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INTRODUCTION

Nowadays, the importance of English as an international
language increases more and more, the economical power of
the most powerful countries as well as the enormous and
unprecedented expansion on scientific technical and
economic activities require people with knowledge of
English to have access to the modern, scientifical and

technical literature.

Therefore, English learning has gained importance up to
the point that educational authorities bhave made
interesting. changes in the curriculum and also many
researches have been done in order to provide students

with a better and efficient hknowledge of English.

Nevertheless, there are some factors that influence on
the achievement of English, one of them is the case of
the native language which according to our criteria
interfiries in the proper learning of the target language
specially in adult people whose native language habits
have been deeply internalized causing serious problems of

interference when learning a foreign lanquage.
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Very aware of this factor, we have aimed this research to
determine how Spanicsh as a native language interfieres in
the learning of English as a foreign language. This was
attained through a descriptive investigation by using
direct observation and survey test techniques and also

recordings.

In the first part of the present research work we have
made a comparative description of the grammatical,
phonological and semantic areas of both languages at

issue.

In the second one we have analired the most frequent
errors found in the use of those parts of speech we
consider more important and in which more frequent errors
of interference we bave found when constructing English
grammatical structures. We haven’'t deal with some points
of English grammar. We hope not'having neglected them by
oversight but in the conviction that the matters we chose

were more important or revealing.
In the third pert of this research we have analyzed the

most frequent pronunciation errors students have when

pronouncing English sounds which do not exist in Spanish.
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In the fourth part of this work we have made a brief
analysis of the vocabulary which English and Spanish
share, that is cognates and borrowings which if on one
hand serve students to increase-their vocabulary without
much effort, on the other, they may be a source of
transfer errors due to students tend to treat all words
as cognates. Also false cognates are mentioned here

because they are related to this point.

The last part refers to the conclusions and
recommendations of the Spanish interference in the

English language.

Specially, throughout the second and third chapters we
have cited typical and fregquent errors which in formal
classroom drill or in prepared conversational material
are not expected to be made by students but i1t is
surprising the extent to which such errors creep back
into the Studéntg' speech when they are using the
language . casually, as a result of the native language
interference which does not permit a complete mastery of

the target language rules.
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THEORETICAL FRAME

1. BACKGROUND

"Human existence is welded to language. No normal
person is without this faculty and no other species are
known to possess it. Only the human infant is endowed
with a babbling instinct: this prepares him for speech,
but many vears of learning and practice are reqguired
before the individual achieves the virtuosity of the

adult in the use of his mother tongue”"?

This is true, as it is true also that the individual
is able to learn any language he is exposed to specially,
at the critical period at which He or She learns easier
and faster than at the age of adulthood because at this
stage the brain loses its plasticity, appearing at the
same time some factors that could act as a barrier for an
efficient foreign language acquisition, causing low

students’ achievement.

1 HOLT, Rinehart and Winston. FPsycholinguistics. A book of
readings, Edited by Sol Saporta, Indiana University, 1561
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Many researches have been done to analize those
factors, since most of our graduated students from high
schools and University don’'t get the basic English skills
at a maximum level of proficiency. That 1is why we
consider important to place our research work within this

context.

Among the above mentioned researches we have!

1. Causes of the failure in the teaching-learning of

English by Lic. Fanny Aguirre in 1980

2. Factors that fall into the levels of promotion in
the English and National subjects in the basic cycle
of Loja by Lic. Jagqueline Maldonado Rivera and Amada

Morales Carvridn in 1990,

o

. A comparative study of basic cycle urban and rural
hiagh school student’'s achievement in the Subject of
English in the Canton of Loja, by Maria Arias, Delma

Arrobo and Filar Cordova in 1989.

All of them agree in that factors such as: the
educational system, the lack and inappropriate use of

didactic material, curriculum content, the evaluation,



the teachers’ proficiency, the students’ predisposition

are decisive factors in the failure or success of English

learning.

We consider that these researches and others bhave
contributed in a positive way to take into account the
real importance of English in our modern life, that is
why curriéulum planners have done some important changes
in many aspects of English teaching, in this way, the
number of class—hour per week have been increased,
teachers are carefully selected and trained to reach the
proposed goals., and new pedagogic texts have been
designed in order to teach English in a practical way in

High Schools.

2. THEORETICAL POINT OF VIEW

As we can notice in all the works above menfioned,
the purpose is to look for the causes of the low

achievement in the English subject.

Generally, it seems that the object of our research work
is similar but there is a marked difference. The above

refered works deal with didactic, methodological and
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instructional factors. As far as we are concerned with
we will try to go beyond this field which is to study
the correlation between the phonetic and grammatical
structure of Spanish with the English ones in order to
know how the former ones influence on the learning of the

last ones.

First of all, it is important to refer to
bilingualism and biculturalism because there is a marked
relation between themselves and the learning of a foreign
language. Many works have been done on this aspect for
example it is pointed out that bilingualism implies a
phenomenon of interrelation of two cultures which
specifies that the individual tends to process and
assimilate the culture of the place he lives in.
Actually, the cited cultural assimilation is only

possible through language.

So, the phenomenon of interaction of a culture with
other, by itself implies the overcoming of a barrier: the
native language: which in most of the cases interfiers

the total assimilation of the target language.

2.1. BICULTURALISM AND EBILINGUAL ISM
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2.1.1. Biculturalism

As we can notice, Biculturalism suggests us the term
culture, which can be defined as the set of ideas,
Eustoms, skills, arts, etc, of a group of people, that
are trénsferred, communicated, or passed along, as in or
to succeding generations. Also, it can be refered as the
personnal assimilation of internal values which are

inside each one of us, without our realization.

Then, PBiculturalism is the combination of two
distintic cultures in a single region in egual or nearly
equal proportions, in this sense, it implies the
alternance of two cultures, in other words, bicultural
people use to do things corresponding to two different
cultures, mixing all those internal values inside them.
This term, also implies the use of two distinct

languages, which is the aspect of ocur concern.

2.1.2. Eilingualism

Bilingualism has been generally defined as the use
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of two languages in an alternate way. This term is used
to refer to the use of two languages by the same
individual, mostly in speakiag and rarely in writing.

So, the practice of altermnately using two languages is

called bilingualism and the persons involved bilinguals.

Relating the +two above mentioned definitions -~
biculturalism and bilingualism— we can deduce that the
two are directly related in the same way as culture and
society, where the natural correspondence is given by

their interdependence.

8]
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. CONTACT AND INTERFERENCE

2.2.1. Contact

When one or more languages are used alternately by

the same person, it is said, they are in contact.

Interference between languages occurs in lingquistics -
structural- or extralinguistic —non structural- factors.
The foarmers are those which concern with grammar

structure, phonology or semantics of which we will talk
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about later. Being the last ones of great importance in

linguistic studies, we are going to analize them briefly.

Extralinguistic factors are those which refer to the
individual himself as well as to his relation with the
society. They are called extralinguistic because théy
lie bevond the structural differences of languages or
even their lexical inadeguate.

Among the non structural factors are:=®

- The speaker facility of verbal expression in general

and his ability to keep two languages apart

- Relative proficiency in each language

- Especialization in the use of each language by

topics and interaction

- Manner of learning each language

- Attitudes toward each language, whether

idiosyncratic or stereotyped

= VRIEL Wenreich. Languages in contact, page 376
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However, extralinguistic factors are not restricted

to bilinguals as individuals and the interference can he
greater if contact occurs through groups of bilinguals.
For this reason, other features of bilingual groups which

are relevant to the study of interference are considered:

- Sire of bilingual group and its sociocultural
homogenity or differentiation’ breakdown into
subgroups using one or the other language as their
mother tongues demographic facts; social and

practical relations between these subgroups.

- Frevalence of bilingual individuals with given

characteristics of speech behaviour,

- Stereotyped attitudes toward each language.

- Attitudes toward the culture of each language

community,

- Attitudes towarﬁ bilingualism,

- Tolerance or intolerance with regard to mixing

languages and to incorrect speech in each language
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- Relation between bilingual groups and each of the
two language communities of which it is a marginal

segment.

This 1is the psvcological and sociocul tural field in
which language contact can be best understood by knowing
the conditions under which an influence of one language

or another is possible and the ways it would work.

2.2.2. Language Contact and Culture Contact

Anthropologysts have considered language contact as
one aspect of culture'CDntact and language interference
as a fact of cultural difussion and aculturation.
However, later studies have not found out a clear

relation between the two fields.

Referring to linguistic interference, the major
problem is the interaction of structural and non-
structural factors, which permit or not such

interference.

Studies dealing with language contact camn not be

carried out isolately, rather coordinated studies of



10
linguistics, psycholinguistics, psychiatrists,
sociologysts, anthropologysts and even ethnographers and
geographers have to be developed in order to describe
multiple factors causing interference in learning a

foreign language.

. Interference

The term interference implies the rearrangement of
patterns resulting from the introduction of foreign
elements into the structure domains of other language
such us phonetic, morphologic or syntactic systems or
other areas of the wvocabulary. And the enrichment or
impoverishment of a system, needs the reorganization of

all the old distinctive features of the systems.

At the bresent, language transfer is not viewed as
the manifestation of a learner’'s inability to resist
native language patterns; instead it is thought to
interact with foreign language developmental processes,

in ways that are far from fully understood.

In fact., the phenomena of interference can be

considered as a deviation from the patterns or norms of
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either langquage involved in speech as a result of their
familiarity; however, the concerning differences implied

may affect foreign language learning in various ways:

a. They may influence the rate at which target language

features are acquired (kKeller—Cohen 1979).

b. They may lead to the avoidance of certain target

language structures (Schachter 1977%).

C. They may lead to the overproduction of certain

language forms.

d. Language transfer may also constrain the acquisition

process.

When we are learning a foreign language we must
learn two different verbal responses for each thing.,.
event., atribute or relation as a requirement for

acquiring the other language without megative transfer.

"

According to Weinreich, a comprehensive

psychological theory of bilingualism ought to account for
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both the effectively separated languages and for

interdependence of the languages with one another'"=.

Referring for example to interference in speech and
in language it is said that in speech it is like sand
carried by a stream and in language it is the sediment
deposited on the bottom of a lake. This means that in
speech interference occurs as a result of the personal
knowledge of the other tongue, while in language it
results as a consequence of bad linqQuistic habits which
have been habitualized and established. As an example we
can mention the bad pronunciation that we acquire of

certain terms.

Some authors consider that to learn a foreing
language efficiently, the individual has to minimize
interference in learning situations by increasing the
distinctivness of the two languages, that is to say,
noticing the real differences between them and thinking

only in the language which is been learned.

= From Journal and Social Psychology $6, 239 -44 (1958)
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3. DESCRIPTION OF GRAMMAR, PHONETICS AND SEMANTIC AREAS

As we mentioned before, interference of native language
on foreign language acquisition is present in all the
domains, it is on phonetical, morphological and syntactic
areas of speech. However it is important to clarify that
when talking about interference, there are two types of

errorss:

Q. Those derived from the interference of the mother
tongue (intralingual errors, which will be the

matter of our discussion)

b. Those derived from the strategies employed by the
learner in language acquisition and from the mutual
interference of items within the target language
(interlingual errors: overgeneralization, ignorance
of rules restrictions, incomplete application of
rules and the building of false systems or

concepts).

Through this work, we will try to determine how
native language interfieres in the learning of a foreign

language on the English students of our university.
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Even when there is no easy way to determine exactly

the manner in which interference occurs because there are
many factors that can contribute to the existence or not

of such interference.

The individual itself, the knowledge of the native
language, cultural environment, the way in which an
individual learns a foreign language, the native patterns
highly used for this reason we think that the possible
way of determining it, is by describing the various forms

of interference and tabulating their frequence.
Z.1. DESCRIFTION OF GRAMMAR

One area of language highiy affected by interference
in learning a foreign language is grammar. The phenomena
of interference are considered as resultants from two
opossing forces: stimuli of interference and resistance
to it. Both, stimuli and resistance factors can be

structural or non-structural in the linguistic sense.

As it is the matter of our research work, we will
describe the grammatical parts we consider interference
occurs frequently and strongly in both English and

Spanish.



NOUNS
- Gender
- Number
- Noun Fhrase
- Nominalization
Noun .- It is a word or group of words that refer to a

person. place, thing or activity. The noun can be used

as the subject or object of a verb.

1. La mujer llegd pronto The woman arrived soon

2. Yo vi a la mujer I saw the woman

Gender in Spanish Nouns

Gender is the grammatical form which serves to indicate

SeX.

In Spanish, the noun has two main inherent
grammatical genders which are not inflected, rather, they
are marked with an /-o/ for masculine and with an /-a/

for feminine. With nouns referring to persons there is
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generally an accord between grammatical gender and

physical sex.

z. El sacerdote
4, El soldado
S LLa serora
6. lLa poetiza
In some forms sex is simply ignored:
7. El tipo
8. La persona
However, some forms have common gender, being the
same form for masculine and femenine
?. El dentista La dentista
10. El turista La turista
Another Lind of nouns which have inherent

grammatical

persons:

11.

El

puerto

gender are those referring to things and

(masculine)
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12. La fauna marina (feminine)

BFut, there are other nouns whose gender is
determined by the context of the sentence. specially by

articles and adjectives.

1Z. La nave (Femenine)
14. E1 agua esta fria (Femenine)
15. E1 ave (Masculine), signaled by the

article, but

16. E1 ave blanca (Femenine), signaled by the
adjecfive

17. Las aves (Femenine), but not

18. Los aves

Moreover, nouns ending in SION and CION are always

femenine

19. La profesion

20, La Institucion

21. La comisidn

Those nouns ending in D are also femenine
22. La verdad

23, La caridad

Excep. El alud, el ataud, el laid, el ardid, el césped
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Gender in English Nouns.- It is said that names that

represent male persons or animals, titles and professions
performed by men are masculine and all of those nouns
which refer to female persons or animals, titles and
professions performed by women are femenine; the rest are

neuter.

Children (Male or female) 1is assigned to a human
being of any sex from its birth until the period of

adolescence.

24. She is an only child.
While baby is used to refef to a little child before
it begins to walk or speak. In this case sex is
considered neuter (IT)

25. She is eupecting a baby.

26. It is a pretty babvy.

But sometimes we say a baby—-hoy or a baby—-girl which

is also assianed to animals.

27. £ baby Monkey,
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Words such as: ship, airplane are considered

femenine in most of the cases.

28. The ship left the barbour,

How to form Femenine in Spanish

Generally, masculine nouns ending in O change the 0 to A

29. El abuelo La abuela

30, El hermano l.a hermana

Nouns ending in a consonant add A

F1. E1 margués La marguesa
32. E1 leon La leona
Except: El1 Actor l.a Actriz

Some nouns are quiet different in masculine and femenine:

IR El toro lLa vaca

4, El hombre La mujer

How to form Femenine in English




There are words which are completely different when

referring to either both masculine or femenine,

Masc. Fem.

Z5. Man Woman
EBoy Girl
Brother Sister
Father Mother
Son Dauvghter
Nephew Niece
Uncle Aunt
Barman Barmaid
Bull Caw

However, there are words that are the same for both

masculine and femenine.

6. Writer (masculine and femenine)
worker (masculine and femenine)

cousin (masculine and femenine)

But if we want to clarify that any of these nouns in

femenine, we can write the word woman before the noun.
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527 . A woman writer

8. A woman driver

Other words take the suffix —-ess to form femenine
9. Heir ' Heiress
LLion Lioness
Tiger Tigeress
Waiter Waitress
Number.~ Is the guality of nouns to express by certain

forms the idea of unity or plurality.

Number in Spanish:

In spanish there are two forms of number: singular
and plural. When we have a base form which is singular
we can add it an /-s/ which converts this form to plural.
However, when we have a stem ending in a consonant we
have to add an /~€/ before the /-s/ bhecause in spanish
there is no cluster of consonant plus /s/ in the same

sylable.

How to form the purals in Spanish




Words ending

40, E1 piano

41. La chica

Words ending in a

42, El nené

4%. E1 café

Words ending in

44, Fez

Luz

Words ending in &

Words ending in vy

46. Ley

Rey

14

in an unstressed vowel add §°%

Los pianos

LLas chicas

stressed e also add

i

L.os nenés

LLos cafés

change z to ¢ and add es:

Feces

Luces

consonant add es:

add es too:

Leves

Reyes

el
“a
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Words ending in an unstressed s or 3 on the last syllable

have the name form for both singular and plural?

483. La crisis LLas crisis

49,  El1 Télex lLos Télex
Words ending in a stress i add es:

S0, Irani Iranies

91. Marrogusi Marroguies

Number in English.—- As in Spanish, English has two forms

of number: singular and plural.

How to form plw. 3 in English

Tao form plural we have to add an -s to a singular

form

92. 0BGirl Girls

cousin cCOoUusins

Except nouns ending in a add —es: potato - potatoes;j

tomato—-tomatoes.
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But words such as: piano, radio, photo, tobaccog

only add an s.

Nouns ending in ss. sh, %, ch vy z add - es
2%, glass glasses

church churches

brush brushes

bo hoxes

topa:z topazes

Words ending in y preceded by a consonant change y to i

and add es:

24, company companies

fly flies

While., words ending in y preceded by a vowel add only an

s ¢

85. Day days

tray trays
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But, some nouns ending in f or fe., change these

letters for the ending ves:

36. leaf leaves

wolf wolves

However, words such as roof, handkerchief, cliff,

only add an s roofs, cliffs, handhkerchiefs.

Dther nouns change the vowel to form plural

Singular Flural

57. Man Men
mouse mice
foot feet

But other plurals are completely different from its

singular form.

58. The plural of mother and father is parents.

A class of fish or animals have a single form for

singular and plural.



99. salmon (singular or plural)

sheep (singular or plural)

Certain nouns take a verb in the singular form even
though they are plurals. Ex: news, furniture, luggage,
advice, information; but we can say also a piece of news,

a piece of furniture. when referring to a single one.

Some nouns ending in IC5. are used both in singular
and plural, but they are used more frequently in

singular.

60. politics physics
ethics acoustics
athletics mathematics

The nouns that keep its original form from Latin and

Greel form their plural according to Latin and Greek

rules.
Singular Flural
61. datum data
medium media

criterion criteria
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phenomenon phenomena

Some compound words take plural only in the first

word.
Singular Flural

62, son—in—1law sons—in—1law
lady—in—waiting ladies—in—-waiting
mother—in—1law mothers—-in—law

But other nouns take plural only in the second word.

Singular Flural

shopping bag shopping bags
shop steward shop stewards
air hostess air hostesses
shop assistant shop assistants

Noun Clasification

Spanish Nouns: We will classify spanish nouns according

to the semantic and morphological order.
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the semantic order we have:

Connotatives and no Connotatives.

Connotatives:

Are those nouns that describe an object. They are

known as common nouns and can be: concrete, abstract,

individual and Collective.

Concrete Nouns:

Abstract Nouns:

Individual Nouns:

No Connotatives:

They designate a thing or class of
things that can be perceived by the

senses. Ex. mar, edificio.

Are those which can not be perceived

by the senses.Ex. fé, bondad.

designate a noun which is singular
in form but denotes a collection of

thinags. Ex. Armada, alameda.

They do not describe objects. They are usually

known as proper nouns, because they designate a noun that

names a specific

individual, place, etc. which is
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an?

normally used with an article and normally capitalized.
When a noun shows derivation from a person’'s name it is

said they are patronymic. E=2. Gonzalo-Gonzale:z

According to the morphologycal order,. nouns can be:

Simple nouns: cara, bosgue

Compound: lavacara, gquardabosque, televisidn

Farasynthetic: descabellado, anifado

Frimitive: nifno, hombre

Derivados: They can be:
augmentatives: nifrno—-ninote
diminutives: mujer—-mujercita

casa—-casita

despective: gente—gentusa

pajaro—-pajarraco

English Nouns: English nouns can be classified as

follows:

Common Nouns: designating a noun that refers to any of

a group or class as book, apple, street.

