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The language teaching-Iear.ning process involves neces-

sarily the participation of at least two main actors. On

one end is the teacher, the actor who has the knowledge

within him and who intends to transmit i 	 through the use

of different methods or strategies. On the other end of

the process is the learner, the actor who passive!y or ac-

tively receives the information transmitted by the teacher

and will eventually transform it in acquired knowledge.

The language teaching process may sometimes do without

a teacher ¡n the conventional fashion, as is the case of

the pre-recorded cassette English courses or video teaching.

However, it's difficult to imagine a language learning situa-

tion without learners. Learners are the "sine qua non."

of language !earning-teching processes.

In the past ¡t was believed that the success or failure

of English teaching was solely determined by the quality

of teaching: the actions, attitudes, interest and methodolo-

gy used by the teacher to come through with the English

language. For this purpose, many articles and publications

have been produced w.or:I..dWide in order to provide teachers

with some guidelines to effective language teaching. Howev-

er, it has been proposed --and ¡t's th.e intent ion of this

research to demonstrate that, if the teaching methodology
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takes into account the learner and his role as an—at-ive

agent in the learning process, the teaching-learning process

wili become more effective.

The fact that a teacher is also an important factor

in language teaching is in no way underestimated; yet, this

research work ¡ntends to demonstrate that the learner through

his attitudes,	 ¡nterest,	 disposition,	 can actuaiIy direct

teaching in a most successfui way. It's also the intention

of this work to compare the oid beiiefs and attitudes regard-

¡ng the teacher's role as the center of the teaching process

with the new view of the iearner's active role in the teach-

ing-learning process, with the purpose of procuring definite

conciusions on the importance of h i s active participation

in class.

In order to feasibly demonstrate the importance of

the iearner's role in the methodology of Engiish teaching,

a research work has been carried out. This research work

inciudes both a bibii-ographicai research and a laboratory

investigation which uses two sample groups. 	 The groups

investigated are formed by students attending the Open System

of UTPL at 4th leve! of Peritaje in Guayaquil. For purposes

of contrasting inethodologies these groups were divided in

two subgroups, homogeneous in number. One group was exposed

to the conventional niethodology whiie the other group was

exposed to a new methodology --one which focuses attention

on the learner and his active participation in the deve!op-

ment of the ciass.

ji



This thesis ¡s divided into two sections: the first

three chapters correspond to extensive bibliographical re-

search on the subject matter; while the remaining chapters

are the consequence of the laboratory investigation or "ex-

periment" carried out with the Peritaje students. Addition-

alIy, video recordings were taken throughout the experiment

in order to analyze more accurately the development of the

classes, actual behavior of the students, degree of irnpact

of both methodologies and, in general, to observe all details

as precise as possible.

i i i
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CHAPTER I. THE LANGUAGE LEARN ¡NG PROCESS

1.1. Nature of Language Learning

1.1.1. What is Language? If we are going to teach other

people to understand and to speak a second or

a third language, we should start by asking

ourselves what "language" really is. Al! of

us have spoken our owri native language ever

since we were between the ages of one and two,

but we have done so with little or no conscious

thought or effort on our part. Many of us would

find ¡t difficu!t or even iinpossible to explain

what we do when we speak our language: mechanisms

of speech put in motion for correct emission

of sounds, mental process to know what and how

to say it, brainwork to s o r t out information

received from others, etc.

Language is a social as well as an individu-

a! phenomenon. 'As such, ¡t has a place both

aniong the humanities and arnong the social sci-

ences. I  aliows human be¡ ngs in a conriiunity,

sharing a common !anguage, to coninunicate orally

and/or in writing. At the sanie time, itreflects

the culture of the society of speakers who use

it.	 Whi!e each individual speaker may handie

language to express himself differently from

his	 neighbor,	 such	 individual	 exp.ression	 is

always within the conrnon language shared by
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al! conimunity rnembers.	 If this were not so,

little o 	 no understanding would be possible

arnong the speakers of the language.

Language, the exclusive possession of al!

human	 beings,	 ¡s	 culturally acquired.	 While

man is born with the physiologia1 and neurolo-

gical capacity to speak, he learns to do so

only as he hears language around him in his

home and in his community; that is, in -the cul-

ture in which he ¡¡ves.

Languae is a-complex system, based ulti-

inately on a rather sma!l nurnber o 	 sound units

which combine, according to certain rules, i n t o

larger and more complex structures.	 It's doubt-

ful i 	 al! the words in a language could ever

be usted in a dictionary, no rnatter how large

this may be. But the rules for the formulation

of sentences, in theory at least, can be stated

with completeness and it isnot especia!!y diffi-

cult to enumerate and describe the various sound

features of the language and the rules for com-

bining thern into well-structured sentences.

The concept that language is a system refers

to the use of signs or symbo!s for cormiunication.

This implies that the elernents used in !anguage

are	 conventional.	 These	 e!ements,	 signs	 or



symbois al!ow people to communicate; thus mean-

ing i 	 as socia ted with the forms o 	 the syinbol.

Language is a symbolic system, a systeni in which

words are associated with objects,	 ideas and

actions by cónvent ion.

Being that, language is the basis of society,

it	 can	 easily be	 inferred	 that	 it	 certainly

serves	 as	 a means of	 social	 communication.

People use the system of signs to express their

communicative	 needs,	 to	 communicate	 general

• attitudes	 towards	 ¡¡fe and others	 and aboye

ah,	 to iiiTterchange information, essential	 f o r

the development of society.

1.1.2. Language Learning

No one really knows with absolute certainty

how a second language is. acquired.	 Psychologists

liave formulated two major theories of language

learning.	 Numerous assumptions about how any

learning or behavior is brought about in the

human organism also exist.	 In addition,	 the

research	 of	 scientists	 into	 the	 description

of language and into language behavior has con-

tributed to our knowledge of what should be

given priority in bringing about language learn-

ing and what niay interfere with the learning

process.
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Since people rriay learn ¡n different ways

and at different places, it is important to know

about and use information from linguistics,

psychology, and other related sciences for guid-

ance in selecting, grading and presenting the

elernents o 	 language t 	 be 1earned and ¡n devel -

oping the skH!s to be acquired.

In	 addition	 to	 formulating	 assumptions

on the nature of language, psychologists and

linguists	 have	 also	 done	 extensive	 research

on native language lea rning. This i  important

to keep in mmd in order to understand the impli-

cations that their findings have for language

learning ard langilage teaching.

What are sorne of their findings?

-	 Language is a learned behavior.	 Al! normal

children	 are born	 with	 the ability	 to make

sounds, but the sounds take shape and become

meaningful	 only through	 the constant hearing

and repetition of those sounds which produce

responses. A!though al! normal persons are

born with the capacity to understand and to

speak, the baby probably learns to say the word

"water" because he is given water. He also

hears the word "water" so many times each day

for several years, and genera ily 1  association

with water ¡tse!f.
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- Native speakers of a language are notoTr-

cious of each sound or word they say or of the

sequence of sounds or words. They are conscious

priniari!y of the thoughts they are t r y i n g to

convey.	 The stringing together of sounds in

c e r t a i n	 pos itions	 i 	 generaily	 unconscious.

It is a habit which i 	 usually aut$'omat i c by

the time children are s i x or seven years of

agé.	 After that, they may -perhaps, sharpen

their knowledge of t h e graninar, increase t h e i r

stock of vocabulary, and develop one or more

styles of speaking, depending on the situation;

but t h e basic knowledge of the sound system

and the meaningful arrangement of the sounds

into words and utterances have already been

acqui red.

-	 Native adult speakers, even those who are

illiterate,	 have	 linguistic	 cornpetence.	 They

can	 generaily	 recognize	 al!	 the well-formed

(grarnmatical) utterances in the language a!though

they may not be able to produce them. 	 They

have internalized in their own way --through

association of utterances and experiences, analo-

gy, or trial and error ---the "rules" which govern

verbal behavior in their tongue.



The quality and degree of their general

performance in the language vii!! be determined

o 	 course, by the performance of other native

speakers by whom they have been surrounded at

age leveis when such inf1uences are most effect-

¡ve, by opportunities they have 'had to speak

and- read, by formal teaching, and by their innate

aptitude and ability.
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1.2. Theories of Language Learning.

"Learning i 	 any relat ¡ve ly perrnanent change in

behavior occurring as a result of experience or prac-

tice". 1	Certain factors are coron to many situations

in which learning takes place.	 These. include:	 arousal

and rnot ¡va tioti, association-•between stirnuli o 	 between

stirnuli and responses and reinforcernents.

As man y as eight psychological theories of learning

have been developed to account for at least sorne part

of the learning process. Theories for trial and error,

cont i nu ¡ ty, di ssasoc ¡ at ¡ on, ges tal t aud that of t rans fer

háve provided sorne guidelines to help understand and

manage the learning process.	 For ¡nstance,	 through

the theory o 	 pos  tive transfer,	 i 	 i 	 s a i d that a

student oí' a toreigil language can apply o 	 transfer

a habitual response ¡ti his native language to the fo-

reigri language he is learning.

Other theories included that of irnitation, which

assurned that children learu language by irnitating what

adults say. The Theory of Reinforceinent, on.the other

hand, heid that childrenwou]d learn by being encouraged

positivey for any utterances t h a t conformed t 	 adult

structure and funct ion. At the sanie time, they would

be discouraged and corrected whenever their utterances

were at var i aiice wi th the adu It' s

(1) 1'VK)R.GAN, Cii f f o r d and KiNG, R  chard:
1 u t rocluc ti on t o Psyclio ¡ ogy , page 104
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No one real ¡y knows how learning takes place.

In fact, one of the major reasons for studying verbal

behavior is to be able to gain insight ¡nto the mental

processes of human beings.	 \Ve can at present say that

language	 learning cannot	 be acquired through	 trial

and error,	 association,	 gestalt,	 ¡mitation or overt

behavior alone.	 It requires a more comprehensive expla-

nation because it	 involves sirnultaneously the widest

range of human activities.

There are two major theories currently in vogue

and nurnerous reseth studies in linguistics and other

scienceswhichrnake i 	 possible to infer sorne princip les

thnt can serve as guidelines in understanding the learn-

¡ng process. The works of Lenneberg, chomsky and others

underscore:	 t h e existence in every human being of a

language acquisition device..

The learner's active participation in the learning

process ¡s a fundamental premise of the currently fa-'

vored	 learning	 theories.	 Stated	 simply,	 one	 --the

cognitive code theory-- underscores the f a c t that the

learner hrings to the task of learning an innate mental

capacity.	 Mary Finocchiaro, a Professor of Applied

Linguistics at the University of .Ronie, describes the

learner's participation:

"The learner brings 
'
bis perception of relationships

and bis unconsçious formuiation of the "rules" resulting

1	 .
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from his discovery of the structure arid organization of
new material and from his perception of its relationship
wIth known material". (1)

Closely tied in to this theory of the importance

of the ¡ndividual's menta1 organization of learned

material is research which seems to indicate that the

nervous systeni stores up images and niemories which

can then be evoked without a preceding stimulus.

The other theory --the association or operant

conditioning theory--- ls based on experimentation mdi-

cating t h a t bonds can be forged between a stimulus

and a response and that responses are shaped and streng-

thened or extinguished by the reinforcements or rewards

which should always follow the learner's response to

a stimulus.	 Such continous association between stiniulus

and	 response,	 fol1wed	 inimediately	 by	 con firniation

of the learner's correct response by a teacher, a tape,

a record, etc., leads to the format ion of the habits

needed for placing sounds and words in appropriate

ar rangemen t s.

Both of these theories have a place in language

learning.	 After	 the	 student	 has	 cognitive control

of the phonological, gramrnatical and lexical patterns,

he will develop the habit of using them with facility

as he practices them in nunierous activities.

(1) FINOCCHIARO, Mary: English as a Second Language:
From Theory to Practice, page 17.
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1.3. Classroom Language Conmunity

One area of the language lelarning process which

has increasingly attracted the attention of researchers

and educators is the interaction proces that takes

place between teacher and students, from the moment

they enter the classroom to the end of a lesson. This

interaction, which further extends •to include a student-

-to--student communication within the classroom, may

be viewed as a cornmunity in which teacher as well as

students share a coirnion,	 unique and characteristic

way o  conimunication.

Indeed, what goes on in a classroom is a very

special atmosphere, particular to that specific class-

room. The approach used in the classroom will certáinly

determine the kind of conirnunication language to prevail

during the lesson.	 For instance, if the teacher talks

or lectures most of the time and student •part icipat ion

is minimal, then the classroom is teacher-dominated.

As such, this classrooin will develop its own language

cornmunity. The teacher, being the main actor, will

supress considerably tlie participation of the students

thus minirnizing the student-student and the student--

teacher interaction. The language coinnunity resulting

out of classrooms thus structured presents limitations

since the language intel-action in play is limited to

a simple repetitLon, imitation and a stimulus-response

mechan i Sm.

o
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Viewed differ-ently, • the teacher may organize activ-

ities in which students can' ¡ni t¡ate and control much

of the intéraction, then the classroombecomes student---

centered and the teacher becómes the facilitator.behind

the scene.	 In t h i s type oí classroom structure, the

language conimunity is quite different from thé previous-

ly-described one.	 With the active participation of

the student, his scope ' of cormiunication increases tre-

mendously, feeling more at ease to develop his own

ideas and express them in a more natural way, acknow-

ledging his limitations and thus, making a conscious

effort to improve ¡n perfectly defined areas of failure

or doubt.

The classroom language community is clearly affect-

ed by four main factors:	 social cl ¡mate 	 variety of

learning activities, opportunity for studet participa-

tion, feedback and correction.

Social climate is perhap's the most important aspect

since without ¡t everything else becomes meaningless.

If students are not at ease and don't feel good about

their language class, there will be no real cornmunica-

tion.	 The main goal, then, to develop a good social

climate in the classroom ' language community is to estab-

lish the proper atmosphere so that students can relate

to t h e teacher and to each other. in a positive and

constructive way,.
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1.4. Motivat ion

1.4.1. Themeaning ofmotiva.tion.-	 It has been stated

earlier that arousal and motivation are factors

coninon to many situations	 in which	 learning

takes place. However, in order to ascertain

its real contribution to the learning process,

¡t becomes necessary to understand the real

meaning of motivation.	 A practical definition

of motivation ¡s given byDennis Child: 	 "Motiva-

tion consists o 	 those internal processes •that

stimulate	 us	 to	 satisfy , sorne	 need."	 It

has also been stated that Inotivation can elicit

a specific behavior and thus	 i 	 can control

the variability of behavior. 	 In the case of

language learning, motivation can play a very

irnportant	 role,	 as	 indeed through motivation,

the desire and drive to study are forms of beha-

vior elicited, which, can be increased, decreased

and controlled according to the degree of desire

or rnotivation found in the individual.

For ¡nstance, a boy i 	 moved to learn a

second	 language merely because he	 likes	 it.

His appeal	 to the language stimulates hiin to

take courses and study "at hs own pace". Then,

ah 1 of a sudden he traveis to a foreign country

where he is faced with this same second language

(1) CHILD, Dennis: Psicología para los Docentes, page 48.
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for which he had a mere interest in the past.

Now, faced with this new challenge, he will

be strongly motivated to learn this language:

one, because he likes it, and two, because he

has	 to.	 This need for communication drives

blm to learn much faster than he would have

had	 otherwise.	 Likewise,	 in	 the	 classroom,

motivation ¡s directly related to the successful

learning process.	 The higher the motivation,

the higher the r a t e of learning. One simple

explanation f o r t h i s correlation could be the

satisfaction of the urge of fulfillment achieved

¡n language learning.

There can be little doubt that motivation

is	 a	 powerful	 factor	 in	 language	 learning.

Its effectsare tobe seen on the rate and suc-

cess of language learning, rather than on the

route of acquisition.	 Precisely how motivation

affects learning, however,	 is not that clear.

One of the problems of the correlational studies,

which constitutes the bulk of the available

research, is t h a t it is only possible to show

a relationship, not the direction of this rela-

tionship.	 It is not known whether it is motiva-

tion that produces successful learning, or suc-

cessful learning that enhances motivation.

Nevertheless, the relationship between learning

more and higher motivation is clear and evident.
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1.4.2. The Theories of Motivation.- Traditional psycho-

logy propounded a number o  con flicting theories

of motivation.	 The Behavioral School, whose

theories	 have most	 ¡nfluenced	 techniques	 of

language teaching,	 and the Biological School,

which ¡s concerned with explaining the physiolo-

gical functioning o 	 the human organism, have

offered only the most	 lirnited explanations in

their	 theories	 to define and	 interpret human

attitudes and motivation.

Without denigrating the major contribution

made by the enipirical techniques of the Skinner-

¡an	 School	 to methodology,	 course,	 content,

and teaching techniques, it must be acknowledged

that	 the contribution of	 the behaviorists	 to

the role of attitudes and motivation in learning

is extremely limited.	 1  cannot be den ied that

inuch o 	 human behavior	 i 	 similar to animal

behavior,	 particularly a 	 the	 level	 o 	 basic

instirts. But in seeking a more realistic,

functiona! def ¡ni tion of human motivation, other

factors cannot be ¡gnored.

As its name ¡mp!ies, the Biologica! School

re!ated motivation	 to	 biological	 survival	 as

noted,	 for	 instance,	 in the des ire f o r food,

water or warmth.	 It isolated three characteris-

tics of motivated behavior:

1.	 Persistence:	 1f behavior per sists in spite



P-.

- \
¡i

o
¡u

la

\.

o 	 obstacles, we can	 infer. that

underlying state of agitation or tension which

continues to initiate new actions.

2. Variation: If t e n s i o n ¡s no  relieved by

one pattern of act ion, motivated behavior will

lead to diversified actions to achieve the goal

-- for exaniple, a hungty chi Id will beg for food,

cry, become aggresive, and so on.

