EBEvang concede {hat such substitution has
taken place for several centuries and dis used so commonly today that
man y authoritiw$ V@cogniz@ it as  an  equivalent expressiong the
Evanses recommend, however, that careful writers oaintain  the
original distinction. Mitting indicated the Jnfer substitution had
nat  achieved majdority acceplance. Eut the murvey disclosed that 68
percent of the mtud@ht& surveyed approved 4t in dnformal speech  in
contrast with only a 17 percent approval by examinersy in formal
wed ting B1 0 percent of the students approved it as compared with 6

percent of the examiners who were surveysad.,

The use of foan as & v&rﬁ is "condemned in Great
B tain® say Evans  and Evanéﬂ aven though it ia a "very - respetable
verh"  which has bwmﬁ used for nearly eight hundrered years. "It ois
thmrouﬁhly accapltable in the  Urnid ted . Statmﬁ"un"u Tev  the - Uniited
States, the past tense of Jend (lent) is seldom uwaed in  speech or
writing. The preference is for feaned, the past tense of Joan. ﬁut

Mittineg reports that the sentence They will Joan you  The glasses
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received a very low  rating, even students giving it only 27 percent

acaeptance.

Turning to  subiect-verb concord, we‘“will ook first
at the m twation where two singualr sublie che are doined by o or nor.
According to the traditional rule, the verb in these clrcumstancos
must always be  singular. PFooley defends the uwse of the plural verb
in the sentence Frank o Jim  have come wn‘ajt@rwaé@ weeis  To my ade
PETRY? bt He accepts HMargaret 'ﬁwyaﬁ{'m bmﬁitiwn regarding current
LiS A "In  informal and  din spolen English, & plaral veeb is
ﬁﬁhﬁtimam wsed  when the ﬁuhﬁtmntiv@' Joined [with o or »nor] are
singular”. Evang and Evans ‘indicate that in ﬁuah a senltence as
Either he or T (am) k@ﬂp&ﬂﬁjbjéﬁ some  woutld pr@f@r &y sOme are, but
most would recast  the sentence and  avoid  the awhkward sounding
congtruction. In Great Rritain the sentence "Meither author nor
publisher arsa mubj@ut. o mmnmorﬁhim"> did not 'r@a@ivw majority

approval even in informal vétinq in this one catedqory.

Fooley catalogues a number of  situations involving
subiect-verh agreement where the traditional rules cannot be strictly

applieds

My old fwimnﬂ and advisor fx sicl.

Thete X wealth and gimry'for the man who will do this.

The entire list of candidates N@r@‘intmrvimwwd"

The lkind of apples you aean are large and sowre.

The captain as well as most of his men wvere never seen

AGALIT o

Pooley charges that textbook rules  have  been too

inflexible and have failed to pinpoint the underlying principle that
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"the verb always agrees wilth the intent of the subliect regardless of

its form®. Evans and  Evans take a parallel wview, approving such

sentence as

Medither Diana nor PMary dr@ al home .

The police with many people were at the door.
One half of the new students mf@ illiterate.
Mot one of them were Ligstening.

A pile of magazines were on the desl,

and even a possible plural verb with a plural-—form title such as The
Canmterbury Taless (Al tman, 1972z H81-59)
The Cantertruy Tales are required reading in this course and

s0 is MHamled.

Americans, however, would never use this customary

British sentences
Mexico are winners in the tournamentd.
4.l .2 NMOUNMS aND FROMOLINS

While the possessive case with inanimate nouns ocouwrs
as early as Beowulf, it has been rejected in more recent times on the
g#oundﬁ of  logic (inanimate  things cannot  "possoss™). Foaoley
acknowledges that the of bhrmﬁ@ has generally 'r@plac@d the s
genitive, but defends the acceptability of the latter, aspecially in
phrases such as tﬁ@ howse "x oo, the oloks " handsz, otc. Evans and
Evans provide a wvery elaborate explanation of the genitive and’
genitive categories. The 'Pomlwy example, called a descriptive

genitive, is not considered an error. RBul this form, they say, tends
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to be  avoided by using when possible an uninflected ofocd  Mends o
hands of  the olfock if the descriptive word (or genitive) is  to be

enphasiied.

Virtually until the present time school children have
been harangued about the need to use possessive before the gerund (1
aicdn "t approwe  of Carmen ﬁaying Chat), asince theoretically the
uninflected noun mr‘mbj@ativw pronoun (hes  saying that) suwggests a
dislike of Carmen rather than of her actions. This is one of the
elght usage idlems that Pooley recommends be dropped from high school

ey

English instruction.  In 1932, language specialists involved in  the

Leonard  study approved the sentence  dhal e

the redsson For Kennmedy
making that dizturbance?  although the group as a whole rated il as
diﬁputahlw LS AGE . But by 1271 it was rated "established" in  the
Crisp survey. Fooley also defends as  perfectly accepltable "a
Chadd lding whose windows were  broken'., BEvang and  Evans acknowledge
that some grammarians find the obiective case offensive here but that
the majiority of pmmplw now  wuse Lt this wayvg the obliect case before
the gerund is therefore "accéptabl@ contemporary English". In the
British Isles the sentences dhat are the chances of them being Found
aud? was approved  for dnformal speech by 81 percent of the students
and even Sl parcent of the mxamin@rég but  only 27 percent of the

students and 3 percent of the examiners approved it for formal

khenr & pupil doesx  poey work, it ix not always  the
Fadt of the teacher. This sentence has been criticized because bLhe
promoun has  no specific antecéedent. Pooley points oult that altering
it would result in awkwardness. Hey says that "though grammatically
anamalous,  this construction is both dﬁ&ful and  prevalent”. COf

course It as  a  "prop" word or explelive  dis  not challenged in
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B 'l'.e?n;\ ces  such as Fé s G E¥e to rain or It seems odds ) Like i, the
pronoun thiyx has also  been  required in English books to  have a
smpecific antecedent. Evans and Ewvans, however, conltrast the use of
thix with thaty "The word thiz is preferred when the reference is
legs apecific. Tt is oflten used &m A gummarizing word and means Sall

that has just been said’ ", Consider also the contemporary informal

thiz dn Thiz gy came up ande . .

Another ﬁahmolﬁomk rueley ds that  each olther anay be
used in reference to two  people bul thatl one another is reguired for
mare than  two.  The old lLeonard swrvey, days, Pooley, labeled the
following sentence as standards The mewmbers of thal Family often
Laaghy el each otherg he concludes that there is "no  dustification
whatever!" for the rule. BEvans And Evang hold thet each other and one
ancether have the sane  meanings and are intmrchangwéblmu In Great
Britain  an almost ddentical sentence to  that above received high
approval (84 p@rﬁwﬁt) for  dnformal %p@&ah> but only 346 percent for

formal weiting. (Razan, 198283 15-23).