Froper Nouns: It is a noun used to design a person or
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thing in a particular way. This kind of
nouns are written always with capital

letters: Charles, Helen., Waterloo

Station, The National Gallery

Abstact Nouns: Desianing a concept or a quality which is
not perceived by the senses: beauty,

charity. hunger, strength.

Collective PMNouns: It is a word designing a group of
beings or things which is considered
as a unity: Family. commitee, team,

crowd, pack.

The Fossessive case in Englishe

The possessive case is used to denote possession or
belonginess. The possessor is an animate being, but it
can be used also with time, spatial and measurement

eHPressions.

Its formation is very different from the Spanish

one. In English this 1s expressed:
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By the addition of a fimal s (for nouns and some
pronouns, preceded or followed by an apostrophe, or
sometines by an addition of an apostrophe (°) only
after a final (s) sound. Ex. John's book,

women’ ' slives, boys games.

By a change of form in pronouns Ex: I, my, mines

you, your:; yourss 1t, its; who, whose.

By OF preceding a form without the possesive ending.
Ex. Lives of men or preceding a form in the
possessive case. Ex: a play of Shakespeare’ s, a
friend of mine:; which are commonly called double

possessive

General rules for its use

When the possessor 1s an animate being it goes first
with an apostrophe and an s followed by the thing

which is possessed, but without article.

My father’'s car
Our teacher’'s books

Feter’' s dog.
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68.

69.

70.

71.

72.

-
“t e

74.

But when a plural noun does not end in an g, we

These women’'s hats,

The children’' s tovs.

When the possessor ends in an S, the s of the

possessive is omitted:

My parents’ car.

’

The boys’ teacher,

When two possessors are named, only the second takes

Helen and Tom’s children.

Fhrases with Saxon possesive: take also an s

an hour’'s wallk .

at a vard’'s distance.

vesterday ' s newspaper,

An English learner student has serious problems when



learning English possessive because of the inflewion.
Since in Spanish we don’'t have such construction, instead

we have for erample:

75. l.a casa de luis.

So, Spanish speakers tend to use that construction

in English such as:

X The house of Luis.

X The hat of my mother.

Noun Fharase in Spanish

It is a sequence of two or more words conveving a
single part of the sentence. A noun phrase consists of

a determiner plus a Noun plus a category of Number.

A determiner can brea s el, un —in specified
environments—, commonly known as definite or indefinite

articles.

76. El libro (gque te presté)

77 . Un libro (cualquiera)
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A noun phrase may also have an adjective which can

go before or after the noun.

78. El pobre hombre se marcho.

79. La nifa rubia se marchd.

In Spanish there are no nouns which are not either
singular or plural, depending on what we want to say (In

Spanish ther is no marker for singular only for plural)

Noun Fhrase in ENGL ISH

In English as in Spanish the Noun Fhrase has the
same structure and there is no major problem in its
construction, the problem that could arise is the
position of the adjective, because it is a general rule
in English that adjectives go before the noun they
modify, and students tend to put it after the noun the

same as in Spanish.

X The rose red instead of.
The red rose .
Another problem is in the use of the determiners,

specially the definite article (THE) because students
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tend to abuse the use of it. For this reason. and
considering useful to specify the general rules to its

appropriate aplication we will analize them.

The definite article shows that the noun refers to
a particular person, place, thing.

It is uwsed to show that we are referring to

something specific.

80. The lion is the king of the forest.

81. The woman in black is my sister,
With something that is unique

82. The sun-

875, The moon .
Before some adjectives acting as nouns:

8%. The poor.

84. The blind.

In front of Ordinal numbers, dates, kings’' titles



85. The first in his class.
86. The twehty~fir5t of January.

g87. Henrry the second.

Also, we have considered important to mention the

rules for omiting this article, which are:

- THE is omited before names of sports, games, arts,

and sickness

88. I like chess.

89. She has got measles.

£

- Fefore names of foods in general:

?0. Carrots are very agood for the evesight,

?1. I like wine very much,.

- Before abstract names which are used in a general

way

F2. Time flies.

FEZ. Death is the final step.

- Before school, church,. hospital,. work, bed, home ,
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97.

8.

99.

100.

101.

102,

103,

104,

x7

prison'when referring to these words as buildings.

He aqoes to church,.

Henrry 1is in prision.

Before titles followed by mames or last
preceded by Mr, Mrs or Miss.

Mr. Brown
Captain Smith.
Doctor Ramiresz

Before days of the weel,
On Sundays

In summer

seasons and hours

At seven o' clock
Before names of languages:
You can speak English well.

French is easy to learn.

Before nouns

He is in room 425

followed by a cardinal

number:

names
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However, we can  not leave aside the little

confusions when using the indefinite article A, AN.

The indefinite article shows that the noun refers to
a general or not mentioned person place or thing} It is

used in the following cases:

A is used in front of a word beginning with a
consonantal sound or with an aspirated bh. However A
changes to AN when the following word begins with a

vocalic sound.

105. A soldier
106. A house
107. An act

108. An hour.

In English the indefinite article A is used before

all predicate nouns which show nationality.

109, He is a Spaniard.

110. She is an English writer

A is used before professions and religions:



111. He is an architect.

112, He is a Christian,

In front of hundred. thousand and million

11%. A hundred pounds.

114. A thousand men.

In phrases such us:

115, What a pity.

116. What & fright.

117. Such a nice girl.

Note: To form the plural of A/ABN, we

adjective SOME for both: femenine

masculine,

Some books Some girls

NOMINALIZATION

Nominalization:

the

and

It i1is said to occur when a sentence element that
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cannot be identified morpbologically as noun —adiectives,
verbs and particles— functions in the sentences as if it

were a noun.

Spanish Nominalization:

Nominalization with adjectives:

118. La casa nuesva, lLa nuewva

119. El segundo estd aguai. El segundo

Nominalization with verbs:

120, El alimentarse bilien es necesario

121. El sonreir =< importante

Nominalization with particles:

[y
£
1)
m
et

n

fres

d

las nifas.

i1

123, De agui en adelante.

Nominalization is very productive in Spanish. But,
we can not properly talk about nominalization of verbs
because they are always nominals and function as object

complement or subject of a sentence.
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When we uwuse an infinitive as a nominal, the

determiner EL will appear in a normal order

124. El recordar su nombre me es dificil,

But when we invert the order EL is omitted,

125. Me es dificil recordar su nombre,

In Spanish also we have that the pronoun class as:

possessives, demonstratives and a little group of

adjectives called indefinites are used as nominals.

126. LLa casa mia, La mia
127. Aguel nifo. Ague
128. Los otros estudiantes, Los otros

In addition. the definite articles (el, la., los,

las) are used as nominals:

129. El1 qgue me diste.

1Z0. La gue me compraste.
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English Nominalization:

Nominalization in English is neither as active nor
as extensive as 1in Spanish. It occurs with English
Fronoun class: indefinite. demonstratives and even with
descriptive adjectives which need the dummy carrier one

to be nominalized.

1Z1. Some people Some one
1Z22. This book This one
1235, The poor boy The poor gne

Ernglish nominalizes wverbs by using TO before the

verhb

174, TO study heard is our duty,
Or with ING at the end of the verb, as in:

135. Swimming is healthy.
ADJECTIVES
Adijective:

It is the word that expresses or describes the

quality of the noun it refers to.



Spanish. adjiectives hawve inflection for two

categories: Number and Gender.

Number:

Gender:

Adiectives form its plural exactly as nouns
do, that is by adding a suffix -s directly
after stems ending in a gender— marking vowel

or after the empty syllable carrier —e. Ex:

Singular Flural

blanco blanco-s

verde verde—s

Inflection for gender is a formal

characteristic which distinguishes Spanish
adiectives from nouns. The normal rule

requires alternation between the gender

respectively, which appear at the end of the

stem. B



44

Sinaular Flural

Mmasc. fem. masc. fem.
gordo gorda qordos aorclas
guapo guapa quapos QLAADAE

There are many adjectives that have common gender
since by the criterion of noun adjective agreement, they

can modify either masculine and femenineg nouns. B

MASC . fem.

El cuadro La casa azul

Types of adjectives in Spanish:

1. Adjectives of gquality

The adjective of quality agrees with the noun, it

refers to in gender and number

127. Unas casas arandes

128. Unos Arboles peqgquenas



The adjective of guality normally

it refers to.

pxcept for proper names.

179, E1 buen Sancho

140, lLa buena Otero

2. Fossesive

Adjectives

masculine
femenine

Singular

mi
tu
S
nuestro/a

vilestro/a

and femenine

45

follows the noun

masculine and

Flural

mis
tus
ANE=
nues b ns
Ve b o S as

SUS

The Fossessive adiectives in Spanish agree with the

thing possessed and not with the possessor

141. nuestro hijo

nuestros hijos
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e Adjectives of comparison:

There are three deqgrees of comparison:

Fositive: the adiective of gquality on its own

142. Maria es alta,

Comparative: there are two types of comparative:

The comparative of superiority which we form by

placing the word mas before the adjective, sometimes

followed by que so as to compare with another noun or

pronoun,

147, Maria es mas alta gue Fedro,

The comparative of inferigrity which is formed by

placing the word menos before the adjective, sometimes

followed by gue so as to compare with another noun or

pronoun.

144. Fablo es menos listo qgue tu,

The Superlative shows the highest degree of the
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quality of a noun. We usually place el _mas before the

adjective. The article before mas changes according to

the gender or number of the noun.

145, Susana es la mas quapa de todos.

Sometimes, when we mean an absolute superlative we

use the word muy before the adijective or add the suffix

isimo to the adjective,

146. El1 es muy rico. or El es riguisimo.

BEut there are comparatives and superlatives that do

not follow the rules explained above.

Here is a table of some irregular comparatives and

superlatives.

Fositive Comparative Supey Lative
bueno mejor el mejor
malo peor el peor
grande may or el mayor
pegqueno menor el menor

4, Demonstrative Adjectives




Masculine

::::>>93teq ese, aquel
singular
Femenine

:::::>esta. eza, aguella

Masculine

/::::>>estms, es0s,. aquallos
Flural
Femenine

::::::>95ta5, psas, aquellas

These words are considered adjectives when

singular

Flural

48

they

accompany a noun. They are used for indicating persons,

animale or thinas.

You must use este, esta and their plural forms when

we mean the person, animal or thing near the speaker.



- 49
Esa, ese and their plural forms are used for the person,

animal or thing far from the speaker.

The demonstrative adjectives aagree with the noun in

gender and number

147. esta mecsa ectas mesas
148, ese hombre ezns hombres
o. Indefinite Adjectives

Here are some of the commonest indefinife adjectives
used in the Spanish language: alguna/na, algunos/as,
mucho/a, muchos/as, poco/a, pocos/as, cada, ninguno/na,
varios/as, otra/a; otros/as: demasiado/a, bastante,

cuanto/a, etc.

& Interrogative Adjective

This adjective gue is an invariable word E

-

149. Que dia de la semana es?

150. Qué libro gquiere™.

The adjective cuanto changes in number and gender



according to the noun it refers to

151. Cuantas naranjas tienes™.

152. Cuanto dinero necesitas™

7. Identification

These adjectives refer to nationalities of people or
things and continents Ex. europec, americano, espafol,

lojano, etc.

8. Numerals

These adjectives are invariable in gender except for
but the numbers: 200, 200, 900 change the gender when
they refer to a femenine noun. Ex. Quinientas personas;

doscientas coronas.

9. Ordinal Numbers

These adjectives agree with the noun they refer to.
We use the ordinal numbers when we mention the order of

kings and queens, and also with Fopes.



English adjectives

English adjectives as we know have no inflection for

number and gender,

Types of adjectives:

1. Adjectives of quality

They describe the condition or quality of the noun

they refer to. These adjectives go before nouns or after

the verbs: to be: look; appear, seem.

1572, An expensive book

154. A pretty girl

185, She looks ill

1%6. Ann is pretty

But except in the following words:

Court martial; Heir apparent, Mother Superior, from

time inmemorial.,

When referring to a group of people, we have to use

the adjective alone preceded by the definite article THE



157. The dead The ftich

Comparatives and superlatives

English adjectives have three dedgrees of comparison:

Fositive as in: tall, dark, expensive, etc.

Comparative as in: taller, darker, more eupensive

Superlative as in: the tallest, the darkest, the most

expensive

As we can see in Enalish we also have inflection for
comparatives and superlatives, but to form them we have

to follow some rules.

Fules to form comparatives

To form the comparative of superiority, it is added
the suffix er to the one or two syllable adjective; but
if it has three or more syllable we have to place the
word more in front of it. I1f the two syllable adjective
ends in y it is changed by f and we have to add —er.

158. happy - bhappier

159. pretty — prettier



160. Wonderful ~ More wonderful

161. Important -~ More important

Fules to form Superlatives

To form the superlative we add est to one or two
syllable adjective, but if it has three or more syllables

it is added most before the adjiective.

162. The richest
167, The happiest

164. The most wonderful

There is a little group of adiectives which have its
own form for positive, comparative and superlative: We

call them irregular

Fositive Comparative Superlative
Good Fetter The best
Bad Worse The worst
Little Less The least

Much more The most
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Far Farther The farthost

Comparative of equality

Comparatives of equality are formed with as... as...

and the same as.

165. He is as good as Charles.

166. It is the same as yours.

2. Demonstrative adjectives

These type of adiectives agree with the noun it

refers to only in number

masculine/feminine this
Singular that

masculine/feminine these
Flural those

This and these are used to show that the person,
place or thing we are referring to, are near to the

speaking person.
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That and Those show that the person, thing or place are

far from the speaking person.

Singular Flural
167. This man These men
168. That tree Those trees

Fossessive Adiectives

[
L]

The possessive adjiectives always go with the noun
and agree with the possessor but never with the possessed

thing. They are:

my : its
vour our
his Y our
her their

169. I love my family.

170. We and our children.

The possessive adjectives are uwsed with parts of the body



171. She hurt her leg.

172. 1 wash my hair.
Also they are used with clothes!:

173. They put on their jackets.

4. Indefinite Adjectives:

The main are:
SOME: it is used generally in affirmative statements.
174. Some of them were my friends

ANY: it is used in guestions and when it takes the adverb

"nmot"” before it, it means "ninguno’.
175. She does not have any friend here.

MUCH: It is followed by a singular noun and normally used

by negative statements!:



176. He does not eat much rice.

MANY: Always followed by a plural noun and normally used

in negative phrases:

177. We do not bhave many hOUSsSES.

NG : It is always followed by a noun and takes

without negation

178. No one is there.

OTHER: It normally precedes the noun:

179. The other day he came.

EACH: It is also followed by a noun:

180. Each one of vou has a duty,

the verb

EVERY : It is always followed by a singular noun with

the verb in singular form.

181. Every man is intelligent.



NEITHER: (No one of two things or persons).

EITHER: (Any one of the two things or peErsons).

S. Ordinal Numbers:

Cardinal numbers are also considered as adiectives

as for example:

182. There were two victims in the accident.

When referring to years in English we have to divide

the number inte two parts and read each one of them

separately.

18%3. 1 1994 1

il

reard nineteen ninety-—-four.

But, when expressing quantities we use the same form

as in Spanish.

184. 7697 is read seven thousand six hundred and ninety

two.

Here we have to pay attention to the word hundred
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before the two last numbers since 1t is different in

Spanish that is why there is interference.

FRONOUNS

Fronouns: Fronouns are the wordsused instead of a noun

Unlike nouns and adjectives, pronouns are a small,
closed class in both Spanish and English. Borrowings or
new forms are not easily introduced, and several
grammatical cateqgories are expressed by the inflected

variants.,?

To determine the point where there are problems of
interference from Spanish to English we will discuss each

type of pronouns.

Spanish FROMOUNMS

Types of Fronouns

1. Fersonal Fronouns

4 STOCKWELL Rober F. and others, The Grassatical Structures of
English and Spanish, Ihe lniversity of Chicago press, pdg. 31
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Fersonal Frornouns function as the subject, object of

a verhb and the object of a preposition.

As Subject:

VA®) nosotros
tu vosotros
el ellos
ella ellas

As subject, pronouns are usually omitted unless a

certain emphasis is required.

185. No quiero Yo no guiero (emphasizer)

The subject pronoun is normally implicit in the verb

ending.

186. Escribo, bailamos, cantaron.

But it is necessary to include the prornoun to avoid

ambiguity:

187. Cuando vine, #1 me contd.
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- A=z object of a verb:

DIRECT INDIRECT
me nOs , me nps
te 0s te 0s
le, 1o los le los -
la las le las
lo le

The object pronoun alwavys preceed the verb (te veo,
os digo). except when the verb is in the infinitive, the
gerund or the imperative, in which case the pronoun is

enclitic (trdemelo., escribele, buscalo).

- As object of a preposition:

mi nosotros
ti vosotros
él ellos
ella ellas

ello



188. Te buscd a ti

Here in this example Te is the object of a the verb

"buscar" and Ti is the chject of a preposition.

When a personal pronoun acts as object of a
preposition, it goes accompanied by the prepositions: a

or para.

2. Reflexive Fronouns:

me, te, se, nos, 0%, s

They are used when the action of a verb refers back to

the subject

189. Te fuiste temprano.

The position of the reflexive pronouns is the same

as that of object pronouns,

R Relative Fronouns

The relative pronouns must never be omitted in Spanish



120. El libro nue me diste.

They may be:

- The subject:

191. Esta es la nifna que gand el premio.

- The object:
192. El carro gue vimos era bonito,

- The obhject of a preposition

19%. El hombre con quien hablé era sabio.

Que: Can be the subject or a direct pronoun when the

antecedent is a person or thing:

194. La nifa gue soné.

195. El libro gue compramos.

with its antecedent. It can be the subiect, the direct

object or the preposition object.
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196. Fué &1 quien lo dijo.
1927. El sefor a guien esperaba.

198. No habia guien contestara.

El1 que, los que, la que, las gue, el cual, la cual,

las cuales and los cuales, sometimes replace GQUE and

QUIEN as the subject pronoun when the antecedent is a

person and the relative clause gives extra information

about the subject.

199. Yi a tu hermano el cual (que) cantaba.

Lo que., lo cual are used when the antecedent is a verb or

a clause.

200, Lo gue mas me gusta es cantar.

CuUvyo: agrees in number and gender with the object

possessed

201. Fl chico cuyo perro murio.

4. Interrogative Fronouns

The interrogative pronouns bear a written accent



6.

1.

-~
«Z

-r
R

both in direct and indirect

[51]

Gue?

Quien. guienss?

Cual?™

Indefinite Fronouns

Alauien, Nadie, Cualguiera,

Alguno, Minguno, Algo, Nad:

1l

A1l the indefinite adjectives may also

Pronouns .

