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ABSTRACT 
 

The current study was conducted in order to document student work including 

instructional materials, samples of student works and assessments through elaborating 

a portfolio which focuses on improving the writing skill.  Therefore, it constitutes a case 

study to improve the writing skill for EFL. 

The subject of this study is an Ecuadorian eighteen year old girl. She is attending a two- 

hour course which belongs to fifth and sixth level out of eight levels that make the 

sufficiency program of English as a Foreign Language at the Language Department of 

the Army University during the term March- July 2012. A detailed description of this 

study and the impact that managing the writing skill can have in EFL students were 

described to all class at the beginning of the course; therefore, the selection of the 

subject was performed by interest; the student, participant of this study showed a 

highlighted motivation toward the whole activity.  

A pre-test was applied to establish the weaknesses in order to work on them by means 

of providing the student the appropriate feedback. Afterwards, a post test was applied to 

measure the improvement of those specific points. These activities constituted the 

starting point of the whole project since they allowed determining the student´s previous 

knowledge giving the basis to arrange activities throughout the process. Therefore, the 

development of each artifact led the student to achieve a higher level of writing skill by   

working with better fluency, arrangement, content, outline, mechanics and vocabulary 

progressively.  

 

 

 

 

 



 

2 
 

INTRODUCTION 
 

This thesis constitutes the final part of the Masters program in Teaching English as a 

Foreign Language. The thesis focuses on a case study related to the writing skill that 

was developed during eight weeks at the Language Department of the Army University 

ESPE (Army Polytechnic School) during the current year. Therefore, this study aimed at 

improving strategies, techniques and specific knowledge in order to reinforce the 

process of reaching a higher level of the writing skill.  The theoretical research led to 

establish the importance of the writing skill for learners of English as a Foreign 

Language (EFL) in order to be successful using this skill as a powerful tool to 

communicate in the target language. 

There was a high interest in working on the writing skill by the student who was the 

subject of this portfolio, Priscila Alvear. She is an Ecuadorian eighteen year old student 

who has finished high school and  is  taking this course of two hours per day because 

she liked improving her language skills and in general her English language proficiency. 

Therefore, she was very interested in accomplishing a better level of the target 

language. Priscila approved pre-intermediate level during the former term, so the 

application of the pre-test constituted the first session of this study and aimed at 

establishing weaknesses as well as strengths about the writing skill which might 

correspond to this level. 

In fact, one of the weaknesses was related to the wrong use of some structures in 

context; the failure in organizing paragraphs without appropriate mechanics and 

qualified outline. Consequently, these results provided enough parameters in order to 

design the next sessions, which were developed during eight weeks. Thus, there are 

eight writing artifacts with different topics that were taken from the textbook of this 

course since they responded to the main language contents which belong to this level. 

Consequently, the following objectives will be accomplished at the end of this current 

case study:  

 Reaching a higher level of writing skill which responds to an international 
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standard for ESL (English as Second Language) /EFL (English as Foreign Language). 

Then, the following standard fits with Design and implements TEFL lessons through 

planning, instruction, and assessment. TESOL/NCATE (1b, 3a, 3c, 4b) 

 Create a portfolio that documents student work, including instructional materials and 

samples of students’ work and assessments. (TESOL/NCATE 4c) 

  Summarize knowledge and understanding gained through this course and how that 

will be incorporated into future teaching experiences. (TESOL/NCATE 5c) 

  Create a teaching approach that effectively meets the needs of a particular group of 

EFL students that considers factors of primary language, age, learning modality, and 

motivation. (TESOL/NCATE 1.b.2) 

 

METHOD 

The present study has the purpose to prove how effective is the implementation of a 

portfolio as an approach to improve the writing skill at the Language department of the 

Army Polytechnic University during the term March- July of the current year. For 

instance, it was necessary to document the student´s progress through working with 

different artifacts such as a pre- test, which was the starting point of this approach´s 

application; eight specific activities were developed with the corresponding input and 

feedback that at the end allowed determining the learner´s improvement by applying a 

post- test and a self-evaluation that together might have contributed to state conclusions 

and recommendations.  

This current study was an apply research. The applied methodology responds to the 

case study because there was a subject involved in it.  The selection of the participant of 

this class was performed by interest and motivation since there was a stage of 

highlighting the importance of managing the writing skill for students of English as a 

Foreign Language. 