The uwse of wexelf in place of »ne has  also boeen

astigated dn the textbooks. Bul Foolesy quotes oeany sowrces in dtls

defenge, saving that il dis wseful in that it is l@ﬁﬁ.hIUHﬁ and mére
impersonal  than & or mey "it ds  felt to be modest, polite, and
mmurtwmumu“ ) mrgu@w that from the standpoints of  literary
auwthority, current wusage, and p&ymhmlmgidal neead,  dtea use  dn such
sentences as 1 gave & Folder o &II pwexwhty ot mmf%tjﬂg myself  da

totally acceptable. Evans and BEvansg take a  slightly conservative

view, acknowledging that it can  be used in absolute construactions,
areed after Linking verbs and as parlt of a compound objiect. But lthey
asee it as old-fashioned when wsed as subiect. Phitting  recalls that

Laonard ‘s survey, taken din America over thirty years ago, found 62



=54 G
percent of those surveyed in  approval of a sentence such as They
inmvited my  Friends  and myzelt. He reports a msmore conservalive
attitude in England, with juwt: B0 percent approving. it for informal

o

ity rate of only 33 percent over the

specch, and general acceptabi

four categories.

Rule books have been gquite clear in classifying as
mingul&r” e indefinit@ pronouns such as @V@Vyonﬁy' expearimyodty,
anyone, anybody, rw..x' ther, and either-requiring neolt  only a singular
perrdy  but afroe &  FINGUIsE SULBEQUENT pronoun  rererence. Pooley
a;kﬂowledgwﬁ that  the singular  ix predominant (pawrticularly In

Ameprteal Mt Feels dhat the  rule iz too infFlexible. He notes that

both The IRI2 and IP7I wusage suriveys rateasd the Following wsentence o

II(’..

sl £ ¥ wherd” & Frewyone was here, but tﬁay all went  home eIy .
However, the sentence Frerybody bought their own ticket was rated by
hoth as "diﬁputablw"u3 Evans  and Evans tak@.a similar position. The
indefini te pronouns  are normally singualr,  they say, though »nelther
and none normally veguire a plural verrby HOME of the other indefinite
pironouns may occasionally take a plural verb. They cite Freryone was
hera bt they have Ieft and IF anvone mm11$ tell them I hawve  gone as
standard English.  “"The best eodern writers," they conclude, "like
the great writers of the past sometimes use the singular bhe and
sometines the plural ¢hey, depending upon  the circunstances rather

e

than on  any  rule of  Lhumb  about  the number of - an  dndefinite

pronoun’ . Fhittins  reports thalt the sentence Freryvone has thels
affday:z was  approved by a substantial 72 percent for informal speech

but only 19 percent for weiting. Mittinsg also dindicates that the

arting was submited to

sentence These sord of plays need £35rast-oclass

the 457 menber panel of bdudges. The speaking-writing differentiation
was greats A3 percent  approved it for informal speech  but only 33

percent accepted it for informal weiting. (Bazan, 1982s 26-27).

1
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4.1 .3 FODRIFIERS

The words Farther  and Further have caused  some
confusion. Some textbook writers dndicate the former should  be
restricted to space and the Tatter lto degree. But Pooley indicates
the two can be wsed “interchangeably in all meanings but that of in
additfmmn OFr wmore, in which Further is approved.®  The expression all
the Farther he says  is very common but  not  accepltable in  formal
%ﬁmk@n ot wirdltten Enqliﬁhu Evang  and BEvans, on the other hand,
indicate that Farither, Farthes can apply only to distancey Further,
Furthext can be used in reference  to distance as well as to mean

actditional.

The use of what many feel are only adiectives (Jfowd,
wOFE, quick, wXow) in an adverbial position ds offensive 1o many
t@ach@rﬁ"'. oo lay prafers o think  of "twdwfurm" adverbs
(Foud/Ioudly, zoFt/zoftly) . When to use esach depends on  the
situation. HMe holds that  the ~fy group predominates in declarative
gsentences. The =Xy form is also required, he says, at the heginning
of a  sentence, and between parts of a verb phrase (he Pad quickly
Theromm . Fooley also accepts read, ﬁurwv'anﬂ awferily din dinftormal
situations, noting that real is less informal thalt zure as an adverb.
Evans and  Bvans deal with these words individually but in  essenos
agree  with Pooley. Regarding Jfowd, for example, they indicate that
"this word is  as truly an adverb as it is an adiective," and they
include a gquotation from Qp@nmew'Uﬁing Fowel, Evang  and BEvans feel
that ﬁﬁr@ as o an adverh offends too many pémpl@ o warrant ils use
axcept in  wure enough. They do accept real as an advmﬁh” however .
In England, the sentence That's & dengerows curees you d better gree
wlow averaged 9% percent accepltance in  informal speech and wid L g

combined. Aardosly, 47 percent of the examiners approved it but only
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percent of the students., 62 parcent of the noneducationists, but

ornly 28 percent of the examiners approved this for informal speechs
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it was  understandably rejected by all groups in the area of formal

wirk ting .

Debatable adieclive usage  often ocours  when using

comparatives and  superlatives. e of these i the

contstruction following a negative verb. Evang and Evans point  out

that some grammardans demand wo...ax in a sentence Like She iz not

Fererne o her mothery however, they say this is not necessary  and
that "most  good et s and  speakors" precerfen the  aw. ..o
constiruction., Ther Flittine survey corroborates +this stand. The
sentence He Jdid not oo ar well az the experts had expected rated the
hidh@ﬁt accepltance  of all the itess surveyed: 9% percent  for both
informal situations  and 67 percent for formal weriting. (Hester,
1970 3541,

The sentence He cowld werite sz well or better then
most peeple involves the dropping of as in the comparison as well as.
Evans and Evans gay that some obiect  to these kinds of telescoping,
“but  they are acceptable, and  customary English." He illustrates a

crewrlling (He cowld write ax well ax  most people, orF better) it one
wants to please  the .grammmri&nn Mittine reports 64 percent

acceptance for dinformal speech but rejection in other applications.,

Some texlts continue Lo reguire different From insltead
Qf'difﬁ@k@nf tham,  This  is one of the LA S that Fooley advises
Eﬁgli%h teachers to stop teaching. Evans and Evans agree, pointing
ouwt the eighteenth century genesis of thé rule and the impressive
catalog of good weiters wusing  different than., While different From

ig acceptable, there are absolutely no grounds  for  reiecting

GEFEerant then .,
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Fooley challenges the inflexible requirement that the

comparative and never the superlative be used in  comparing two
personsg  or things. He shows that the superlative is oflen used "not
only in colloguial speech where 4t is  gquite cmmmOﬂ/ but in the
published work of careful weiters®. Evang and Evans bear this out

with an dimpressive list of prominent wreiters who  do not follow  the

rule. The "rale," he clailms, i¢ an imaginary ones

In Latin the comparative form is used in a comparison
involving two b hings and  the  superlative s a
COMPAFLSON invblving more than two. Some grammarians
claim that this ought to be the rule in English too,
but the practice of owr best weiters does nol bear

them oul.,

Fooley is equally critical of those who claim it is
not pmﬁmihlm to madify or campake such "absolute” adiectives as dead,
HOpE e oy @cual . i, and oiecud s, Comparison iz logical,
her  contends, in  the sense that we are considering "degrees of
approach to something perf@ct; d@ady or unigue.” He contends that a
*rule  which ignores accepted practice in makly and  modern
literature, conclusions  of prominent linguists, and  language
practices of educated people “"becomes fultile and ridiculous®. Also
rejecting both the logic and soundeness of this rule, Evang and Evans
HaY 8

fAttacks on grammatical constructions made in the name
of lLogic are usually bad logic. and they are always
bad  linguistics. vThe only question that has any
bearing on the prmpri@ty af  a fora of apeech iss Ix
& oan  reputable wuse? And  the answer i'r@f't-a is  that

educated people do say moyre wunicue and more complete.
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In England, however, the attitude appears to be

different, even taking into consideration the slightly dubious test
sen tencen The proocess L8 1@y wnloue. Thig sentence averaged 11

percent acceplance, the lowsest of any item suwrveyved.