Fossessive Fraonouns

ONE FOSSESSOR SEVERAL FOSSESS
Sing. Flura 5ing.
Ferson mio—a mios—as nuestro-a
Ferson tuyo—a tuvos—-as vuestro—a
Ferson suyo—a SUYOS—as SLY O~ A

guestions.

fulienguiera

bhe used as

ORS

Flural

nuestras—-as

vuestros—as

SUYODS—as



7. Demonstrative Fronouns

Neuter

agui
esto
ahi
250

alli-alla

aguello

Masculine and Feminine

Singular

T
ifi
rt
i0
|
B}

dse-a

agquél-agquella

ENGLISH FRONOUNS

1. Fersonal

Fronouns

FERSONAL

bt

e

FROMNCOUNS

Flural

estos—as

es05-as

aguel los—as

66

OBJECT FRONOUNS

Complemento

me

you

him

her

it

us



7. Demonstrative Fronouns

Masculine and Feminine

Singular

aguai este—a

esto

ahi ese-a

eso

alli-alla agqueél-aquella
aquello

ENGLISH FRONDUNS

1. Fersonal Fronouns

FERSONAL FPRONOUNS

Subject

I

y oL

he

we

66

Nexabesr

Flural

gstos—-as

esOs—-as

aquel los—-as

OBJECT FRONMOUNS
Complemento

me

youl

him

her

it.

us
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y Ot v ou

they them

Fersonal pronouns are never omitted in English. In
affirmative sentences, the ones which function as subject
are placed before the verb: (he writes), and the ones
which function as complement go after the verb (I saw
her). The personal pronoun I is always written by using
capital letter I. 1+ is used for impersonal

constructions. (It is raining).

It is the point where English students have one of
the main problems, because they tend fo omit the subject,
specially'in long paragraphs talking about, the same
berson; and also when referring to the use of impersonal

IT, because in Spanish we do not have such construction.

202. They came, ate, and then they went, but not:

X they came, ate and then went.
207, Is raining instead It is raining

2. FReflexive Fronouns
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- Reflexive pronouns are used to signal that the

action of the verb refers back to the subject:

204, 1 did it myself.

- English reflexive verbs correspond to the Spanish

pronominal particles: me, te, se nos, 05, Se. Note that

not all the Spanish reflexive verbs are reflexive in

English.
205, dormirse to sleep
206, irae to go

In the case of Reflexive Fronouns the problem
appears when using each one of them, because in Spanish
we only have to use me, te, os. etc, while in English we
must use at the endvof the phrase the pronoun plus the

particle -self.

207. me cortaé. I cut myself.
e Fosseseive Fronouns:
1 pers. ' mine
Sing: 2 pers. VOurs

pers. masc his



fem. v hers
neut. its
1 pers. ours
Flural: 2 pers. YOours
I pers. theirs

Fossessive Fronouns are variable with
but invariable with the possessed thing or

the possessor 1is indefinite we use ogne’'s.

208. It is difficult to know one’'s skills.

69

the possesor,

object.

Es dificil saher las habilidades de uno.

OWN is used to show belonginess:

209, Demostrative Fronouns:

When

Masc. and Fem.
singular plural neuter
here this. these this
this one these ones
there that those that
that ones those ones -

S. Relative Fronouns
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Subject Complement Fossessive
Human who whom whose
Beings what that
Thinags which which whose of
animals that that which

Felative Fronouns have the same form for singular or plural,

masculine or femenine; so, they are invarible words. They can

function as: subject, complement o©OF ROSSESSIVES) when it

functions as subject, they are never omitted.

The man who speaks

However, when it is used as complement, it can be omitted

The man who I spoke to or The man I spoke to.

WHO, WHOM is only used with people. WHICH is used for animals

or things. THAT is used for people as well as things or animals.



6. Interrpaative Fronouns
Subject Complement Fossessive
Feople Who Who., Whom Whose
Things or What, which What, Which Whose
animals

71

When it is used for persons:

- WHO refere to the identity of someone (who-quien)
- WHAT refers to the function of someone (what-gué)
- WHICH refers to the selection (which-]a

cual)

7. Indefinite Fronouns

The commonest indefinite pronouns are: each, either,
several, all. some, any, little, few, much, enough, not

any, none, other, another.

- Either, neither, and each are followed by a singular

verb

- Some . 15 ussed in affirmative sentences, and
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sometines in interrogative ones.

is used in

Any .

sinqular or plural forms.
Little and much
always with a singular verb.
Few and many are used
verb in plural form.

Little - poco
Few - pPOCoOs
Each other and one

another,

reciprocity . The first
constructions where the action

that there are two people who

second one when thers are more

are involved.
Other,
Ex: The other one
can be used with

None ,

Ex: None can go the picnic.

VERBS

interrogative,

with count

and negative,

are used with not count nouns and

nouns and with a

much - mucho

many - muchies

are used to express

one is found in
of the verb indicates
are involved and the

than two persons who

as a pronoun is a variable word.

is in the deskhk

affirmative verbs.
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A verb is a word for saying something about some
person or thina. It is the part of the speech by which
we are able to say what a person, animal or thing is,

does or what is done to that person, animal or thing.

Spanish Verbs

The spanish verb system is the most comples of the
morphologically distinct classes. Verbs are inflected
for FINITE (finite and non~finite) TENSE (or more
accurately, for a combination of tense and aspect), MOOD,
FERSON and NUMEER. These five categories produce a total
of forty-six or forty-seven distinct forms. Also,
Spanish verbs can be regular and irregular; both can be
included in two main subclasses usually identified by the
vowel in the infinitive ending: -—-ar, -er, —ir. Many
irregular verbs follow a few major systems, in which a
substantial number of verbs show the same modification
from the regular verbs which consists of a modification
of the stem as seen in the stem—changing verbs. There
are also minor svystems, where few verbs, or even a single

verb may follow a particular rule.

The spanish verb form contains the following

constituents:
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1. Stem: which ia the baze of the verb
2. Theme: The theme class depends on the verb stem,
since every stem belongs to a particular
clazs. The theme is given in the endings

of the verbs and can be: -ar, —er, —ir.
Z. Tense-Aspect: Which distinguishes the sets and
represents a residue of phonological
material.
4. Ferson Number Marker: which derives from the subject
We will analize the two last ones which we consider

of major importance because the conflict they cause for

Spanish speakers learning English

Tense Aspect Variations:

There is complete consistency of these marhkers
within all sets except the future, where /ra/ alternates
with /ré/3; the imperative, where /0/ alternates with /d/
and the preterit, which bhas the most erratic pattern of

the whole paradigim.
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As we have seen, Spanish verbs express tense by the

verb endings. however, we also use auxiliaries for
forming certain tenses, Those tenses are the compound
ones (perfective and progressive), in which, the
auxiliary gives the tense. The auwxiliaries whicﬁ Spanish

uses are: Haber., tener. ser and estar

1. Tener: (to have) is used as a main verb, and
really means to hold to possess: Tengo

urna casa nueva.

2. Haber : (to have) is used only as an auxiliary to
form the compound tenses of other verbs.
It must therefore precede a past

participle:

211. El nifo habia sufrido un accidente.

=. Estar: (to be) is used in speaking of any
temporary condition or action or of the

place in which a person or thing is:

Estamos siguiendo las instrucciones.
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Estar hafore anvy present participle

expresses what one is doing at the time:

)
—
k)

Somos profesoras

Ser, is used to express property: Es mio.
Ser is also used to form the passive volice:

217, El hombre es buscado

Ferson Number Marker:

Spanish verbs have variations for all the persons,
except for the first and the third singular which
maintain an almost regular pattern given in most of the
cases hy the theme vowel. For instance, the present and
past subjunctive, the imperfect and the conditional, 17™%

and I singular alwayve are the same.

Fresent Subjunctive Fast Subjunctive
vo escriba vo escribiera - ese
t escribas ti escribieras — eses

&l escriba ¢l escribiera — ese
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nos escribamos Nnos. escribiéramos — esemos
vos. escribdis vos. escribiérais — éseils
ellos escriban : ellos sscribieran — esen

ENGLISH VERBS

English verbs have only four or five distinct forms,
with categories of tense., person—-number, and two
participles -—imperfective and perfective-. They are
divided into two main subclases which are called weak and
strong. Weak verbs have only four inflected forms and

strong verbs five. the verlb be has B.

Tense Aspect

We have seen that in Spanish, tense is given by the
verb endinas (i.e. vo comi, ellos estudiaban)i: while in

English verbs have only two simple tenses —-present and

auxiliaries. In

past- plus six_ complex tenses using

addition, transitive verbs form eight passive tenses,
also with auxiliaries. Usinag the modals. a further eight
modal tenses can be formed (including the traditional

future). Four of these modal tenses are active and four
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are passive.

So, it is important to clarify that in English the
present simple is the unmarked tense. This means that it
is used for very general time where specific marking for
non-—-present time is unimportant and so unnecessary. In
other words, any period that inciudes the moment of
speaking (wheter extending into the past or the future)
can be regarded as a present time and use a present
tense. The past simple, marked usually by inflection,
iz a marked tense and it is not so much past as non-
present. English has no future simple tense, though,

plenty of ways of talking about future time.

It is a characteristic of verbs, expressed in some
languages by inflections, indicating the nature of an
action as been completed or single called FERFECTIVE; or
as been uncompleted, repeated or habitual called

IMFERFECTIVE or FROGRESSIVE.

Az we know, both, present simple, are unmarked for

aspect; but if we wish, we can emphasize:
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a. That the action or state referred to by the verb is
in some way completed or achieved, though still
relevant. This is called perfective aspect, and is
indicated by the use of have + past participle of

the lexical verb:

214. 1 am reading, I was reading.

Speaking of aspect and tense in English and Spanish,
we have seen that the auxiliary is the one which carries
the tense, however, Spanish only uses them in  two
compound tenses -progressive and perfective- and the rest
of them are signaled by the verb endings: in contrast,

English requires more auxiliaries for expressing tense.

That is why Spanish speakers omit the auxiliaries in
English constructions where an auxiliary is necessary, or
in the case of past tense they use the auxiliary for past

and also the verb in past tense.

X I not study English. I don’'t study English,
X Understood you™. Did vou understand?,
¥ Did I spoke™. Did I speak™

X I did not worked. I did not work
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For this reason, we consider important to analize

English auxiliaries in a detailed way.

AUXILIARIES

English auxiliaries are

of three kinds: Modal

aurxiliaries. primary auxiliaries and the eriphrastic
b r

auxiliary.

Modal Auxiliaries:

They can be classified into two groups!

GROUF A

can could
may might
shall should
will would
must ought to

GROUF E.

need

}  MopeLs

dare ' SEMIMODALS

used to
J
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The first eight words in groups A are often treated

as pairs and analized as present or past of the same verb
{ie. can-—-could) but in fact the second words in these
pairs have very limited past meaning and are mainly non-
past in usage, so they are all ketter treated separately,

as verbs having one form each.

Modal forms, are not base forms. They can npot be
used as imperative or infinitive. They are finite, but
need a lexical verb® with them. there is no inflection

for ZIr9 person singular.

These modals -so called because they indicgte MOOD
precede verb stems and give them special shades of
meaning like futurity, volition, possibility,
probability, permission and necessity. They are often
described as defective verbs because they lack a full set
of forms and they have a great vafiety of communicative

functions, which sometimes appear unrelated.

g

Levical verbs: sp called because they carry full dictionary

meanings. This group includes: Be, Do, Have, when used with full

meanings (ie. Be = exist, have guality ofi Do =perform; Have
take experience)
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The modals are sometimes called verb markers because they

signal that a verb is about to follow.

said to have tense.

Most of them are

Degrees of
Freedos to act

Theoretical
Possibility

Example

Scale top | Complete freedos to Possibly true
bottos | Necessity to act/not act] Necessarily true/not true
Can general possibility general theoretical You can catch the 5:50 train

(+ needn’t}

{opportunity)

possibility

if you hurry
What can the matter be?

Could

Sometiees past or tentative/hypothetical can

I could speak English when
she was siy
I could telephone you tosorrow

may/may not

pEFRiSSiON

likelihood

May I help you?
Oh well, you say be right

night/night pcassionally past or tentative/hypothetical may ¥e might have a picnic
Hight T remained you or your
promise
ought/ought {avoidable) obligation {avoidable) assumption I ought to listen to ay
not to ought (Should = past of speech| shall only in rep parents
should/should

not shouldn't

shall/shall obligation/proeise prediction I shall kill hie for this
not shan't You shall be paid
will/will not volition/insistence strong prediction If he will just wait two

won't

aoments
Will we ever discover the
truth

would/would not
wouln't

sosetimes past or tentative hipothetical will

You would marry his
It every up, would you

sust/sust not
{+need)

{unavoidable) necessity

“to act/not act

(unavoidable) deduction
of truth

Must you go so soon?
You aust be crazy

tan't
{+ couldn’t)

necessity not to act

{unavoidable) deduction of
ispossibility of truth

I cannot be there




The verbs in group B -need, dare and used to- are called
SEMIMODALS because they behave partly like modals and partly like
lexvical wverbs. they sometimes use gquestion-inversion and not
negation, and they sometimes use Do. Tag questions are usually

with DO.

As modals, Dare and Need are mainly used in gquestions and

negatives only; they have no -s inflection for third person

singular and they are followed by bare infinitive. As regular

infinitive.

DARE :

This modal ocours mainly in:

- A few set phrases:

I dare say (one word, first person singular only) roughly

means "1 eupect or probably".

How dare vyou/he, etc. expresses annoyante at something

already done.
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You dare or Do not vou dare, expresses annoyance at a

proposed action and 1t is a kind of prohibition.

Negative:

Daren 't is used for past and present, but there are

alternative regular forms.

21%. She daren 't tell him.

216, BShe doesn’ t/didn’t dare (to) tell him,

n17. I wouldnrn’'t dare (to) tell him either, would you?®.

Non—assertive:

Modal DARE is alsc common in subordinate clauses after
expressions of doubt, uncertainty, though, again there are
regular alternatives. When it is used as a reqular lexical
verb (i.e. with another modal ~do not, would not dare, etc)

it can take bare infinitive.

—  Need is the only one of these three verbs that fits

inte the modal meaning scale of possibility-necessity
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- Need as modal is non—assertive and bas only one form.

- Regular need tg . with DO, cam make a complete range

of complex tenses

- The two forms mentioned above must be distinguished

from reqgular need + DO:

218. 1 need money.

219. The whole place needs cleaning.

USED T0:

Used to has past simple only, and means past habits and

states, usually no longer existing. Questions and negatives with

DID are usual. Moreover, DID is virtually essential in tags.

2. PRIMARY AUXILIARIES

The second kind of auxiliary is constituted by the two

primary auxiliaries HAVE and Be .
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The auxiliary HAVE has five forms:
have — Sstem

has/have ——» present tencse

having —_—s present participle
had _—_— past tense
had —— past participle

The auxiliary BE has esight forms:

Be —_— Stem

am

is present tense

are

beinag . present participle

was/were _____, past tense

been — = past participle

When inmediately preceding a main verb, have, is followed
by a past participle, as in "He has eaten" and be is followed by
either a past participle, as in "the white cat was found", or a

present participle as in "they studying".

When auxiliaries are employed in groups of two or three, an

obligatory sequence is followed:



87

Modal + have + be

Modal Have be
220. I migh have been working
221. John may be reading
222. Mary and Charles had been walking

3. FPERIPHRASTIC AUXILIARY

The third kind of auxiliary is the periphrastic auxiliary
DO (Do, does, did), and it is a special case. DO is a "dummy"

form that has the following uses:

1. The carries the tense in questions and provides the

inversion that signals a question.

. Does your mother teach English™

224, When does he come™?

2. In negative sentences it carries the tense and places

the negative word NOT betweenan auxiliary and the verb

following the pattern and modal auxiliaries.

229, Michael didn t study.
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228.

88
In declarative affirmative sentences 1t provides

emphasis and reqguires a primary or a secondary stress

Alice did study.

In tag gquestions it replaces & main verb in the simple
present or in the past tense.
-~y

She wants a cup of tea, doesn’ t she?.

In sentences beginning with a negative adverbial like
seldom, never, not only, it expresses, in an inverted

astructure the tense.

Never did [ dream of such a thing?.

PERSON NUMBER MARKER

English verbs are not inflected for person. except for the

third person singular, in which an —-s- Or —es- is added to the

base in both regular and irregular verbs.

I learn He learns
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We have to mention that at this point there is a conflicting

roblem for Spanish speakers learning English, since, they omit
P » C : : ¥

the —s— of the third person, making sentences like:

He speak a good English, instead He speaks a good English.

-~
-t w

2. DESCRIFTION OF FHOMOLOGY

If there is any point in each language in which geographical
and social distinctions are clearly noticeable it is undoubtely
the field of pronunciation. That 1s why languages as Spanish,
Russian, French, Chinese, etc, are blended in this sense, due to

the number of accents that esach language has.

The native language is an important factor in learning to
pronounce a foreign language: this is clearly demonstrated by the
fact that a foreign accent has some of the sound characteristics

of the learners’ native language. But it also interferes the

proper learning of pronunciation of the target language.

Because of the role that native Jlanguage plays, there has
been a great deal of research in which the sound systems of
English and other languages are compared and the problems and
difficulties of learners predicted. This applies not only to the

individual zounds but also to combinations of sounds and features
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such as rhythm and intomation to put it very crudely., the more
differences there are, the more difficulties the learner will
have in pronouncing English. We can even s=ay that there are more
favoured languages. But we must be careful not to over-simplify
the situation and think too much in terms of handicap ovr barriers

to learn.

We commonly assume that 1f someone pronounces a foreign
language like a native., they probably started learning it at an
early age, because it is known that children learn foreign
languages faster and more properly than adults, however it does

not mean that adults camn not acquire a native-like pronunciation.

In teaching English pronunciation it is important for the
teacher as well as for the students that the teacher speaks the
language with reasonable fluency and accuracy, 0 that this

pronunciation is an acceptable model for imitation.

Teachers would not claim that a native —like pronunciation
is necessary or even desirable for their learners. instead the
most sensible teacher s goal must be intelligibility<®. Since
words are made up of sounds. If the foreign speaker substitutes

one sound or feature of pronunciation for another, the listener

é Intelligibility is the speaker’s ability to produce sounds and
words which can be easily understood by most people
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would hear a different word or phrase from the one the speaker
was aiming to say. However, there are cases in which the
substitution of one sound for ancother would not cause
unintelligibility because the sameness of the produced sounds

make them understandable.

In trving to learn a new set of sounds, learners use a
variety of strategies which can lead to intelligibility problems.
Hear, we have come of them: The wse of intonation, the use of
rhythm, the use of stress, sound substitutions, sound deletions,
sound insertions, links between words; of which we will analize
the four last ones because they constitute the matter of our

research work.

Sound Substitutions:

There are two kinds of sound substitution:

The first ore which does not cause too much
unintelligibility because the substitution sound is close enough
to count as similar to the listener. for example, the

substitution of the vowel 7a/ as in part for 70/ (caw)

And  the second one, which cause a serious problem of

intelliqibility because the substituted sound is a significant



one in English as it happens when Spanish speakers pronounce the

/s/ of sick instead of /th/ of think, resulting a different word.

Sound Deletions:

The speaker tends to omit or delete one or two of the
consonants in a group cluster or certain consonantal sounds

either at the beginning., middle or end of a word.

Sound insertions:

Non-native speakers may add sounds. For example. many
learners when pronouncing words like: “speak'". "spoon’, "student”
add a short vowel sound at the beginning of these words. So

student may sound like "e-student”, a two syllable word.

Links between words

Froblems may also be at the borders of words when
pronouncing two words in sequence. We have three kinds of links:

a linking sound, a sound merger and a compesite sound.

2. A linking sound.— it is the insertion of a sound

between the two words.
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the m

Hy

)

b. A sound merger.— it 1 2rger of the last syllable
of the first word with the first syllable of the

second word.

Ex: "mice shoe" can be pronounced as "ny shoe'.