3. Emotional Overflow: When there is a delay

in reaching a goal, the individual who is strong-

ly inotivated will react eniotionaily with anger,

tears, pleading, si lence and so on.

Tension --the Biological School	 ¡nsists- -

provides	 the	 persistent	 physlologlcal	 basis

underlying and determining the dynamics of moti-

va tion.	 I 	 we	 interpret	 the words	 "tension"

and "agitation" to mean a dynaniic impulse to

action and extend the third characteristic of

motivated behavior to include "emotionally- toned

processes";that is, the intense feelings foster-

ed by parental and cornmunity attitudes, self-con--

cepts,	 aiid	 individual	 personality	 structure,

we may be approaching a more acceptable defini-

ion of rnot ivat ion.

The man whose narne is niost closely associ-

ated with	 t h e theory that,	 in	 the hierarchy

of human needs, the satisfaction of physiological

needs must precede cognitive, creative, or affec-

tive needs is A. H. Maslow.	 Maslow places the
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physiological leveis of human needs in the first

stage o 	 this hierarchy.	 At	 the next	 level

he considers these along with the higher psycho-

logical leveis of human personality to the point

that he is at times classified as a "spiritual-

¡st".	 Although Mas!ow's theory was developed

more than a generat ion ago, i 	 forms the core

upon which present trends are being developed

in t h e area of niotivation f o r second language

learning.	 The steps in Maslow's hierarchy are:

1. Physiological needs:	 At the most basic level

foi' survival --the need for air, food and water.

2. Needs f o r security:	 The need f o r shelter,

stability, protection, aiid freedom from fear.,

3. Needs for belonging: The need for a sense

of persona! ¡dentity, to be able to occupy a

respected place within a group.

4. Needs for esteem: The need to feel adequate,

indeperident, to be appreciated and valued by

others.

5. Needs for self-actualization: By this Maslow

and others refer to the need of each individual

to real ize Iiis or her ¡ntellectual and creative

potential, and to achieve human relations and

vocational goals ¡n consonance with these capa-

b ¡ 1 ¡ t ¡ es
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There can be no doubt that these needs

are, essential	 components of human motivation

which had been disregarded by both Behaviorist

and Biolog.ical Schools. 	 Attitude and motivation

at the human level must include the need to

think	 rational!y	 --the	 abi!ity,	 for	 example,

to cónsider	 alternatives	 in the choice of a

long-term goal, and to pursue such a goal despite

intervening obstac!es and short-term failures.

Maslow's	 explanation	 of	 human rnotivation	 i 

not only functional, but also appea!ing to those

who wish to app!y h i s hierarchy o 	 needs to

t h e learning situation.	 As	 it has been seen,

it accounts for human motivation on the physio!o-

gical and the affective, as well as on the cogni-

tive leve l.

While researchers continue to develop new

theories	 gene raily	 based	 on	 the	 traditional

schools of psycho!ogy, language teaching methodo--

!ogists have app!ied what is relevant from this

,research, in many cases with intuitive awareness

o 	 i t s appropriateness f o r ¡nlproving attitudes

and raising the levels of motivation.

As conclusion it must be admitted that

psychological research has not evo!ved a definite

encornpassing theory ofhuman attitudes and moti-

vation. We cannot fu!!y account for the complex-

¡ties	 o 	 individual	 personality structure and
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the behavior resulting from it.	 We all know

that	 each	 individual	 has a different	 set	 of

habits,	 drives,	 needs and impulses.	 Teachers

rnust	 strive towards a	 thorough discovery of

their	 students,	 ,attitudes	 and	 rnotivations.

On!y after a serious study by constant observa-

tionwil! teachers be able to effectivelymoti-

vate each student to a t t a i n both h i s o 	 her

irnmediate and !ong-term goals.
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CHAPTER 2. THE TRAD 1 TI ONAL METH000LOGY OF ENGL 1 SH

2.1. Characteristics

The conventional methodology of English teaching

dealt with ¡n this research work refers to the methodol-

ogy being used at present by nlost teachers both at

univerity	 and	 secondary-scliool	 leveis	 in Guayaquil.

To support this concept, a survey was carried out Qn

twenty English teachers at university and secondary

schools chosen at random but which represent a selective

group	 of	 educational	 institutions	 in	 Guayaquil.

Additionally, observations were made during a sequence

of five English classes given to students of 4th level

of Peritaje at UTPL-Guayaquil, using the widespread

inethodology in which the teacher dominates the class-

r oom.

The survey taken among the 20 English teachers

shows that, although 50% of them are familiar with

group work methods of teaching, only a small percentage

(10%) employs them when dictating their class. On

the other hand, the methods most popular among these

teachers seem to be the text-oriented and audiolingual

inethods; rnethods which structure their classes in a

teacher-centered fashion.	 (For an easier appreciation,

please r e f e r to Graph No.1).	 In spite of the aboye,

(1) Please refer to Appendix 1 for further details.
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it is curious to note however, that 100% of the teachers

surveyed are of the opinion that the active participa-

tion of the student i 	 essentia! f o r the development

of the class.

The results o  the survey niade t  UTPL English

students also conclude that the text-oriented method

is by far the most popular approach to English teaching

and its use is widespread.	 Seventy percent of the

students surveyed have been exposed to this methodology

a!though i 	 is not precisely the kind of niethodology

they wou!d have preferred. (Please refer to Graph

No. 11)

Teachers consider reading and comprehension as

the niost ¡nlportant area to teach, degree of itnportance

vhich does not coincide with the view and attitudes

o 	 students.	 According to t h e answers provided in

a survey made to UTPL Peritaje students, there is a

rnarked preference for conversation and idiomatic expre -

sions, leaving on a secondary leve!, reading & compre-

hension and grarnrnar.

The answers to the questionnai res , which are con-

tained in the Chart of Resu!ts -Appendix 1, are pretty

hoinogeneous.	 This shows t h a t indeed, a 	 present the

so-ca lled conventiona! methodology o 	 English teaching

predoniinates in our English c!assrooms. 	 In addition,,
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a glance to the Plans and Programs issued by the Ecua-

donan Ministry of Educat ion and Culture reveals t h a t

the general objective of teaching English ¡n public

secondary schools is to:

"Use a basic vocabulary and the main ¡ipno1ogica1,
morphological and syntactic structures for the
understanding of graded readings of a scientific,
technical and cultural nature." (1)

	

But let u 	 see now what are the characteristics

of	 this	 so-called	 "traditional rnethodology" we are

taiking about.

The traditional rnethodology of English teaching

fundarnentally	 calis	 for,	 !earni. ng	 structures,	 sounds

or words attending to structure and form more than

meani'rig.	 This methodology aims at mastery of the second

language; therefore, drilling becomes a central tech-

nique.	 The textbook ¡s one o 	 the main too!s o 	 the

teaching-learning process and the classes become text-

book oriented.	 Since	 Hnguistic competence	 ¡s	 the

des ired	 goal,	 native-speaker	 like	 pronunciation	 i 

sought, focus%ing al! attention to the close imitation,

repetition	 and	 drilling.	 Additional!y,	 freedom	 of

expression is not possible due to the lack of suitable

social climate.	 Classes using this niethodology usually

present a very formal layout and a formal environment,

(1) Plan y Programas para el Bachillerato de Humanidades,
page 88. (Author's	 ranslation)
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marking a clear differentiation between teacher and

students. An il1ustration t h a t c!early visualizes

this layout foliows as Chart No.!.

One of the strongest characteristics of this con-

ventional	 approach	 to English	 teaching	 ¡s	 probably

tle strong participation of the teacher ¡n the class-

rooin.	 He controis the classand the learners and pre-

vents thern from doing anything that conflicts with

the theory.	 The preparation of t h i s type of c!as s r. 3.

implies	 little	 use	 of	 didactic material	 and	 little

effort on the par 	 o 	 the teacher.	 The teacher merely

transmits the language by tel!ing, rephrasing and read-

ing rules and instructionscontained ¡n the textbook.

Although there is sorne kind of class participation

in sorne a c t i v i t i e s such as going to the blackboard

and answering questions for which the answer i  already

known, t h i s participation could be considered rninirnal

and always controlled by the teacher whether consciously

or subconsc ¡ ous ly.

There are several reasons why teachers may prefer

to apply t h i s niethodology. Ano ng theni we find the

lack of training in innovative rnethods, or the lack

o 	 access to newly published textbooks and reference

books as well as t h e little i n c e n t i v e t h e y niay have

f o r cornplying with a specific prograrn, b u t ye 	 this

¡s not a subject to be dealt with in this research

wo r k.
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2.2. Role of the Teacher ¡n the Classroom

Th.e role of the f»reign language teacher ¡s central

to the learning process. While teachers of other disci-

plines are cal led upon to ¡nculcate habits, attitudes,

knowledge, o  skills ¡n a medium a1iady familiar to

their students, the foréign language teacher must bring

about changes or modifications in behavior, habits

attitudes, knowledge, or skills in an unfamiliar medium

requiring additional or different physiological activi-

ty.	 The organs of . speech niust be taught to move in

unprecedent ways;	 the sounds s t r i k i n g the listener's

ears. .rnust be perceived, without 	 distortion from, or

confusion with the known sounds of the native language.

The teacher has to be a combination of linguist,

sociologist, anU1ropologist and pedagogue. He has to

be technical enough to be able to pass on his knowledge

to others adequately yet keeping always a humanistic

approach to teaching.

Whether or not al! segments of society recognize

the fact, i  i  the teacher.who eventually shapes the

future of our nations by shaping our children, future

citizens of tIle world. It ¡s in the classroom t h a t

the majority of the teachers acquired knowledge, ski!ls

and attitudes, which to a large extent, will shape

the kind of individual the student wil! become.

24.
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2.2.1. Characteristics of a good teacher.-

Since	 the	 traditional	 niethodology	 views

t h e teacher as the rnain actor in the teaching-

learning process, it is he who holds all respon-

sibility for the success or failure of the teach-

	

ing-learning	 process.	 F'or	 achieving	 this	 he

reiles on the methods and techniques available.

	

The attributes and qualifications	 that he	 is

to possessrnust also encompass to t h i s great

respons ibi Ii ty.

Robert Lado states that the teacher, in

addition to the professional duties that a quali-

fied teacher Inust possess, the foreign language

teacher should:

"1) Know the target language well enough
to be imitated by students. . . ; 2) He must
know	 t h e	 description	 and	 the	 structure
of	 the	 language	 as well	 as	 linguistics
f a c t s of the language of the students.
3) He must understand the intimate relation
between	 a	 language	 and	 its	 culture ... ;
4) He rnust be familiar with audio-lingual
techniques as well as those that are used
to teach r e a d i n g and writing. 	 He should
also be familiar with modern theory and
practice in the testing of language apti-
tude,	 achievement	 and	 proficiency;	 and
5) He	 should be	 familiar with	 language
laboratories and their use..." (1)

This formidable set of qualifications repre-

sents a standard of what teachers ought to be;

nevertheless, many good teachers do not fulfill.

(1) LADO, Robert: Language Teaching. A Scientific Approach
page 9-10.
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In addition to the.sprofessional qualifica-

tions,	 the English teacher	 -or	 any	 teacher-

must also possess quite a number of personal

at.tributes.lmideoG. Nerici 	 lists the follow-

¡ ng:

"1) capability f o r adapting to situations;
2)	 emotional	 balance;	 3)	 intuitiveness;
4)	 sense of duty;	 5)	 ability to direct;
6) love for others; 7) honesty; 8) interest
for the scientific, humanistic and aesthe-
tic;	 9)	 ability	 to discern	 from general
conclusions;	 10)	 sense	 of	 justice;	 11)
good disposition towards teaching." (1)

The list of assets sometimes seems endless.

Other authors	 i n s i s t t h a t teachers must have

a great deal o 	 patience, devot ion, creat ¡vi ty,

good humor, etc.

If we liave to summarize what the character-

stics of a good teacher are we will also have

t  make a differentiation bétween a good teacher

and an effective teacher.	 The good teacher

niight possess ah	 or more assets of those dealt

wth abo y e, yethis effectiveness is not warrant-

ed.	 However, a teacher who has a good dose

o  enthusiasni, fiexibility, charisma and aboye

all remembers that the student is the most ¡mpor-

tant part of the teaching-learning process could

be a very effective teacher, as he i  deahing

with the cause and effect of teaching: the learn-

er.

(1) NERICI, Imideo G.: Hacia una Didactica General Dinamica.
pages 98-99.



27.

2.2.2. Methods and techniques available.-

2.2.2.1. Textbook-oriented method.- This method,

long standing in our Ecuadorian class-

roorns, calis for the use of the textbook

as the center of attention in the class.

Both	 teacliers'	 and students'	 role	 i 

very	 passive	 in	 class,	 as	 all	 they

do is read and follow the book, step

by step.	 The procedure used in this

type o 	 class i 	 routinary.	 As soon

as	 the	 lesson	 is	 started,	 the well

known phrase: "Open your books, please-

."	 gives	 a clear h i n t of what	 is

to follow.

The	 textbook-oriented rnethod	 is

a deceiviiig approach to English teach-

ing.	 The	 English	 teacher	 does	 not

feel the iieed to prepare didactic mate-

rial for the lesson: it is all contained

in the textbook.	 As long as he follows

t h e textbook, s t e p by step, he fee!s

he ¡s safe and coniplying with the de-

mands for English teaching. On the

other hand, students feel t h a t ¡f they

follow the textbook and they are passing

from page 10 to 12, for instance, they
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are	 indeed making progress; 	 progress

which	 ¡s	 sonietimes measured on how

well they have learned those pages.

Students also	 feel	 attached	 to

their books as without them they feel

at	 loss.	 They have on!y learned to

repeat	 and	 assimilate	 exercises	 and

drilis	 given	 ¡n	 the	 textbook.	 Any

other question that i 	 not in the text-

book only confuses and puzzles them.

During the Pedagogic Orientation

exercise	 for	 graduating	 at	 UTPL,	 1

liad	 the opportunity	 to observe	 five

different English teachers. They were

all high school teachers, three taught

at private schools and two at public

ones.	 Al! five teachers followed the

textbook	 literaily.	 No 	 one of them

provided	 any	 didactic	 material	 nor

promoted any type of interaction

in the classroom.

The	 degree of motivation 	 that

this rnethod raiçes	 in students ¡S. mini-

ma!,	 i 	 not zero.	 This method does

not demand much from the teacher nor

from the students, and its effectiveness

is highly questioned.
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2.2.2.2. Audio-lingual	 Method.-	 This	 method

considers	 listening	 and	 speaking	 as

the first and central t a s k ¡n learning

a	 language,, and	 reading and writing

as	 skills	 that	 fol!ow	 speaking	 and

listening.	 Altliough this method offers

riiuch more both to students and teacher

than	 tlie	 textbook-oriented	 method,

¡ ts	 scope 15	 st iii	 somewhat	 1 imi ted

as the teacher once again keeps total

control and direction of the classroom.

1-le	 ¡s	 still	 regarded	 as	 the	 source

of language and learning.	 He is the

conductor of the orchestra, whose prime

goal is to keep players in tune and

time, and without whom no .niusic could

be performed.

-	 The audio-lingual method relies

heavily on drilling and demands memori-

zation	 of	 structure-based	 dialogs.

For	 this purpose students are urged

to imitate and repeat continuously.

Likewise, language is learned attending

to structure and form more than mean ing

and the phrases or words are not neces-

sari ly contextual ized.
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Under	 this, niethod,	 language	 i

viewed as a set of habits; therefore,

audio-lingual drilis aimat internali-

zing	 all	 patterns	 drilled	 in	 class.

Because	 "language	 is	 habit"	 error

are prevented at a!l costs and a un-

guisticcompetence ¡s strong!y inculca-

ted.

If	 indeed	 students	 can benefit

more from this method than from the

textbook-oriented	 one,	 the	 student's

expectations as to being able to conimu-

nicate	 with	 each	 other	 fa!!	 short.

They don't have much opportunity to

free!y	 express	 emotions	 or	 fee!ings

in their own words as the teacher usual-

¡y specifies and con trois the language

to be used in the classroom.

In suinmary, this approach can be viewed as a tedious

iriechanistic process to which the student ¡s not expected

to niake any spontaneous,	 personal contribution.	 It can

be questioned whetlier real !earning can take place w!ien

students are giving autornatic responses in dril!, without

understanding the crucial element they are practicing or

its re!ationship to other features of the !anguage system.
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2.3. Role of the Learner

Confronted with a subject which demands a complete-

ly	 different	 set	 o 	 habits	 to a t t a i n pronunciation

skills,	 discrirnination	 of	 sounds,	 intonation,	 etc.,

t h e language learner i 	 not given the opportunity to

a d j u s t properly to such change o 	 environment.	 More

so, when he ¡s also faced with methods in which classes

are teacher-centered;	 here t h e role that a learner

could	 play has very	 limited options available.	 In

the case of the textbook-oriented niethod, the language

learner receives a determined ¡nput'but he is not pre-

pared to process such data and transform it intopracti-

cal knowledge.	 1-le nierely memorizes lose information

such as vocabulary lists,	 structures, granimar rules,

etc.,	 becorning	 a	 p a s s i v e	 receiver	 o 	 ¡nforination.

In t h e audio - lingual approach, learners are seen more

as a stimulus-response mechanism whose	 Iearning	 is

a direct product of repetitive practice. The individual

par ticipation is highly delineated, participants encoun-

ter an authoritarian atmosphere and avoidance of errors

i 	 crucial.

The success of any learning depends on the student

interest and the degree of motivation to which they

are expected to respond.	 The degree of motivation

that these two approaches arise in students i 	 rnin¡mal

as the student is n o t taken as an active participant
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of the ciass.

The system imposes a specific behavior on the

learner and demands that he compiles with the structured

pattern.	 He i 	 on!y to do what he ¡s expected to do

and the teacher ¡s ready to hear oniy what she expects

to hear from the student, with no variation whatsoever.