Lezx as  a substitute for Fewer is almost uniformly
obieacted to English texthoolks. Evans and  Evang take a liberal view

in  accepting Jexs  dhenm as  a plural  while acknowledging that Jess

before a plural (fe:

mer ) ds not widely accepteds

N VA greal many  people obiect  it. Bul a grealt many
\ . 3 - ) -

athers, whose education and position cannot be guestioned, soe

nothing wrong in dt. I the United States a college president might

speak of less men or less courses.

Im England the test item was There were less  road

accidents  thiz Chriztmas than Jest The  veredict was 58 percent

ptance  for  informal speech but  a mere 18 percent for formal

AL

wid ting.

An hiztoric ewent is regarded by many as proper UHE ,
particuwlarly on the formal level., Bult Evans and BEvans explain that
formerly, » sounds in Adstory, hotel, etc.. were not pronounced, and
therefore the an was natural. "But this is no longer true  and these
archaic an’x, familiar from English 1ite'atur@; should not  be

F&p@at@d in modern weiting".  (Hester, 1970: A8~HEY o

To illustrate that even spelling conventions undergo
changes  alt the present and that level of formality can  be a factor
herea, we refer to  an dtem Ffrom Mitltings "In apite of the delay,

evarything was allsight.” While we have no U.5. data available on
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this spelling, we predict that fmericans, being dictionary-conciouws,
wouwld Pej@ﬁi.thiﬁ spelling in greater percentages than the Hﬁitiﬁh"
Tt actually mustered a majority acceptance (389 percent) in informal

writing, but less than one-thivd in foreal weiting.
4.1.4 CONMNECTIVES

The preposition Setweern has  for a  long  Uiee been
classified as appropriate only when the obiect was two  things or
people. For more than two, ameng was to be used. Fooley marahals an
array of avidence, ihcluding the OxFord Englizh Dicltionary., tm. show
that 1t ds too restricling. While it ¥ wsed with two things o
people, he says, "its second use is that in which belween denoles a
distinction in several persons or obiects considered individually:

*“The Five diplomats settled the gquestion beltwesn them’ ..."  Bul amorng
| ¢

would be appropriate in Divdde thiz  among The menbers oF your olas:
In  brief, the rationale for wusing betweern with more than two is to
distinguish "betwesn any two of a larger number". Evang and Evans
talwe the same views "We say the difference belween the Three men
Qh&n we are thinking of each man compared with each of the othaers,
separately ahd individually.  Bul  we would say the  Chree men
cptaeni e el @mwng tﬁ@mﬁ@l#aﬁ pecause we are then thinking of them as a
group of three, and not as a series of pairs". On the other side of
the Atlantic there Qam Likewise tolerance of between for more than
t@mu 'Th@ test sentence was The agreement bhetween Che Four powers e
cavece & ed. With an overall acceptability of 97 percent in the four

categories, this ranked eight from the top out of the 50 usage iteans

.
oy

with a spread from 67 percent to 32 percent, prosumably the

difference betwesn inforaal aspecch and formal weiting.

The expressions ¥ becaure, Xz why, ¥z when sound



semi~ literate to many people. Pooley quotes wéputable witi ters From
Thoreauw to modern critics who Qﬁ@ such constructions. He feels thatl
while they should not be forced on those who obliect to them, there
are no grounds for condemning such  syntax in either high school o
college students, "who are reflecting in its use a natural and coamon
idiom, so far established as .ﬁm bhe not eschewed by speakers and
wiriters of respecltable abttainments”. Fvans and BEvans  agres with
Fooley, indicating that is hﬁﬁéuﬁeﬂ for oexample, “bhas been standard
English for centuries.,"” They charge that the very grammarians  who
condemn 4t use it themselves. Mittins observes that Leonard’s survey
classified the following sentence "disputable®s Intoxication ¥z when
ther beain ix affected by certalin stimulants, and the recent swrvey in
England registered even less tolerance-an overall acceplance rate of

37 percent.

The phrase due o has been. condemned as an adverbial
moadifier., Critics prefer owing to or beosuse of., FPonley, howaver,

gquotes various authorities in support of the usages Kenyon, while

that it "has staled

acknowledging i prejudice against it, confe
ites  claim  and ﬁquétt@d in  owr midst alongside of  and in  exact
imitation of owing %09 its  ardstocratic neighbor and respected
Follow-citizen”., Evans .and Fvans nole thﬁt the  owing o and due o

are grammatically alike and that the latter is used constantly in the

adverbial sense  (Me Failed due to In England, the

sentence The performance ended earldy, due Lo Jliness  among the

players recelved  6F percent approwval  For inFormal speech situstion,

but enly 27 percent in informal weiting, the owverall asooeplance Delng

AT perrcent.

Some doubt that JF can be substituted for whether in

a noun clause expressing weertainty (F don "t &now F he  can come),
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but  again FPooley shows that it can. Evang and Evang show that this
is only a  recent concern  and that fifly years ago grammarians saw
nothing  wrong with bit. They say "It never has been restricted in

this way and is not now".,

~Finally, obiections have been raised to  the use of
than as a preposition, particularly when it is followed by a personal
pronoun (I 7m taller than him). Fooley shows that thawy whoem dis Yan
ancient and respectable form, fully éstablished in Eaglish® and that
Than him o than her ds acceptable informally in Anerica, butl not yet
ﬁf the formal level. Evans amvd BEvans  differentiate between two uses
of  than as a prmpoaitimn" Encountering the sentence He cnderstands
thisx betder tha Iy they olaim that most speakers would recast it
with a “"dummy verb"s...better then  do. On the other hand, after a
Linking verb mozt who would wse bhe m@nt@nﬁm Tt £z ome would also  use
Tx mhe taller than me?.  In England the Cissue seems to be dn@ of Lthe
mﬁprmpriat@ Level of formality. He ix older than  me received a high
(78 peroent) accapt&n&m for dinforeaal  speech but a slie (146 percent)

aceeptance for formal weiting.

Tt can  be seen from this mvwrviéw that 4t is
Cdangerous to take too simplistic a view regarding what is and what is
not acceptable. A usage that is winacceptable on the formal level
m&y be perfectly acceptable on the informal level., particalarly in
spealing. Some constructions that are nmt'aﬂc@ptabiw.in England may
bres ' acceptable in “America  and vice VEFGA W Floreover, some
constructions that were disputable a few decades aga are now  ouite
reputable. Whether adapting a text or deciding how to impl@m@nt ity
one needs to take these usage facls into udnﬁid@ration" At the sane
time the teacher should be cautioned against buwrdening students with

a - catalogue of information on divided usage and Old Wives Tales in
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the language they are lwarninguv They have far more important matters
to concern themselves with, 'partiaularly at  the beginning and
intermediate levels. While the teacher will be on the alert g X&)
cmfract textboolk deficiencies at cany level, he will need to  teach
Lhese uwsage matters in the context of  formality and mode-if he

undertakes such instruction (on the Foramal level) at all.