. A composite sound.—~ It is the fusion of the sounds /s/
+ /v/ at the border between two words as in: "this
vaar'" in which spanish speakers pFDnounce,ff/'instead
[s+y].

S0 the phrase will sound guite like "the shear”
[de .Yl)' ]
t
All of these strateqgies used by Spanish speakers sometimes

do not cause unintelligibility. however, when they are applied,
they can show certain kind of interference of the native language
sounds, since speakers tend to substitute those existing sounds
in his native language by the new ones to make easier the new

pronunciation.
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cause

heavy foreiagn
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I.2.1 HERARCHY OF SOUNDS DIFFICULTY
Z.2.1.1. Fhonemes that are similar in_ both
Spanish and English
Vowels:
as in feet It is equivalent to Spanish as in hilo
as in bed It is equivalent to open e as in perro
as in car It is equivalent to Spanish a as in cargo
as in body It is equivalent to Spanish o as in corro
or a as in yvamos
as in June It ie eguivalent to Spanish u as in uno

English consonantal

These consonantal

misunderstanding.

sounds

Their

accent.

aounds

ares

Fhonetic

Symbol

which exist in

bad pronunciation

Spanish do not

can cause a
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Aas

as

as

Aas

as

in

in

in

in

in

in

in open

o
B

It is an aspirated p. It has no
Sp. equivalent

It 1s equivalent to Spanish. p as
in papé

It is an aspirated k. It has no
Sp. equivalent

It 1is equivalent to Spanish. K as
in Kiosko, casa

It is equivalent to Spanish. 1
with little wvariation at the
point of articulation

It is equivalent to Spanish. S5 as
1IN SOpa

It is equivalent to Spanish f
but it differs at the point of
articulation

It is equivalent to Spanish h but
differs in the manrer of
articulation

It is equivalent to Spanish m but
differs in the manner of
articulation

It differs from Spanish d at the
point of articulation but it is

similar to it.
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7

W

n in

b}
i

y o as in

Foas in

[

as in

nose

cheen

ves

L

stop

th az in tabke

Et as in battle

W as in

will

2?6
It iz eguivalent to Spanish n as
in  nene. but differs in the
manner of articulation
It is eguivalent to Sp. ch as in
chaleco
It iz equivalent to Spanish as in
VO
1+ causes heavy foreign accent
because it is articulated further
back that Spanish.
It iz equivalent to Spanish t as
in todo

It iz an aspirated t, and does
not have Spanish equivalent

It is a trilled t which is
equivalent to Spanish d, but not

exactly

It is equivalent to Spanish as in

Wilson
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TL2.1.2. Fhompemes that do not exist in Spanish

The group of sounds we will mention below cause high or low
degree of misunderstanding because Spanish learners associate the
new sounds with sounds in their native language. This is why we
consider important to analize them and the problems that their

mispronunciation cause.

Vowel Scounds:

The vowels whose mispronunciation causes problems are:!

/1, &8, U 92 A /

I [i/]  bit Learners may use the Spanish vowel sound
/i/. this mav lead to confuse those pairs of

wards such as: 17 -~ 7Fi7 bit-beat

a /&) man Learners always pronounce this sound using

e 7

Spanish vowel Ja/

o [8/ adult Spanish students tend to pronounce this

vowel as the Spanish vowel (a7 or £93 7
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v pull
Dipthonghes:

e lei/ ages

0 [loul mode

98
This vowel is a.lso pronounced as Spanish
vowel Ja/
Spanish Speakers may use Spanis vowel /u/
(uno) confusing it with the vowel used in

pool /u/

Learners tend to use Spanish vowel sound /e/
causing misunderstanding in such words like

/fei; (€7 ages - edges

Learners prorounce this sound using Spanish

vowel Jo/

It is important to clarify that there is no variation in

length in Spanish vowels so, learners will tend to make English

vowels equally long,

which will be too short for the English ear.

Consonantal sounds:

The consonantal

sounds that cause problems are : [b,v,.}

6,5, =z, s, z. d, and [ 7
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For better explanation we will treat them in pairs to make

clear the contrast

b b7 — v v7

ban van

th (67 - th (37

Spanish speakers do not distinguish between
/b/ and /v/, so, they tend to substitute one
for the other 1in either cases, causing
misunderstanding in words such as: ban and

van. In English the difference between the
two is that /b/ is bilabial, oralstop and
/v/ is labiodental fricative, therefore they

are two different sounds.

These two sounds do not have eqguivalent in

ether either Spanish and learns watch out for —-t— or —5-
of Spanish words ‘tina’ and ‘sin’ as
substitutes for £87. And —d- of ‘dia‘ for
/8 7 as in then. These two sounds are
varieties of /d/. They are different
because (O 7 is voiceless and Z’a 7 is
vmiced.

7d7 In Spanish a sound which is similar to English

z’J‘] pocurs only in intervocalic position (eg.

cada) while in EFrnglish it can ocour either at the

beginning or end of words; (eg. this /J'Is], with
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a. £ &7

b. 73 2
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MWId 7 or before /s/ (eg. clothes (kloFz7.). so
it is not surprising that its occurence in other
environments result difficult for Spanish

learners.

In spite of /0@ 7 occurence in Spanish we have to
point out that it is characteristic only in

Spanish dialects.

The letter th, used to represent the two English
phonemes of our concern ( &, d ) have the

following phonemic values:

Dccurs always at the beginning of words, except
the words in group b below. Also in author,
either, catholic, method, panther, arithmetic and
others from latin origin. And even in one
syllable words such as: health, north, month, and

their dervived forms.

Dccurs in  initial position in the following
words: than, they, then, this, that, them,

though, thus, the, there, therefore, thencefort.
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In the middle of words from germanic origin:

brother, clothing, fathom, leather, etc.

In final position only in bequeath. both, smooth,

to mouth, beroth, with.

C. [‘8] or ¥ 7 Occurs depencjihg on whether is a noun or a

verb:

NOUN VERE

bath b6 7 bathe r bad,
wreath cvie e wreathe £ y-,'o”}* 7
lath ] ed 7 lathe r led 7
mouth Mmave 7 to mouth /" moud 7
breath lbr3 6 7 to breath £brid 7

d. 7t/ This sound occurs in a very limited group -of words

because the most likely to happen is that initial th
be pronounced /7 € / or / 3 /: Thames, Thailandia,

Anthony.

e. /76 v/ And / @ / occurs in words as: asthma /Pe4ma / e

isthmus /15mas /
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and £ B 7 occurs in words as: asma:/a€soma 7 e

istmus /[ Z5mas/

These two sounds contrast in Enaglish.
The first one exist in Spanish
but the second does not, the problem is that
Spanish students use Spanish § instead of English

s Qr Z.

/s/ or /zZ/ can ocour:

In initial position /s/ is always pronounced (s/7.
except sure /jvr Joand sugar /'J v',a"] . Qnd also
when it is followed by © eg. scissors (STZ2 92 .7.
but /z/ in initial position is voliced sound eq.

zeal /zil/

In singular forms in words ending in as, is, 0S,
we /s/ is pronounced /s/: bus /b s/, miss /m s/
vecept: is (I127. has (hes 7, as (€S 7, was

fwans s his Mzl

At the end of words., plural nouns, verbs in third
singular person or forme derived from 8Saxon

Genitive we have to distinguish:
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1. 1f /s/ is preceded by /p.t.k or /tp / as
in lips /lIps/ cats 7k 2els/. s sounds (s]

2 When /s/ is preceded by other consonants

distinct from the above mentioned or vowels,

/s/ 1is always /z/ as in baags [baeyzf, rings

[flgz/'

When /s/ is followed by a voiced consonant it
sounds always (7 prisma [PrIZaﬂU and raised
[rezd]

In words Ending in se the pronunciation of /s/

depends on whether the word is a noun or a verb

NOUN VERE
use /jus/ to use juz/
close [ klos/ to close /Kloz7

These two sounds do not exist in Standard
Spanish, that is the reason why it is difficult
for a Spanish speaker to produce these two

variants.

They are laxer than the previous ones and are

produced with lip rounding
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jet

/
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At the end of words both can occur while at the

beginning only / f / can occur

In word endings: — SI0ON, -S5URE, —-SUAL. preceded
by a vowel, /s/ sounds /3/
revision [r1u13an7

measure {m £Sar/

Cusual Ly ija/]

/ S / occurs in the following environments

[s,c.t]) + [ c—iz ] + vowel + consonant
apreciable [ SPY‘“j_} 2b/ ]
essential [ a3se hja/ ]
action { = Kfa n ]
expression . L IKspré’fan ]

It is an unfamiliar sound for Spanish speakers,
so, they will substitute it by Spanish ch /tf/

and say chet /tfet / instead of jet /d}et /

This sound can occur in both prenuclear and

postnuclear position
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judge L’o_/g/\o/j 7
/‘D{} 7 results from a process of palatalization
of /a/ or /d/ plus /j/. For instance strange
[ strenJ3 1. Also it occurs in internal position

as in stranger /GSlrendy?

The endings: geon, gion, gian, geous, gious are

also palatalized:

pigeon L pIoljan ]
religion ‘[ r1/1{3an ]
georgian [ 0’5 erd} an ]
georgeous [ 063r4335 ]
religious [ rllzc(_;as ]

In the middle of words (eq. bank [baegk/ this
sound will cause no probiems. However, at the

end of words the learner may:

a. Fronounce the /g9/. so the word sing will end
with a consonant cluster
b. Substitute /n/ as in ‘'no’ so, wing may be

pronounced as win [/ win J7 causing

unintelligibility
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This phonetic symbol corresponds to the two
letters ngiﬂ this sequence the most likely is
that the two sounds be pronounced [/ 9 7 as a
simple sound when they occur at the end of words

as in long ['ki) 7

However, there are some cases where in internal
positions the sequence ng is pronounced as two
different sounds /[ 99 7. According to the

following rules:

If ng is part of the same syllable the two

letters are pronounced Z'D 7 as in winged[hqu/

If in a word the seqguence ng does not belong to

the same syllable both sounds are pronounced, eq.

tinger /f1ngerJ7

In adjectives where ng occurs in  internal
position and are followed by —-I15H the two sounds

are pronounced / U / as in young-—ish C]Agzj/'

Comparatives and superlatives do not eliminate

the pronunciation of the voiced velar g
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Adverbs ending in  -LY preceded by ng are

pronounced with £ h 7: wrongly / r3} Iz 7



CHAPTER

I

I



INTERFERENCE IN GRAMMAR

In learning foreign languages we find that each one has its
own rules for arranging its components into agrammatical
structures. For this reason we think grammar is the most
striking area of a language, because it happens that when a
person learns a foreign language the most likely is that he tends
to apply his own native rules in the learning of the target

language grammar.

That is why we think useful analyze the conflicts between
the structures of a language which has already been learned

-Spanish- and the structures of the aimed language (English).

Concretely, through this chapter we are interested in
knowing if the Spanish grammatical structures interfere in the

learning of English grammatical structures.

Basically, we developed a descriptive investigation by
observing the development of the classes directly, making some
recordings, correcting the differente extra-class homework -—in
order to find the errors committed by the students-—- and finally
by applying a survey test in order to know the mastery of the

basic grammatical structures of both English and Spanish.
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All this work has been done with all the population
constituted by 29 students who were registeres at 5% and 7%h of
the English Faculty of the Universidad Técnica Farticular of
Loja, during the period October 24— february 95 to whom, we thank
sincerely for their invaluable collaboration during the
development of the present research work. And our sincere
acknowledge to the teachers of the different subjects who helped

us to make real our goal.

After analyzing the written and recorded material we have

found the following results:

2.1. GRAMMATICAL STUCTURES

2.1.1. Nouns

Gender in nouns

When we speak about gender in nouns we can say by sure that

there is no Spanish interference since students grasp easily that

English nouns do not have inflection for gender as Spanish nouns.

Number :
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When referring to number we found out that
some problems of interference appear in learning

English. So, we will mention them:

First, we observed that students bhave
problems in forming the plural of nouns because

they make sentences like:

X The womans of my country

X The childs are playing

X There were then wolfs in the zoo
X The sheeps are in the country

In all these sentences we have observed that
Spanish students add an S ~like in spanish nouns—
to form plural as in the cases of womans (women),

childs (children), wolfs (wolves), sheeps (sheep)

The second type of error is the
pluralization of plurals. We have detected the

following errors (specially when talking)

¥ how many mens are in the room’
X The childrens were at the picnic

vesterday
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* The peoples of my country are friendly
X The sheeps were sacrified

X The furnitures are beautiful

X They analized the datasg

¥ Sons in Lows

¥ The shops assistants were polite

X He is collecting money for the blinds

In these sentences., we can see that there is
a strong tendency to add an § to the nouns that

already are plural.

The possessive case:

The possesive case is a structure in which
there is a 1ot of interference because 1in Spanish
we do not have the "apostrophe: + S (°'S) to
signal possesion: instead we use “"de" whose
English equivalence 1is 0OF for that purpose.
However, we must clarify that 0OF is alsc used to
express possession but only for inanimate

POESessOrs.

The following are examples of mistakes

commited by the students:



X The house of Mary

X The father of Feter

X The coat of my father
¥ The son of Anny

X The book of Charles

X The dog of my daughter

Noun Fhrases:s

The most common mistake in constructing
English Noun Fhrase is in the use of the definite
article since it is highly frequent used in

Spanish but restricted in English.

Concerning with this problem it has been

found that students make the following mistakes:

They use it before sports:

* I like the footbhall

X 5he knows the rules of the chess very
well

X She has got the flu

X The modern music scares me
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Also
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Michael knows about the modern painting

The architecture is an art

She loves the dance

The old painting is understandable

also use THE before meals:

Where did you eat the lunch?

At waht time i1s the breakfast?

It is he tea time

Did she eat the dinner with her family?
I don't like the hot food
My father hates the onions

The alcohol is not good for the health

The orange julice is delicious

THE is used before abstract nouns:
They did not know the strenght of the

love

The life is beautiful
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The love is a beautiful sentiment.

THE is also usd before titles followed by

names or last names preceded by Mr, Mrs or Miss.

The doctors said she was very sick
The president Sixto traveled to New York
The captain Smith was killed

The doctor Férez was not there

he Miss Mo. Donald came after him.

Some students also used THE before davs of

the weelk

winter

walk

weel .

and seasons

They traveled to Galapagos in  the

The spring is a beautiful season
Alice visited her parents the Saturday

The Sunday was a nice day to take a

The Monday is the beginming of a new
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Also it was found that students have problems in

the use of the indefinite articles A, AN.

The use of the indefinite article is
obligetory in English when referring to
professions: however we have observed that
students tend to omit it. In this case it
may be because in Spanish we do not use
the article before professions. Ex. soy
profesor, es albaril, es mecanico. So.,

they make sentences like:

5he is a teacher
I am architect
He is mechanic
Mary is dentist
dJobhn is lawyer

Helen is doctor

The second type of mistake was the use of

- the definite article A before plural nouns

instead of using SOME with the proper

plural form.
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X I have a house

X There are a bags on the table

* He has a books in his library

¥ He bought a cars

X She gave him a apples

X There were a girls in the party

X There are a agreements.
NOMINALIZATION

Eventhough, nominalization in English 1s neither
as active, nor as extensive as in Spanish, (English
nominalizes indefinite and demonstrative pronounsg
descriptive adjectives and verbs), some problems

appear.

The first one of them appears because English
requires the “dummy carrier ONE" to nominalize
indefinite and demonstrative pronouns as well as
descripfive adjectives, while in Spanish we do not
need the "dummy carrier One”. Students make mistakes

like:

X There were two boys. The poor was kind

4 The black is on the table and the blue is
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on the desk

X The little went to my house

X The nice I bought was the most beautiful
* The big on the window was the worst

¥ The curled and haired was fat

* The important was taught

The second problem was found in nominalizing verbs
with the particle TO. We observed that étudents omitted

the particle 70 before verbs, making sentences like:

X Smoke is harmful.

X Study is important.

% Wallk by the river is nice.

¥ Find the solution was almost impossible.

¥ Visit historical places is a good experience.
% EBe kind is a good quality.

* Memorize the most important items was

necessary for the exam.

¥ Be punctual requires organization.

The third problem students have is in nominalizing
verbs with —-ING because they omit this sufix which is

obligatory in nominalizing English verbs, making
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sentences like:

X Buy thirmgs i1s amusing
X Read books is necessary for increasing

knowledge

X Investigate is important for developing science
* Visit new countries is a good idea
¥ Fat is necessary
¥ Camp alone would be dangerous
* Drink alcohol is barmful for health
¥ Swim is healthy.
2.1.8. Adiectives

As we mentioned before, adjectives are words that

express or describe some guality of the noun.

Spanish adjijectives have inflection for number and
gender while, English adjectives do not bhave such
inflection. Dealing with adjectives we have found some

problems of interference which we will refer to.

One of the problems is the addition of the -8

suffir to adjectives when qualifying English nouns.
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sentences like:

¥ Buy things 1s amusing
¥ Read books is necessary for increasing

Enowledqge

X Investigate is important for developing science
X Visit new countriese is a good idea
¥ Eat is necessary
* Camp alone would be dangerous
* Drink alcohol is harmful for health
¥ Swim is healthy.
2102, Adjectives

As we mentioned before, adiectives are words that

express or describe some guality of the noun.

Spanish adjectives have inflection for number and
gender while, English adjectives do not bave such
inflection. Dealing with adjectives we have found some

problems of interference which we will refer to.

One of the problems is the addition of the -8

suffix to adjectives when gualifying English nouns.
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b ¢ The blacks houses

¥ The agreens books are over there

X The bigs ones were more than the small ones
X The talls were important

X The happies girls wers dancing

¥ The importants documents were copiled

Other problem iz the one referring to the position
of the adjective within the sentences. As we know, in
Spanish Adjectives go after the noun they modify,
position in which English adjectives are never permitted.
However, some students placed the adjective after the

noun they modify, the same as tbey do in Spanish.

X The girls found two balls little

X The students brought the books interesting

* We bought two dresses wonderfuls

¥ The girls happy were dancing

X She went to the party with her dress nice

¥ The student little is intelligent

X I like the woman pretty

X There is an agreement agender with the noun

they modify
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CAnother problem referring to adjectives is the one
related with nouns acting as adjectives. In this case,
when students want to refer to a group of people having
a common characteristic they always pluralize these

adjectives as we can see in the following sentences.

% The reacheg are not kind
¥ Feter gave money for the blindg
* The government does not warry about

handicappeds

¥ The deafs are intelligent
X The poors live far from the city
X The blacks are lazy people

In analyzing comparatives and superlatives we
concluded that there is another problem. It is that
Spanish students do not take into account the English
rules for forming those degrees of comparison, placing

MORE and MOST before any adiective.

X The more tall boy was handsome

X She was the most nice girl I have seen
* I went and saw the more happy smile

* The most big building is famous

* The more small city was wonderful



X It was the more short toy I found

X It was the mpre dark street I bave ever seen

Referring to possessive adjectives, we found another
problem, concerning specially with the use of HIS, HER

and ITS. Students use any one of them for any person.

It is because Spanish "8U".

X His house when referring to her house
X Her book when referring to him
* His milk when referring to it

20105, FPronouns

In the case of pronouns there is a considerable
number of errors. The most striking problem is the use
of the impersonal 17T. Through our research we have seen

that students do not use it in i1mpersonal sentences.