Students placed in this position respond autoniatically

without putting any emphasis on the meaning of the

words they are uttering but rather to the forrn or struc-

ture.

Additionaily, students beconie very conscious of

the errors they make because the setting does not al!ow

for a social or informal exehange nor does the teacher

allow free speech in students, regardless of the mis-

takes they might make.	 Under conditions of restriction

it	 is very difficuit that any student can overcome

the shyness t h a t speaking a foreign ianguage produces

in an individual, nor can he behave in a natural, spon-

taneous way.

Another aspect of the learner's role within this

approach is tliat of testing.	 The learner knows he

wili be tested for a specific material taught t 	 him;

therefore,	 he t r i e s	 to	 learn al!	 t h a t materia!	 -by

h e a r t if necessary- in or.der that he can pass the test

and feel that he has made sorne progress. This attitude

perhaps explains the reason why many students pass
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English	 tests with excel!ent	 grades	 although	 their

knowledge and f!uency o 	 the target language has not

¡nade rnuch progress.	 This attitudein students, though,

merely ref!ects the flaws o  the system. The students

comply with the objectives for passing the test, they

study and Iearn just what they were toid to learn.

Many of the students surveyed, for instance, showed

interest in Conversat ion, (40%), yet conversation may

not be possible i  classes are structured in such a

fixed-pattern which exciudes any active participation

from the student.

1  the main reason why you !earn English, as is

t h e case of the UTPL students surveyed, is because

you like the language, obvious!y you want to speak

and comrnunicate	 in	 it;	 therefore,	 learning English

should respond to your expectations.	 The use of a

inethodology which does n o t promote active involvernent

on the part of the student cannot respond to the expec-

tations of the learner to speak or to express himse!f

in Eng!ish.

Many students perceive the language c!assroom

primarily as an opportunity to have a teacher's guidance

through a textbook, or f o r exarnination on their own

mastery of a textbook. Furthermore, the teacher is

viewed as the authority on al! subject matters not

treated in the textbook.	 ThUs, attending c!ass, whi!e
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considered a rewardable behavior ¡n its own right,

is perceived main'ly as exposure to a body of material

that will inevitably reappear in p a r t or in full in

soniecritical final exarnination.

This particular perception in many students is

encouraged by years of previous schooling in which

textbooks and examinations are centrally produced and

uniformlyrequired across nation.	 In that past expe-

rience, uniformity in course content and assessment

rnay have restricted teachers' innovation and students'

creative response.
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(}LAPTER 111. THE NEW METHODOLOGY OF ENGL 1 SH TEACI-1 1 NG

3.1. Characteristics

The most common classroom procedure is f o r the

teacher to ask a quest ion for which he already knows

the answer (What's your name? Are you wearing a blue

shirt?), to ca1lon a student to answer the question,

to correct or evaluate the reply and then begin the

cycle again. This pattern is deficient for two reasons:

it is found only within classrooms and courtrooms and

is thus alien to the real communicative needs of stu-

dents; secondly, it fails to provide students with

the necessary opportunities to reevaluate and synthetize

theinforrnation that has been presented to them.

The question, answer and evaluation pattern des-

cribed abo y e is totaily divorced from a normal conversa-

tion setting.	 The emphasis in a non-classroom setting

is not on how an idea is expressed ---whether the struc-

ture and pronunciation are correct-- but on what is

being said.	 The áontent is the heart of any true con-

versat ion.

In marked contrast to the discréte-point grannhlar

based orientation of audiolingual days, the past decade

has been a period of growing concern with meaning.

The nature and development of the abilities such comrnu-

nication demands continues to be a focus of research

and discussion among the more theoretically inclined.
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Meanwhile,	 responding to learner needs, and relying

f o r guidance on research data and experience gathered

to date, language teachers around the world have pro-

ceeded to develop teaching strategies and techniques

that put more emphasis on meaning.

The new methodology of English teaching dealt

with in this research work does not refer specifically

to one particular approach alone, such as the communica-

tive approach or the functional approach,	 instead it

tries to ¡ncorporate all current approaches to language

teaching which account	 for a greater	 participation

of the studeiit in the development of the class.

The new methodology of English Teaching calleci

so in order to contrast i 	 with the conventional ap-

proach to English teaching starts from a theory of

language as cornmunication. 	 The goal of language teach-

¡ng i 	 t 	 develop what Hynies r.eferred t 	 as

tive competence" 1	For Chomsky, the focus of linguis-

tic theory was to characterize the abstract abilities

speakers possess that enable them to produce grarnmati-

cally correct sentences 	 ¡n a language.	 Hymes heid

that such a view of	 linguistic theory was sterile,

t h a t linguistic theory needed to be seen as p a r t of

a more general theory ¡ncorporating communication and

culture.	 Hymes'	 theory of conimunicative competence

was a definition of what a speaker needs to know ¡n

(1) HYfvIES, D.: Qn Con-imunicative Competence. page 269.
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order -to be conlmunicative!y competent in a speech cornmu-

ni ty.

Given that a signif ¡can t amount o 	 student-student

interaction	 is necessary if communication 	 i 	 to be

achieved in the Eng!ísh classrooni, the teacher must

al- all times facilitate this interaction. The apprecia-

tion of the teacher towards teaching is both of language

as a  expression o  self. and o  the ways in which mean-

ing i 	 created and exchanged.	 He sees the learner

as a physical, psychological and intellectual being

with. needs and interests that extend far beyond those

of the classroorn.

The sett.ing which predominatesclassrooms employing

this methodology is one of informa!ity, creating usually

a positive social climate within which students feel

at ease to interact and cornmunicate. Please refer

to the following Chart No.2 which shows sorne layouts

o 	 pos sible sitting arrangeinents in an informal class-

roorn.

Another c h a r a c t e r i s t i c o 	 t h i s teaching approach

is t  introduce a wide variety of learning activit:ies

to the students in such a way that they are continuous!y

rnotivated for the novelty of the activities tobe under-

taken and at the same time exposed to different activi-

ties which could be easily related to t he¡ r everyday

life outside the classroom setting.
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The key factor ¡n this methodology is the opportun-

ity -¡ven to the students to participate. 	 This parti-

cipation i 	 to be active during c1assroorn. activities

and passive within the development of the curriculum

by the teacher.	 By passive it is meant that the parti-

cipation of the student, demonstrated by means of inter-

est, attitudes, etc., wi 1 F Ínfluence direct!y in the

preparation aud developnient of the curriculum by the

teácher.

Ano ther important characteristic of the new ap-

proach to language teachirig is the flexibiHty exercised

in	 using	 ¡nstructional material.	 Any device which

inay help the learners is accepted.	 Since the methodolo-

gy aliows for individualized approach to English teach-

ing,	 tlie student	 i 	 Ieft free to accomodate himself

to ány specific clevice he may find as a suitable aide

in t h e learning process.	 T.he use o 	 these devices

inay vary according to the age or ¡nterest o 	 the stu-

dents.	 For	 instance,	 for	 chuldren	 and	 youngsters,

garnes and i 1 lustrations can easi ly be used; whereas

for adults, the resource o  video-recorded programs

or even niovies is very useful, especially for teaching

cultural notions.



3.2. Role of the Teacher in the Classroom.

The teacher i 	 no mere bearer of knowledge; he

is the architect of such an environment in which stu-

dents constantly inspire each otherthrough the creati-

vity they share,	 and continuous!y amaze themse!ves

with their newly discovered capacities. 	 The teacher's

task is to bring about a tension-free and joyful atmos-

phere, where everything is taught on a micro and macro

leve l.	 This isa forrnof "interna!" motivation since

the teacher motivates the students indirectly by promo-

ting good feelings in the class.

The new methodology does not in any way underesti-

mate the teacher's role in the classroom; furtherinore,

it holds t h a t t h e teacher also plays a crucial role

in the teaching-learning process.	 Yet, the role played

by the teacher within this methodology contrasts sorne-

what with the one established for the conventional

me t hodo 1 ogy.

Whereas with the. conventional methodology the

c!ass becornes teacher-centered, with the new methodology

the focus ¡s diverted away from the teacher, transform-

ing him into a mediator or facilitator of the ¡nterac-

tion that takes place ¡n the classroom with the active

participation of the students.

41.
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3.2.1. Active Participant inClass.- The active partici-

pation of the teacher in class may be considered

as carnouflaged because although he controis

what ¡s going on in the classroom setting, he

is ¡n no way doniinating ¡t.

His active participation promotes corrniunica-

tion among the students yet he ¡s not the niain

source of this coninunication. He creates the

proper atniosphere so t h a t students can relate

to the teacher and to each other in a positive

and constructive way. One obviously good tech-

nique is f o r the teacher to learn al  of the

student's names as soon as possible ---finding

out the narie that each student wants to be called

rather than using the official name on the class

list, since there ¡s often a difference.

	

By encouraging	 students	 to cornmunicate

his own notions or ideas, the teacher relinqui-

shes total control ¡n the language class --the

student rnust be encouraged to r i s k error, and

errors must be accepted as inevitable. lnstead

of being the prime mover ¡n the classroorn the

teacher becomes a classroom manager or guide

encouraging	 students	 to make	 the cornmittment

to take risks and helping them to coninunicate

wliat comes from within themselves rather than

frornwithin the teacher.
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The control	 that	 the teacher exercises

on the class may be aíded by the effective use

ofnonverbal cornmunication: whole body move-

ments, gestures, facial expressions and especial-

ly eye contact. Even more important is the

teacher's paralanguage aspects of voice such

as tone, pitch, volunie and intonation.

To keep motivation of the students at high

leve¡ i 	 one o 	 the main tasks o 	 the teacher's

participation in class.	 He i 	 to do t h i s not

only by varying his rnethod of presentation or

h i s	 instructional	 rnaterials	 but	 also	 giving

students a sense of security, success and aclee-

Another aspect	 for which the teacher's

active participation becomes essential 	 is that

of correction and	 feedback during	 the class

activities ¡n which students are taking active

part. It ¡s up to the teacher's good judgenient

to determine whether t h e correction should be

made directly or should he encourage rather

self-correction. The teacher has available

devices for correction, sorne are verbal, others

nonverbal; as f o r instance, the use of visual

hand signals.
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3.2.2. Researcher and Learner.- In

cher's role o  faciHtating the coninunication

process between al¡ participants in the classrooni

and between these participants and the various

activities	 and	 texts,	 the	 teacher	 is	 to act

as an independent participant in the classroom

context and becornes researcher and a learner

himself.

Every class ¡s a new and exciting experience

both for students and the teacher. Students

benefit from the learning they assimilate during

the teachiiig session. The teacher, on the other

hand, benefits from the experience of teaching

and of dealing with each individual separately.

He makes observations, hypotheses and conclusions

after eachclass.	 This in turn gives him light

and fee!back f o r progranining future classes,

for coping with specific learning problems he

rnay have had with any one of h i s students, or

simply to correct rnistakes detected in the teat-

'ing process.

As a learner he i , he should also keep

abreast of aH innovative methods and techniques

in language teaching. This may wehl be accom-

plished by research or by interchanging ¡nfornia-

tion with hiis colleagues.
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Educa tional research i 	 ext reme !y important

iii	 the	 language	 teaching process.	 From the

research results offered, we are able to attempt

to assess the effectiveness o 	 our educational

system.	 At the, sarne time, however, we need

to be constantly	 receiving	 information about

alternatives	 to	 traditional	 methods,	 so	 that

tlie alternatives can be	 introduced,	 in sorne

systematic way, into the system.	 Ideally, t h i s

process of experirnent, report,	 implementation,

observation and feedback wou!d be a permanent

feature of any educational system, which would

be catered for in the adrninistrat-ion and organi-

zation of the system.
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3.3. Role of the Learner

The main concept behind the present research work

is that the learner is a key factor, in achieving success

in an English class.	 We all reahize that the learner

is the "sine qua non" of theteaching-learning process;

we also acknowledge that the learner represents the

cause and effect of this process. 	 In view of the aboye,

i 	 is needless to inention that the role he ¡s to play

¡s the essence of any methodology and/or of any approach

to Enghish teaching.	 Breen and Cadhin describe the

learner's role as:

"The roLe of learner as negotiator --between the
self, the learning process, and the object of
learning-- emerges from and interacts with the
role of	 j o i n t negotiator within the group and
within	 the classroorn procedures	 and activities
which the group undertakes. The imphication f o r
the hearrier is that he should contribute as much
as he gains, and thereby learn in an interdependent
way." (1)

In simpler terms the learner's role should become

the focus of the attention of the teacher in the class-

rooni.	 It	 is his	 interest, attitudes and preferences

the ones that should prevail in programming and develop-

ing ah 1 classes.	 For this reason, the teacher rnust

facihitate conditions in the classroom in order that

the learner becornes thecenter of the classroom activi-

ty.

Social cl ¡mate and variety indirectly encourage

(1) BREEN, M. and CANDLIN, C.N. : The Essentials of a Coninuni-
cative Curriculum in Language Teaching.
page 89



47.

interaction and communication in t h a t they set the

right atinosphere and provide instant motivation. The

most direct way in which students are geared towards

comrnunication is to provide ample opportunity for stu-

dent participation.	 This brings two advantages:	 (a)

little or no teacher domination, and (b) minimal teaclier

taiking time. At the most general leve!, effective

students participation is obtained by allowing students

to have beforehand, as much input as possible of the

class itsé!f.

Conimunicative	 activities	 lend	 themselves	 well

to work in pairs or groups.	 In pairs, students can

carry out ¡nterviews, write or complete dialogues and

have one-to-one conversations or 	 role playing.	 In

groups, they can do problem so!ving, values clarifica-

t ion or role playing, and can prepare group outlines

or	 corripositions.	 In order	 to make such activities

fruitful,	 the activity must be carefully planned, the

students must liave a specific task, there should be

a limited b u t reasonable p e r i o d o 	 time f o r conipleting

the task, and there niust be time a!lowed for feedback;

¡.e.,	 correction,	 checking and reconciliat.ion o 	 the

various responses.

Since the teacher encourages students to coninuni-

cate their own thoughts and ideas regardless o 	 the

errors they rnay make, this encouragement makes the

students build "inner criteria" about the appropriate-

ness of various language forms for expressing notions



48.

in the new language.	 By using the new language for

purposeful conTnunication, it is ¡nternalized and becomes

part of the student's personal and unique coninunicative

st r a t egy.

This student-centered approach provides for the

nurturing	 of	 each	 student's	 self-esteem.	 Students

are not made to feel totally dependent on the teacher

as the "giver of knowledge". 	 The teacher may "know"

the language, but on!y the student "kno' what he wants

to express through t h a t language.	 The student and

teacher are therefore placed on a more equal footing.

They have something to offer each other, so the learning

process is not a one-sided flow of ¡nformation.



3.3.1. Individual Characteristics

Language	 learning	 proceeds	 at	 different

rates	 for	 different	 persons	 under	 seemingly

the	 sarne conditions.	 These differences	 are

related to different capacities which are the

results of genetic potential	 plus	 total	 past

experience.	 These differences are not a!l o 

a single dimension;	 they can vary as to the

nurnber o 	 units that can be learned, rnemory

span,	 recail	 time,	 ability to irnitate sounds,

etc. Age, educational level, capacity, handi-

caps, level of proficiency, goals and linguistic

& cultural background are also significant varia-

bIes with regards to individual characteristics.

Even a more	 ¡nlportant	 factor accounting for

individual - differences	 in	 learning	 i 	 that, of

interna! motivation.	 The reason why individuals

enroli	 in English courses,	 for	 instance,	 are

obviously	 a	 strong	 influence	 in	 determining

the degree of assiriiilation of the material taught

to the student.

Individual differences among the students

demanda variety of appropriate drills and mate-

rials not only related to their interests but

also	 geared	 to	 their	 ability	 levels.	 These

rnaterials may not need to focus on problems

of	 phonology,	 structure,	 reading	 or writing.

49.
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They may be needed for whole class presentation,

for sub-groups within the class, or for indivi-

dual s.	 Provision must be made for self -checking

devices so that groups or individuals may sorne-

times work without the imrnediate supervision

of the teacher.

3.3.2. Motivat ion

A high degree of rnotivation among students

i 	 one of the main features at which the new

methodology aims to achieve.	 By creating an

informal	 atmosphere	 iii which	 the	 teacher	 is

no.t	 the "supervisor" but	 rather a • guide and

by	 presenting quite	 a	 variety of	 activities

in which active participation of the students

i 	 necessary, a good dose of motivation is being

injected into the streamof the classroomcornuni-

ty.	 It	 has	 been sustained by psychologists

in the pat that a 11 novel experiences attract

our	 attention,	 curiosity	 and	 interest.	 The

sarne	 principie	 lies	 behind	 the	 presentation

of the group and class activities.

Successful	 second	 language	 learners are

nearly always highly motivated 	 to	 iearn	 the

language, and they persist in spite of the frus-

trations that alniost inevitably accompany that

learning.	 This means that they are able to
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tolerate and accept the difficulties and frusta-

tions,	 particularly	 those encountered	 in	 the

ear!y stages when the second language may seern

strange-sounding and irrational, and when they

are almost	 totaily unable to comrnunicate ¡n

it because of,  their lack of rnastery.

Repetitious and monotonous activities and

drilis are strongly ávoided with the new methodo-

logy t h u s preventing t h a t the student.'s degree

of motivation decreases and falis in the trap

of boredoni and routine.

The teacher's role for this task becornes

crucial.	 Yet the teacher does not have to go

out of hisway to achieve this.	 Sorne insignifi-

cant detai Ls used by the teacher in the classroorn

may determine tiie arnount of the	 interaction

achieved, for instance: eye contact.	 By keeping

eye contact with the student, the teacher, in

addition to giving the student a sense of securi-

ty,	 is also providing him with a personalized

approach and attention	 to the student,	 thus

giving hini a sensé of importance.