4.2 IDIOSYNCRASIES AND SFECIAL DIFFIC

i Qe IO iy ™

When  adapting or ﬁ@lmﬁiinq-what to teach,  one should also
have in mind the anomalies or peculiarities of the Janguage that
might confuse or mislead the stadent. There are a number of examplos
in verb tense alone. For example, in American English  there is a
tendency to wse the simple past in preference to the past perfect (7
Finizhed the work before he oame), although the past perfect is
required Gf when ds dncorporated (e had o Xved the diFF culty when F
arried) . Paul Roberts reminds wus that "the fFulure p@rf@&t tense i
raraely  used owtside  Choice Wedtten English, and not often there"
(He X1 feavwe  bofore w@ gt there  substituting for He XX howve Jloft
berfFora we gt th&r&); Shiflting to the past tense in reported speach
(even  with modals) is  challenging . in any  caseg but  consider the
complication that no change is resded i€ the reporting verb is in the
present, present perfect, or fulure tense. Thus She "Il do it becomes
simply He sayx she XX do §t. Time reference in the prasent perfect
tense is  subltle. For instance, we can say They we dizcussed 1t
recently  but not The we discussed @b yﬂﬁf@rd&yg we can  say I e
terdfoesed Meard ﬁhﬁy'mmrnjngﬂprwvid@d it ds  still mornings otherwise we

must ahitt to I re worked hard today or I worked harel Ehais morning.

Additionally, we can say on Friday They ve been r&f&ﬁﬁﬁg ate the beaoh
since Monday bul not Fhey ‘we  been reloax ing et the beach since  Four

elays



v g D
The complexity of English wmodals presents considerable
cdifficulty for the person learning English., One factor  dis the

multiple meaning of eachs : . :

T omuxd get there or IT7°LL lose ey seal.
You simply must see the new play at the University.

He meast eonvy you. (deduaction)

Ahaence of  necessity requires a different verb (You don ™t
have to do  Ftrs while the negative (You mustn 't worry aboul £0)
changes the meaning to  somelthing approaching sholdadn Td. Unlike  the
cam foarddy wddESweandd combinations, the past deduction can use musd,
but with a perfect verb forn (She sust  hewe been  CTired). Fulture
deduction also requires a mp@cial werh form (unlike dan ge, might gaoy
eltt., future deduction incorporates going To plus  a verb shem T ey
miaxd by godng to ealtl.

fe suggested in Chapter 3, LO-word verbs  are a chall@ng@
not  only because they are 8o  aumerous  and becauss the pacticle
attachment effects such > a change in  meaning from the original  werb
atem bult alseo because of the complex rulmﬁ governing the two lypes.
When a personal pronoun is  the obiect of the verb, it muxt be placed
botwesn the verb and the particle (He aajf@d Fepy oty but nwt'ﬁm wi th

inseparable two-word verbs (F Jooked For him).

The rules for English tags are admitltedly complex. this ia
compounded by questions which provide only a feeble cue to the form
of the tag:n

She ‘s done gquite well...

Mo ll do itece



T'm gquite prompl...

Moy waed to Live on o a fardia.. .

] P

In addition, there are some ldiosyncrasies.

Stop that noise, will you?
Let e qo for a walk, shall we?

He s coming, de he?

I've broken a cup.

‘ Towon't eat it.  Oh you won't,

I hate you! You do, do you?

Alao in the area of verb

contractions not end a sentence (afler

rules

Oh you have, have you?

won “t you?

E s
14

the requirement that verb

Ares  your going? not Yewx, Im

but rather Yes, I am)i however, with net the contraction is perrmi e

(Fs he going™ No, he dmn't).

Collocation of English

learner with what appear to be numeerous

vl

and  wverbals presents  the

inconsisntenciess

Tell him the answer but nod Explain him the answer .

I dile to Fish but net X

erioy to fish.

He's  having a party or She’s having  a baby but not Me's

having a headache o

.

1Likewiase obsoreed

We have the

count and noncownt noungs

three pies bud ot three breads

& couch but not a furnd ture.

Me s having a new car.

seening arbitirary nature of

.
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The indefinite one also seems arbitrarys

The other ones ut not the three ones
L want this one dud net (Gin American English) I want these

ONesE .,
Motice too the plural convention:

HMe paid me  five dollars for the dob  but not fnd on the way

home T lost the five doflarsy bill he had dust given me.

And  consider the problem of the retained obisct in  a

modifying clauses

Ha your uncle bought you a watch!  bud ned Yes, and this is

the watah that he bought ¢ for me.

Again, prepositional references to time and place may appear

arbitrary:s

i the evening -

an August Ffirst

ad Palh

Xn BEuropse ‘ : i
on ITbheroamerica Avenue

alt 1864 Bolivar

Likewise it seems dllogical that subordinators such as when
can be used not only with adverbs clauses (He fert when he wax  told

o)y but aleo with noun clauses (F &now when Me Jefd) .



N RO
Finally., replies in both the negative and the affirmaltive

are surprisingly varied:

Will you apologize’? Nevrers

o He rich? Hey has no money whaltsoever
Dows he 1ike bread? v He fales 1L

I she hurey? ey !

'Ham he gued €7 I 'm afraiq HO

Are you going? Definitely

Ta he tall? dnd  how!

T it a RBMW? I understand @t ds

In conclusion, we as language teachers need to be sensitive
to  those areas in  language that are potentially confasing or
chifficult, jﬂmt as we need Lo be up to date on aurrént WEALYE W Bueh
aWarmn@%ﬁ CAN provide us  with the tools  for sound textbhook

adaptation. (Bloomfield, 19421 &60-71).

4.3 CHOOSING THE AFPROFRIATE REGISTER

L1 I

Besides being concerned about contextualization and  usage,
the language teacher needs to be aware of . the many varieties of the
Language he i%.t@mmhing and  the jmplicmtimn% these have when he ig
adapting textbool lessons for his specific class. These varielies
fFall dinto  two broad categories:

(13 those over which +the speaker is expected to have considerable
contral adiustooen ts Qucmrding o the acdaﬁiOﬂ" the relationship
between speakers, topic, and  medium  of communi cationyg aﬁd

(2) those over which he normally has  Little or no control dincluding
regional variety, and differences related +to  speaker  age, SeX,

/

Ceducational background, or social role.