4 She didn't want to believe what her mother

told her, but was the true

X I think is the only way of doing that
¥ Is important to be on time
* Is raimning today

X He said: “Is necessary to study every day"



12=

X The studen said: "But in Spanish is obligatory”
X Is nice to see the stars
X Is wonderful to travel around the country

The other problem with pronouns is obviously the

inappropiate use of reflexive pronouns

ERRORS:

SFANISH ENGILISH EFRORES

Me golpié I hit myself I hit

Me coté el dedo I cut the finger myself I cut

Se cavd It fell down itself It fexll
down

Me lavo I wash myself I wash

We found a third problem of interference in the use
of pronouns. It concerns with the omission of pronouns.
We observed that students tend to omit pronouns specially
in long constructions where it is necessary to repeat the
pronoun each time we need to refer to the person

performing the action, as in the following example:
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"Yesterday, Mary had an exciting day first, went to

her office. then, went to fulfil an appointment with her
doctor, then, went to her house’'s friend to ask for a
favour, then went to the bank and finally went to her

house, prepared lunch and ate".

In this paragraph, the student has mentioned the
performegr of the actions only one time, then he bas
referred to that person only by the actions she

performed, the same as in Spanish we do.

When pronouns are used as complement or object of a
sentence, They are never omitted in English, but in
Spanish they are implicit in the verb. So, the fourth
problem of interferernce appears. In this case students

omit the object pronouns as in:

ERROR ENGL ISH SFANISH

I saw going away I saw him going away o vi aleiarse

I gave to you I gave it to you Te di el libro

I bought for you I bough it for‘you Te lo compreé
para ti

They visited They Qisited us Nos visitaron

vesterday vesterday ayer
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They called early Tey called us early Nos 1lamaron
temprano
She read for him She read it fo him Se lo leyd para
al.
2.1.4. Verbs

English verbs are very specific and most of the
times they do not have the same connotation as in
Spanish. So, we must be careful in finding their

appropriate meaning and usinag them properly.

However, through this work we have observed that
some students do not pay attention to the different

connotations of verbs producing incorrect sentences like:

X Students do not put attention to the

instructions

¥ He constructed a building

X Maria wanted her husband too much

* She did a cake for ther mother

X He is put a black suit

X She was lossing her time in buying luxurious

things
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X Alice knew a man in the desert

¥ She shut her eyes momentarily

However, the main problem of interference when using
verbs iz in the use of the proper auxiliary. In our

research work we found that some students have

difficulties in using Modal Auxiliaries

ERROR CORRECT

Cah I go to dance with Mary? . May I go to dance with
Mary

She may died She could have died
She may not understand the She could not
understand the problem probdem
She mays study She may study

Meanwhile, a great percentage of students make
errors when using the auxiliar DO, (does, did), We have
analired them because it is a highly freguent error;
though, we think they can be classified as interlingual

errors.



A group of students do not wse DO in guestions and

negatives

X You speak™

¥ Where you go?

X I not study English
* He go?

% They died?

3 khen vou arrived?

X When they come?

X What vou understand?

Other students do neot use the auxiliar DO instead,
they use the main verb in past tense in constructing

guestions and negative sentences.

X I not traveled through the world
X When you spohke?

X Where they ate?

X Susan not worked vesterday

¥ They not knew how to do it

* She not loved him

X They not loved each other
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It is also difficult for the students learn to use
DOES for the third person singular when talking in the

present tense, instead they use DO for all persons.

¥ S5he do not know shat to do to safe her father
* But he do not say anvthing

X Do not Feter know where the treasure is?

X Do Margaret understand why her father lives sad?
* M. Brown do not traveled alone

X The boy do not speak french but his father does
X English do not take "the'" before names

X  "Mil cien" do not take a determiner.

Errors with verbs HAVE and BE are not of the kind of
the interference of the mother tongue, they mainly derive
from the learner strategies and from the mutual
interference of items  within the target langquage
(interlingual errors). We have some examples of this
kind which are most freguently in our students. However
we will not quantify them because they are not of our

concern.

X We are go to school every day

X He did not agreed



¥ It was happened

¥ I could heard it

X He does not has

¥ We must to hope

X She cans write

¥ The population growing fast

X I am interesting in that

X This house is belonged to me.
2.1.59. Ferson Number Maker

Feferring to the use of the third person singular we
found cut students, do not use the third person singular.

They mate sentences like:

X She speak English very well

3 Fossessive in Spanish have two forms

¥ I see what she want

X She look very sick

X Mary study hard in order to pass the course
¥ The cat esat its milk

X Mary s dog want too much meat

¥ He get up early in the morning

X vincent live far from the city



130

In the learninag of English grammar we have found

that foreign students face considerable problems of
native language interference as it was shown through the
above analysis. Resides that, it was observed that
Spanish students consider English learning difficult and

sometimes they are affraid about the learning of it.

Thinking on this, we got interest in finding the
reason for those negative hebhaviours and after asking the
students we realized that it was the result of a very
artifi;ial introduction to the study of English right at
the beginning when their learning hbabits were being
established. This poor orientation seems to result
chiefly froms: strong emphasis given to grammar and to
"correcteness” as well as to the delaved introduction of

practice in speaking.

Actually, the teacher is so much concerned about the
memorization of grammatical rules and correcteness, but
too little about their practice. Students_memorize the
rules they know, for example that they have to add § to
verbs when referring to third person singular but they do
not have the opportunity to apply the rule constaﬁtly
that is why, they are not capable of using that rule in

oral and written speech.
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On the other hand, correcteness is a good mechanism

for avoiding mistakes, however, teachers aware of their
responﬁabiiity hope their students do not commit errors
and they are always interrupting the student for
correcting errors. Teachers’ intention is excellent but
the effect on the students who have not been trained from

the beginning to Feact autpmatically is negative.

0Of course, we agree in that correcteness is
important, but we think that it should be done in such a
way that the students do not realize that he is being
corrected. for this, we propose that students should be
carrected throuah constant practice by means of different

activities that permit them to internalize the rules.

Moreover, the delayed introduction of practice in
speaking causes negative results. ctudents who have not
been trained from the peginning in pral speech have
demonatrated that neither their minds. nor their physical
reflexes have been disciplined to prompt reaction. There
are certain basic structures that have to be conditioned
in the students’ mind, have to becoms more oOr less
automatic with them. These provide them with a source

from which they can find words and structures to convey
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their thought while they are not fluent encougbh to shape

their own sentences.

Really, 5tuden£5 start learning the language with
little or not oral practice and when demanded to answer
something they become embarrased, they find it difficult
to understand the teacher agd at the same time to work
out in their minds the form of their thoughts and to
present them in meaningful English sentences., so the most
likely to happen 1i1s that they construct the answer in
their native language, then théy translate it into
English, it is the moment when interference appears. 0Of
course we can not bhlame on teachers on this phenomenon:
they do what they cam but it is the curriculum and the

time that force them to carry on the learning this wav.

This problem highly observed inclusive in advanced
students of our university has worried teachers who have
looked for the way of solving the problem. We consider
it so important, however, it 1s not sufficient because it
is not only important the way teaching is given but also
the predisposition and interest students have to learn
English. A state of emotional relaxation 1is very
important in the process of learning. The mind has to be

free from stress to allow the new notions to flow easily
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into the nervous centers causing them to vibrate and

become engaved in the mind.

All the above exposed make uws think it is so
important to aveid the problem of interference from the
beginning for that reason we have permitted to propose
some suggestions in order to diminish the problem of

interference:

- In order to master the complicated structure of
language efficiently students attention should be drawn
to one ~-and only one- new point at a time. Not only
should grammatical patterns be presented in  their
simplest forms, but should be enough drill for fontrDl
and sufficient review for mastery. The student needs the
experience that will enable him to call on any pattern in
this repertory, fill it with any appropriate vocabulary
item he has learned, and place sentences in a logical
sequence without any thought of analysis, that is without
thinking in his native language to construct the answer.
This experience can be given only in drill sessions which
exhaust a large proportion of the possibilities of
sentence formation that exist at any point in the
student’' s progress. That is, more and simpler drills

should be carried out with dispath and efficiency, with
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the range of choices confined to a single point in each

drill.

- The process of language learning can be viewed as an

wperience by means of which new habits of sentence
formation are acquired and used for communication. Ho,
it should result useful to help the student to acquire
good habits from the very begimning by means of different
drills, to aveoid the big transfer problems that could

arise later, due to bad habits.

- It is necessary to prevent the student when it is
observed that he would make a false analogy in  any
pattern that it is being learned. Only a carefull
explanation of the limitations and restrictions of that
structure, could supply the student security to the

moment of using 1it.

- Encourage the student to be active in the learning
process, involve him in the different experiences of
learning activities by allowing him to express his

initiative in the development of classes.

- The grammatical structures should not only be

presented in written exercises, but also in oral
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exercises where they can be practiced in oral
communication because it is noted that here is where most
transfer errors occur, without this mean that the
students do not krnow the different grammatical rules of
the language: the problem is that they get influence from

their native language.

- ODral and written composition would provide the
student the opportunity to become acquainted with a wide
variety of English constructions and learn the limits
within which these can be correctly applied if the
teacher introduces them at an early and appropriate

level.

- Tﬁe native language of the learners should be used
judiciously when comprehsnsion is at a complete
standstill and vou have honestly made every effort to
explain whatever he needs e2xplaining in the_ target
language. There is nothing as frugtréiting to students
as feeling completely left out of an entire lesson
because they didn’ t understand something at the beginning

of it.

- It is important to keep the motivation of the

students at a high level, not only by wvaring the
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presentation of the instructional materials but also by
giving students a sense of security, avoiding boring

classes.

- The teachers ashould provide for individual
differences. taking into account that students bave
different learning capacities and may come to classes
with different degrees of skill and also thath Studenfs
learn in different ways and at a different rates. Some
can learn by intensive repetition and overleranings: some
learn best by trial and error; and some learn by applying
generalizations to a new situations, so, the different
classroom activities should be repared  with  such

awarness.
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STATISTICAL TREATMENT

PROCESSING AND VERIFICATION OF THE HIPOTHESIS # 1

HIFPOTHESIS:

"The master of the Spanish grammatical structures as
a native language incides significatively on the

learning of the English grammatical structures".

DEPENDENT VARIABLE:

Significative Incidence on the learning of the

English Grammatical Structures.

In order to verify the hipothesis # 1 we will
analize the students’ domain of both Spanish and English
grammatical structures through the following indicator:
percentaqe of students who master the following
grammatical structures: Nouns: gender and number; Nominal
phrase: definite and indefinite articles; adiectives;
pronouns, verbs and person number markers in:
- Simple and compound sentences

- Affirmative, negative and interrogative

sentences in present, past and future tenses.



CHART HNo. 1
COMPARATIVE CHART OF THE MASTERY OF ENGLISH AND SPANISH GRAMHATICAL

STRUCTURES BY STUDENTS FROM 5t» AND 7t CYCLES OF THE U.T.P.L.

Languages SPANISH ENGLISH
GRAMMATICAL
STRUCTURES STUDENTS X STUDENTS 1
BENDER 28 96,55 - -—--
NOUNS
NUMBER 26 89,66 15 31,72
DEFINITE ARTICLE 26 89,66 9 31,03
NOMINAL
PHRASE INDEFINITE ARTICLE 27 93,10 18 62,06
NOMINALIZATION 25 86,20 15 31,72
ADJECTIVES 28 96,33 20 68,97
PRONOUNS 29 100,00 13 44,82
20 68,97 23 79,3
VERBS AUXILIAR *DO* ---- - 18 62,06
HODAL AUXTLIARIES —--= ---- 2 72,44
PERSON NUMBER MARKER: THIRD PERSON SINGULAR 25 86,20 12 41,37
90,08 56,55
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In the above chart and graphic # 1 we can appreciate

the correspondent percentages of the mastery of the
grammatical structures of both Spanish and English. It
is important to point out that considering grammar as an
prtense area to deal with, we have chosen only few
structures, those which according to our criterion were
ronsidered more important and in which we thought more

problems of interference appear.

Analyzing the chart we have that 28 students
representing the 95 ,55% of the population master gender
in Spanish nouns, while, in English we do not have any
percentage because Fnglish does not have any inflection
and this constitutes an advantage for Spanish students
who grasp easily that rule. In what to number concerns
we observe that 26 students representing 89 ,66% of the
population master the rules for number while in English
only 15 ﬁtﬁdentﬁ ehow to use it correctly. In this case,
we can deduce that eventhough in Spanish a great number
of students use well the number: in Spanish it does not
constitutes arn advantage for Spanish students because
they use the same Spanish rules 1in English making many

mistakes when forming English plurals.

Whern analyzing the Nominal Fhrase we learned that
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the main problems are in  the use of definite and
indefinite articles in English, so, we wanted to know the
number of students who use them correctly in both English
and Spanish. The results were: 26 students representing‘
a significative percentage of B9,66% use them well in
Spanish while, in English there 1is a marked difference
since only 9 students representiﬁg Z1,06% of the
population use well the definite article and 18 (62,06%)
the indefinite article. It permits us to appreciate that
even in Spanish definite and indefinite articles are used
correctly it does not mean that in English it happens the
same. In this way we prove that interference in the use
of those articles is big. since 1t was observed that
students use them in the same way as they use in Spanish;
so a big percentags of error was produced dus to English
definite and indefinite articles are not used in the same
way in both languages. Az we know, in Spanish definite
articles are used very freguently while in English they

are very restricted.

Referring to Nominalization in  Spanish it is
observed that 25 students representing B6,207 apply
correctly the process of nominalization while in English
only 15 students, that is to say 51,72% do that. As we

can see, there is a marked difference between the number
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of students who handle well the process of nominalization

in both English and Spanish.

Referring to English verbs we have to deal also
with auxiliars (be, have, do modal auxiliars) which are
s0 close to verb svstem since all the tenses reqguire
them. Spanish uses only fouwr auxiliars (ser, estar,
haber arnd tener) which are similar to Englisb be and have
causing no problem for Spanish students; being Do and
Modal Auxiliars the oness which show highly transfer
errors dﬁe to they do not exist in Spanish. fis 1t is
noticed in chart #1, which <shows that 18 students
representing 72,41% and 21 students representing 62,06%
misuse Do and Modal Auxiliars respectively showing in
this way the interference of the native language in the

learning of the target language.

As we mentioned before, English verbs have only the
-5 inflection for the third person singular in  the
present tense; contrary six inflections Spanish has for
present tense. It shows the simplicity of the English
present tense. However, as the chart shows it does not
constitute an advantage for Spanish students -—-as it
should be—- because we observed that only twelve students

that is 41,37% handle English third person singular
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without any problem. This is a low percentage if we
consider that in Spanish all the students master the six

inflexions for present tense.

The obtained data show us that there is a total
domain of the Spanish grammatical structures, as it is
shown by the percéntages which go from 68,974 that
corresponds to verbs to 10074 in the mastery of pronouns
contrary to English where the\lowest percentage is 31,06%
that corresponds to the use of the definite article in
the nominal phrase and the higher one corresponds to the
use of verbs with 79.21%4 of mastery, Summarizing we have
that the domain of the Spanish grammatical structures, as
it is shown by the percentages which go from 68,9774 that
corresponds to verbs to 1004 in the matery of pronouns
contrary to English where the lowest percentage i1is 31,06%
that corresponds to the use of the definite article in
the nominal phrase and the higher one corresponds to the
use of verbs with 79,3%1% of mastery. Summarizing we have
that the domian of the Spanish grammatical structures
-reaches a percentage of 90.087% of mastery and English

reaches only 56,585% of mastery.
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All the above explanation let us affirm that the
Spanish grammatical structures interfiers in the learning
of the English Grammatical structures. It is seen that
students have a strong tendency to structure sentences in
the same way they do in their own native language -
Spanish- without taking into account the English rules
which in spite of being well known by the students, they
are not used satisfactorily specially when talking the
nominalizcation process is simpler that the English one
since in Spanish we do not have to use the "dummy carrier
One’ to nominalize adjectives: neither the particle T0O,
nor the sufix -ING to nominalize verbs. So, students
tend to nominalize those parts of speech in the same way
as in Spanish, sﬁowing in this way the interference of

the native language on the target language.

On the other hand, chart and graphic # 1 also shows
that 28 students who represent a significative percentage
of 81,207 use correctly adjectives in Spanish, while a
group of 20 students representing the 68,97%Z utilize them
without problem. In this case, there is an evident
'native language interference because we observe that
students use English adjectives in the same way as
Spanish adjectives are used that is to say pluralizing or

placing them wrongly. All this, reflects that the
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mastery of Spanish adjectives 1is interferring the

learning of English adjectives.

When talking about Spanish Fronouns we have that all
the students, that is to say the 100% master them, on the
contrary, in English only 13 students who represent
44 ,82% do it correctly. In the case of pronouns, the
major problem constitutes their omission in contexts when
referring to the same person, Whish is not permifted in
English. Moreover, a highly frequent error in English is
the omission of the impersonal IT which does not exist in
Spanish, being it the reason for its constant omission

specially in impersonal sentences.

Continuing with our analysis, we notice in chart #
1 that‘the percentage of Spanish verbs is the lowest oneg
since only 20 students representing the 60,9774 master
them. Actually the Spanish verb system is moré
complicated than the English one; the wvariety of
inflections that i1t has for each person as well as the
aspect —-perfective and progressive— make it difficult to
master even for native speakers. However, the opposite
happens with the English verb system which has very few

inflections: BE has 8:; DO has S; HAVE and irregular
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lexical verbs have only four because past simple and past
participle are the same, irregular lexical verbs have I,
4 or 5. Also verbs have the ~8 inflection for the third
person singular. All of this, constitutes an advantage
for Spanish native Speakers and maybe this is the reason
why a highly percentage of students (23 students,

representing 70, 3I1%) handle English verbs correctly.

Consequently, the facts before mentioned, the
percentages found in our investigation and the mistakes
analized through all the chapter constitute wvalid
arguments to affirm that the hypothesis #1 is true that
is to say: "The mastery of the Spanish grammatical
structures as a native language incides significatively

on the learning of the English grammatical structures" °
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INTERFERENCE IN PHONOLOGY

In this chapter, we will analyze how Spanish
Fhonoloagy interfieres in the learning of Englﬁsh
Fhonology. As we say before, there are some sounds which
are similar in both languages and do not cause much
problem in learning them, but they may cause heavy
foreign accent. On the other hand, ther is another group
of sounds that do not exist in Spanish, éo, their

mispronunciation causes misunderstanding.

The following analysis about errors in pronunciation
is based on the recorded data obtained from the students
of &t and 7" cycles of the Universidad Técnica
Farticular de Loja, which constitutes the object

population of our research work.
VOWELS e

From the point of view of problems caused by the
likeness or difference of the two involved languages —in
phonological system— the vowels are the ones that more
resistance present at the moment of being described and

imitated.
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This difference or likeness can occur in acoustic
terms, even though for practical purposes it is also
convenient to consider them in articulatory and auditive

terms.

Fhonemes: / 1 / and /17

In this case, a Spanish student learning English
faces two sounds which are not totally unknown for him
but whose domain causes a big problem from the very
beginning because he is not able to grasp that these
phonemes share some phonetic characteristics which are
not exactly similar to the characteristics of his native

sound /i/, which is the cause for his confusion.

Thié problem arises from the fact that the student
does not perceive that these two sounds differ in lenght
-the one (17 is shorter than the other /i/-, so, trying
to imitate /I/ he produces /e/ as in the case of "it"
1t7 which is mispronounced /et/. or in the case of /i/

in which the student tends to reduce the sound.

Summarizing, the two English phonemes differ one
from the other in lenght and also with the Spanish one as

it is showed in the following figures:
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evcizsw i/ envcLisn (1] seanvisy L[]

Here., the main source problem seems to be the lenght
of these two vowels which is not perceived by most of the

students, who mispronunce them.