 

4 
 

 

CHAPTER I:  

1. LITERATURE REVIEW  

1.1. IMPORTANCE OF THE WRITING SKILL 
 

Nowadays, the fast development of technology and science influence the quality of 

education that students are exposed. In fact, a globalized world requires individuals who 

have developed capacities and skills to participate in it efficiently (Martinez & Prendes, 

2004). Therefore, there is a necessity to master at least a foreign language in order to 

become active part of this demanding world as well as to promote in our societies 

commercial, educational and research activities that together ensure a growing 

improvement economically and culturally. 

 

For instance, EFL students are required to develop the four language skills in order to 

become proficient in using English as a Foreign Language. Thus, the writing skill 

constitutes a complete section to evaluate in most standardized tests. In fact, 

interactions, transactions and study opportunities abroad might be facilitated by using 

written communication as a main mean of showing the real management of the target 

language (Yi, 2009). 

The writing skill constitutes a powerful tool to communicate ideas, express opinions and 

knowledge in different fields of knowledge and daily activities. Therefore, achieving 

personal and professional goals might depend on the capacity of working with this skill. 

The National Council of Teachers of English (www.ncte.org/dayonwriting) declared 

October 20th as National Day of Writing since 2009 to emphasize the importance of this 

language skill highlighting the following main reasons: 

 To highlight the fundamental place that writing has in American culture 

 To emphasize the importance of teaching writing at every grade level and in 

every subject 
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 To underscore the life-long process of learning to write 

 To bring attention to the range of writing done by Americans in subject matter as 

well as in media 

 To encourage more writing 

1.2. DEFINITION OF WRITING 
 

According to Elbow (1973 in Brown, 2006) this skill involves a two- step process. Thus, 

writers work on what they want to write in order to arrange ideas through a plan or 

outline; only after that, the writer can start. Moreover, White and Arndt (1994 in 

Darn&Ulusoglu, 2006) point out that “writing is far from being a simple matter of 

transcribing a language into written symbols: it is a thinking process in its own right “; 

leading in this way to establish that acquiring this skill is not a simple process. 

Under a vision of product-based approach Nunan states that (1999 in Yin 2009) “writing 

is defined as the ability to respond to a given stimulus according to some authority’s 

definition of the correct response “. It is an activity in which the writer is able to use a 

scheme of organization, structure and punctuation, correctly. On the other hand, the 

discourse analysts strongly criticize the idea of focusing on a product rather than a 

process since their point of view focuses on designing whole compositions that will 

respond to a closer relationship between discourse and grammatical points that are not 

restricted to state isolated sentences. 

Additionally, Widdowson (1978 in Admin 2010) refers to writing as “the act of making up 

correct sentences and transmitting them through the visual medium as mark on paper “. 

Hornby (1974 in Admin 2010) states that “writing is in the sense of the verb ‘write’. Write 

is to make letters or other symbols on a surface, especially with a pen or a pencil on a 

paper “.Troyka (1987 in Admin 2010) states that “writing is a way of communicating a 

message to a reader for a purpose. The purposes of writing are to express one´s self, to 

provide information for one’s reader, to persuade one’s reader, and to create a literary 

work“. 

Yi (2009) claims that a clear approach might be established before starting any course 

or instruction of the writing skill; however, he states that most of the teachers fail at 
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doing that. Consequently, teachers might base the approach on their experiences or 

philosophy leading to establish a variety of definitions for the writing skill. 

Finally, the following point of view might be interested analyzed since it states that 

“writing is not only an innate skill that comes naturally. It is also an acquired ability 

learned or culturally influenced in an instructional setting in different 

environments“(Pamukcu,Salihovic &Akbarov 2011). 

1.3. DIFFERENCES BETWEEN L1 AND L2 
 

According to Vygotsky (1995 in Pamukcu et al., 2011) language is a connection 

between socio-cultural aspects and individual cognitivism. Consequently, writing in L2 

also responds to a cognitive process in which the learner restructures internal 

representations of L1 constantly; in which the cognitive factors depend essentially on 

linguistic, environmental and internal mechanisms of the learner. Therefore, the 

extensive practice leads learners to switch their cognitive mechanisms in order to 

improve the level of the writing skill in L2 ((McLaughlin, 1988 in Pamukcu et al.,2011                        

). 

For instance, cognitive strategies and memory might be taken into account during a 

process or writing instruction since the practice of writing is closely related to the 

development of memory determining an improvement of its capacity (Pamukcu et al., 

2011). Silva (1993 in Beare 2002) stated that writing in L2 is a different process from L1, 

thus beginners specially face difficulties when they have to establish a plan and select 

an appropriate content. Although, learners of English pay more attention to the quality of 

material, they usually face a failure as a result.  