As it has been noted before, each individual

possesses his own characteristics of personality

and	 learning	 abilities.	 Additionally,	 each

one is driven by a certain interna! motivation
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when carrying out any kind of activity. 	 This

interna] niotivation	 is extremely	 ¡mportant	 in

language	 learning	 and	 it	 certain!y	 accounts

for	 individual	 differences	 in	 the	 classroom.

For instance, a student who strongly needs to

learn the language because he is in a foreign

country and his need to coninunicate becomes

iniperative, will certainly liave a higher degree

of motivation	 to	 learn than another student

who is learning English as a hobby.

In the survey made among UTPL students

of Engligh Peritaje at d.ifferent leveis, students

were asked the reason why they learn English.

Their answers were not hornogeneous; 	 however,

a	 relative majority	 (23%)	 replied	 that	 they

!iked Eriglish as a	 language,	 and 33% stated

that they were learning it to be able to conirnuni-

cate with others in English. 	 This, of course,

rnotivates students a great deal in the process

of learning a f o r e i g n language. On the other

hand, there also exists those students who learn

English just to cornply with acadernic require-

nients,	 those	 students	 have	 little motivation

to start with, orto continue learning English.

1  was noted from the res ults o  the sur vey

niade	 to Peritaje	 students	 that	 their	 reason

for learning English varied somewhat from leve¡
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fl-iore
to leve!.	 The hgher the leve!, theAearnest

the	 interest	 in	 the	 language.	 Lower	 leveis

showed a tendency to Iearn English just to ful-

fill a requirement or as a pasítinie.	 To visua-

lize	 it more clearly,	 please refer to Graph

No. 3.
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3.4. Interaction between Teacher and Learner

The study 6f	 social	 interaction	 is admittedly

far froni neat. The study of human behavior is not

an exact science, and itmade al! the more complex

¡nasrnuch as human beings themselves are the ones doing

the studying.	 Bu 	 then, the fact that human behavior

eludes neat desription and prediction is, 	 in part,

what makes life so interesting.

A New York Times report on computer techno!ogy

explained how difficult ¡s proving to be to get compu-

ters to listen, to interpret speech. 	 Although computers

have been rnade to speak and to act, speech recognit ion

is proving an elusive goal.	 Computers .sti!l do not

even have the speech comprehension ability of a toddling

infant. Thus, the ultimate goal of a computer that

can taik with people as people taik with one another,

or even • a computer t h a t can type dictat ion , is still

very far off.

That this should be so is not surprising.	 To

interpret speech we rely onmuch more than Iinguistic

forms.	 We also have a 1
general awareness of who is

speaking, where and why., and interpret the message

accordingly.	 The	 background perspective needed 	 to

understand how people talk and what ¡t means when they

do, comes not from linguistics alone. To understand

language as human behavior, in the . 1.fuil social context

in which it occurs, we must look to perspectives provid-
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ed by a broad range of disciplines, among them: philoso-

phy, sociology, antropology, psychology, literary criti-

cism and comrnunication theory.

Teacher and learner roles define the type of inter-

action characteristic of classrooms in which a particu-

lar method is being used.	 Group work, as promoted

by the new methodology o  Eng!ish teaching, !eads way

for social interaction to occur in class, as the teacher

does not dorninate the class but rather becornes one

of t h e students himself.	 This interaction does not

occur only at the teacher-student leve! but rather,

¡n a student-to-student exchange.	 Please see graphic

on class interaction foliowing as Chart No.3.

With the proper social c!imate and the high motiva-

t ion elicited by the need and des¡ re to communicate

and express himself,	 the student feels pretty much

at ease to develop liis own ideas and express them in

a more natural way.	 Error-rnaking, as has been noted

earlier, ¡s only a device for corning through with learn-

ing t h e language and being ab!e to express himself

using it.

When students are given the opportunity to "disco-

ver" the answers f o r themselves in groups, pairs o 

individually, 'even	 the physical	 arrangernent	 of	 the

classroom rnust change. As they are encouraged to coimiu-

nicate with one another, they nlust be given the opportu-

nity to face one another as they would in a normal
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conversation.	 The teacher as well cou!d be included

in	 this	 circle-seated	 arrangenient,	 placing	 himself

at the same leve! of the students, and mixing in with

t!iern.	 Likewise, knowing that the teacher is not after

the student correcting each mistake the student makes,

but instead i 	 gu id¡ ng and supervising the activities

taking place, niakes the student ré!ax and concentrate

more o 	 the meaning of h i s conimunication more than

the structure or forrn of such.



3.5., Interlanguage Taik.

In the course of learning a second language, lear-

ners will produce utterances which are ungranirnatical

or otherwise iH -formed, when judged by the generaily

accepted	 rules	 of	 the	 language	 they are	 learning.

This is, of course, obvious not only to teachers of

languages but to any native speaker of the target lan-

guage who comes in contact with them. The new methodo-

logy of English teaching, through development of group

activities offers the students a greater opportunity

to interact and cornmunicate with one another.	 Obvious-

ly, i.n the course o  t h i s interaction, the students

who do not possess fluency in the foreign language,

make mistakes and express themselves as non-native

speakers. This special type of conversation thatgoes

on between non-native speakers in the classroom is

known as interlanguage taik.

The	 elicitation	 of	 ¡nterlanguage	 is	 essential

for the teacher because, as it has already been ob-

served,	 learners as well as teachers learn from the

mistakes rnade.	 Additionally,	 interlanguage functions

as a ladder for motivating the students to ¡mprove

their own knowledge of the language. 	 The learner conti-

nues to upgrade his understanding of the target language

only as long as he has a motive for doing so. When

his interlanguage granimar reaches that state of elabora-

tion which enables him to comunicate adequately for

58.
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his purposes with native speakers, his motive to ¡mprove

his knowledge or elaborate his approximative system

di sappears.

The progressive elaboration of t h e interlanguage

system of the learner is a response to his developing

need to handie even more complex comrnunicative tasks.

If we can control the level o 	 these correctly, the

grarnrnar will look after itself. Then, instead of grac-

¡ng the linguistic material that we expose the learner

to, tlie teacher should consider grading the conimunica-

tive demands we niake on him, thereby gently leading

him to elaborate his approxirnative system.

3.5.1. The signifícance of learner's errors.

There liave always been two justifications

proposed	 for	 the	 study of	 learner's	 errors:

the pedagogical justification, namely that a

good understanding of the nature of error is

necessary before a systematic means of eradica-

ting them could be found; and, t h e theoretical

justification,	 which	 claims	 that	 a	 study	 of

learner's errors ¡s part of the systematic study

of the learner's language which is ¡tself neces-

sary to an understanding of the process of second

language acquisition.
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In	 the	 fleid of methodology there have

been two schools of thought ¡n respect of lear-

ners' errors.	 First, the school which maintains

t h a t i 	 we were to achieve a perfect teaching

rnethod, errors would never be conimitted in the

first place,	 and therefore the occurrence of

errors is merely a sign of the present inadequacy

of our teaching techniques. 	 The philosphy of

the second school ¡s that we live ¡n an ¡mperfect

world and consequently errors will always occur

i 	 spite of our best efforts.	 Our	 ingenuity

should be concentrated on techniques for dealing

with errors after they haveoccurred.

Whether we view errors through the mirror

of the first or second school, we can determine

that mistakes are of no significance to the

!rocess	 of	 language	 learning.	 However,	 the

problem of determining vhat ¡s a learner's ni is-

take and what a learner's error is one of niany

difficulties and ¡nvolves a much more sophistica-

ted study and analysis of errors than that which

is usually granted to them.

A branch of Applied Linguistics,	 known

as "Error Analysis" devotes attention to deter-

mining what	 is a	 learner's mistake.	 It	 has

two functions in general.	 The first is a theore-

tical one and the second a practica¡ one. 	 The
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theoretical	 aspect of error analysis	 is part

of the methodology of ¡nvestigating the language

learning process.	 In order	 to find out	 the

nature	 o 	 these	 psychological	 processes,	 ve

have to have a ¡neans of describing the learner's

knowledge of the target language at any particu-

lar Inoment ¡n his learning career in order to

relate this know!edge to the teaching he has

been receiving.	 The practica! aspect of error

analysis ¡s its function in guiding theremedia!

act ion Nve rnust take to correct an unsatisfactory

state of affairs for !earner or teacher.

From the teacher's point of view, learner's

errors are important as they provide evidence

o 	 t h e system of the language that the learner

is using at a particular p o i n t ¡n the course.

These errors are significant in three different

ways.	 First to the teacher, in t h a t they tel!

him,	 i 	 he undertakes a systematic analysis,

how far towards the goal the learner has pro-

gressed	 and,	 consequently, •what	 remains	 for

hirn to !earn.	 Second, they provide to the re-

searcher evidence of how !anguage i 	 learned

o 	 acquired, what strategies: or procedures the

learner	 is emp!oying in hi,s discovery o 	 the

language.	 Third	 (and	 in al. sense this	 i 	 the
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rnost important aspect), they are indispensable

to t h e learner hiinself, because we can regard

the making of errors as a device the learner

uses in order to learn.	 It is a way the learner

has o 	 test ing his hypotheses about the nature

of	 the	 language he is learning.	 The making

of errors then ls a strategy employed by both

children acquiring their mother tongue and by

those learning a second language



3 .6. Indivualized Approach to English Teaching.

When the methodology focuses on the learning,

the class becomes student-centered, aliowing for more

active participation on the side of the learner and

approaching each student in an individualized fashion.

\Vhen the teacher motivates the student to express him-

self,	 he ¡s personalizing language instruction.	 The

role of t h e learner in such an approach becomes one

which includes several aspects: 	 a) the learner becomes

a planner of his own !earning prograrn and thus u!ti-

mately assuines responsibi!ity for what he does in the

c!assroorn;	 b)	 the	 learner	 is monitor and evaluator

of !iis own progress; e) the !earner i  a member o 

a group and learns by interacting with others; d) the

learner is a tutor of other !earners; e) the learner

Iearns from the teacher, from other students and from

other teaching sources.

Qn the other hand, the teacher's role is to eva-

luate the learning process, detect flaws in the teach-

ing-!earning process, analyze the errors made in order

to	 infer	 rernedial	 actions	 and	 !ast,	 but	 not	 least,

to predict to sorne extent the needs of the students,

as a group and as individua!s.

63.

One way to niotivate students is to personalize

instruction.	 Students,	 whet!ier	 high!y rnotivated	 or
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not, seem to enjoy taiking about themselves and their

owri irrrrnediate experiences. No rnatter what textbook

is used, its material can be relat,ed to the students;

for instance, using the students theinselves as examples

to illustrate points of vocabulary and structure, or

by !etting the students create their own exainples to

illustrate a particular aspect of vocabulary.



CHAPTER IV

THE TEACHING / LEARNING PROCESS

USING THE NEW METHODOLOGY AT

THE UTPL ASSOCIATE CENTER IN

GUAYAQUIL



A!

'(c
•L)

.Ui)ECA

CI-IAPTER 4. THE TEACH 1 NG! LEARN 1 NG PROCESS US ¡NG

METHCDOLOGY AT THE UTPL CENTER IN GUAYAQUIL

4.1. Statistical data and other information on the students

at Peritaje Level at the UTPL Associated Center in

Guayaquil.

An assoc¡ate center i 	 a supporting entity which

links the students of the Open System of the Universidad

Tecnica Particular de Loja to the headquarters of the

UTPL in Loja. There are 46 as'sociate centers throughout

the country.	 One of the main centers, because of size

and number of students,	 is t h a t o 	 Guayaquil.	 With

720 studénts and located in the coniiiercial downtown

area of Guayaquil,	 it offers UTPL students not only

t h e	 linking benefits o 	 a center o 	 i t s class,	 but

also thebenefit to group other students and promote

a wide variety of act•iities in the teaching field.

Thanks to the existence of this center, this research

workwas possible.

The English Specializatio.n at Peritaje Leve! re-

cods 215 student,s registered f o r the period October

1987 - February 1988, which represents a 30% of the

total population of the Associate Center of Guayaquil.

Foliowing is a c h a r t on the number of students

registered in the English Specialization at• all levels

of Peritaje:



CHART No. 4

ENGLISH SPECIALIZATION

ASSOC ¡ATE CENTER GUAYAQUIL

U.T.P.L. (1)

Leve!
	

Regi stered
	

Wi thdrawn

1
	

55
	

17

II
	

51
	

4

III
	

38
	

8

Iv
	

20
	

3

V
	

27
	

9

V!
	

24
	

2

	

215
	

43

Data Source: Associate Center Guayaquil

(1) lnforrnation obtained covers the period October 1987 -
February 1988
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English students o  Peritaje attending the Open

Systein follow the san, e methodology as the rest of the

students at the Open University --they wórk on their

own.	 For, this,	 they -are provided by the university

with four prograrns to be developed and completed within

a period of 4 months. 	 These prograrns are complernented

with specific strategies . and instructions clearly mdi-

cated in t h e programs.	 Students are also

to fo!low the textbook corresponding to their specific

leve¡. The textbooks are, edited by UTIPL and have been

adapted specifically to respond to the needs of an

open systern of study. The textbook and the programs

also have another cornplernent, the recordeci cassettes.

These prov.ide the'rnode1• forpronunciation and are the

main support to the students. From observations made

at the Associate Center, though, most students complain

that the recordings are not as clear as they should

be.	 Indeed, in a couple of occassions when 1 was asked

to listen, especially at lower leveis of English, re-

cording was n o t too clear and the pronunciation gaye

ground for confusion.

Structured this way, students t r y t he¡ r b e s t to

learn Engiish ¡n a very innovative fashion: 	 at dis-

tance, tht i 	 without a direct control and guidance

such as the one offered by a teacher in a regular class-

room.



For a coupl	 of years now the Associate Center

in Guayaquil has been carrying out a program of mutual

assistance among the students.. This mutual assistance

is effected	 through what	 ¡s known as	 "Asesorías".

"Asesorías" are givenvoluntarily by students of highe.r

leveis of any specialization to other students who

find difficu!ties with any subject of the specializa-

tion.	 In the case of English, students of higher levels

of Licenciatura and/or Peritaje assist their colleagues

in lower leveis by dictating classes which focus on

the areas the students liave most difficulties with.

J3ased on the fact that Asesorías was. an activity

alr.ady known to students at UTPL Guayaquil, therefore

making it pos sible to work with a group o 	 students,

the	 idea o 	 carrying out .the investigation in-house

vas born and later crystalized.

68.



4.2. The Students Investigated: 4th Leve! of Peritaje

Fourth Level of Peritaje was chosen to be ¡nvesti-

gated in view of t h e f a c t that at this level students

offer more opportunity f o r participation; their leve!

of English is good enough to understand and fo!!ow

instructions	 thorough!y	 and,	 most	 essential!y,	 they

are eager to learn more -and faster.

With the assistance of the staff at the Associate

Center, each rnember of the IV Leve! of Peritaje was

contacted either persona!ly or by phone in order to

form the groups that were to participate in this re-

search.	 Students were advised on t h e scope of the

work and were requested in advance to inforrn what aspect

of teaching they wanted to deal with.	 As a result,

three main areas were selected:	 Granuiar, Reading &

Cornprehension and Conversation.	 With this information

ready, a sequence of ten teaching sessions were then

structured.	 The contents f o r the c!ass were obtained

from t h e Programs provided by UTPL, with the aid : of

the textbook and taking i.nto consideration the prefer-

ences of the students.

Fol!owing is a chart showing the names of the

students of 4th Leve! of Peritaje who took part in

this research:

69.
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Alcozer, C. Lila

Altaminarono Castro, Jeannette,

Bayancela Guerrero, Patricia

Carpio C., Carmen Adela

Espinoza C., Doris

Fernandez F., Elba

Gonzalez S., Valentina

Izquierdo V., Kleber

Kravorovich, Paquita

Lallangui G., Manuel

Macías C., Eva

IViantilla M., Luis

PortacarreroM., José

Robles M. , Fanny

Ruiz B., Mary

Villafuerte P., Raymundo

Vinces C., Adalguisa

la order to carry out this experiment it became neces-

sary to divide the group into two subgroups:	 the Control

Group and the Tested Group.
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4.3. The Control Group

4.3.1. Structure
	 o

As is the case in - any field investigation,

the Control Group was formed by those students

who were not to be exposed to the subject of

the investigation. In .this case, the students

who formed this group were exposed to the ordina-

ry conventional rnethodology of English teaching

as conceived ¡n t h i s research work --one t h a t

focuses the main attenion on the teacher and

not on the learner.

In order to keep ' the Control and Tested

groups with t h e same number of students, six

students were selected at random from the list

of students who signed ¡n for this program.

Thesix students who participated ¡n this experi-

nient under the Control Group were:

CARPIO, Adela

FERNANDEZ, Elba

LALLAGN1JI, Manuel

MACIAS, Eva

ROBLES, Fanny

VINCES, Adalguisa



4.3.2. Developmerit of the Class

During the first class session students

were advised on the scope of the classes to

be given to them, yet they were not informed

explicitly on the contrast being made with the

new methodology. In order to create motivation

arnong the students they were toid that the class-

es wil! be dealing with those aspects of their

English	 learning which	 they	 encountered	 the

nlost problems with.	 For instance, one of the

main suggestions was to review the pronunciat ion

since they a!! had problems	 ¡n understanding

tlie	 recorded	 cassettes	 corresponding	 to	 the

programs. Therefore, ¡n order not to ¡nterfere

with the programmed classes, the class s e s s i o n

was divided in two parts --one to carry out

a regular class of 40 minutes, and the other

to review the cassettes and practice dictation,

as required by the 4th program contents.

The regular class portion of , the session

was normally executed during the two-week period.

However, it should be noted that attendance

to classes was ¡n no way regular, creating sorne-

times difficulties for continuing with the expe-

riment and affecting also the development of

the video recording aspect of this thesis.