Frresently there is broad consensus thal communication in a
wsecond language involves Far more than mere mastery of N
vocabulary, syntax, and phonology. St@viﬁh recognized this several
vears  ago  when he postulated his socio-topical mateix  in which
speaker role and subjiect were added to the usual linguwistic component

Sof the language lesson.
“4.3.1 SOCIALLY APPROFRIATE INTERACTIOM

While lanquage texts oflten idmﬁ{ify polité fmfmulaaﬁ
including  request forms, use of the negative, and the like, the
majority are deficient in  providing cultural  guwidelines for normal
interaction. ﬁpprmpriaﬁm adaptation reguires %upplwhwntary activity
to  complement the limited and  limiting linguistic data in the text,
in order to help generate bonna fide communicative compelence. in
their sethods text,  Paulston  and Brudwﬁiﬁugg@m{ {han in second-
1&nguag@ inetruction, proficiency in ﬁociml usage is  equally as
important as proficiency in 1ingui$tia LA ACHE W Ref@ﬁring to English,

they indicate:

We all  teach the WH questions  early in the
curriculum, but we don’t  teach the gquestions you
can and cannot ask. If yvou were to asl me how mueh

money I make, I would probably consider you drunk,

Fi7Y

mact o shoakingly boorish. Yet 4t dis a highly

polite gquestion in many Asian countries.

Thiry further illustrate how ignorance of social rules

can seriously inpede communication. Faulston sdysas

"Mare is an example from  my recent sltay in Sweden,

where I was born  and radsaed. We (my  Ameri can



husband  and  ohildren celebrated Thanksgiving by
hraving  my dimmediate family (Swedlsh)  and friends
for a traditional turﬁ@y dinner. 1 was busy in the
fiditohen  and came b@la{@aly into the living room
dust  after my sister-in-law bhad arcived. In
impeccable Swedish I asked her politely, "Do you
Irrow everyone ! finy  native  Amerioan wohd
correctly interpret such a gquestion to mean that ¥
wanted to know 4F ahe had been  dntroduaced o those
guests she had not previously melt. She looked  at
me sourly and said, 6 don 't know  everyone, but if
yvour are  asking me f 1 have greeted averyone, I
have." Fussed as I WA, and in o osueh  an
archetypical Ameridcan %iﬁuatimn“ I had momentarily
forgotten that proper Swedish sanners desand that
guests do ot wait o be  introduced by a  third
party, bt go  around the room, shalwe hands with
everyong and say  thedr name  alouwd to those they
have nolt previously met . Any child  knows that, so

stor-in-law felt that I had  reprimanded hes

hy
for had manners, for faulty sharing of a systematic
set of sooclial intmvnaiimnal ruled., Cleardy, the
meaning of an interaction is easily misinterpraled
if the apmaﬁ@km dont share the same  sel of rules.

Hence the necessity for teaching those roles.”

In additionu téacherﬁ and students should be aware of
actions, gestures, and behaviowr appropriate in the targel culiure.
For instance, at any theater in the Soviel Union (and in some olher
countries aﬁ.w@ll)“‘it R .@xtwamrdindrily rude when passing along a
row din front of those seated, to do so (as Amerdcans wsually do) with
one ‘s back to those he is pammingu i le it s gensrally considered
appropriate and even desirable for an ﬁmmfiaan hushand to kiss his

ance of his ohildren, such

wife or put his arm around her in the pre



— j e
NEN P

homes . Conwversesly,

A achiorn would iy

invadded whan

'

cusbomary among Friands

moldding hands {as

by Ameriocansy

e Afrlcans whio ars

The " ooms hses

Latine can  easily be  mistaken by

s oo Tt lenonw” o "SBearoh omes’ ture {(Fi

e b e o fared

from undaerneath the  ohin) appears

can  be omoltiplied i any nuaber of situations  ranging

The sxamples

siet gueuveling  or Lining up

Frown bhe tendsnoy dn some

ting dinmer, relaxing

1)

v oheols,

For sesrvioe, ho

L of dmerdoan mals

ars while

T many mvery Lhe attivrs one W

wding that regularly ra

Titural mi

shopping.

ETOITmOLLY

From siich nonverbal dnteraction is of

L t iy o when The text largely

activities? s

wral and nicEal interaction

seper Tor intermediat o adwvanced students is to provide role-play

e selected that focus on the needed

opportunities. Situations ¢

somial etigquetits or area  of possible ocultural misunderstanding.
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Farticipants should be pr@pmrmd by being provided din weiting with
Full details of the situation and the role they are tO  assume.
Relevant vocabulary or expressions should be discussed ahead of time

s that there is not unnecessary flounderring or groping during the

role play be acted out so that language is integrated with action and
w0 that appropriate nonverbal actions are smastered simdtaneously
with the lioguwistic code. Conversation should be as spontaneous as
possible, and the situation should be reasonably realistic-not ever
treated as & farce. Tt ds highly appropriate to  oritigue the role
play afterwards, with reactions from the student audience as well as

from the teacher. Clarify, plawsibility, and appropriate actions or

gestures would receive the bull of attenltion.

Another alternative @ the mini-drama. Fhin i ~dramas
are useful not only in developing the fluenacy of participants  bul
also  dis  spotlighting social @ rules  and  dintercultueral problens.
Praparation for the mini-drama is similar to  that for role plays
howaver, out-of-class rehearsal is  appropriate, and  the student
audience hag  mindimal  preparation for  the dramatlic presentation.
Mind--dramas witl & cultural foous typically illuwstirate an

intercultural misunderstanding. For example, an American purchasing

a money order overseas, s annoyed bpcause people "crowd in' ahead of
him and the clerk begins helping others before his transactions i
comnpleted. Local people (whov o not Line up for  service) find the
Amsrican 's  disgruntled  attitude evidence that ﬁ@ wants  apecial
attentions and his not moving  out of  the way after initiating the
transaction is  seen as selfish and  arrogant. Following the wmini-
drama, class members discouss the probable causes of misunderstanding.

Other activities include talling one’s way out of

trouble, problem solving, panel  digcussions, and  interviews with
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native speakers. In brief, socially appropriate interaction can  be
taught both by aclting out relevant material from the text and by
initiating suppementary activities. The latler can include reference
to  guestions  and topics  dnappropriate  for the largel culture or

countey, and therefore to be avoided. (Gllen, 1977 80-92)

4.4 SOCIALLY APFROFPRIATE. LANGUACE-REGISIER

To this point in  our discussion of appropriatensss, we have
been primarily concerned  with whaet  should  be said  and done in a
conmunicative situation. We now turn  to Mow this might be carried

chrcums tances

out, depending on a wvariety of circumstances. These
include not only the ‘occasion and the subjiect but also the relative

status of the speakers and  their acquaintance, not to eention their

attitude toward each other and toward the subiect being discussed.
One Further "cirounstance" ie the  medium of  comounication—-ogral or

written.

The changing form wur-ammmunicatign talkesn as  we move From
one  set of circumstances Lo ’anmthgr is  sometimes referred Lo a
regrrlter. Malliday, MoIntosh, and Strevens note thaﬁ “the choice of
items from  the wrong register and the mixing of different registers,
Ate am@ng the most freguent mistakes made by a nonnative spealker of a

Language"

Contenporary language - texts, striving to escape  the bland
language and sltereolyped situations of the past decades, are
beginning to provide coloefal, idiomatic language #polken by

heliavable ar even off-beat characters in interseslting settings. A

exercise from a very recent texdt provides practice in contradictings
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T ocan’t see. You can too

She didnt forget. She did forgetlt!
However, @t provides no caution as  to  the circumstances
under  which  this exchange would be appropriate. The same text

includes a slightly abrasive dialogue followed by related drillas

Eddys  You didn’t think I7d leave him behind, did you?