WORDS FHONETIC TF.'QNSCR’IF’TIDN MISFROMUMCTATION
ship [fz1p] [[ip]

it {117 [ e ]

this [d15] ' [dis]
significant  [519n1f1kant] [sgnéf;'xant]
silk [s1/k1] [silk]

pig Ipig] | 14 pl’j]

prince [ prins] : ’ pn’ns]

sick [ s1k1] [sik]
frivolity  [Ifrrvalaty] L frivolity]
injury  [1ndjarz) [ indgury ]
malignant [ma/ignani ] [ malinant]

interference [ Int ar(’:’ran.s] L t’nferfere.ns]
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interpret [I’n‘t » PYI tl ['m'tcrprii ]
interfere [Intgr{]: Y] [ i tE(f L(]
indirect [Indaréct] [[ndf\'cc‘_t]

The other problem with these two sounds arises from
the fact that students trying to pronounce English /1/

correctly, they tend to pronounce Spanish /e/ for English

/1/.

WORDS FHONETIC TRANSCRIFTION MISFROMNMCTIATTON
hinder [htn ola-'”] [l’lcnder]

it [ 1l J [ef]

this [815] [des]

involve [1nva lv] [envolu]

inward [lnu}ycc/] [enwdfd]

its [ 1ls] [eij ]

itself [1[55'7(] lei.self’]

ink [Ink] [enkJ . z
z It is necessary to clarify that these type of errors were found

mostly at the beginning of words
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The last problem concerning with these two sounds is

the shortening of the long English vowel /i/.

WORDS FHONETIC TRANSCRIFTION MISFROMUMNGCTATION
bees [biyz] (bis]

meal Lmil] [ mil)

seat [5it] | [sct]

tease [t 2] [tisT

seed [510] [5cd]

seen [5n] [scnd

lead [1id] [1cd]

heel {hill Lheld

sleep [slip] | [slipd

heal [hil] [hil]

sheep Lfipd [fipd o

In order to avoid the mispronunciation of the
English wvowel /I/ -—-which 1is the one more problem
presents— we can help the students with the following

explanation:

e It has been adopted this symbol 7 ¢ s for Spanish 1
differenciate 1t from English » 1 7

to
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The sides of the tongue touch upper premolars and
molars, with the back of the tongué as to pronounce
Spanish i but with the middle of the tongue a little bit
farther from the alveolar ridge as 1if in a concave
position. We have to use minimal pairs to show the

contrast. There has to be a lot of practice.

Fhonemes: / @ / ;SN 7

These two phonemes are the ones which more problems
cause due to the variations they experiment within the
proper language ~English— and also because they do not
exist in Spanish.

/X 7 This is a neutral vowel which has the

characteristics of being lax, low, front

and wunrounded

SN/ It is a low centralized sound and
articulated back 1in  the mouth. Its
pronunciation has an aproximated

equivalence to the Spanish vowel a in

Spanish words: ‘mazi’, ‘madera’ ‘wars’.

The above mentioned differences of the two vowels

among themselves and with ouwr Spanish vowel /a/ are not
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perceived by Spanish students learning English and this
is why most of them tend to pronounce all of them in the

same way as Spanish vowel /a/

WORDS FHONETIC TRANSCRIFTION M T SFROMUNCTAT LOM
back [(b®k] | CbakJ
bad [bad] [bad]
past [ paest] [past]
passage [ peesidy] [ pasads]
pat [paet] [pat]
sack [s5®kK] [saK]
chap [Efep] [tfap]
slap [ slepd [slapd
but [bat] [ baty
duck [Ink] | [dak]
cover [knval [ kover]
does [Ins] [das]
fudge [ Fnds ] [fad3]
funny FFani] [Fani]
public [prblrK] [ pablix]

In this group of vowels we find more difficult to
pronounce English /7 & /, for that reason we suggest that

the student needs to have an auditive training to
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i

differenciate / xr / from Spanish vowel /a/ using
Spanish words (pan, las, sal) pronounced as English ones

if it is necessary.

This vowel is pronounced with the lips tenser than
Spanish /a/ and with the back of the tongue as to

pronounce Spanish /e/.

To teach these phonemes ( a,2 J it is useful to
begin with £ A 7 because it is similar to Spanish /a/
in phrases as that's, fun, wonderful, much: then we could
introduce /£ & 7 until students discriminate the two
English sounds. It is convenient also to perform
exercises containing the two phonemes

but ¢ bat 7 man /maeny

enveLisn [ 2/ envertsy [ A/ seanvisn [3/

Fhoneme: / 2/

This phoneme has acustic characteristics close to

Spanish fo/, but English / D2 / is longer and requires
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certain acustic adjustment in direction to /u/. This
vowel causes some trouble for Spanish students learning
English. In our research we found the students pronounce

it like Spanish /o0/ without the proper lengthening.

WORDS FHONETIC TRANSCRIFTION MISFROMUMG TATTON
[b>t] [bot]

bought

born [bsen] [bornl]

border - [bord ] [bocder]

cough [ kaof] [kofl]

cause [k>7 ] [ kozl

off [571] [of ]

often [sfan] [ofen]

fall [f51] [ofen]

law [/D] ) [/0]

To pronounce well this vowel, students have to
lenght it as to pronounce three Spanish /o/. Example:

bought (boooaght)
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ENGLISH /o) .
wsH [ of

Fhoneme: / v /

This phoneme is longer and tenser than Spanish /u/
and English /V / requires more liprounding and the lips

in the position as to pronounce /o/ but pronouncing /V/

From the auditive point of view, the two English
phonemes / UV / are associated by Spanish students with

their native vowel /u/.

WORDS FHONETIC TRANSCRIFTION MISFROMUNCIATION
pull [PU/] [PU”
bull [bV/] [bU/]

good [?ud_] [9u0’]
full [{1111 [fu/)
poor [Pvr] [pur]



put
book
could
would
should

wood

moon
pool
mood
roof
moon
room
root
cool

fool

L

[Pvi]
[buk]
[kvd)

[wud]

[Jud]
[wud]

[Lmun]

[pull
{mud]
[ruf]
[mun]
[rum]
[rut]
[ kul ]

[Full

ENGLISH [U/

[Put]
(buk]
[Kud]

[wud]
[Jud]
[wud]

Imun]

L pul]
[ mudj
[rvf]

[ mun]
[ rom]
[ rot]
L Kull]
L Ful]

sPanvisy [u/



Fhonemes: Ve 2

EBoth phonemes

unknown for Spanish

represent

speakers:

sounds that are totally

being its mastery

fundamental due to the fact that both of them, specially

the second is the commonest one in English.

;L 3 7
/e/ and o/
little longer
;S 7 This SVMbDl

It is a central sound pronounced between

very similar to /a/ but

represents neutral vowel

sounds, without any stress, often used at

the beginning, middle or end of words.

It is not clearly identificable with any
It is the +typical

other vowel sound.

sound of /a/ in aqo, of the letter /e/ in

over,

As these sounds do not ex

difficult to pronounce for

English, but the problem is

that the shwa is a sound

unaccented nuclei

of the letter /7i/ in sanity,

etc.

ist in Spanish, they are so

Spanish speakers learning

vet bigger if we consider

of the majority of the

of derived and compound words as we

will observe in the following chart:
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in

particular
sivpence
conduct
validity
backward
today
Herbert
handsome
Yorktshire
preface
There isn’t
Flaymouth

topmost

The most likely problem in pronouncing this vowel is that

students replace the neutral shwa sound with the distinct vowel

sound of the spelled vowel.

WORDS

digestion
according

collaborate

FHONETIC

[ dadjesitan]
[ak>rd1n]

[ kalaebaret]
[sdofa1]

TRANSCRIFTION

MISFRONUNCIATION

[d%{}e:tjzon]

[akordinl
[ko/xbou:t]
[cd/faz]



dramatic

adult

L drometik]
Ladalt]
[6J39K817

L habitfual]
[darekfan]
[ hembsg2 ]

Ladvaentrds]

[ dramatic ]
Ladult ]

[€d3u ket ]

[hab( f,fua /]
['d[rekfcnj
[ A amburguer 7

[edveniad s ]

possessive [Pa 2EsIv] Lposescv ]

editor ledrt o] Lediotor]

combustion Lkam 6/lstfan] [KOméusz‘:fon_']

advice [advazz] Ladvacs]

select [ 55leExt T [ selexty

domestic CdoamestzkT [ demestic]

doctor (dawt ] L doxior]

WORDS FHONETIC COMFOUND FHONETIC ERROR
TRANSCRIFTION WORD TRANSCRIFTION

Fatal [ fetl] fatality (Fotzelat] [fatalcly]

exclaim [exkidm] exclamation [exKamefan] [ &xKlgmefion]

prospect [prospeki] prosp-ecting [praspekten] L prospextin]

diploma [diploma] diplomatic Idiplamatik] [dpbmatik]

grammar [3 rem 7] grammatical {gvamoetiki] L gramalikl]

homogenize L‘hamadjanmzj homogeneous L‘kamaézniasj Ehomogeniusj
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In order to pronounce well the shwa sound we can explain
students that the pozition of the lips is neutral, that the
tongue should be slightly upper as to produce Spanish /a/. 1t
is also suggested that the tip of the tongue should be pressed
toward inferior teeth. If the student is not able to do this job
by himself it is suggested to maintain his tongue in low position
with an cobject, the same as it is done when the doctor examines
the threoat and also he has to do the mental effort of wanting to

produce an /e/ instead of an /a/.

/e/ SPANISH

“‘ {;g; ENGLISH

| &/ seamisu

If we compare Spanish vowel system with English one, we can
see clearly the source of the difference and problems that
students have to face and also we can establish four levels of
difficulty beginning from the less dificult one to the mos
difficult One .

1. the less difficult English vowels seem to be /7i/.,/u/, /73 /

and / A / because they are close to Spanish ones.
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In the second aroup are /17, /U7, /70/. The phonemic limit
of vowel /1/ coincides almost exactly with the center of
Spanish /e/, that is why it is difficult to appreciate the
differences between English 71/ and /e/. ..n the same way,
English vowel /V / is mostly perceived as Spanish Au/ but

7

a little part of it is covered by Spanish /o/. The same we
can say of English vowel /o/ whose pronounciation is near

/a/ rather than /o/.

The inferior part of the diagram contains the most complex
vowels. Spanish /a/ covers all the phonemic area of the
three English phonemes: /8 7, / N7, 7/ al, the major part

of /o/ and a little part of /e/.

The center of the diagram is occupied by /7 &€ / and /a&/

which are totally unfamiliar to our phonetic system,

consequently the most difficult of acquiring for learnes.

For a better explanation we include the diagram:

p /1 K /v/ 4
lv/ ¢
b /v 1€/
b e/ . /W’? /q/ﬂ
bre | /3
r/aﬂ /Al la/
°
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Froblems with Consonants:

Consonants /b/ and /v/

The problem with these two Enalish phonemes is not of
identification but of production; since Spanish has only one
sound for both morpherses contrary to English that bas two
different sounds. That is why Spanish students learning English
pronounce them equally causing misunderstanding in those English

r

pairs of words such as: Q_cj_n /ben / van / vewn / which have

different meaning.

The most likely error is that students do not pronounce them
differently as it would bhe. Most of them pronounce both sounds

as Spanish /b/ is pronounced.

WORD / b/ PHONETIC WORD /v/ PHONETIC MISPRONUNCIATION
TRANSCRIPTION ‘TRANSCRIPTION

base [ bes] vase [ ves ] - T bhesT

besat [ best] vest (vest] [ best]

ban [ban] van [van] [ban]

bind [ boeind ] vine [vain] [ bacn]



L&R

baste [ best] vast Lvaest] { best]

bat [ bat] vat Lva t] £ batl
beer Lbir] veer [vir] [ ber]
bent [bent] vent L venll [bentd
bite Cbart] vile [vai1l] Cbai /3
bin [bin] vin Cvin] Cbini
t

bold [ bold] volt Lvolt] Lbolt]
=~ 4‘\

N

I"‘
. J

EveLisn [b) ENGLISH [ v/ spamisw [ b/
Consorants /0 7 and 7/ & 7

These two English phonemnes are articulated at the same point
of articulation, the only difference is that /7 @ / is voiced and

/ d" / is voiceless.

The problem arises from the fact that Spanish Students use
Spanish /s/ or /t/ in attempting a right pronunciation of /76 7/

causing misunderstanding



We have found that students use 7t/ instead of /

like

WORDS

thirsty
think
thick
thank vyou
athletic
ethnic
throw
mytholoagy
thing

enthusiastic

While another group of

/B /.

WORDS

think
authentic
Catherine
earth
thing
thirsty
healfh

FHONETIC TRANSCRIFTION

[6xst1]
[GIOKJ

[81K]

[GXQKjUJ
[26/EL1K]

[5'9 nik]

[Brol

[mi1 Gd,/adj 1]
félgl
L108uzrsestsk]

FHOMETIC TRANSCRIFTION

[019k]
[_)eénilk]
[KweBevrinl
(8]
[017]
[Bestt]
[helB]

MISFRONUNCIATION

[tirstC]
[tigk]
[tik]
[tcgyu]
[atle tik]
[ e ni k)
[tro]
[m;tolody‘]
[tiv]

[enBusiast k]

MISFROMUNCIATION

[s1nk]
[avsentik]
[kaserin]
[ 5]
(sin]
[sers?i]
[hels]

164

/ in words

students pronounce /s/ instead of

In the case of f'a J students stubstitute English 118 J for

Spanish ¢ o 7
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WORDS FHONETIC TRANSCRIFTION MISFRONUNCIATION
father [fad ] [fader]
otherwise [N dpwaiz] [oderwaliz]
they [3&] v [Jey]
then [8en] [den]
bother [baal‘] [600’6']
£hose [301] [cfofj
that [dxt] [ dat]
brother [hen & 2] [broder]
together [ta'?éﬁa‘] [[oyelo/er]
altohough [3/36] [olole]
there /-3£YJ [cJer]
ENsL15H |3/ sPANIsH [d/ ewsrisn [0/
Consonants ;s fa -

Due to the variation of the rules for a right pronunciation

of /s/ and /z/, it is difficult for a learner to know when one

or the other sound is pronounced.

This problem has been observed in & group of students who

pronounce /s/ in almost all the cases where /z/ must be

pronounced.




WORDS

is

. his

as

was

has

dogs
tours
rings

to abuse
to close
poOSsSess
possition

visit

FHONECTIC TRANSCRIFTION

[r2]

[h/z]
[x2]
[wazl
[hai]

[ d-92]
[turi]
[rinz]
[123 bjuz]
[1> kloz]

[pazes]
[P =F 4 Ijan]
[vizil]

MISFRONUNCIATION
[ (5]

[hes]
[as]
[was)
[has]

[Jogs]
[turs]

[rigs]
[io.sly’usf
[$0 Klos]
[ poses]

[ posifon]
[ besit]

everisk [z/~/5/

166
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Consonants: /i3 7 YA

These two phonemes do not have counterpart in spanish, that
is why they are so difficult to master. They are articulated
between the alveolar ridge and the hard palate with the tongue
touching the molars and premolars, when there is vibration of the

vocal cords /3 / is pronounced but when not /'j / is pronounced.

The problem that arises from these two phonemes 1is not
actually of transference but of confusion because learners find
that most of the words which are pronounced with 7/ 5 /  are
written with /=/ (casual) and pronounce English / j / owhere an

English / 3 7/ must be pronounced.

We have found that this problem appears in a big percentage

of students who pronounce bad this consonant.

WORDS FHONETIC TRANSCRIFTION MISFRONMUNCIATION
pleasure [F/é}7“J [Fhf”’]
vision [vljan]' [b6iSon]

Hposure [I/('.s/)aj >/ [ekspofur]
revision [rivizanl] [revi Jon]
casual [L/X_}UBU [ Kafuall

conclusion

[Kenkhjan]

[ konKlv Jon]
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confusion [kanfjuszan] [Konfjufon]
conversion [kanvF3an] [ kon ver fon ]
division [ Javizan] [dCvifon]
diversion [dav33an) [ Jiverfon ]

everrsn 1J/-/3/

Consonant: / ob -

Even when this sound does not have counterpart in Spanish,
there is no major problem bhecause learners assimilate it easily
and since the srticulation of /ng’is similar to the sound that
corresponds to Spanish chs, the only difference isg in voicing

Fnglish / 0(5 / is voiced.

Through our analvsis we have observed that atudents
understand easily that /dg s/ corresponds to the morpheme and
also to the morrheme 3 before /e/ or /i/ as in gem, giant,

angel.
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judge [d3vd3]
genitive /égﬁnativ]
jewelry [aljua/rzl
gerund [a/Jerand]
EnsLisH /03[ sPavisy t)/
Consonant: / 7 7

In English and in Spabnish velar / 3 /is similar, the only
difference i1s that in English / g / is articulated backer than

Spanish one.

The mistake which the Spanish learner is likely to make is
to pronounce his native /n/ instead of English 7/ 9 /e that

corresponds to the two spelled letter nai specially when they
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WORDS FHONETIC TRANSCRIFTION — MISFRONUNCIATION
sing [5779] [si'n].
proceeding [prasidin] [ procidin]
studying - [slad1g] [s7ading

strong [str> 97 [stron]

song [son] | [ son]

pink [p1nkl [pink]

link | [Iznk] [1ink]

bank [boenk] [bank]

hang [hep] [han]

eveLisi /y/

I

If there is one certain thing about English pronunciation
it is that there is almost nothing certain about it, the multiple
sounds as well as the multiplicity of rules and the great number
of exceptions make English pronunciation unpredictable and so
difficult. Moreover, English as any other language has a variety

of dialectical_ variations from the Standard form to the one
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spoken by less educated people to whom it is almost impossible
to understand for that reason we will deal only with the

pfonunciation of Standard English.

As we have noticed through this analysis, the learning of
English vowels and consonants —~which do not exist in Spanish- is
troublesome for Spanish students: this may be because the tongue
is in wrong position, either to close or far away from the roof
of the mouth. Many learners will be able to produce new sounds
Simply by imitéting what they hear, but if students seem to be
unable to imitate, then .the teacher can help them by giving
directions. The teacher does not need to be an expert
phonetician to do this. 1f teachers have some basic knowledge
and a sensitivity to feel what is happening when they pronounce
a particular sound, then they camn give guidance and hints to
learners, which may'halp to achieve the sound. In order to»
produce a particular sound, the vocal organs must assume quite
a complex set of postures and carry out a set of precisely

ordered movements.

The learning process can be facilitated if the task is
structured in some way and if the learner is aware exactly what
he is involved in, but for this, learners need the help of

teachers, because they do not do the job by themselves.
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Here we propose some suggestions in order to help students

to get a good pronunciation:

- Firstly, something which is important is to help students
to be aware that the phonological systems of English and
Spaﬁish differ in that the combinations of features which
make up the phonemes and allphones of the one language are
systematically different from the combinations of features
which make up the phonemes and allophones of the other:
consequently, their pronunciation is going to be also
different and students should concentrate their attention
in perceiving the features which make different the sounds

in the targe language in order to achieve them properly.

- Learning to speak a new language, implies the learning of
new habits of pronunciation. To reach = a good
pronunciation, it is important to form correct habits from
the wvery beginning since to learn incorrect habits, then
correct them later, is inefficient for the teacher and

frustrating for the student

- When correcting bad habits build up in the students ' mind it
is important to take into account that to make corrections

varies from student to student, from class to class and
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from time to time, therefore., teachers should be aware of

those differences in order to benefit from correction

In general, inmediate corrections should be made during the
pronunciation drill phase of the lesson and during the
pattern practice activities. However, 1t 1s necessary
sometimes to allow come errors unless they impede
uhderstanding. It is very important, specially when the
student is expressing an idea or letting his imagination
hold away.v When he has cbmpleted his thought, the teacher
could add something somplementary and then make the
correction iﬁ a low wvoice. It could help in someway to
avoid mistakes because students will not feel fear of
expressing their ideas, consequently, they will trust
themselves and will fell freedom to express their thought

without doubting.