72.
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The development of the classes was carefully

controlled	 and	 observed	 using	 two	 devices:

a) the filming or video recórding of classes;

b) the observation sheets filled out by a col-

league who worked as assistant during the total

experiment.	 This	 assistant,	 in	 addition	 to

carefully jotting down all ¡nformation on the

sheets annexed as Appendix 20, also provided

support f o r coordinating activities d u r i n g the

exper ¡ment.

For purposes of contrasting the conventional

methodology with the new approach classes, three

¡naln areas were selected: Reading & Comprehen-

sion, Grainmar and Çonversation.

First, ve were careful to use a classroom

which was arranged in a very convent.ional manner

--teacher	 in	 front,	 dominating	 the	 students

sitting	 in rows,	 facing her.	 Also, we tried

tomaintain a formal classroom at:mosphere

throughout the experiment with this group.

The Read.ing & Comprehens i on class followed

pretty much the same r o u t i n e teachers in our

enviroriment often do. Upon the instruction

froni t h e teacher to open the book on certain

page,	 students carefuhly followed the reading

f i r s t niade by t h e teacher and then by them,
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repeating after the teacher. A variety of this

activity was achieved by having each studerit

read a paragraph on his own. The teacher care-

fully	 corrected, the	 pronunciation	 achieved.

No discussion took place after finishing the

reading but proceeded to answer the questions

already nientioned ¡n the textbook.

The Granirnar class, on the other hand, was

given to students in a direct, formal manner.

Taking the contents from page 298 o  the IV

Level Textbook, students were given the Rule

of Sequence of Tenses.	 Teacher read the rule

and students repeated.	 Likewlse, the different

examples given in t h e textbook were read and

repeated.	 Once the whole lesson had been read,

we proceeded to do the exercises contained at

the end oL the lesson in the textbook. For

this purpose, theteacher called on each student

individually to complete each sentence of the

practice exercises on the blackboard.

For the Conversation class, dialogue on

page 315 of t h e textbook was selected. F i r s t

t h e dialogue was read aloud twice with books

open.	 Then the group and in turn the individuals

repeated each sentence after the teacher, encour-

aging	 them to closely	 ¡mitate	 pronunciation,



intonat ion and stress.

a 	 the time were chosen to play the roles o 

the dialogue people until al! the students had

participated i 	 the conversation reading. 	 To-

wards the end, the teacher asked each student

the f i r s t quest ion o 	 t h e reading:	 "Are you

going to study fn the U.S.?"	 and students an-

swered either "Yes, 1 am" or 'No, 1 am not".

4,3.3. Results

In order to get 'the foliowing results,

careful attention was given to the rernarks regis-

tered on the observation sheets fi!!ed out by

the experimnent assistant, the resu!ts of the

video recording, and the answers provided by

the students to a survey taken at the end of

the	 sequence	 of	 five-c!ass	 sessions.	 Based

on the abo y e, the foliowing comrnents and conc!u-

sions can be reported:

1) The cIa-ss atmospherewas very formal.

2) Students had very little participation in

these c!asses.

3) No	 free	 interaction student-student	 or

student-teacher was observed.

4) Teacher was the main focus of a!l learning_

teaching process.
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5) Students had littlemotivation for receiving

these classes in spite that these were partly

in response	 to their ¡nterest or preference.

6) No English was spontaneously spoken by the

students,	 using it	 only for	 the drilis and

repetitions they had to make. Al! the taik-

ing was done by the teacher.

7) Good pronunciation habits were inculcated.

8) The teacher hardly used any didactic mate-

rial.
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4 .4. The Tested Group

4.4.1. Structure

This group, althóugh receiving the same

material as the Control Group, were given classes

applying the new approach to English teaching,

that is, focusing the attention on the learner.

Six students were chosen at random from

the group of 12 who had originally signed in

f o r t h i s program. Within this group there were

four women and two men,. The students participa-

ting in these classes , were: PATRICIA (Bayance-

la), LUIS (Mantilla), MAGALY (Doris Espinoza),

PAQUITA (JKravorovich),	 RAYMUNDO (Villafuerte)

and JEANNETTE (Altarnirano). 	 The ages of t h i s

group ranged from 18to 45, thus forming a pretty

heterogenous group.	 All	 the students had a

full-time job and	 their motives	 for	 learning

English were very similar. They were alI highly

motivated to learrj Eng.lish as they either liked

to speak Eriglish as a second language or they

felt ¡t conipleniented their professional career.



4.4.2. Development of the experiment

F'rom the very first class sess ion --during

which students were advised on the scope of

this experiment, students of this group showed

much enthusiasm and great cooperation spirit,

which accounted for a large part of the success

of this experirnent. Although attendance was

more regular than that of Group No.!, neveftheless

it didn't show a.100% attendance record.

Like with Group No.1, classes for Group

No.2 were also divided in two parts. One 40-mi-

nute session for classes with the newmethodology

and 20 additional minutes to review those aspects

of the 3rd and 4th Program which they had diffi-

culties with.	 Therefore, the experiment covered

a sequence of five 40-minute classes. 	 These

classes were also under close observation using

the sarne mechanisms as	 was done with Group

No.1 --video recording and observation sheets.

The Reading and Comprehension subject was

t h e first class of t h e series to be given to

this group as i  was felt that students had

to adjust thernse.lves to, perhaps a totaily diffe-

rent approach. Carrying out a Reading & Compre-

hension class could introduce them to an informal

78.
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environment easier than any other type o  class.

For this purpose,	 the same reading that was

chosen for Group No.l was also used ¡n this

class:	 "ThePeoples of Soviet Russia".

To promote motivation and sorne interaction

a 	 t h e ¡ni tiation of the reading, students were

asked to give their opinion as to what they

thought the titie implied.	 By doing this, at

the sarne	 time that	 students were	 introduced

to a new methodology, the teacher had the oppor-

tunity to evaluate the leve! of fluency of En-

glish that each student possessed. 	 The develop-

ment of the class took place without much effort

from the students as they becanie accUstomed

to each other and to the new approach in a total-

¡y informal atrnosphere.	 One student a 	 a time

was asked to read a paragraph and then urged

t 	 make a q u e s t i o n to find out from one of his

classmates something that wou!d ¡:II1P1Y good read-

¡ng cornprehension of said paragraph.

As a visual aid, a book with a map of

Russia showing t h e actual Republic's d i v i s i o n

was left on top of the table for their perusal.

Towards the end, arid using the final sen-

tence of the reading as a basis, the teacher

promoted a discussion among the students on



whether Russia rnight be come the first industrial

power in the world. By this time, the students

were quite at ease and niuch enthusiasm and total

interaction was achieved.

The Grarnmar class was perhaps the class

in which tlie new methodology contrasted the

most with the conventional one. For this class

a role playing situation was devised, making

student's participation the essence of the class

and at the same time drilling the indirect speech

structure	 peripherically.	 Role	 assignment,

instruction sheet and other material	 used	 in

this class is annexed under Appeiidix 12.

Since students had already been exposed

to an informal environment in class and by this

time, everyone knew each other pretty well,

tlie play devised took place without much diffi-

culty.	 In- the conventional approach, 	 indirect

speech was taught in a dul! manner: 	 converting

direct	 speech	 i n t o	 indirect speech,	 following

the rules step by step.	 During the preparation

of the new methodology class, it was obvious

that	 repetition	 is a niust	 if	 indirect speech

is taught, therefore, it was necessary to have

someone hard of hearing and, perhaps a non-Eno-

lish speaker.

The play took place at a "hotel", the UTPL
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Hotel. Posters and signs were made beforehand

arid pasted ¡n different places in the classroom:

there was a comer for the "Reception" and one

for the "Dining Room". The "UTPL Hotel" poster

also had drawings of a conversation pattern

using ¡ndirect speech, as a guide for students.

Other realia was brought to class in order

to give students a closer feeling of their roles:

the associate center contributed with a speaker's

booth as the Receptionist counter, a beil and

a hotel room key were also provided. The guest

used a briefcase as luggage, the waiter used

a napkin on his arm, the cook used a Chef 's

hat, and the dining guest used a tray as a soup

d ¡ s h.

The theme was given to the students before-

hand and they were supposed to filI in the dia-

logues:	 "There is a hard-of-hearing guest trying

to check- in the UTPL Hotel. The receptionist

encounters difficulty when trying to get normal

checking- íninforrnation, so' the guest constantly

turned to the be]¡-boy for help,	 asking him

to repeat what the Receptionist had said".

The same hard of hearing guest engaged

in a similar situation at the dining room when

the waiter wanted to take the order.	 The guest
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kept turning to anbther dining guest for hel

Another situation was created when a dining

g u e s t f o u n d a fly in the soup and wanted to

complain to the cook.	 1  so happened that the

cook only spoke Spanish,	 thus cal Iing on the

waiter --who was bilingual-- for help.

Sorne of the abo y e situations were suggested

by the teacher, others carne frorn the students'

own creativity. This was an exce!!ent way to

show their acting abilities as well as to express

themselves ¡n a most spontaneous manner. 	 They

enjoyed the class very rnuch.

The conversation class did not fol!ow the

sarne contents as the conventional class. Here

students were provided in advance with the sub-

ject of the conversation,	 as well	 as a	 list

of useful expressions which could be used in

the	 possible	 con versation.	 These	 items	 are

attached under Appendix 14. During the class,

students developed a cOnversation on what they

would do ¡f they could speak English fluently.

Students	 participated	 in	 fu!!	 again	 ¡n	 this

class,	 turning to the teacher every now and

then looking for reassurance and/or correction.

The c!asses given to Group No. 2, because

of	 their	 environment	 of	 informality,	 a!lowed
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thát sorne games be played in class at times.

These garnes not only were used to easen up the

tension in class b.ut also as a dril! and practice

of newly acquired vocabu!ary.	 Such was the

case when the game of "Guess what 1 have in

t h i s Bag" took place, and the use of hyphenated

niodifiers ending in -ed was elicited in a most

natural	 manner	 (two-headed man,	 hand-painted

card, snow-covered mountain,etc.).



4.4.3. Strategies Used in Class

Carefu! and extensive preparation o  the

classes was necessary in order to anticipate

for a stronger and more active stuclent participa-

tion. Foliowing •the recommendations and hints

provided by ski lled teachers consulted, as w'ell

as by specializedbooks and magazines, the stra-

tegies specified below carne into play during

these classes.

The f i r s t t h i n g attempted was to creáte

a social cl ¡mate in which students would feel

at ease.• Instead of using the formal -physically

organized classroom, either the teacher :and

students shared 'the same table, or seats were

organized so as to forma circie, making students

face each other and the teacher -- not sitting

in rows behind each other. 	 This informal set-up

niade ¡t therefore e a s i e r f o r the teacher and

students	 to	 interact.	 Whenever	 the	 teacher

had lo give instructions or explain or ask ques-

tions, attentionwas given tomaiintain eye con-

tact with the students in order to create sorne

reassurance and control feeling un the student.

Classes were	 not	 spelled out	 entirely;

that	 i ,	 t h e lesson was given peripherically.

A clear example was the Grammar class. As wÍth
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the others, posters, drawings and other devices

dealing with the class were unobtrusively presen-

ted to the students:	 charts on the walt, a

book on the table, etc.

English was spoken in class and students

were requested at the beginning of each class

to express themselves in English, ¡n their own

words.	 It was also explained that if they felt

they could not go on with a sentence because

they didn't know a certain word in English,

they coutd say it ¡n Spanish as long as they

could finish the r e s t of the structure in En-

gtish.	 It was also reminded to the students

t h a t t h i s was an Engtish ctass,	 the students'

opportunity for using English; that they were

wasting	 their	 time by	 speaking	 their	 native

1 anguage.

Students were encouraged to speak regardless

of the errors they, may make.	 They were also

advised t h a t their participation ¡n class wilt

be taken into account f o r the obtention of re-

su.! t s

Correction vas made indirectly, sometimes

using nonverbal comniúnication such as gestures

and hand movements.	 Students often turned to

t h e teacher asking forthis kind of correction.
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At other times, correction was not possible

to be done ¡ndirectly, therefore the structure

was repeated by the teacher ¡n the correct form

but without making emphasis on the correction

¡tself. Those students who seerningly had more

difficulty ¡n expressing theinselves were given

more opportunities for making their contribution

to the c!ass.



4 .4.4. Results

Like it was done with the conventional

approach, the conclusions made on the results

of t h i s experiment are b.aed on the findings

registered both in the video recording of the

classes, as well as on recorded events in the

obser'vation sheets and the, answers 	 from the

survey.	 The findings.are:

1) Class atmosphere was informal and tension-

free.

2) Students' participationwas the essence in

each class.

3) Students felt highly motivated to partid-

pate in the classs.

4 ) Much interact ion student-student and student-

teacher was accomplished.

5) Teacher's active participation was not the

center of the class.

cf
6) Students understood much moreAthe contents

of the reading when discussing it in class.

¡ )	 Students felt they were a.tually speaking

Engiish.

8) Teacher had to prepare ajood deal of didac-

tic material for the classes.
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9) Students showed spontaneity and creativity

as their personal contribut ion to the

class.

10) Students had theopportunity to use struc-

tures !earned in the context of actual

everyday speech.'

11) The teacher was able to give individua-

lized attention to particular needs found

in each student.

For an easier appreciation of the abo ye resu!ts,

please refer to Gráphs 2 - 4.
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CHAPTER V. IMPLICATIONS OF THE USE OF TI-lE NEW METH000LOGY

OF ENGLISH TEAcHING.

S.I. For the English Students at Peritaje Leve¡ at the

Associate Center in Guayaquil.

The systeni of educat ion at distance used by UTPL

in its Open University makes this a unique educat ion

system.	 The main objective of the University, conceived

t h i s way, is to reach even the most remote place in

the country and offer an opportunity 1:0 those students

who Y/ant to advance in their knowledge,	 skills and

formation. To do this, the Open System has to carefully

prepare tlie material to be provided to the students

as a basis and as a guide to study, taking into conside-

rat ion that t h e s t u d e n t has t 	 work o 	 h i s own w i t h o u t

the direct participation of the teacher.

Upon enrol1ingthe Open System of studies, al

students are briefed on the procedures and norms regula-

ting t h e system and f o r t h i s purpose they are handed

out a manual which outlines what is expected frorn the

st uden t s.

This manual on its page 3 reads:

"The Open Systemrequires that the student:

-	 lnstead of being an expectator of h i s own educat ion,

he becomes the actor of siich.



-	 Obtain	 sol id 1 abits and attitudes in his formation and

in the acquisition of knowledge.

-	 Acquire ability f o r criticlsm and analysis and always

come up with an original and positive answer.

-	 Become s u b j e c t of h i s own promotion through a system

of set f-teaching." (

There are several characteristics around t h i s system

of	 studies,	 alt	 aiming	 to an	 individualized approach 	 to

learning.	 For instance, assignments to be carried out by

students require by force t h a t the student undertakes sorne

research	 work:	 sometimes	 bibliographical,	 sometimes	 in

t h e	 field.	 The personal	 contribution o 	 personal	 touch

given t 	 thls work accounts f o r a higher, score of the work.

Teachers and evaluators accord a high percentage of the

score to the aspects of investigation, originality and crea-

t ¡vi ty.

1  a student has to investigate f i r s t to then make

bis own conclusions and then summarize them, without realiz-

¡ng it,he is going deep in the subject matter and therefore

really learning the material.	 It is different if the student

were just asked to Iearn hundreds of pages from a. book and

then asked to memorize-thern.

Foliowing is a chart prepared by UTPL which outlines

the teaching-learning process at theOpen System..

(1)	 UTPL.	 Manual para el Estudiante, page 3.	 Author's
trans lat ion
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The abo y e descript ion of the Open System was deemeci

necessary in order to rnake i 	 clear t h a t the students

of UTPL are no ordinary students' who are attending

ordinary classes like those found in public educational

centers.	 The UTPL students yet are exposed to the

best system of studies, one that calis for a high degree

of student participation in the development of their

education.	 However, a further distinction has to be

made at this point and that ¡s that there exists a

marked difference between learning regular new material

in your own native language and learning a total ¡y

f o r e i g n language.	 In other words, students attending

UTPLat any of the other specializations differ greatly

froni those !earriing English at Peritaje leve!.

The Peritaje Leve! at UTPL aims at teaching a

f o r e i g n !anguage to i t s students j u s t like any other

!anguage school. Yet, as we have seen abo ye, the system

is no ordinary system, and a foreign language ¡s indeed

different than dea!ing with your own native language.

For teaching English the Open System al so offers

¡ts studen,ts the sanie concept of educat ion at distance

and in doing so, !ikewise contemplates the execut ion

of rnonthly programs and two evaluations "in person:"

per semester.	 Additional!y, UTPL offers i t s students

a textbook to be followed, textbook which has been

edited at UTPL and adapted for this system. As a com-

p!ementary materia!, students are provided with cas-

settes, which most!y contain readings from the textbook,
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exercises of sound discrimination and dictation exerci-

ses.	 The whole program calis f o r 6 leve ls o 	 study

and students are placed accordingly to their 	 level

of knowledge of the language, according to the resull:s

of a placement examination.

The basis of this research work underlies ¡n the

f a c t	 that an active participatiori of the student 	 is

a determíning factor f o r a successful 	 learning.	 As

seen in the brief descript ion giveri of the Open System,

students ¡u general are demanded of a high degree of

participation	 in	 their	 learning	 process.	 However,

Peritaje level does not conform to this ¡ndividualized

approach to teaching.	 Most programs and assignments

are fixedand only require one type of answer: there-

fore, the aspects of creativity, originaHty and mdlvi-

duality cannot be applied here. ' At the same time,

t h e students who are being exposed to a complete!y

new set of habits of pronunciation and patterns find

thernselves in a great need of a uve model to follow

and a direct	 intervention from the teacher,	 or bis

substitute.	 This ¡s more notorious at the lower leveis

where students are learning the basic notions of pat-

terns and sounds.