Armery Quid te honestly, it wouldn t surprise me in the least.
Armes  Fay attention, Eddys have your ticket ready.

Eddys Really, anne! Don’t you think I can read!

While the speaker is referred to as “"straightforward" in the
drill, again no suggestions o guidelines are provided on how and

when to use such ulhiarances.

In another 1aﬂgumg@ text colloguial 1anquagé ie employed in
A statement-reply deills |

We believe you’ll eventually apologize Lo Marian.

That s what you think., T wouldn’'t apologize to Marian on  a

het .

Jimmy claims youL e going to Asia

That'ﬁ what he thinMﬁ":'I wouldn Lt go to Asia on a bet.

They say Miﬁhmél will ﬁoin'thm ArmY «

That s what tﬁey think. He wouldn’t join the Army on a bet.

Jane thinks Mes S tone Qill dimmimé-claé$m |

That's what she thiﬁhﬁu She wquldn’t‘diﬁmiﬁm class on A

bet.

There are some obvious pluses: Students receive practice in

the often-neglected area of responding to statements. Grammar and



phonological matters are provided situationally. And we have
unusual Ly natural-sounding samples of speech in  substantive,

interesting, contemporary conversaltion.

The most serious lLimitation of this drill is the lack of Ay
guidance regarding when and with whom to use these redioinders. 11 is
nbt inconceivable that a mtudwﬁt who  had mastered this drill  would
unﬁwttlm a lteacher bv enployer with an dnappropriate Thaet x whal you
thfﬁkn The genwineg bddiomatic character of the responss h@ightenﬁ the
lack of congruencs when not  wsed appropriatelys One inmtihativmly
expects  thatlt a speaker with such a Linguistic repertoire bas

comparable sophistication in when fto wse thess expressions.

fAnother Limitation of deills  in the hext from which the
mx&mpl@ wan  takes ig that many are highly colloguial, full of slang,
aﬁd_iﬂtimat& o good-naturedly Flippant; alternate FESPONSes  are not
prmﬁid@d" The resull is thét these replies often  sound “cute,”
curimuﬁu o simply inmmnqrumu% in the speech of nonnative speakers.
In  addition, some "mf the drills provide rather  low-freguency
res ponsea-in  other wﬁrdﬁﬂ replies  that are ddiomatic but only

occasionally employed in everyday spesch.

There are various wmy$ Cto dmprove on such deills. For o one
thing, the setting aﬁd identification of the speakers should be
clearly dndicated., Tt would also be bhelpful to id@ntify situations
i which the response wouwld be jnapprmpfi&t@n Suitabl@ alternates
responses for these situations  should also  be provided, notably
R TR T denominator" respongoes appropriate  in & variely of
circumstances. Then too, the drillm could easily be editedy LThose
expressions that seen too "oute" or ﬁwldmm‘um@d'emuld'he omitted. 6

mample revision followsd



Saituation i

Your rooeamtalen

Yeresn

Y
A w

S¥tuab ion

Class

suggestions) s

Mo way!

You ‘ve gotta be kidding.

You're probably right.

Do you

Yoy berasheer s

Yerean

One open-ended

responses  suwdted Lo L

atititude toward

response o statements

think so?

subliect

R RSV
. o
Wallzing back Lo the dorm afler oclass. The

speaber i &  roommate about  your age. a

person you Enow well.

I believe you'll eventually to

apologize.
Mavian.

That s whal you thinke § wouldn’t apologize

1o her on a baet.

"

At school after classy a friendly chat, The

speaker  de youwr  teacher, an  older person,

one that you respect but don ™t lknow well

peraonally yvel.

digcussion of possible responses {(students

(Abrupt)
(Familiary

(Mo, probably hypooritical’

(A possibility; we can  build on

this)

I believe you’ll eventually apologize to

Mar i an .

You doo think so? Right now I don’t think I

aver will.

exercise which can help prepare students for

he occasion, the interlocutor (varied), and

(strength of feeling) dis a five-level

and gquestions. The student hears a statement
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and then is required to malke one of the following responsess

1 strong agreement

2 mild agreemnsnt

3 noncommittal response
4 mild disagreesment

9% strong disagreemend

In sum, to adapt exercises so that the student can learn  to
tailor the appropriale register of the language to the situation, the
teacher should give attention to those of the following wvariables

that he feald are critical to the communication:

1. The ﬁ@ttiﬁgg G a€loy ONE-CIT~ONE conversation or small group
communicationg din person o OQeF the  phoney quielt or
noiay badkgroundﬂ e,

2. The Qﬁﬁaﬁimﬁﬁ m“gL, conversation, argument, narrationg
dinner, reception, funeral.esto.

3. The subjiect of discussions e.g.. formula greetings or
axchangos, intimate o domestic topic, technical subliect,
@tﬂuv

“

Felationship anmong spealers e.g., status of interlocutor,
how  well he ie  known by the speaker, degree of

cordiality, elo.

Interfacing  with these is the appropriate level of
Forirmal ity . These categories range from the siople formal-informal

cdichotomy to Gleason ‘s five-level scales

5 aratorial

4 deliberative
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casual

1 intimate

While the foreign ﬁpeﬁk@r w1l pfwh&bly never have ocoasion
o enploy the ornate oratoricel form, he might on  rare macamipnm
apﬁrmpriatwiy wse the careful, rather precise deliberative register,
if mdﬂr@ﬁwing a falr-sized group of people-particularly if he is not
well acqguadinted with them and Lthe occasion is serious or the subjiect
ig teachnical. In a small group situation where the speaber ds not
too well acguainted with the others, he would probably adopt the more
informal consud tative level, with its shorter sentences and loose
grammatical atyle. In  a one-on-one situation, and especially with
those he knows well and feels entirely confortable with, he would be
inclined to uwse the sometimes olipped or slangy oasualt kéyu YHaf ta
talke off so soon?"  The sntimate level is noraally reserved for one’s
immediate Ffamily and  personal  domestic situations,  and i3 rarely

neaded by a second-language learner.

It would of course be an unNecesary burdenAfor the student
to master  lthe labels in thm.taxmnmmy dJust  degcribed. We recommend
again a situwational orientations for mxamplwﬂ tallking aboul marriage
plans with one’s brother, diﬁ&umming a  recent socoer match wi. th
roommates one knows well, planning aclass project with a newly-—formed
stucdent commitles, puﬁchaﬁing A new dacket, discussing a visa problen
with a university official, giving a tallk or bawticipatinq in o a panel
dimcu%ﬁion on TV, or appealing avtraffia ticket to a student court.
The dnditial presentation of relevant wvocabulary and idioms and of a
sample dialog would be followed by ONE=ON—One ﬁr small group practice
and  then role play. Critigques a summary would pinpoint differences

in  register among  the various situations. Favticipants  would



identify the Factors conteibuting o Lhe

smploved.,

fim o omtuddents

the appropriate

Al rEne

v, they will need

shnit i

. This oan

help in becoming consistent in the use a given re

b P bl

by providing examples to supplemsnt  the text.

students can oocasi

e

st lar o sd hus

par tior,  arnd they iection to  a

arnd 2ll would be

Lot e records

dialogue format. Some of the

N

ricy . Thes v likewise adapt texlbool or

dwve informants  can b dnvited to  dramatize specific

situations. - A wvaristy of illustrative material can be collected,

ranging from comic atrips  and  stories containing dialogue o

specially preparsed supplensntery materials.
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One further dimension of register, orF appropriate language

wse, as the matter of propriety. A.B. Hornby points  out thal even

when used as a  slang expression, some words such as  Hleody  have

varying impact depending on  the context and also depending on the
andience. These expressions, then, should be avoided or used only
when the nonnative speaker is fully confitent they are acceptable to

hie auwdience.