Spanish students as native speakers are familiarized with
their native sounds and psycholoéically prepared to hear
'his own sounds: to overcome this predisposition it could be
ﬂprofitabha to provide a wide explanation of the sound
patterns of the target language in order to set him at the
beginning of the way of learning the new language. Also it

could be helpful to do much practice with drills to prevent
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pronunciation problems and help specially older students to

acquire acceptable production of the English sounds.

Being aware of the difficulty that some students face for
talking and also that too much practice is necessary to
achieve a good pronunciation we think that it could be good
to give students plenty opportunities to hear and practice
all the members of the new svystem in order to let them to

perceive and internalire those new sounds.

The differences between the sounds of the new system should
be learned, it could be done by letting students to hear
the new sounds tégether a0 that students have the
opportunity to hear those differences perceive them and

consequently learn them.

Commonly, sounds are heard into words, only for studying
purposes they are heard isolated, so students should learn
to distinguish and understand them in the way sounds are
presented: for that reason, it could be necessary that

sounds be presented in different combinations, in different

prositions and in different sequences.

It is necessary to emphasize the sounds which result

unfamiliar for the students to reach a complete achievement
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of them, inclusive students could hear and imitate them
with minimal pair drills; in this way, students are
permitted to hear sounds substituted for each other in the

same surroundings.
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STATISTICAL TREATMENT OF THE HYPOTHESIS # 2

HYPOHESIS # 2
"The English words which contain sounds that do not

exist in 8panish are more difficult to assimilate for

Spanish native speakers".

DEPENDENT VARIABLE:

Correct pronunciation of English words which contain sounds

that do not exist in Spanish.

In order to verify the hypothesis # 2 we have utilized the

following indicator:

Fercentage of students who pronounce correctly words which

contain sounds that do not exist in Spanish.



CHART No. 2

CORRECT PRONUNCIATION OF VOWELS WHICH DO NOT EXIST IN SPANISH

SOUNDS STUDENTS WHO A STUDENTS WHO A
FROMUNCE WELL FRONUNCE BADLY
[ I 7 4 13,79 25 86,21
[ ¢ 7 6 20,69 23 79,31
[ a7 4 | 13,79 25 86,21
L AT 7 24,13 22 75,86
£ > 7 10 34,48 19 65,51
VRV A 12 41,37 17 58,62
2 7 2 6,89 27 93,10
25,86 90,80
(17 [¢}] [x] In] (5] (vl VEY
It kees man but bought pull according
this meal | back duck boy bull dramatic

SOURCE: Students from 5%t and 7¢" cycles of the Language Faculty



GRAPHIC # 2

120

1004

504"

B:=INCORRECT

A= CORRECT



177
Analizing the chart and graphic # 2 we have the following

data:

The two vowels /1/7and /7i/ are diffic@lt for spanish speakers
to master. The students do not realize the difference in
lengthening between the two sounds and these with the Sanish /i/,
so they pronounce both sounds /17 and /i/ as Spanish /i/. From
the 29 students only 4 pronounce the vowel /I/ correctly, while
25 students, that is 86,21% pronounce it as if it were the
Spanish 71i/. A1l this seems to be because in Spanish we have

only one sound for each one of the vowels of our phonetic system.

Refrerring to 7/ & /7 a great problem is seen also, only 4
students representing the 13,79% pronounce it well while a
percentage of 86,21% have problems of native language
interference, they tend to pronounce /2 / as Spanish /a/ but,

the English sound is higher and backer than the spanish /a/

In the same way / N / that is a variety of /a/ in English
reach only a percentage of 24,134 that is only 7 students
pronounce it in a correct way . All the rest articulate it as
their spanish vowel /a/ but in English it is articulated lower,

backer and more centralized.
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On the other hand, though the percentage of students who

show a good pronunciation of the English vowel / d / is somehow
higher than the previous ones only reaches the 34,48% represented
by 10 students from the &% studénts that constitutes the object
population of this research work. The interference here is
because students are accostumed to pronounce this vowel in their
native language shorter and articulate it in the front part of

the mouth.

The vowel with the higher percentage of all the chart is
/ U / however it does not reach neither 50% since only 12
students have a right pronunciation while 17 students
representing the 58,62% do not get a satisfactory pronunciation

even though they pronounce it somehow similar.

Finally, the most problematic vowel is / 9 /. As we can
appreciate in the chart and graphic # 2 it is the one with the
lowest percentage since only 2 students representing 11,38% have
gotten an acceptable pronunciation, while, the majority of the
students have problem with this vowel. The problem arises here
from the fact that this vowel is problematic inclusive in
Engl;sh, due to its pronunciation varies according to the
neighboring sounds and also because it doesn’t have similarity

with any Spanish vowel.



CHART No. 3

STUDENTS WHO PRONOUNCE WELL ENGLISH CONSONANTS

WHICH DO NOT EXIST IN SPANISH

CONSONANTAL STUDENTS WHO % STUDENTS WHO 4
S50UNDS FRONUNCE WELL FROMUNCE BADLY
rv 7/ 3 10,34 26 87,66
/6 7/ 18 62,06 _ 11 37,93
/'y 7/ 10 68,97 ? . 65,91
/' Z /7 9 13,79 ] 249 82,76
’r3 7/ b . 20,68 22 79,31
/ ﬂ / 19 65,082 10 34,48
vl /6/ /87 /z/
vase think father his
vest thing they was
I3/ /j/
pleasure sing
" SOURCE: Students from 5tt and 7th cycles of the Languge Faculty of

the U.T.F.L.



GRAPHIC # 3

100 7

3 =INCORRECT

A= CORRECT
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The chart and graphic # 3% contain six consonants we
consider the most problematic ones. So we have the following

data:

The consonant /v/ which also exists in Spanish . is not
pronounced in the same way. English /v/ is a wvoiced dental
fricative consonant different from /b/. Spanish speakers have
problems with this consonant because in spanish /b/ and /v/ are
pronounced the same that is why only 3 students. that is 10,34%
pronounce /v/ correctly, the majority of the students articulate

wrongly as 1f it were a voiceless bilabial stop.

Referring to / & / we can observe that eventhough, it is
a sound which does not Egiﬁt in Spanish (except in some dialects)
a great percentage of students who pronounce it correctly is
seen, 18 students representing 62.,06%. However the rest of the
students have problems of interference since they do not
articulate / 0 / correctly, instead they pronounce a sound like

/t/ or /s/ causing misunderstanding.

Another consonant which results difficult for the studgnts
is 7/ J /. As it is noticed in the chart only 10 studenté
representing 34,48% pronounce it without problem, while the

remainder sfudents do not pronounce it correctly because they
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articulate it as the spanish /d/ due to its similarity4 English

/ 3 / is not the same.

/z/ is another consonant with a very low percentage, 4
students representing 13,79% have got a good pronunciation of
this consonant, this show us that this is a difficult sound to
master. Here the problem is not because we do not bave this
sound in spanish: the problem is becauée in Spanish we do not
distinguish /=z/ from /s/ in pronunciation so spanish learners
tend to do the same when pronouncing both sounds in English

causing misunderstanding.

Continuing the analysis we have that / 3 / reaches a
percentage of 20,68% represented by six students who pronounce
it properly, while the rest of the students have problems because

this consonantal sound is spelled s that is why they get confused

and pronounce it as an /s/ instead of the voiced consonant /3 /

Finally, we can see in the chart only 19 students that is
65,352% pronounce / g / in a correct way, eventhough we have a
similar sound as in tangp: the English sound /‘g / backer which
result difficult for spanish speaker get a complete mastery of

it.
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As we can observe through this analysis, all these
consonants result difficult for the spanish students because they
articulate them placing the tongue in the wrong position that is
in the same way they pronounce their native sounds which are

similar to English ones.

All the explanation above given, as well as the different
examples and comments given through all this chart, let us
conclude that sounds which do not exist in spanish are more
difficult to assimilate by spanish speakers learning English.
The majority of the percentages analyzed show low levels of
domain of such English sounds, being the vowels the ones which
show worring percentages that go from 11,78 corresponding to /
/8/ and reach only the 41,728% corresponding to /U7, which revels
that concerning to vowels —there is a great defficiency because
of the native lanquage interference; actually the native habits
are more internalized than the ones of the target language.
Comparing vowels with consonants we can notice that consonants
are easier than the vowels, their percentages of mastery are
somehow higher that the ones of the vowels, are no satisfactory
enough, they go from 10,34% that corresponds to /v/ and reaches
Dnly_the 68,974 that corresponds to / J /. Consequently we can
affirm that the hypothesis #2 is true; that is, the words which
contain sounds that do not exist in Spanish are more difficult

to assimilate by the Spanish native speakers.
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VOCABULARY

It is commonly assumed by monolinguals that the primary
difference between languages consists of the words which are used
in each one and that to learn a new language is essentially to
learn a new vocabulary which consists of translations equivalents
to the lexical items of the active language. Since monolinguals
are aware only about the system of their language, they assume
that it represents the "natural" concatenation of lexical items
and they before attempt to impose it upon the items of the

foreign lexicon they are learning.

Yocabulary is the area of language which has not received
considérable attention as grammar and phonology, maybe because
it is easy to acquire due to the large number of cognates and
borrowings. But is necessary to point out that there are some
incoungruitis of those items in the two languages which lead to

problems of interference.

When a Spanish aspealkaer learns  another Indo-European
language., he is usually struck by a number of resemblances
between the foreign language and his own. Those resemblances may

arise from some fundamental characteristics of human nature or
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of natural phenomena independent of language, or by the

explanation of the few echoic words in any language.

Comparing Spanish and English, we find that they have some
features in common because they are descended from the same
ancestor and have both preserved some of its characteristics,
this confirmation may be obtained by going back to the father,

tracing the history of these languages.

But the main reason applied specially to resemblances of
vocabulary is borrowing from one language to another. There is
also an ilimited number of cognate words between English and

Spanish that evidence the mentioned resemblances of vocabulary.

COGNATE WORDS

Words that are similar in form and in meanings are called
COGNATES. English and Spanish have thousands of words that are
reasonably similar 1in form and- meaning, for eﬁample hotel,
hospital, calendar. Some of these were kept in Spanish as it
evolved from latin and were borrowed into English from Latin or
Fren;h. Some go back to earlier forms presumably found in Indo-
European, the common ancestor of English and Spanish in what is
known as the Indo-European family of languages. Whatever the

cause of similarity, these words usually constitute the lowest



185
difficulty group. In fact, if they are similar enough, even
students who are never studied English at all will recognize

them, it is the case of words much as complete, tourist and

action which are similar to Spanish words completo, turista and

act

LON ..

As we can see in the examples, the meaning and spelling is
similar in both languages. However, the English pronunciation
is always different from the Spanish pronunciation, particularly
as to the location of stress. Moreover an English word is always
used in a partially different group Df. situations from the

Spanish word.

Here are some examples:

ENGIL.ISH SFANISH

Labor [/5°b ] Labor r labor ]
Congress [k5bgras] Congreso [koggrébq]
Subject [5A'bd3 IKt] Sujeto [ buxe'tlo_]
Animal [a®naml] Animal Ean[mé/]

Some common correspondences between Spanish and English

words are as following:



SFANISH

Evolucion
Educacion
Variedad
Comunidad
Vocabulario
Necesario
Operar
Circular
Economia
Energia
Inteligente
Froducto
Optimismo
Famoso
Generoso
Terrible
Responsble
Inestimable
Urgente
Frecuente
Conveniente
Correspondiente

Vanidad

cion

dad

i0

14

ible
able
able

ente

iente

idad

ENGLISH

Evolution
Education
Variety
Community
Vocabulary
Necessary
Operate
Circulate
Economy
Enerqgy
Intelligent
Froduct
Optimism
Famous
Generous
Terrible
Responsible
Inestimable
Urgent
Freguent
Convenient
Correspondent

Vanity
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tion

14

4

(consonant)
(consonant)
(consonant)

ous

ible
ible
able

ent

ient
ent

ity



Realizar
Alfabetizar
Basico
Simbdélico
Medico

Tipico

The number

that of their cognates in Spanish is almost infinite.

have some examp

SFANISH
Agencia
Americano
Crisis
Respeto
Banco
Coleccidn
Justo
Acto
Faralelo
Pausa
Restaurante
Atribuir

Acento

ico.ica

of English

les:

EMNGLISH
Agency
American
Crisis
Respect
Bank
Collection
Just

Act
Farallel
Fause
Restaurant
Atribbut

Accent

words

Realire
Alphabetize
Basic
Simbolic
Medical

Tipical

SFAMISH
EBrillante
Margen
Grado
Debate
Gloria
Refugio
Menor
Talento
Flato
Frecaucidn
Abuso
Ocupar

Excusar

ic

al

whose spelling is similar

Here

ENGL ISH
Brilliant
Margin
Grade
Debate
Glory
Refuge
Minor
Talent
Flate
Frecaution
Abuse
Qccupy

Excuse
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to

we



Evacuar
Ocasion
Esencial
Faciente
Cuarto
Adecuado
Reaccidn
Veredicto
Furia
Foto
Trafico
Exhalar
Filoto
Crimen
Ciient?
Objeto
Ilusidn
Escul tor
Comercial
Orden
Fositivo
l.ogica
Quieto
Virtud

Frovecto

Evacuate
Occasion
Essential
Fatient
Quarter
Adeguate
Reaction
Veredict
Fury

Fhoto

_Traffic

Exhale
Filot
Crime
Client
Object
Illusion
Sculptor
Commercial
Order
Fositive
l.ogic
fuiet
Virtue

Froject

Unico
Social
Confidencial
Ambicioso
Frecuente
Froteccion
Severo
Extremo
Futuro
Ofensa
Frofeta
Inherente
Vital
Nitrato
Sistema
Justicia
Valle
Interrumpir
Continuar
Comentar
éélido
Aplicar
Rango

Mucho

Uniqge
Sdcial
Confidential
Ambitious
Freguent
Frotection
Severe
Extreme
Future
Offense
Frophet
Inherent
Vital
Nitrate
Svatem
Justice
Valley
Intekrupt
Continue
Comment
Solid
Apply
Range

Much
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In English as in Spanish prefixes and suffiues let people

to form new words, in the case of prefixes changing

and in the case of suffixes changing the

for example REwrite has the prefix RE, which means "again®

the meaning

function of the word as

S0,

the meaning of the word is "to write again”. And the word kindLY

has the suffix LY which is used to form adverbs, so the adiective

kind is transformed in an adverhb.

Here we have a list of the most common prefives and suffixes

with their corresponding meaning

Frefixtes referring to amount and number:

FREFIX MEANTNG

bi two

equi equal

micro small

mono one

multi Many

Frefites meaning "not" (negative)

a not

anti against

EXAMFLE

bilingual
equimalecul ar
microphone
monolingual

multitude

asymetrical

antibacterial



contra
dis
in, il, ir,
men
un

peeudo

Frefixes given direction,

circum
com,col, cor
de

ex/extra

hy per
inter
intro, intra
post

pre

re

retro

sub

super

tele

trans

in

against, opposite

apart, away, not

"not"

location,

around
with, together

away, from

from, out of, former
over, excessive
between

within, into, in
after

before

back, again

backward

under, below
above, extra
far

across, over

190
contraposition
disloyal
ilegal
nonaggression
unable

pseudocarp

or placement:

circumference
command
debase
extraordinary
hyperactive
interact
intralingual
postpositive
premarital
replace
retrogress
subaltern
supernatural
television

transposition



SUFFIXES

Suffixes that

able
ance
ation
ence
ible
ion
ity
ive
ment
ness

ous

b4

Suffixes than mean

ee
eer
er
ist

or

refer to a

EXAMFILE

state, condition or quality

understandable

recslcstance

n

celebration
influence
incredible
retrospection
resﬁonsability
charitative
development
fullness
famous

sixty

Eitty

"one who!

employee
engineer
speaker

activist

proffesor
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Suffixes that mean pertaining to or referring to:

al residual
ship Eingship
hood childhood
ward backward

However., some mistakes of false analogy araise because
students tend to attach any suffix or prefix to any word or stem
without realizing that each prefix or suffix is used in a limited

number of words.

Az we can see, acknowledge of cognate words is of great
value, because it provides the students with an extensive
vocabulary with little effort. but students should be careful
about assuming'knowledge of such words. Since on the one side
this constitutes a boon for the language learner, on the other
side it is also a major source of transfer errors specially in

pronunciation and spelling.

Errors in pronunciation occur when Spanish speakers
pronounce English words as they are written, it is because they
are transferring the relationship between written and spoken

forms used in their native languaqge.
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There are also errors in Spelling on such words that sound
alike or partially alike because they may have different spelling
in the two languages. S0 a Sound—-to-Spelling transfer error may
arise here. This euplains the cause of such common spelling
errors in English words where a double consonant letter is used

for a single sound contrary to Spanish, where a single letter is

used, for example:

ENGLISH SFAMISH ERROR IN ENGLISH
Fossible Fosible Fosible
Frofessor Frofesor Frofesor

Common Comin ' Comon
Intellectual Intelectual Intelectual
Inmediately Inmediatamente Inmediately

It is necessary to point out that cognates do not occur only
between two languages but also within each language: but we will

deal only with the first ones.

FALSE COGNATES

In the course of language History, some words which have a

similar ortography form in Spanish and English have developed
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radically different meanings. These words constitutes

the set of words known as FALSE COGNATES®

The relatively large number of cognate words which
English and Spanish share will help the students. Eut at
thé same time the students will find a lot of words whose
spelling and pronunciation is similar in both languages
which will mislead students into thinking resemble also

in meaning.

Emglish words such as Lecture, sanity and Actually

woul be underestood by spanish speakers learning Enalish

as lectura,., sanidad v actualmente, but the right meaning

is completely different from the one suggested at the

first sight; that is: reading. health interprete and use

such words known as false cognates.

Some examples of false cognates are the following:

ENGL ISH SFANISH SEAMISH EXMFECTED EUIVALENT
Actual Real Actualmente
Library Biblioteca Libreria

i HERNANDEZ 3 and Castillo (0, Communicating and Reading in English,

fverall course Tor students science  and
Tecnology. FRook 1., pag. 48



Large v Grande Latrao

Lecture Conferencia Lectura

Fealize Darse cuenta Realizar
de algo

False analogy can occur also in the formation of
wards form previously learned morphological derivations
in English. For example: A spanish learner has been
taught that from speak he can form speaker of from write,
writer, some students tend to apply this rule for all
verbs, resulting errors as ¥hitter, ¥velator

¥facilitator.

Students may use also words like ampliation,
actualization, ebullition, predication, to match spanish

words aplicacion, actualiracidn., ebullicidn., when the

English words for such words are enlargement, up—to-date,

boiling. preaching

BORROWINGS

The most striking evidence for resemblance in
Vocabulary between two languages is borrowing. The

borrowing may take place in either direction, or it may
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be that the two languages have borrowed a word from a
third lanquage. It can take place only if there is some
sort of contact bhetween the speakers of two languages,
or, if the sound changes which a word has undergone show
that it must have existed in a language from very early

time.

‘Borrowing let a language add new vocabulary without
so such problem. If a speaker of any language does not
have a readily available word for something and a speaker
of the other has, he borrows the word he needs.