The use of the recorded cassettes ¡n this system

does not compensate f o r the lack of a uve teacher.

The cassettes do not contain any address to the student

at	 t h e initiation, 	 nor do they provide a motivating

¡ntroduction f o r the development of the exercise, as
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would normal!y do a teacher when beginning a class.

The completion of t h e recorded exercises	 is turned

into a mechanical chore as there is no incentiveness

¡nvolved, northere	 a reinforcement of the materia!

learned.	 In this context, the so-called audio-lingual

rnethod comes into play. The learner repeats automati-

ca!ly and responds on!y to a specific stimulus.

The use of the new methodology, as conceived and

described in Chapter III of this research work, for

the Peritaje leve! will certainly imply that a whole

new set of provisions he made in order to compensate

for the lack of direct guidance of the teacher and

tlie lack o 	 interaction both among students and with

the teacher.	 In order to promote activity arnong stu-

dents, severa¡ aspects wou!d have to be restructured,

so as to faci!itate t h a t students are together ¡n a

designated room and can carry out sorne nieaningful acti-

vities.	 The students expect to !earn Eng!ish to commu-

nicate in it; therefore, they should be given the oppor-

tunity.	 These expectations are reflected on Graphs

6-9, prepared based on t h e results of a survey made

to these students.

Although the author does not know in detall the

general objectives of Peritaje	 leve!,	 it	 is assumed

that one of them is to prepare them for a future English

teaching career and therefore it aims to teach, improve

and sharpen the knowledge and fluency o 	 the English
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language o 	 i t s students	 ¡n order t h a t

superior studies ¡n Licenciatura. Based on this assump-

tion, a rnorecomrnunicative a n d participat¡ve approach

has to be stiniulated to students in order t h a t t h e y

may profit from the English teaching and be prepared

to further university-Ievel studies.'

The present structure of the Peritaje level does

n o t provide any conditions f o r the application of the

new methodology --one which focuses on the active parti-

cipation o 	 the learner-- as i 	 does not respond to

their needs.	 The majority of the students surveyed

declared that they are most interested 'jn the conversa-

tion aspect of Eng!ish, as can be appreciated on Grah

10.	 Thsatype of c!asses are ¡nipossib!e to carry out

under	 the present conditions,	 first because of the

physical	 !ayout of the learning situation and s eco nd,

because i 	 t a k e s at	 !east	 two- individuals to carry

out a conversation or a dialogue.



5.2. For the potential teachers at present studying English

Licenciatura at UTPL

The Open System at UTPL additionally offers to

its	 English	 students	 studies at	 Licenciatura	 leve!.

At present the systeni aliows for enroHnient at Licencia-

tura to those students who liave either completed the

s i x t h leve! of Peritaje or scores 90 	 points in the

p!acernent exami natlon.

English Licenciatura amis at providing its students

with an overal! general formation at University level

with the view of training English teachers for h.igh--

school leve¡.	 For this purpose, 1  1  contemplated

that students complete six semesters' work. 	 The pensum

o 	 studies required f o r Licenciatura includes 52% of

courses	 in English and 48% in Spanish. 	 Within the

52% of Engi ish courses, a 7% is dedicated to teach

Eng!ish at an advanced level, the rernaining 45% corres-

ponds to the subject of specialization, such as methodo-

logy of Eriglish teaching, testing, analysis and compari-

son of English with Spanish, etc. 	 The Spanish courses,

on t h e other hand, are those courses cornmon to ah

speciahization	 and	 which	 include	 general	 cultural

knowledge.

The students o 	 English Licenciatura fol!ow the

sanie system of studies as the rest of the University-le-

ve!	 speci al¡ zations.	 ' As we have noted,	 this system
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¡ndeed provides for a high student participation in

the learning process --situation which is considered

o 	 u tinos t benefit in t h e learning process. 	 However,

the basic premise here i  that t h e student's active

participation	 is essential	 to	 the	 language	 learning

specifically.	 Students at Licenciatura are no longer

learning English as a foreign language.	 To support

this,	 j u s t take a glance to the pensum of studies.

It provides only f'ora 79 10 of the who!e program to focus

on the sharpening of the English language. 	 The students

here are learning new material in a foreign language,

rnateria!which dealswiththe trainingofEng!ish tea-

ch e r s .

We can say that the use of the new methodology

to English teaching in Licenciatura doesn't have impli-

cations f o r the leatning process per se, as language

learning is not the objective atthis leve!.	 Neverthe-

less, students at Licenciatura arep!aced in an optimal

posit ion ---they are being taught how to teach and they

are	 learning how their prospective students are to

learn.	 Therefore, in view of tuis exce!lent perspec-

tive, students should be rnade aware of the severa!

itinovative methods	 to teaching t h a t exist 	 in order

t h a t they rnay real ize the advantages and disadvantages

of each one of thern.

Being that studnts at ' Licenciatura are themselves

beneficiaries of a system which incu!cates a high degree
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of active student participation in the learning process,

i 	 would be a loss n o t to expose thern acadernica!!y

to t h i s approach to teaching-learning. At present,

there exists one course on rnethodo!ogy of English teach-

¡ng in the pensuril, yet it focuses only on one perspec-

tive.	 Additionally,	 the textbook used dates back 17

years and a  efficient teacher --as he is t r a i n e d to

be at UTPL-- needs to keep abreast of al! innovative

approaches to English teaching.

Being exposed to newer methods of English teaching

wi!! al so give students a greater sense of security

in the fie!d of -teaching and can even motivate them

to engage i n t o deeper s t u d i e s in rnethodologies, such

as research work for a thesis.

'[- he Open Systern does not need to do the work for

the students, yet it can incentivate them into searching

and finding out about other approaches to Eng!ish and,

why not, put them into practice.

As aconclusion, andhaving just finishedmy train-

¡ng in Licenciatura, 1 can speak on. behalf of my col-

lea gues iii regard to the irnportance that entails knowing

about other views to English teacliing and better yet,

if you can have the opportunity to try it yourself.



5 .3. For the UTPL Faculty

The findings o 	 the experiment c a r r i e d out a 

the Associate Center in Guayaquil give way to the forr1iu-

1ation o 	 several considerations t h a t should be taken

into account by the UTPL Faculty.

To start, 1 thinkifis necessary and important to

emphasize the key role that an associate center plays

in t h e successful developrnent of the open system of

studies. As demonstrated in this experiment, i  was

due to the existence of this center that it was possible

to ¡nvestigate students of our own University. 	 Addi-

tionally, the associate center in question is equipped

a n d f u r n i s h e d adequteIy as to provide an appropriate

environment for students' meetings as well as c!assroonis

f o r sorne pedagogic activity.	 The assistance o 	 t h e

Center's staff	 i 	 t h e organization of t h e different

activities c a r r i e d out also deserves sorne recognition

a 1d	 leads	 to the conclusiori tliat	 the center can be

a more agi le, active institution than what i 	 already

is, if it is given the opportunity.

The good disposition t h a t t h e students showed

iii participatiiig in the experirnent indicated that indeed

they were alI eager to !earn and find out ways to im-

prove their learning.	 This could also, lead us to the

conclusion t h a t 	 t h e r e ¡s enough human resources a 

t h e University to enable o t h e r students and teachers
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to carry out any group activities, such as Seniinars,

practical c!asses, uAsesorias	 and/or even experilnents.

When t h e students were contacted to sign up f o r

the experirnent they were offered an "Asesoria" which

meant a voluntary assistaflce and guidance on the mate-

rial	 they liad rnost difficu!ties with.	 The students'

response was unanirnous!y pos¡ t¡ve which indicates that

students indeed needed sorne help an.d advise in coinple-

ting their cycle of study.

Based on t h e results of the surveys and of the

observations recorded, an ¡ncreasing fluency of speech

and expression vas registered for the students conforrn-

ing the Tested Group. 	 lndeed, : thé gradual progression

of speech was noticeable.	 The eagerness to express

thernselves	 an1	 seak	 English	 actual ¡y	 disinhibited

rnost of thern.	 Since conversation was the rnost attrac-

tive apect they were inte:ested in, special ernphasis

ras given to it.	 At the end of the experiment students

were grateful	 f o r h a v i n g been given t h e opportunity

to iriteract in English. This f a c t is supported by

the survey questionnaire administered to them which

indicates 100% satisfaction of the classes using t h i s

approach.	 Please refer to Graph No. 5.

Based on the results of the surveys made to both

the tested and the control group, it ¡s also demonstra-

ted that students who were given the opportunity to
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partcipate actively in class believed they

lated the material much more than those who did not

participate.	 Likewise, most of t h e students of both

groups felt that the active participation of the stu-

dents was essential to the learning-teaching process.

FurtFierniore,	 t h e	 tested	 group	 unaniniously	 believed

that the classes given to thern had helped thern accorn-

plish the objective thatmotivated theni to learn En-

glish; n o t so i 	 the case o 	 the control group whose

answers were pretty heterogeneous. Graphs 4 & 5 reflect

these opinions.

For the Eng!ish teachers to imp! .ernent a new ap-

proach to Eng!ish teaching at Peritaje leve¡ is a very

coinp!ex t a s k and as we liave analyzed previously i 

would not be an easy one.	 Tlie open system as presently

structured for , its Peritaje level does not contemplate

an	 individualized approach	 to English	 teaching;	 the

leveis of English are too varied and there is no homoge-

neity in teaching procedures.	 F'or instance, students

at first and second leve] cannot expect to hold conver-

sations or do ;nuch of group activity;	 their learning

is one of drilling, repetition and probably theory.

However, and taken into consideration the results

o 	 the experiment, teachérs can respond to the needs

of t h e learners aL h i g h e r leve!s in a more creative

fashion so as t 	 bring the learner .into irnmediate play
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in t h e learning process.	 In view that direct contact

vi t  the teachers is liot possible, provisions can be

made in order to substitute for it. 	 The recorded cas-

settes could he!p in.	 Ye t, they are not to be a mere

mechaiiical device.	 Récording should be made so as

to resenb1e a real class.	 For instance, the cassette

could start:

"Good rnorning students, today ¡s a beautiful day

here, the sky is clear and it is just a bit warm.

How is the weather over there?	 (pause)	 Well,

are you now ready to start your new dialogue .....

instead of the formal and impersonal introduction that

cassettes have at present.	 It shou!d be borne in mmd

that in absence of the teacher to direct any participa-

tion of the student, t h e r e has to be another person

ej ther	 in	 1 ¡ve or	 in recording that can el i c i t any

participative or coiunicative beliavior from the stu-

dent.

1  is t h e intent ion of t h i s work to reach the

UTPL Facult)' a 	 the Open System in o r d e r that tliey

appreciate that t h e needs o 	 t h e learners do play an

iinportant	 role in t h e learning-teaching process,	 and

if indeed t h e new approach cannot be implemented at

the leve¡ of teaching thé language, it can be ¡mplemen-

ted at the leve! of t r a i n i n g students to become more

efficient teachers. Whether the methodology is imple-

inented or not, students at Licenciatura shou!d be given
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at	 Ieast	 the opportunity	 to	 Iearn about	 innovative

approaches to Eng!ish teaching, since as Mary Finocchia-

ro once said:	 "Each one of the rnethods has value". (1)

(1) FINOCCHIARO, Mary: English as a second language, page 13
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Being a receni .graduate of English Licenciatura and

facing a teaching caree 	 in the future, mot ¡va ted the author

to undertake a thorough analysis of the existing alternatives

f o r approaching Engiish teaching. 	 1  i 	 indeed interesting

to fi¡id and, to prove that language teaching at present does

not con form to the most recent studies of effective language

educa ti on.

In order	 to g i v e .this resea.rch work the scientific

character that a work of t h i s type entalis, 	 i 	 was first

deemed necessary to present under Chapter 1 t:he basic notions

¡nvolved in t h e learning process. Different theories of

language Jearning and of motivation are described therein,

including the rnost recent views to learning which advocate

f o r a more active participation on behaif of the learner,

a n d definitiveiy underscoring t h e e x i s t e n c e ¡n every human

being of a language acquisition device.

Chapter II of t h i s research work deals with the oid

view to EngIish teaching --one in which the teacher is the

main actor.	 The term "traditionai methodology" has been

applied here f o r purposes o 	 contrasting i 	 with the new

approach to English teaching --one which focuses on the

learner's active participation.	 Although this methodology

does n o t r e f e r t 	 a specific method ¡n particular, i 	 has

been	 noted	 that	 the audio-lingual	 and	 textbook-oriented

niethods are directly 1inked to this category because they
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do not call	 for an active student participation.	 It	 is

c!aiined alt	 throughout t h i s research work t h a t i 	 i 	 the

traditional methodology the one t h a t prevails at present

in most o 	 our classrooms.	 To support this c!airn a survey

vas ¡nade to a selected group of 20 English teachers both

at University and high-school	 leveis	 ¡n Guayaquil.	 The

results are clearly visualized on Grapli No.1 which accounts

for a high percentage of use of audio-lingual and textbook--

oriented methods and a small percentage of group work.

Additionally,	 in	 this chapter two polarizations are

clearly rnarked:	 the teacher's role and the lea rner's role.

Under the teacher's role we see that he directs, con t rol s,

dominates t h e entire classroom. He prepares h i s classes

based on the contents given to him by the educational center

and does not adapt thern to the actual needs of the learner.

Seventy percent of the teachers surveyed confirmed the former

staternent. The learner's role, on the other hand, i  one

of being a passive agent in t h e teaching- learning process.

If he is to perform any activity, such is merely a mechanical

one or one of imitation.	 His spontaneity, creativity and

ability to express himself	 in t h e f o r e i g n	 language does

n o t come into play at alI. Tiie f a c t t h a t most students

Iearn English because they like the language and wou!d like

to communicate in it, is al-so demonstrated in this chapter

through a survey ¡nade to 30 students at UTPL Peritaje who,

in a 70%, also believe that the active participation of

the student in class is essential for a successful language

learn i ng process.
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The new methodology of English teaching introduced

in Chapter III analyzes, thróugh several different headings,

how this approach works and what are the benefits of i t s

use.	 The relevant aspect dealt with herein ¡s the flexibiH-

ty displayed by teachers and learners f o r t h e application

o 	 ariy particular method which may result i 	 a higher degree

of	 student	 participation and which corresponds	 directly

to the learner's needs.	 The student participation ¡n classes

results as an inevitab!e response to the student's needs

f o r learning the language.	 Here again the teacher's ro!e

and the learner's role are analyzed thorough!y reaching

the conc!usion t h a t the teaclier's role should be one of

¡nediator or faci!itator of a relative coirmunicat¡ve interac-

tion betweeii teacher and studenis and ariong students.

Anotlier i mi) ortant i s s u e raised i 	 t h i s chapter i 	 t h e

iiiportance o  accepting errors r1iade by t h e students and

the value they have f o r t h e teacher in evaluatirig his own

working procedures arid future preparation of classes.

It is in Chapter IV where the hypothesis of this re-

search work is verified. In order to do so, an experiment

was carried out with students of 1V leve! of Peritaje who

were divided into groups.	 One group was exposed -to the

t rad ¡ ti una 1 wav oí' teacli ¡ng and t:he second goup, to the

new aproach tu English teacliing. Tne results, registered

both in observation sheel:s and in video recordings account

f o r a greater active p en. ricipatioI! of those stodents who

deciared to be sitisFied wih the inethcdology used and who
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also believed tliey had learned ¡n a large portion

rial presented. What was ¡nteresting to note in the develop-

ment of t h e experirnent was that tested students showed a

g r e a t dose of niotivation to act ¡n class, and as classes

gradually developed so did their speech fluency. The control

students, on the other hand, ended the experiment without

other contribution tliandemonstrating that traditional cias-

ses are indeed teacher-doininated and that such classes didn't

help rnuch in achieving the objectives that motivated theni

to learn English.

Other results of the survey show:

Control Group

1) Only SO% o 	 t h e s t u d e n t s vere satisfied w i t h the classes

g ¡ ven.

2) 50% be¡ ieved they liad assirnilated j u s t a Httle o 	 the

rlla ter iai taught; whule 33.3% believed i 	 vas rnuch and a

16.71,10 believed ¡twas nothing.

3) Only 50% of the studeiits bel ¡eved the classes given had

helped them.achieve the objective that motivated them to

learn English --tu connunicate with others in English.

4) 83.3% acknowledged that d u r i n g those classes the teacher

was the niai n actor and that the student part ¡cipat ion was

esserit ial.

5) 500/Ó acknowledged that their participation liad been lirnited

xviii le the other 50% bel ¡eved it liad been none.



Tested Group

1) 100% o 	 students were satisfied with the classes. 	 This

explains thehighiriotivation dísplayed.

2) 100% declared they liad assiniilated much of the material

t 2 U gil t.

3) 83% were of the opinion that the positive aspect of the

class was their own participation; another 17% thought it

was the informality of the class.

4) 100% believed that the classes given helped them achieve

the objective that rnotivated them to learn English.

5) 100% acknowledges that their active participation was

essential in the classroom.

Under Chapter y the author t r i e s to focus the use of

time new methodology to the real conditions of the VTPL Open

Systeni of studies. Yet certaiii aspecis come to light, among

them 1 t i s acknowledgecl the fact t h a t it i s a very comp lex

arid difficult task to irnplement a higher active participation

of the Peritaje students, especially at lower levels where

students are starting to iearn t h e language but, at higher

leveis i 	 may be possibie through a carefuily designed plan

that demands a higher degree of student's active participa-

tiomi.	 It is also acknowiedged that the Open Systern of stu-

dies aiready	 irnplements	 this approach	 to teaching --one

wiiich dei:iands	 t h a t	 the student creates,	 participates and

investigates.	 Yet a discreparmcy arises when students o 

Engiish	 Licenciatura,	 in	 their	 tÍaining career,	 are	 not

108.
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trained nor exposed to this approach to teacliing. 	 As denii9s-

trated	 i 	 t h i s thesis aiid as demonstrated a!! 	 throughout

my career a 	 UTPL, the participation of t h e learner i 	 a

key factor to a successful !earning.