Since we havé recommened drawing upon  a variely of sources
to  supplement the text that fails to pravide exposure o various
registers of the Tanguage, it dis  dmportant  for the teacher Lo
soengi tive his students Lo t&bwﬁ words and offensive language. These
words  and  phrases are carefully mawkwd.in the excellent Rritish

Acheanced Learner s Dictionary. The editor commentst

Theae Al taboo  words whiioh may e .m@t”
particularly in  contemporary prose and drama, bt
which it dis best not to use. The likelihood s
that you will cause ﬁmnmt@rnmtimnu Thease words
were never heard oulside extremely vulgar contexts
unless used  in & meaningless  sense in | Coarse
colloguial style. There used to  be a ban on  lhe
use  of such words, particularly in print o on
radio and television. Today the ban has bean
lifted and these words arve oftén heard  OF Seen.
this does not mean that  their use bhas Dbecome
generally A&cwptablm} The foredign learner of
English may need to understand 'thwm but  will do
well Lo avoid tasing Them, eapacially | in

conversation. (AlLlen, 1977: 102-11%).

To enliven theiv texts, some authors introduce  slang

expressions. The teacher-adapter again needs to provide  guidance on

the appropriate wse of slang. Tt dis common  only in  casual and



intimate speech, or highly informal o colloguial wrdting. Evans and
Evans note that while some slang is witty and dynamic, the maiority

€

merely faddish and infantile and its consistent use does not

display the fullness of exprassion that th@‘ waer thinks 4t
does but rather a triteness and a‘ﬁtalmneﬁm,fhat the wuser is
appar@htly unawars of., HBlang ages quickly and nothing so
stamps a  total lack of force or originality upon a man or
womart as the steady use of ouﬁmmﬂéd slang.

¥ brief, the student needs to use slang  selectively and

-
-

sparingly. Even with these ﬂaufimnﬁn it ds likely to be misused.
Prmbably-in no other areas of the language is the advanced student so
susceptible e @VV&F" The lure twv use  slang sesms  almost
irresistible since it appears to be Lhe ultimate achievement-the
trademark of the native apealker.  RBut slang is fickle: not only it.iﬁ
rapidly dated, but the tesnage native mp@ak&r infmrmént may provide
an expression that sounds childishly inappropriate in  the mouth of
the thirtywyéaWMmld language learnery aﬁd the middle-aged informant
may provides a r@giwn&l or obsolete example. While dictionaries and
informan ts can  halp, the best guide (other than abstination and
mmdmr&timn) is a carefully tuned ear to the use of slang by a variety

of pémml& in a number of situations.
4.4.1  LANGUAGE APFROFRIATE TO THE MEDIUM

One exercise thalt appears in a variety of  language
texthooks fmquirwﬁ the student too rewrite a PIOSE. DABSAYE . Foe
example, he may be asked to make grammatical changes such as changing
a series of questions 1o statements, active to passive, third person

to first person, eto. He sometimes is  asked to transform indirect
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address  to direct address or narrative passage & dialogue. Tl
Latter assignment rarely takes into account the differences that

exist between the written and the oral expression of an  idea. To be

woming.”) as well  as connecltives and r@pdrting speech are  pointed
ouly . moreover, punctuation differences are noted and ﬁmm@ti&mm
td Lled . But  the student .im generally  wnaware of  the more
significant differences that typify the written and spaken modes of

EXPIression .

In  their conprehensive grammar, OQuirk, Greaenbaum,
Leech and Svartvilk observe Lthese difféwancmm and ddentify two
principal causess thwv firal is  situational-a presumption that the
person  being  addressaed is  not present, Unable to  receive
clari-fication questions or gestures of assuwrance that the Message 0
bering und@rﬁtmmd” the weiter  ds  inclined to Cbe more praecise and
careful than the speakeri the fact that the message can be examined
repeatedly likewise makes for ‘mmrw cautious expression in order Lo
aQQid criticism. A second difficulty, th@y argue, dis the inability
to represent Lempo, inton&timny and our gr&&t rwpwrtoi?m of nonverbal
adiuncts. This can result in a shift From the simply phrased verbal
wtterance Joln  didn "t do B¢ (with a particular intmnétimﬁ nucleus on
Jotm) to an elaborated weitten versions & was not i Faot Joim that

cidd ¥t. Railey elaborates on both of these limitationss

This transition from speech to  writing pV@%&ﬁtﬁ a
varidely of difficulties beyvond the obvious ones of
symbolizing Lthe spoken language according to the
conventions of English spelling. In several ways,
the wedtten Language is ispoverisheds i@t 1&&%& any
mechaniasm  for representing gesture and imn@ of

voice that provide so much support for apeach, and
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it requires  the weiter to create for himself the
sense  of an audience that is  normally supplied in
conversation by the interaction belween mp&ak@r ard
Listener. As  anyone knows who has tried tq Wi te
dialogue for a story or a play, the illuﬁion of
naturalness is @xtr&ﬁwly difficull to create. Even
the transcript of  a telephone  conversation whers
gestures pléy no part, dis guite wunlilke the
imitation of such a conversation in fiction. The
gense of an  audience is al  once a normal part  of
our  spoken  language  behavior and  an extremely

difficult thing to caplure in writing.

The second language learner who has relied heavily on
the texthoolk can  encounter fully a & much difficulty in  developing

fluency in the oral mediuam.

fall  too mmny- *advanoed" 'ﬁ@mmndwlanguaqw learners
Tgpeak Like bools®™., The fault, as we have hinted in  Chapters 1 and
2. can often be traced to textboolk presentations which fail to
differentiate beltween the written and spoken medium. The following

are representative weaknesses in conversation exercises or dialoguess

Example blerendorie s
1. I have not seen him all. Feluctance to use

MO AN : o oeontractions

2. Do the Potters go fishing in Compulsion to reqguire
the summer? : full-sentoence replies
Yeas, they often go Filshing

in the swmmer.

3. For whom was he looking? Reluwctance to end a
mwnt@nué i th &
propositiony the resull,

. rather foraal-sounding

speech



4., Something is feasible. The
highway could be completed
in two weeks. . That the
highway could be completed
in two weselks is f@awibi@"

S. MHave you ever seen anything

Likes that before?

&. Do you think yvour auvtomatic
choke could be stuck?

Yo, it might be stuck.

7« What country are youw from?

Im from Taiwan.

Have you ever visited Japan?

Yos, I have.

= B3 B
Fractice with structures
unlikely in most speech

aituations

Ghsence in many texts of
ellipses or abbrevialted
sentences s0 common in

intimate or casual

spaech, and sometines in

informal speech: "Ever
seen anything like thatl

before™"

Faiiure o provide for
normal interaction when
possibie confusion might
mccuﬁu |
"What s an ‘autwmaﬁic
cholke 7" (And by the way.,
how would I q@t'it

wns tuek?)