English iz one of the great borrowing tongues, it
has derived at least half of its common words from MNon-
Anglo=%axon stocki: but there are other languages even

more enthusiastic in adopting foreing terms.

Actually, English has borrowed words from other
languages, specially from European Languages due to
factors such as commercial, political, Economic,

religious, invention, etc.

Enalish has borrowed words from French: For matters
of government, like crown, country. duke, court, and

prince, for matters of law like: judge, jury, crime,
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accuse, marry and proves for matters of war, like:
battle, arms, soldier, siege, danger and marchi and for
matters of religion like: angel, saint., pray. save,
blame, virtue and vice. And also words having to do with

clothing. cosmetics and luxury.

English has pairs of words such as cow and beef,
wheep and nutton, calf and veal, and pig and pork in
which the first item, the name of the animal is from
Germanic origin and the second item, the meat of the

animal is borrowed from French.

Erglish has borrowed words from Danish such as: egg.
sky, gate, skin, skirt, skill, shkull, scrape, scatter,
sister, law, weark, give, take, call and hit, as well as

the pronouns they, them and their.

English has borrowed words associated with food from
German like sauerkraut, delicatessen, wiener, hamburger
and lager and also the untranslatable words

Weltanschauung, Gestlt, Gesundheit and Gemullichkeit,

From Italian musical words have been borrowed by
English, WOrds . like: pianc, Opera., solo, sonata,

soprano, trombone and serenade.
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Eorrowings came from various Indian languges also,

for example bangle, sari, bandana

Many interesting words have come from Arabic:

alcohol, alchemy, almanac, and algebra.

The richest resource for borrowings are undoubtly
Greek and LLatin, large number of words have been borrowed

from both languages, specially polysyllabic words.

LATIN EMNGL IS5H

Securus secure

Magister Magistrate
‘ Camera Camara

English has borrowed words from Spanish such as

patio, mesa

The same as English, Spanish has borrowed many words

from many languages:

Spanish has borrowed words from Arabic like: For
matters of conguer: Almena, adalid, ronda, arebatar,

alcanzar: for matters of social and juridic institutions:
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Alcalde, almojarife, alguacil, albaceas for matters of
trade: almacén, albondiga, almoneda; for matters of
measurement: Quilate arroba, gquintal; for matters of art
and office like alfarero, albardefc; other words like

almohada, alfange, alforja, etc.

The same as English, Spanish has borrowed a lot of
words from Greek specially those concerning to Science
like Fonética, Fonologia, Citologia, Etica, Geografia,
Argueologia; and & lot of prefixes and suffives like:
themo~logos, hidro-grafia, tele-orto, orto-edro, fono-

metria, etc.

‘ Spanish has borrowed words from French like: cofre,
afiche, amateur, élite, silueta, burd, ficha, chance,

charretera, etc.

Spanish hazs borrowed words from Italian for matters
of conguer like escopeta, alerta, centinela., for matters
of music like tercero, cuarteto, piano, barcarolas for
matters of transportation like carroza, piloto, fragatas
and general words like estropear, bhanca, charlar,

medalla.
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Spanish has borrowed words from‘ German like:
guarnecer, ganar, guiar, espia, brinda galarddon, freco,
rico, arpa, espuela, tregua, agasajo, and proper names

like Alfonso, Luis Enrigque, Ramiro.

Spanish has borrowed words from English for matters
of games and sports like futbol, esqui, corner, tennis,
paker, ring. goal, for matters of transportation like
bus, jet, ticket, wagon, jatch,‘taxi; for matters of
movie like close up, sexy, sexd appeal, for matters of
cloths like: sweter, blue jean, smoking, peter pan,
customs words like mitin, gansters, hobby, cow boy., self
service:; and others like Rock and roll slow, strip-tease,

Jobhn, Mercy, Fanny, standard, flash, shock, lider, etc.

Thiz analysis have shown clearly the amount of
borrowings inte English and Spanishb and the languages
where they were borrowed; we can see also that both of

them have borrowing from almost the same sources.

Eorvowings have heen adapted to the patterns of each
lanquage and treated according to native sound patterns
if they occur frequent, that is why borrowings are almost

unrecognizable.
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STATISTICAL. TREATMENT OF THE HYFHOTESIS 3

HYPOTHESIS # 3

"The Spanish set of words which are
phonetically and semantically analogous to the
Emglish ones, influence on the learning of the

English vocabulary"
DEPENDENT VARIABLE:
YVocabulary fcqguisition

In Order to verify the hypothesis # 3 we will use the

following indicator:

Fercentage of students who deduce words by analogy

in a correct way.

To verify the hypothesis # 3 we propose the students
two types of questions: The one in which students should
identify the meaning of a list of cognates and the other
in whirh they sould recognize them in context. S0 we

have the following data.



CHART

No.

STUDENTS WHO DEDUCE CORRECTLY COGNATES

COGNATES STUDENTS VA
Refuae 29 100
Frophet 29 100
Apply 29 100
Intellectual 29 100
Minor 29 100
Interrupt 28 5,55
System =29 100
Extreme 29 100
Veredict 29 100
Froject 27 FEL10

J Fury 28 95,85
SOURCE = Students from 5t and 7+ cycles of the Language

Faculty
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CHART No. S

STUDENTS WHO IDENTIFY CORRECTLY COGNATES IN CONTEXT

COGNATES STUDENTS A
Enter 29 100
Architecture 29 100
Urban 29 100
Studies 29 100
Intensive . 29 100
Regularly 29 100
Flanning 29 100
Topic 29 100
Conference 29 100

« Interesting 29 100
100

SOURCE = Students from St and 7" cycles of the Language
Faculty
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The charts and graphics # 4 and 5 show us that most
of the students do not have problem in deducing cognates

in both English and Spanish.

The chart # 4 contains the results of the questions
in which students were given a list of words in which
they should match each one of them with their
corresponding mearning. The obtained results were
excelent since, we have observed that most of the given
words reach a percentage of 10074 and only three: 93,55%;

PI,.10% and F3,35% respectively.
’ ’ - Y

In the same way, chart # 5 shows the data obtained
from the question in which students should recognize
cognates in context. As we can notice, the chart does
not show any percentage inferior to 1004, this indicates

that all the students handle well cognates in context.

Therefore, the analysis made through the chapter and
£he statistical information showed above allow us to
affirm again the veracity of the hypothesis # 3. That is
to say: "The spanish set of words which are phonetically
and semantically analogous to the English ones, influence

on the learning of the English vocabulary".



CHAPTER



CONCLUSIONS

After a careful analvysis of the transfer errors made
by Spanish students learning English, we have drawn
the following conclusions:

Students have a passive knowledge of the English

Grammatical and phonological systems

The lack of fluency in sudent’'s speech is because
they first work out the ideas in Spanish, then they
translate them into English and finally they express

them.

The lack of awarness and concentration when
expressing ideas lead students to transfer errors.
The mastery of Spanish grammatical structures
interferes in the mastery of the English grammatical

structures.

There is a strong tendency of the Spanish students
learning English to structure English sentences in
the same way as they do in their native language
because students continue thinking in Spanish rather

tharn in English.
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The most difficult part of speech to be mastered by
Spanish students is the definite article :"THE" and
the esasiest ones are adjetives.
English sounds which do not exist in Spanish are

more difficult of being mastered for students.

Most of the students do not realize that the
phonological systems Df Erglish and Spanish differ
in that the combination of features which make up
the phonemes and allophones of the one language are
systematically different from the combinations of
features which make up the phonemes and allophones

of the other.

The reason for an accent or non-native flavour in
students’ speech 1is that they have not completely
replaced his native speech habits with those of the

target language.

The low percentages in phonology show that students

have not acquired an acceptable pronunciation.

English words which resemble in form and meaning are
easy acquired by students, letting them to increase

their stock of vocabulary.
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RECOMMENDAT IONS

To prepare students for the learning of English,
firstly by explaining that English is a new language
and that it has its own rules which function

differently from their native language

To motivate students by explaining them the
importance and the necessity we have of learning

English in our modern world.

Teaching should be done in the target language

Translation should be rarely used and recognized as

a special skill

The lanouage taught should be up-to-date and of real
interest, also it should give the students a
knowledge of the culture of both languages, the one

which is taught and the native one.

Oral pattern drills should be used to build up
speech habits

Grammar should be taught by oral drills
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To give the students the rule and let them practice

it by means of different activities.

Writing should bte practiced and corrected by

dictation susrcises.

Compositions could permit to observe and correct

grammatical structure.

To evaluate constantly to find the problems,
students have to reinforce with other different

activities

Frovide the students with situations in which they
can use the learned structures not only the moment

the rule is given but during all the course

Both, explanation of the sound patterns and practice
with drills are necesary to overcome pronunciation
problems and help older students to acquire

acceptable production of the English sounds.

To give students plenty of opportunities to hear all
the members of the new system in order to let them

perceive the sounds of the target language.
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Two new sounds should be heard tdgether so that the

difference between them will he learned

The sounds should be heard in different combinations
in different sequences and positions (for example:
after a particular vowel, or preceeding it, at the
end of words and at the beginning of words) and not
only in isolation because this is not the way we

normally hear sounds.

We can help students to hear the sounds and try to
imitate them with minimal pair drills, so the
students have the opportunity to hear sounds

substituted for each other in the same surroundings.

Unfamiliar sounds should be emphasized. If students
have still difficulty we can use articulatory
descriptions, inclusive we can provide them with a
mirror to make them aware of how the sound 1is

produced.

A good help for detecting errors could be by asking
students to record a passage or reading containing
the sounds which were taught. This will serve the

teacher to detect where reinforcement is needed and
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for the students to hear the errors and try to

detect them.

The preceding strateagy could help the teacher to
detect the students with more difficulties and help

them with additional tasks

To help students to overcome difficulties in vowels
we suggest them to begin with a vowel with a closer
tongue position and then to produce the proper

vowel .



Analagous words:

Analogy:

Articulation:

Bilingualism:

Cognate:

2160

GLOSSARY

Words  which are similar 1In
meaning and pronunciation
The ability to form a word or

I of

n

pattern o the ba

n

knowledge of similar words or

patterns

The smoath, caontinous
development from one level of
language learning to the next.
The production af distinct
sounds by the vocal organs.

The state of being able to use
two languages with almost equal

facility.

A word in one language which
looks similar to and has a
meaning eguivalent to a word In
another language; =3 s
(SpanishsEnglish)

nacional/-/national



Conflict

Context:

Culture:

Dialect:

Equivalent:
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Interference or problem In
learning a second or Toreign
language cavsed by the
ingrained habit of sayving

something in & certain way 1in

one’'s native ftongue

The forms oF words within any
connected stretch of speech
which surround other words and
thus help to give them their

particular meaning.

The language., customs, values,
beliefs, art FOFms, and

achievements of a society

A variety of the national
language wused by members of a
speech comunity living In A&

given geographical area

A word, expression, utterance,
or sentence 1In one language

which is not a word for word
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Interference:

Language

Interference:

Learning:

3
—
B

translation o  a  word, in
another language but which

conveys the same meaning.

A difficulty or problem in the
Iearning of one habit because
of the existance in the learner
af a conflicting oneg e.g., the
difficulty af learning to
produce a sound in the target
language because 1t does not
exlist o exist in anocther
position in the Iearner s

native tongue.

Those Instances of deviation
from the norms of el ther
language which occur In  the
speech of bilinguals as &
result of their familiarity
with more than one language.

The process which leads to the
acguisition  of  any form of

behaviour



Master:

Minimal pair:

Morpheme:

Fhonetics:

Semantics:

To learn thoroughly

Two  words that sound alike
except for one phonemic
Jdifrerence; & - 4 bagsbackps

shipssheep.

The smallest meaningiful unit of
language. It may be "fres" (A
word such as girl which can
stand alone: br "bound" (the z
of girls which indicates
plurality but shich can not

stand alone).

The study of speech sounds,

thelr production and
combination, and thelir
representation by written

syvmbol s

The branch of linguistics
concerned with the nature, the

structure and the development



Speech:

Target language:

Tense:

Transfer:
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and changes of the meanings of

the speech forms.

The oral expression of wverbal

behaviour

The foreign language that is

being learned

The formal categories of verb
inflections; e€.Q., In English
we speak of the simple present

and past tenses only: walks,

walked

The ability to wuse knowledge
about a reature of one’'s native
language o of the target
language 1In learning another
related  feature. (Negative
transfer implies the making of

ral:

3]

e analogies)}

1
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UNIVERSIDAD TECNICA FARTICULAR DE LOJA

FACULTAD DE LENGUAS

Dear Student:

The object of the following test is to know how Spanish
as a native language interfieres in the learning of
English as a foreign language. It bhas two parts, the
first one related to Spanish and the second one related

to English.

Flease answer the questions sincerely: this is not a test

tvyo be graded, it is just a help in our research.

I PART

QUESTIONS ABOUT SFANISH

1. Write the letter that matches the corresponding
definition

a) NOMINALIZATIONM ( ) It is a characteristic of

nouns indicating whether a

utterance refers to one or

more than one entity



b) NUMBER
c) INFLECTION
d) GENDER

e) FERSON

Write an

phrase

Number ( )

Verb ( )

Under]line

sentences’

X indicating

nouns (

article(

It is the grammatical form
by which nouns are
distinguished according to
sex

It is the process by which
adiectives, verbs and

particles become nocuns

It is the change of form
by which some words
indicate certain
grammaticalrelationships,

as number, case, gender,

tense, etc.

the parts of the nominal

Yy Frepositions ( )

)

Adjective ( )

the nominalized word in the following
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El primero esta aqui

El dormir con ventanas abiertas es saludable
La otra estd en el escritorio

lLa nueva es de mejor calidad

El wsi del gobierno constitucional de la

Republica

Write the correct article (definite or indefinite)

in the following sentences

a)

b)

c)
d)
e)

.f)

———- manzana sobre la mesa es mia

——— monumento del parque central esta
destruido

Hay -——-——-— nirna en el aula

Hubo --—- herido en el accidente

—-——=— manuina es importada

FKaul vy ———— Maria viajaron al exterior

Write M for masculine and F for femenine in the

following list of nouns

mano

aves

mar

agua

Masc. Fem. Masc. Fem.

( ) ( ) hombre { ) ¢
( ) ( ) diploma ( ) (
( ) ( ) institucion ) (

( ) ( ) crisis { ) (

lluvia ( ) ( ) estacién  ( ) (



Do Spanish adjectives have inflection for gender and

number?

YES | ) NO ( ) IN SOME CASES (

Change to plural the following nouns:

télex e e wmamma ks, escuela e e v
alheli @ .oe e e naena vacacion e m e
NiAC 00 s e v csasnssnmnn caries emnmunmnumRunEE N
1ibro e r o n camnunua cafe emmnum U n A
Fogdapie .. ceesnsnwnans casa suunmmau e M e e
frances cnervssarsssane ABFOPUBFED seevscvovinenas

Match the following sentences with the corresponding

personal pronoun

Fuimos a entrevistar al Seror Fresidente 1. YO

No crevyd lo que le dijimos hasta que el

mismo lo vio 2. TU
Le dimos el Gltimo adids en el Fuerto Z. EL
Salieron a dar un paseo por el campo 4. NOS
Traigo flores frescas para ti 5. vOs

Estuviste a tiempo en la reunidn 4. ELLOS



Recognize the tense in the following sentences

- El habia llorado por su amada

- LLa nifa cantaba alegremente a la luz de la luna

- Ellos han asistido a la dltima reunidn

- Nosotros celebraremos nuestro aniversario el
prodimo mes

- Farece increible que &l hava aparecido de nuevo

- Me temo que tendré que viajar pronto

- Hemos sido companeras durante mucho tiempo

- Maria compra flores para su madre

I1 PART

NOUNS

Change to plural the following sentences

- The chair I bought was beautiful

- The sheep is mine. I bought it

- This furniture is very expensive



- The shop assistant was kind

ADJECTIVES

h

Do English adjectives have inflection for gender and
number?

YEG ( ) NOT  ( ) IN SOME CASES (

Write C if the sentence is correct I if the sentence

is incorrect

- The riches are learned people ( )
- The big ones wre more than the

small one ( )
- The deafs are intelligent ( )
- The girls were happy dancing

in the party { )
—~ The little boy is his son { )
- This is the more nice girl 1

have seen v ( )
- The biggest building is famous ( )
- This boy looks happier than

the other ( )
~- The deaf are intelligent ( )

- I knew the more intelligent bay ( )



NOUN FHRASE (The use of the definite and indefinite

articles)

4. Identify the correct sentence in each pair of

sentences
— She loves the soccer ( )
- She loves socoer ( )
~ Did be eat the dinner with his

family? ( )
-~ Did he eat dinner with his

family? ( )
~ The laziness 1s the mother of

all vices ( )
- Laziness is the mother of all

vices ( )
- Captain Smith was killed

vesterday ( )
-~ The Captain Smith was killed

vesterday ( )

— Alice visited her parents in

the summer { )
~ Alice visited her parents in

Summe ( )
~ He has a history books in his

library ( )



- He has Hisztory books in his

library _ ( )
- Feter’'s father is a mechanic ( )
- Feter’'s father is mechanic ( )

-~ Martha got an apple from the
refrigerator ( )
- Martha got a apple from the

refrigerator ( )

NOMINALIZATION

]

Choose the sentence with a mistake in the

nominalization process

- Vigit new countries is wonderful ( )
- To study is important { )
-~ The nice I bought was the most

beautiful ( )

-~ Find the solution seemed almost
impossible ( )
- Camping alone would be danagerous ( )
~ There were two bovys,., the poor one
was kindly ( )
- He punctual reguires organizatio ( )

- Swimming is healthy ( )



-~ The blue I have was the last ( )

- Analire the data is difficult ( )

FRONOUNS

b In the following list of sentences, underline the

ones you consider right

- It is important to be on time ( )
- Martha said" "but in Spanish
is obligatory ( )

- The gift is for you. Feter

bought it for you ( )
~ I think is the only solution ( )
- They called us early { )
- I saw him going away ( )
- The little boy cut with a knife ( y
- I wash myself ( )

- Give me a pencil, I need for
writing ( )
- Do vou think it is the only

solution? ( )



VERES

7.

The sentence vou consider right

Alice met a man in the desert
Maria wanted her husband too
much

May 1 go to dance with Mary?
Helen does not come today
Where do you find it?

Susan not worked yvesterday
May I go to swim?

English does not take "the"
before days

Where you go last summer?

You didn’t study English well

Read the following sentences. then

that are well constructed

The girl understands the lesson
very well
The dog like to play with the

hall

( )
( )
( )
( )
( )
( )
( )
( )
( )
( )

choose the ones



- She loves to dance too much ( )
- The teacher explains the class

well { )
- Mary always travel to New York ( )
- The boy plays soccer every

weekend ( )
- Mrs. Martinez teach English ( )
- Peter buys luxurious things

for his wife ( )

- He sells clothes in the next

store ( )

- The dog barks all the day { )

COGNATES

9. Match the correct meaning of the following cognates
English Spanish English Spanish
refuge intelectual system furia
prophet refugio extreme provecto
apply profeta veredict sistema
Intellectual interrumpir Fury #tremo

Interrumpt aplicar project veredicto



10,

Underline cognate words in the following paragraph

Karl Elliot entered the school of architecture in
198%. He obtained a degree of "Urban studies and
Flanning". He attended cénferences on Urban and
Flanning regularly. He found it very interesting
He read almost all the books on thais topic. He

obtained his B. Arch. degree in 1988.

THANKS
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