Therefore, the hypothesis "TO ALLOW THE LEARNER TO

PARTId PATE ACTI VELY IN THE TEACI-IING PROCESS WILL ENSLJRE

A HIGHER DEGREE OF ASSIMILATION OF THE GIVEN MATERIAL, SINCE

TH 1 S JiATER IAL COI:ESPONDS TO THE DEMANDS AND 1 NTEREST OF

THE LEARNER" is hereby ven fied.



ONCLUS IONS

1.) The role of tlié learner as an active agent of the teach-

ing-learning process is essential.

2.) Students who par tic¡ pate act ¡ve ly ja the teaching- Iearn-

¡ng process show high motivation to attend classes in order

to learn English.

3.) A higher degree of Inotivation determines that the student

actua!ly assimilates and learns more.

4.) When t h e sub ject taught responds to the needs •o 	 the

learner, the learner assimi.lates it rnuch easier.

5.) Students who engage into group act ¡vi t¡es and are there-

fore forced to interact liave more fluency o  speech than

those who are not given the opportunity to interact.

6.). Since the aim o  most Engi ¡sh students i 	 t 	 learn how

to speak' the language, t h e i r active participation in class

facilitates thern to obtain a better coniiiand of the language.

7.) Wlien the classes are teacher-dominated, students become

a passive agent of the teacliing-learning process thus preven-

ting them to learn more.



111.

8.) Class interact ion offers the student more security f o r

speaking t h e language and gives them the opportunity to

use conhrnunicative language; language that they can use once

outside thec!assroom.

9.) Peritaje	 students are eager	 to participate actively

iii classes.

10) In order for the teacher to achieve active student parti-

cipation in class, careful and detailed preparation of the

material is a must.

11) At present the Open System offers its students this

new approaci t  teaching in ah specia!izations other than

Per  taje.

12) The approach given to English teaching at present in

Ecuadorian secondary schools ¡s not one which aims at teach-

ing English in order t h a t the student actua!!y communicates

in Engl ish, but rather one that al lows the student to under-

stand superficiahly the foreign language.
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Based on the findings of this research work, the follow-

ing recommendations can be made:

1.) Extend the pensum of s t u d i e s for English Licenciatura

i  order to include more courses o  activities t e n d i n g to

train the Englisli teacher as such in a more complete manner.

They may ¡nclude another course on methods and techniques

to be used in English teaching.

2.) At higher leveis of Peritaje or lower of Licenciatura,

programs sliould incorporate more motivating material. Tapes

should be more per sonalized and informal and should include

more survival lariguage, t a k i n g i n t o account the student's

level of studies.

3.) Additionally,	 a 	 this	 level,	 programs should	 include

strategies o 	 suggestions to t h e students f o r carrying out

extra-curricular	 activities	 that	 could	 help	 the	 student

improve his English knowledge.	 Such activities niay ¡nclude

attending specificmovies, plays or reading speci,al articles

in magazines.
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4.) When correcting prograrns, teachers should ¡nclude post-

tive, negative o 	 praiing corrnients in order to incentivate

the studerit and real ¡y execute the individualized approach

to Eng!ish teaching.

5.) As p a r t o  their teaching training, English students

should d i c t a t e classes to other UTPL EngIish students at

lower levels, using for this purpose the facilities at the

associate center.
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TFACI-IING METHODS USEL) IN GUAYAQUIL

Based on a survey made to 20 Englisli teachers
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A. Te:t-oriented method

B. Audio-lingual	 O
C. Audio-visual

D. Group work

(For more details, please refer to Appendix No. 1)
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OPINION OF UTPL PERITAJE STUDENTS IN LEVELS II, III, y & VI

ACcORD INC TO SURVEY MADE

Reasons for Learning English:

a) To understand movies & other
programs in English

b) To cornply with academical
requ i remen t s

c) To obtain a better job

d) Because they like English

e). To coninunicate with others
in English
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GRAPH No. 6

(For additional details, refer toAppendices 6-10)
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(For more details please refer to Appendices 6-10)
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OPINION OF UTPL PERITAJE STUDENTS IN LEVELS II, III, y & VI

AccORDING TO SURVEY M"DE

Participation in class was relevant:

a) Much
44

b) Little	 FHHH
c) None

GRAPI-I No. 8

(For more detai!s, please refer to Appendices 6-10).
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ACCORDING TO SURVEY M'\DE

Methods exposed to:
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(Please refer to Appendices 6-10 for more details)
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APPENDIX 1

RESULTS OF SURVEY FvV\DE TO ENGLISH TIEAcHERS

- PRESENT TEAGIING TRENDS -

Nuinber of teachers: 20	 Percentage:	 100%

Nurnber	 Percentage
1.	 Teaching leve!

a) Secondary school	 1!
	

55
b) University	 9

	
45

	

20
	

100

2. Years of experience

a) Over 10	 14
	

70
b) Under 10
	

6
	

30

	

20
	

100

3. Teaching Place

a) Private sector	 8
	

40
b) Pub!ic sector	 12

	
60

	

20
	

100

4.	 Teaching niethods familiar wit!'i: *

a) Text-oriented
	

9
	

80
b) Audio-lingua!
	

20
	

100
c) Audio-visual
	

14
	

70
d) Group work	 10

	
50

5.	 Teachingmethod used in c!ass: *

a) Text oriented
	

10
	

50
b) Audio-!ingual	 ¡2

	
60

c) Audio-visual
	

6
	

30
d) Group work
	

2
	

lo

6;	 Access to audio-visual facilities:

a) Yes	 14
	

70
b) No	 6

	
30

	

20
	

100

* More than one-choice answers



7. Area considered nlost ¡mportant to teach:

a) Graninar	 10
b) Idiomaticexpressions	 2
c) Reading & comprehens ion	 15
d) Writing	 4
e) Conversation	 4

8. What students consider most inlportant:

a) Grairimar	 2
b) Idiornatic expressions	 2
c) Reading & comprehension	 8
d) Writing	 2
e) Conversation -	 6

20

9.	 Students' preferences are taken into
account when preparing class:

a) Yes	 14
b) No	 6

20

10. Plans and programs provided by the
school are strictly followed:

a) Yes	 18
b) No	 2

20

11.	 Students' Active Participation ¡s:

a)	 Essential	 20

12.	 Percentage of assimflation of material taught.

a) 80% or more	 4
b) between 50 and 80%	 16
c) less than 50%	 -

20

This questionnaire was administered to different teachers
working at:

Polytechnic University	 Colegio La Inmaculada
StateUniversity	 Colegio San José
Colegio Nacional Vicente Rocafuerte
Colegio Francés

C'T • C

50
10
75
20
20

10
lo
40
10
30

100

70
30

100

90
10

100

100

20
80

100



APPENDLX 2

cHART OF RESULTS

SURVEY MADE TO STWENTS CONFOfMING THE CDNTROL GROUP

Total surveyed:	 6=100%

Number	 Percentage

1.	 Satisfiedwith c!asses given:

a) Yes	 3
b) No	 3

6

2.	 From the material taught, you
assirni lated:

a) Much
	

2
b) Little	 -	 3
c) Nothing

3.	 Reason for learning English:

a) To understandmovjes •and other
programs in English
	

El

b) To cornply w i t h academical
requirernents

c) To obtain a better job

d) Because you 1 ¡ke EngI i sh
	

2

•e) To comrnunicate with others
in English

4. These classes have helped achieve the
objectives that motivated you to learn
Eng 1 i sh:

a) Much	 2
b) Little	 3
c) Nothing	 ¡

6

5.	 The main figure of the class vas:

a) The book	 1
b) The teacher	 5
c) The student	 -

6

50
50

100

33.3.
50.0
16.7

100.0

16.7

16.7

33.3

33.3.
100.0

33.3
50.0
16.7

100.0

16.7
83.3

100.0



6. Students' participation inclass ¡s:

a) Essential	 5
b) Not necessary	 -
c) Recornrnended but not necessary	 1

6

7. Participation in class has been relevant:

a) Much
b) Little	 3
c) None	 3

6

8. ASpect of English you are rnost interested on,*

a) Gramrnar	 4
b) Idioniatic expressions	 2
c) Reading & comprehension 	 3
d) Writing	 1
e) Conversation	 5

9.	 How to learn English:

a) F'ollowing a textbook
b) Through g-roup work
c) By repetitive drilling
d) By audio visuals

ITE

lO. Methods to which yu have been exposed *

a) Audio visual	 5
b) Audio lingual	 4
c) Textbook oriented	 6
d) Group work	 2

83.3

16.7
100.0

50
50

100

66.7
33.3
50.0
16.7
83.3

33.3
33.3

33.3
100.0

83.3
66.7
100.0
33.3

* More than one-choice answers



APPENDIX 3

a-IART OF RESULTS

RESULTS OF SURVEY MADE TO STUDENTS IN TESTED GROUP

Total surveyed:	 60=100%

Number	 Percentage

1. Satisfied with classes received:

a) Yes

2. From the material taught, you
assimi lated:

a) Much

6	 100

6	 100

	

3.	 Most positiveaspect of class:

a) Student's active participation	 5
	

83

b) Informality of class	 17
6
	

100

	

4.	 Negative aspect of class:

a) Student's active participation	 -

b) Informality of class	 17

e) None	 5
	

83
6
	

100

	

5.	 Prefer claasses following textbook:

a) Yes	 17
b) No
	

5
	

83
6
	

100

6. Reasons for such preference:

a)	 It's easier to understand class	 17

b) Textbook is not necessary	 83
100



7.	 Reason for learning English:

a) To understandmovies and other
programs in English

b) To comply with academical
requ ¡ remen t s

c) To obtain a better job
	

2

d) Because you ike English
	

2

e) To comunicate with others
	

2
¡n English

6

8.	 These classes have helped achieve the
objectives whichmotivated you to Iearn
EngI ¡sh:

a) Much	 6

The inain figure of the class was:

a) The book
b) The teacher	 1
c) The student	 5

6

10. The student's active participation:.is:

a)	 Essential	 6

11. How have these classes differed to others:

a) The student's active partici-
pation involved

b) Greater interaction in class
and the opportunity to sjiéak
English	 2

c) They are more dynamic and
innovative	 2

d) They don't differ
6

33.3

33.3.

100.0

100

'7
83

100

100

17

33.3

33.3

17.
100



APPENDIX 4

F1ART OF RESULTS

OBSERVAT ION SI-IEETS - CONTROL GROUP

Students observed:	 6=100%

1. Student participation: 	 10%

2. Teacher participation	 90%

3. Conimunication	 10%

4. Interaction	 15%

5. Students' motivation 	 5%

Procedures used:

- Presentatjons on chalkboard

-	 DrilIs

- Dialogue repetition

- Books open

- Group response



APPENDIX 5

CHART OF RES ULTS

OBSERVAT ION SHEETS - TESTED GROUP

Students observed:	 6=100%

1. Student participation	 70%

2. Teacher participation	 30%

3. Communicatjon	 80%

4. Interaction	 100%

5. Students' rnotivation 	 90%

Procedures used:

- Oral introduction

- Communicativeactjyjtjes

- Books closed

-	 Individual response



APPENDIX 6

CHART OF RESULTS

SURVEY MI DE TO STUDENTS OF ENGLISH AT UTPL PERITAJE LEVELS

Total surveyed:	 30=100%

Engi ¡sh Leve!:	 11=10	 111-8	 V=7	 V1=5

Number	 Perceni:age
1.	 Reason for learning English:

a) To understand movies and other
prograrns ¡n Eng!ish

	
3
	

10

b) To cornp!y with acadernical
requi rements	 6

	
20

c) To obtain a better job
	

4
	

13

d) Because they like English
	

7
	

23

e) To conimunicate with others	 lo
	

33
¡n English
	

30
	

100

2. Aspect of English they are most

¡nterested on: *

a) Graniiiar	 6
	

20

b) Idiornatic expressions	 6
	

20

c) Reading & comprehension
	

9
	

30

d) Wr ¡ti ng	 4
	

13

e) Conversation	 12
	

40

3.	 Followers of the textbook oriented method:

a) Yes	 16
	

53

b) No	 14
	

47

	

30
	

100

4.	 The active participation of the
student inc!ass ¡s:

a) Essential
	

2!

b) Not necessary

c) Recommended but not necessary 	 E
	

30

* More than one-choice answers
	 100



	

5.	 Participation in class has been relevant:

a) Much	 4
	

13

b) Little	 17
	

57

c) None	 9
	

30

	

30
	

100

	

6.	 How to learn English:

a) By foliowing a textbook
	

20

b) Through group work
	

12
	

40

c) By repetitive drilling
	

4
	

13

By audio visuals
	

8
	

27

	

30
	

100

7. Methods to which they have been exposed:*

a) Audio-visual	 8
	

27

b) Audio-lingual	 8
	

27

c) Textbook oriented	 21
	

70

d) Group work	 6
	

20

	

8.	 Satisfied with teaching rnethod they
have been exposed to:

a) Yes	 14
	

47

b) No	 16
	

53

	

30
	

100

* More than one-choice answers



APPENDIX 7

Q-IART OF RESULTS

SURVEY MADE TO STUDENTS OF ENGLISH AT UTPL PERITAJE LEVELS

LEVEL II

Total surveyed:	 10=100%

Number	 Percentage
1.	 Reason for !earning Eng!ish:

a) To understand movies arid other
programs ¡n Eng!ish

b) To comp!y with acadernical
requi rements

c) To obtain a better job

d) Because they like English

e) To conunicatewjth others
in English

2. Aspect of Englisli they are most
interested on: *

a) Granimar

b) Idiornaticexpressions

c) Reading & coiuprehension

d) Writing

e) Conversation

10

4.	 40

2
	

20

10

2
	

20
10
	

100

2
	

20

5
	

50

2
	

20

4
	

40

	

3.	 Fo!!owers of the textbook oriented method:

a) Yes	 6
	

60

b) No	 4
	

40

	

10
	

100

	

4.	 The active participation of the
student inclass is:

a) Essentia!	
8

b) Not necessary	
O

c) Reconimended but not necessary	 2
	

20

	

10
	

100

*More than one-choice answers



	

5.	 Participation in class has been relevant:

a) Much	 ¡

b) Little	 6

c) None	 3
lo

	

6.	 How to learn English:

a) By foliowing a textbook

b) Through group work	 4

c) By repetitive drilling	 2

By audio visuals

lo

	

7.	 iviethods to which they liave been exposed:*

a) Audio-visual	 1

b) Audio-lingual	 3

c) Textbook oriented	 9

d) Group work	 ¡

	

8.	 Satisfied with teaching method they
have been exposed to:

a) Yes	 5

b) No	 5
lo

1
10

40

20

100

10

30

90

lo

50

50
100

* More than one-choice answers



APPENDIX 8

(TIART OF RESULTS

SURVEY MADE TO STUDENFS OF ENGLISH AT UTPL PERITAJE LEVELS

LEVEL III

Total surveyed:	 8=100%

1.	 Reason for learning English:	
Number	 Percentage

a) To understand movies and other
programs in English	 2	 25.0

b) To comply with academical	 2	 25.0
requ ¡ remen t s

c) To obtain a better job	 1	 12.5

d) Because they like English	 1	 12.5

e) To colmiunicate with others	 2	 25.0
in English	 8	 100.0

2. Aspect of English they are most
interested on: *

a) Grarrrnar
	

2

b) Idiornatic expressions

c) Reading & cornprehension
	

2

d) Writing

e) Conversation	 3

	

3.	 Followers of the textbook orientedrnethod:

a) Yes	
4

b) No	
4
8

	

4.	 The active participation of the
student in class is:

a) Essential
	

4

b) Not necessary

c) Recommended but not necessary

	

	
4
8

* More than one-choice answers

25.0

12.5

25.0

12.5

37.5

50.0

50.0
100.0

50.0

50.0
100.0



	

5.	 Participation in class has been relevant:

a) Much	 1
	

13

b) Little	 4
	

50

c) None	 3
	

37
8
	

100

	

6.	 How to learn English:

a) By following a textbook	 13

b) Through group work	 3
	

37

c) By repetitive drilling	 13

d) By audio visuals	 3
	

37
8
	

100

7. Methods to which they have been exposed:*

a) Audio-visual	 2
	

25

b) Audio-lingual	 1
	

13

c) Textbook oriented	 4
	

50

d) Group work	 2
	

25

	

8.	 Satisfied with teaching method they
have been exposed to:

a) Yes	 4
	

50

b) No	 4
	

50

8
	

loo

* More than one-choice answers



APPENDIX 9

cI-IART OF RESULTS

SURVEY M'\DE TO STUDENTS OF ENGLISH AT UTPL PERITAJE LEVELS

LEVEL '

Total surveyed:	 7=100%

Number	 Percentage

	

1.	 Reason for learning English:

a) To understarid niovies and other
prograrns in English

b) To comply with academical
re q u ¡ r eme n t s

c) To obtain a better job

d) Because they like English

e) To communicatewith others
in English

2. Aspect of English they are most
interested on: *

a) Grammar

b) Idiomaticexpressions

c) Reading & coinprehension

d) Writing

e) Conversation

	

3.	 Followers of the textbook orientedinethod:

a) Yes	 3

b) No	 4
7

	

4.	 The active participation of the
student in class ¡s:

a) Essential
	

5

b) Not necessary

c) Recornmended but not necessary
	

2
7

* More than one-choice answers

3

3
7

3

1

14.3

42.8

42.8
100.0

14.3

42.8

'4.3

28.6

42.8

57. 1
100.0

71.4

28.6
100



5.. Participation ¡nclass has been relevant:

a) Much

b) Little	 4

c) None	 3
7

	

6.	 I-Iow to learn English:

a) By foliowing a textbook	 2

b) Through group work	 3

c) By repetitive drilling

d) By audio visuals	 1
7

7. Methods to which they liave been exposed:*

a) Audio-visual	 3

b) Audio-lingual	 3

c) Textbook oriented	 3

d) Group work	 .	 2

	

8.	 Satisfied with teaching niethod they
have beeri exposed to:

a) Yes	 2

b) No	 5
7

57. 1

42.8
100.0

28.6

42.8

14.3

14.3
100.0

42.8

42.8

42.8

28.6

28.6

71.4
100.0

* Moro than one-choice answers



APPENDIX JO

GIART OF RESULTS

SURVEY M'\DE TO STUDENTS OF ENGLISH AT UTPL PERITAJE LEVELS

LEVEL VI

Total surveyed:	 5=100%

Nurnbe;r	 Percentage

	

1.	 Reason for learning Eng!ish:

a) To understand movies and other
prograrns in English

b) To cornply with academical
requi rernents

c) To obtain a bettcr job

d) Because they like English 	 2	 40

e) To communi.cate with others	 3
	

60
in Eng!ish
	

5
	

100

2. Aspect of Eng!ish they are most
interested on: *

a) Graniiiar	 20

b) Idioniaticexpressions	 2
	

40

c) Reading & comprehension	 20

d) Writing	 20

e) Conversation	 3
	

60

	

3.	 Followers of the textbook orientedrnethod:

a) Yes	 3
	

60
b) No	 2

	
40.