Inad@quatw provision for
responding to wtatementzs
“im from Taiwan,
"omee.  §Ove never boen
there, but I have been Lo
Japan  and  the
Fhilippines,"

"Ta that so? I stopped in
Osala and Tolkyo on the

way to the States.'



3.

@

She

skl pped

her French

class yesterday.

Moy

ashe didn’t.

Did you say they miss you?

sdid

YL sy

@y mis yuw/

) Ay
Little provision for
attumning the student to
various degrees of social
interactions ngnummmittal
6045 PO HE S 4 gentle doubt,
alt@rﬂat@ possibilities-lo
@ herelued %uvaiﬁ@ or dbndignant
reiection of an idean
"She skipped olass
yvesterday. "
“Ia that so?"
"What malkes you Lhinl
That?"
"That doesn’t sound Lilke
Deobbie,"
“Mm?h@ she wasin 't feeling
wall."
1 thought I saw her in
clasg.,"
TAre you suwee? She never
misses class.”
"Ohy, that’'s  terrible. She
wWas scheduled to give a
report in my place."
"Ghe did not!  She sat next

to me all perciod.”

Inaﬂequmt@ attention to
slress, ‘ invtonation,
m%ﬁimilatiwng reduction,
eltaa

Adiiuw sey ey misuw/



10.

Unint@ﬁtiwnally rapio
Wea-woul d- 1L i ke to-provide-
these-mature-dintel ligen -
adu) ts-wi th-English-

instruction—whioh-dia-

Megleoct in dialogues and
exercises of the means
For- the Listener to
interrupt-din-order-to

have the spealker slow

dintellectually—challenging down, speal louder, or

but-~at-the-same-—timne- rapaat a phrase.
remainmwwithihﬁthmw _ i

congtraintaecf--thaie-

limited-capabilities-in-

English,

nonverhbal

11 . Monverbal communication. Megleact of

s POnSes or requests N

place of  verbal wtlerances,

for example, when speaking

oul  din a mesting  might  be
digruptive or difficult to be
heard. Consider nonverbal
cues fors

ﬁI can “t haar."

"It doesn t matter to as"
"There are twd (sealts) here,"
"Hallo, Annahwlln“

"ITt's time tmugmu“

oral td

s dndicated earlier, the {transition from

written communication is  likewise challenging. However, for the

learner who is literate in  his own  lLanguage, the acquisition of

effective oral communication in  the foreign longue will probably

constitute the greater challenge. He will be significantly aided by

in these two media

the teacher who is fully aware of the differences



ard i Ling Lo adapt his teaching materials accordingly.
Adaptation of  The type discussed in this part will
noraally regquire  the teacher to suppliement his text in order to free
the student from a restericted, often  bookish, code. This will in
twrn enable the learner to communicate appropriately in a variety of

contexts. (Carrol, 1963z 30-45).



ek -—-vv—',éi__ z::“'-'-*ii;:'— B
¢ B
s
pik

SNSUSEQNS
, END .
RECOMMENDATIONS




d.1 CONCLUSIONS

When I thought  of writing something about pﬁblished
materials, I also thought of the good use teachers and students might
give to the teaching material they have in their hands. ~As YU may
know the teachiné of English as a foreign language is a hard work
specially in a place where it is not spoken, but it seems not to be
very difficult when the teacher knows about the methodology and  the
téaﬁhing material to be used. Recause of this, I am méking availahle
for the teacher and student a study about how  te choose and use
published materials which in the long run will help to improve the

teaching learning process which is our MAJOr COncern.

The teaching—learning process of English has been constantly
changing. It has ocmurr&d. mainly because of the use of new teaching
materiale and ﬁhe applying of the innovative methods which have been
‘put dinte use lately. So, there must be a realistic situation in which

human interaction takes place.

One of the most popular words  in current language—teaching

theory is CONTEXTUALIZATION, the idea is that language should carry a
;
message ;. should communicate something to somebody. Sentences shouwld
be natural, relevant, the things people say when they communicate.
|

Assuming the situation is true to life and the language is
appropriate, the utterances must then be given much as  they would be
in  the real world. T@amhers-ghmuld talk like teachers, children like
children, with appropriate age, generational or sex differences. S0,

we can say that the place to start a corrective program is before it

ig needed i.e in the beginning lanqguage classroom.
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The most promising  answer ta all of what wae mentioned above

is gontextualized practice. whalt do we mean with this? With this we

mean, we need to foous on practice activities that are real or at
least seem real. Language~learning materials that have violated this

canon have been severely and justifiably coriticized.

Ba, I can conclude that for & better language-learning
material to be used in the classrcom we need to look for sufficient
practice materials thalt reflect an intelligent application of the

concept of contestualization.
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.2 RECOMMENDATIONS

This work has been done having one thought in mind to furnish
students and teachers of English as a foreign language with a material
which I am sure will be put to a good wuse. My recommendation to
anyone interested in finding and getting out the best of published
materials for teaching is to read it completely understanding all the
pros and cons that have to be taken inte consideration. Besides
fallowing all the advices vou’'ll be suwrprised of the good results vou
might get. RBut let me tell vou that knowledge alone would not be of
much benefit. It would bg necessary the adequate training and
axperimentation on  the part of teachers and experimentation on the
part of teachers and a wider ﬁtuﬁy‘of the subject on the part of the
students. It includes the use of diffewent materiéls for teaching
trving to find what is the most suitable for the pwrpose yvou want to
get in youwr classroom. One more  thing, meke sure that when YO are
going to start a course, check all the teaching material yvou are gming
to be using plus the targeﬁ audience. In that way vou will trv,
according to the advise given here; to make the best of the material

for yvour teaching purposes.

VQISD I wantvtd say that the choosing of the material vou are
going to be dealing with, wili very much depend on the method or
approach you are going to use in the classroom. In this way, the
'teacher and the student will participate more effectively in the
teaching~learning process. It would be very important for teachers in
our University to share @xperiences about the using of teaching
materials., this through meetings at the beginning of sach semester in
which evervbody should tell about -xpe?iénces with materials for
teaching these might be good or bad. In thiﬁ way teachers would have

bases to use different types of maaterials and not to be working all
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the time on their own. The shared experience is the best thing we can

get over the use of published material which on the other hand will

A teacher should take into consideration some factors when
selecting the teaching material. Among these I can mention: the age
of the students, academic level, numbef of students, number of periods
per subjects, and éu forth. Sometimes these féctors can be considered
as limitations but téachers and students together should look for new

ways with which they can get better results.

As one more and final recommendation I would say that it is
necessary to create invthe pensum  of studieé a subject that will come
to fulfill all the necessities for the student at_the moment he is
confronted as a profésaimnal .with the analysis and evaluation of
publ ished materialsn' With this I mean thé creation of a subject such
-aé "Materials Preparation" in which the students will learn to prepare
their own material for teachihg when they think the material they are
handling is not the best for fheir purponses, as well as the assessment
of their rationale and scope. This practice and the help of gualified
and well prepared teachers will lead the teaching-learning process to

be the strong point in the Staff and Authorities of QQr University.
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