	

5
	

100

	

4.	 The active participation of the
student in class ¡s:

a) Essential	 4
	

80
b) Not necessary

c) Recornrnended but not necessary 	 20

	

5	 100

* More than one-choice answers



	

5.	 Participation ¡n class has been relevant:

a) Much	 2

b) Little	 3

c) None	 -

5

	

6.	 How to learn English:

a) By foliowing a textbook
	

2

b) Through group work
	

2

e)	 By repetitive drilling

_1	 ID	 ....U/	 D.. JUU1O VISUUIS	
1

5

7. J\lethods to which they have been exposed:*

a) Audio-visual	 2

b) Audio-lingual	 1

c) Textbook oriented	 5

d) Group work	 1

	

8.	 Satisfied with teaching inetliod they
have been exposed to:

a) Yes	 3

b) No	 2
5

40

60

100

40

40

20
loo

40

20

100

20

60

40
100

* More than one-choice answers
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FOURTH MONTH ANALYTIC PROCRAN

1. OBJECTIVES:

1.1. Educational Oblectives:

.\CA

Q
rJ	 .

C.)

))	
is

Through the development of this program the student

1.1.1. Use his/her expressions with clarity, order and exactness using

the grarnmar structures learned in thefourth unit, according to

the situations presented in the various activities.

1.1.2. Understand the spoken language well by means of listening to the

cornprehens ion exercises.

1.1.3. Develop the student's ability to express his/her own ideas.

1.2. Instructional Objectives:

After studying the contents and solving the exercises, both in the program

and in the textbook, the student should be able to:

1.2.1. Recógnize a noun clause in a sentence.

1.2.2. Form hyphenated modifiers ending in -ED or -ING through given

sentences.

1.2.3. Apply the rules of sequence of tenses with the help of exercises

gíven in this program.

1.2.4. Use Gerunds in context in order to understand their use.

1.2.5. Use suffixes in order to increase his/her vocabulary.

1.2.6. Learn sorne new information about topics of general interest.

1.2.7. Show his own creativity by rneans of a composition practice.

(For students of Peritaje).

/
2. CONTENTS:

2.1. Noun Clauses.

2.2, Verbs of indirect speech..

2.3. Verbs of Mental Activity.

2.4. Hyphenated modifiers ending in -ING.

2.5. Hyphenated rnodifiers ending in -ED.

2.6. Sequence of tenses in indirect speech.

2.7. Direct and Indirect speech.

2.8. The use of Let, Allow, Perrnit and Make.

2.9. Gerunds as objects of prepositions and objects of certain verbs.

2.10. The suffixes: -ABLE, -IBLE, -ER, -OR, -IST, -FUL, -SHIP, -NESS,

-MENT, -ITY, -ION.

2.11. Pronunciation: Negative contractions, speech practice, practice with

phonetic symbols. (For students of Peritaje).



APPENDIX 12

GRAtVM'R CLASS

Indirect Speech

Rol es:

- RECEPTIOÑIST	 - BELL BOY

- GUEST NO. 1	 - WALTER

- COOK	 -GUEST No. 2

Instruct jons:

1) GUEST No. 1 ARRIVES TO THE U.T.P.L. HOTEL.

HE 1 S A PLEASANT, WELL - DRES SED MAN (OR %WMAN)

\M-1O 15 VERY T 1 RED AND HUNGRY; BUT HE 1 S HARD OF

HEARING. THE RECEPTIONIST ASKS HIM (HER) THE

REG 1 STRAT ION 1 NFORMAT ION BUT S 1 NCE THE GUEST CANNOT

HEAR WELL, HE ALWAYS ASKS THE BELL BOY TO REPEAT

WHAT THE RECEPTIONIST SAID.

2) THE BELL BOY ASKS THE GUEST I  HE HAS MORE

LUGGAGE. S 1 NCE HE CANNOT HEAR WELL, HE ASKS THE

RECEPTIONIST TO REPEAT \M-IAT THE BELL BOY SAID.

3) , GUEST NO. 1 GOES TO THE DIN 1 NG ROOM AND TALKS

TO THE WAlTER. HE CAN ALSO TALK TO GUEST NO.

2 VvHO HAPPENS TO BE EATING THERE TOO.

4) GUEST NO. 2 15 EAT, I NG AT DIN! NG ROM \M-IEN

HE FINDS A FLY IN THE SOUP. HE GOES TO KITCHEN

AND CQMPLAINS ABOUT THE FOOD. THE COOK ONLY SPEAKS

SPANISH BUT FORTUNATELY THE WAlTER TELLS GUEST

NO. 2 WI-IAT THE COOK .. SAID.



ROLES

(AND POSSIBLE QUESTIONS)

RECEPTIONIST: Finds out data from Guest No. 1, such as

name, profession; whether he is married or single; how

long he's staying in hotel; whether he prefers double or

single room, etc.

GUEST NO. 1: (HE IS HAED OF HEARING) Provides informat ion

requested by Receptpionist. Additionally, he can ask the

Waiter what the special of the day is, whether the Dining

Room has mineral water or not, etc.

He can also ask Guest No. 2 what the best food of the

Djning Room is or whether he has eaten there of ten or not.

BELL BOY: Helps Guest No. 1 by REPEATING LOUDER what the

Receptionist had just asked the Guest and could not hear

we 11.

GUEST NO. 2;	 When he is eating at the Dining Room, he

finds a fly or something unpleasant in his soup. Angrily

goes to see thecook and complains. Sincethe Cook only

speaks Spanish, he asks the Waiter to teli the Cook about

the problem and when the Cook answers in Spanish, Guest No.2

asks the Waiter:	 "What did he say?"

cOOK: Doesn't speak or understand English. He only speaks

Spanish and asks Waiter, who is bilingual, for help.

WAlTER: He speaks English and Spanish and when Guest No. 2

complains, he helps the Cook and Guest No. 2
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LIST OF USEFUL EXPRESSIONS

For C!arificaton:

1) I'm sorry.	 1 didn't understand.	 Could you say that
again, please.

2) What do you mean?	 1 don't understand ......

3) What you mean to say is ..............

ForAdditional Information:

1) How did you feel then?

2) Was there anybody else there?

3) Had you realize then that would happen?

For Hypothetical Statements:

1) If we do this, then ..................

2) If 1 were you, 1 would ...............

3) If everybody agrees, then .............

Probabilitv Statements:

1) We may

2) lVe might

3) We could



Restatement of Ideas:

1) What 1 mean is ...............

2) What you mean to say is ............

ExDression of ODinlons:

1) 1	 think ..........

2) ¡ believe ...............

3) 1	 know...................

4) 1 understand ...............

As s ump ti on s:

1) 1 assume .............

2) 1 suppose ............

3) 1 guess .............
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GUIDELINES FOR ACFIVE PÁRTICIPATION

ONVERSAT ION CLASS

- IF 1 COULD SPEAK ENGLISH FLUENTLY -

a)	 Initial Speaker - taliking about the possible future.

1. It would be great.	 I'd be able to -

2. If 1 could speak English fluently, 1 wouldn't

have to

3. Everyday 1 would

4. 1 suppose ¡ might

5. would be much

e a s i er.

b)	 Initial listener(s) - asking about the possible future.

1. Where would you go?

2. Why would you want to do that?

3. What would you taik about?

4. Anything else?

5. How would that make you feel?
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'c
'
c

4to. CICLO DE PERITAJE

REGISTRO DE INSCRLPCION

ASESORIA EN INGLES

	

FECHAS: JVrtes 2 de febrero - 17h00	 IVrtes 9 de febrero-17h00
Jueves 4 de febrero - 17h00
-	 Jueves 11 de febrero- 17h00

	

Sabado 6 de febrero - 15h00	 -

INITJ ASOCIADO WAYiQJIL
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SURVEY QUEST LONAIRE

FOR ENGLISH TEACHERS

Institution: Universidad Tecnica Particular de Loja
(Modalidad Abierta)

Name	 : Maria Elena Pazmiiio

Subject	 : PRESENT TEACHING TRENDS

Instruct ions:

Please answer the foliowing questions as clearly and as
honestly as pos sible. Your answers will be used as a basis
for a research work on the Present Teaching Trends and New
Methodologies for English Teaching. YOUR ANSWERS ARE ANONY-

Us.

Ques t i ons:

1. \Miat school level do you teach?

a) High School

b) University

2. Howmany years' experience do you have?

3. \Miere do you teach?

a) Private Institution

b) Public Institution

4. Vvhat teaching methods are you familiar with?.

a) Text-oriented nxthod

b) Audio-lingual method

c) Audio-visual method

d) Group work method

5. %Miat teachingmethod do you followwhen dictating your class?

(speci fy)

6. Does the school where you work at, of fer audio-visual facilities?

YES	 j
NO F-1

.1/.
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7 \Pyh area do you consider is more important to teach?

a) Grarrmar

b) Idicmatic expressions

c) Reading & cctnprehension

d) Writing

8. Vvhich one of the aboye do you think students consider more important?

9. Vvhen preparing your classes, do you take into account the students'
preferences for learning English?

YES	 j

t\D

10. Vvhen preparing your classes, do you stick to the plans already
progranmed for the school where you work at?

ND

YESj

11. Do you consider that the active participation of the student in the
class is:

a) Essential

b) Not necessary

c) Recamiended but not necessary

12. Based on past eva!uations of your students, what percentage do you
consider most of your students have assimilated of the material
taught.

a) 80'3/o or more	 rj

b) between 50'/o and 8(P0

c) less than 5Q:/

1R ULRPATRN IS GE1LY Aff1ECIATFD
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FICHA DE ENCUESTA A LOS ALUMNOS DEL GRUPO DE CONTROL

Institución: Universidad Técnica Particular de Loja
(Modalidad Abierta)

Nombre	 : Maria Elena Pazmiño

Asunto	 : METODOLOGIA DE LA ENSEÑANZA DEL INGLES
ENFOQUE EN EL ESTUDIANTE.

Instrucciones:

Sírvase contestar las siguientes preguntas. 	 Las respuestas
recogidas de su apreciación sobre el tema servirán de.base
para un trabajo investigativo que se está realizando.	 Sus
respuestas SON ANONIMAS. Sea claro y honesto a fin de que
los resultados no arrojen conclusiones alejadas de la reali-
dad.

Preguntas:

1. Está usted satisfecho con las clases recibidas?

SI	 c:i
ND

2. Del material que se le enseñó, considera usted que asimiló:

FXO
NADA

3. cuál es el motivo por el que usted aprende Inglés?

a) Para entender películas y otros programas
en Inglés

b) Para cumplir con requisitos académicos

c) Para conseguir un mejor ampleo

d) Porque realmente le gusta el Inglés

4. Cree usted que estas clases le han ayudado a alcanzar el objetivo que.
lo niotivó para aprender Inglés?

IVW-D

RXD

5. En su opinión, quién fue la figura principal de la clase?

a) El libro

b) El profesor

c) El alumno

.1/.



-2-

6. Considera usted que la participación activa del estudiante en clase
es:

a) Esencial

b) No necesaria

c) Recanandable pero no necesaria

7. Considera usted que su participación en estas clases ha sido
relevante:

UBD

FXD

N	 EJ

8. Qué área del Inglés le interesa más?

a) Gramática

b) Expresiones Idicniáticas

c) Lectura y ccmprensión

d) Redacción
	

¡
e) Conversación

9. De qué manera preferirla usted aprender el ¡diana:

a) Siguiendo el libro texto

b) Actividades de grupo

c) Haciendo ejercicios repetitivos

d) Audio visuales

10. A qué métodos de aprendizaje ha estado usted expuesto

a) Audio visual
	

cj

b) Audio lingual

c) Siguiendo el libro texto

d) Actividades de grupo

	

	
EJ

1•

c1w lAS RR SU OXFBCI(N
/
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FIOiA DE ENCUESTA A LOS ALUvT'OS DEL GRUPO A\1?RLUEBAT.

Institución: Universidad Técnica Particular de
(Modalidad Abierta)

Nombre	 : María Elena Pazrniño

Asunto	 : METODOLOGIA DELA ENSEÑANZA DEL INGLES.
ENFOQUE EN EL ESTUDIANTE.

Instrucciones:

Sírvase contestar las siguientes preguntas. Las respuestas recogidas
de su apreciación por el tenia servirán de base para un trabajo investiga-
tivo que se está realizando. Sus respuestas SCN R's NIMS. Sea claro
y honesto a fin de que los resultados no arrojen conclusiones alejadas
de la realidad.

Preguntas:

1. Está usted satisfecho con las clases recibidas con la nueva metodolo-
gía?

	

SI	 ci

	

D	 j

2. Del material que se le enseñó, considera usted que asimilé:

MflD j

	

XD	 j

Ñ4D

3. Qué aspecto considera usted fue el más positivo de la clase?

a) Su participación activa en clase

b) La informalidad de la clase

c) Lo novedoso de la clase

. Qué aspecto considera usted fue negativo?

a) Su participación activa en clase

b) La informalidad de la clase

c) Falta de seguimiento del libro texto 	 EJ

5. Prefiere usted la clase dictada siguiendo el libro texto?

SI

ND

6. Por qué? (especifique)

.1/.
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7. Cual es el motivo por el que usted aprende Inglés?

a) Para entender películas y otros programas
en Inglés

b) Para cumplir con requisitos académicos

c) Para conseguir un mejor empleo

d) Porque realmente le. gusta el Inglés

8. Cree usted que estas clases le han ayudado a alcanzar el objetivo que
lo motivé para aprender Inglés?

ULJUD

RXD	 j

9. En su opinión, quién fue la figura principal de la clase?

a) El libro

b) El profesor	 cj

c) El alumno

10. Considera usted que la participación activa del estudiante en clase
es:

a) Esencial

b) No necesaria	 cj

c) Recomendable pero no necesaria

11. En pocas palabras indique en qué aspecto, estas clases que usted ha
recibido, difieren de otras que ha recibido anteriormente.

'i'tLR OIFFRATIN IS GEATLY APFFCIATED
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FICHA DE ENCUESTA

PARA ESTUDIANTES DE DIFERENTES NIVELES DE PERI

Institución: Universidad Técnica Particular de Loja
(Modalidad Abierta)

Nombre	 : María Elena Pazmiño

Asunto	 : METODOLOGIA DE LA ENSEÑANZA DEL INGLES

Instrucciones:

Sírvase contestar las siguientes preguntas. Las respuestas recogidas
de su apreciación por el tem servirán de base para un trabajo investiga-
tivo que se está realizando. Sus respuestas StLIsJ PNJ1IMS. Sea claro
y honesto a fin de que los resultados no arrojen conclusiones alejadas
de la realidad.

Preguntas:

Nivel de Peritaje de Inglés del Alumno:

1. Cuál es el motivo por el que usted aprende Inglés?

a) Para entender películas y otros programas
en Inglés

b) Para cumplir con requisitos académicos	 cJ

c) Para conseguir un mejor empleo 	 LJ

d) Porque realmente le gusta el Inglés

2. Qué área del aprendizaje del Inglés le interesa más?

a) Gramática

b) Expresiones idicináticas	 —

c) Lectura y ccniprensión

d) Redacción	 -Ii

e) Conversación

3. Es usted partidiario de las clases dictadas siguiendo el libro texto?

SI

'D L

.1/.
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4. Considera usted que la participación activa del estudiante
es:

a) Esencial

b) No necesaria	 —

e) Reccmendable pero no necesaria

5. En su experiencia cano estudiante de Inglés, considera que su parti-
cipación en clase ha sido relevante?

IS*I]
•v' -;

6. De qué manera preferiría aprender el idicxna?

a) Siguiendo el libro texto

b) Actividades de Grupo

c) Haciendo ejercicios repetitivos 	 Li

d) Audio visuales

7. A qué métodos de aprendizaje ha estado expuesto?

a) Audio visual

b) Audio-lingual

c) Siguiendo el libro texto	 —

d) Actividades de grupo

8.. Está usted satisfecho con el método de enseñanza al que ha estado
expuesto?

SI Ej

NO

9. Por qué? (especifique)

RC lAS FCR SU XPCI(N
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OBSERVAT ION SHEET

Date:
	

Group No.:

Subject of Class:

Number of students present:

Didactic material available:

1. Student taik	 %	 2. Teacher taik
	

%

3. Conmunication	 %	 4.	 Interaction
	

%

5.	 Students' motivation	 %

Procedures used:

- Oral introduction

- Presentations on blackboard

-	 Drilis

- Coninunicative activities

- Dialogue repetition

- Books opened

- Books closed

- Group response

-	 Individual response

Special remarks:
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