Additionally, Silva (1993) underlines the responsibility that teachers have about taking 

into account socio cultural and linguistic differences among L1 and L2 in order to provide 

appropriate input to teach writing (Silva, 1993 in Brown, 2006). However, Beare (2000) 

claims that proficient bilingual writers are able to follow the same process through 

working with the same strategies in both languages since they are not real learners of 

L2. 
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Consequently, socio-cultural impacts and motivation are relevant aspects in the process 

of developing the writing skill in L2. Thus, significant activities might be selected in order 

to promote intrinsic and extrinsic motivation in learners (Pamukcu et al., 2011).                  

1.4. TYPES OF WRITTEN LANGUAGE 

 

According to Miller (Tang, 2006) “a genre is centered on the form of a discourse or 

substance but not on the action it is used to accomplish “ 

Additionally, Redman and Medway stated that: 

“While recognizing that genres can be characterized by regularities in textual form and substance, 

current thinking looks at these regularities as surface traces of a different kind of underlying regularity. 

Genres have come to be seen as typical ways of engaging rhetorically with recurring situations. The 

similarities in textual form and substance are seen as deriving from the similarity in the social action 

undertaken” (1994: 2 in Tang, 2006). 

 

Tang (2006) claims that genre goes farther than restricted to a piece of writing since this 

language skill leads individuals to communicate constituting an essential part of their 

social life by allowing them to inform, complain, entertain, keep in touch with friends, etc. 

Therefore, it is not a good idea to work with formal styles during instructional courses of 

the writing skill.  

 

Moreover, Tang (2006) states that each piece of writing must have a significant purpose 

for individuals since instruction might focus on providing tools to lead them to 

communicate in real life situations more than designing just products to complete 

academic requirements. As a result, teachers or instructors might highlight the 

importance of taking into account that the forms of genres respond to an established 

scheme, but it is more relevant the social action that it pursues.  

 

 Meer states that (2011) there are four types of writing. First expository writing in which 

the author tells about a given topic following a sequence without expressing personal 

points of view; descriptive writing which focuses on elaborating  detailed descriptions of 

an event, a character or a place; persuasive writing promotes the expression of 

opinions, justifications and reasons in order to persuade or convince readers. Finally, 
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narrative writing can be categorized as the art of describing a story by following a 

sequence in which there might be conflicts, problems and solutions. 

1.5. WRITING APPROACHES 
 

On one hand, Hedge (1998 in Yi, 2009) claims that there are two approaches to teach 

the writing skill: product approach and process approach. On the other hand, Hyland 

(2002 in Yi, 2009) proposes a different criterion stating that there are three approaches 

to teach the writing skill: product/text-oriented, process/cognitive-oriented and 

reader/genre oriented.  Product/text-oriented approach focuses on the final product 

lessen the correction of grammatical errors emphasizing the importance of language 

features (Tribble, 1996 in Yi, 2009).  This approach was strongly minimized since it 

concentrated on the writer´s expression rather than on the followed process. 

Consequently, process/cognitive-oriented approach appeared to underline what 

happens during writing and it was divided into three subcategories: expressivist, 

cognitivist and social (Hyland, 2002 in Yi, 2009). 

Expressivist fosters the development of creativity by selecting their own ideas to write. 

For instance; personal compositions constitute the main type of writing to encourage 

writers to feel free and autonomous (Kaplan, 1996 in Yi, 2009). 

Cognitivist  is strongly related to the process of writing by itself (Grave &Kaplan, 1996 in 

Yi, 2009) .Another approach appeared later: “a model of writing was developed based 

on transcripts, protocols and videotapes of students talking aloud during writing “(Hayes 

&Flowers,1980 in Yin, 2009). However, this approach can not possess validity to 

constitute a method to teach writing since writers cannot be uniform related to cognitive 

abilities and preferences.  

Heald-Taylor (1986 in Harvis 2002)  

"Process Writing is an approach which encourages ESL youngsters to communicate their 

own written messages while simultaneously developing their literacy skills in speaking 

and reading rather than delaying involvement in the writing process, as advocated in the 

past, until students have perfected their abilities in handwriting, reading, phonetics, 

spelling, grammar, and punctuation. In Process Writing the communication of the 

message is paramount and therefore the developing, but inaccurate, attempts at 
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handwriting, spelling, and grammar are accepted, know that within the process of regular 

writing opportunities students will gain control of these sub-skills. These skills are further 

developed in individual and small group conference interviews." 

 

The great benefit of the process approach to writing instruction (Brown, 2006) is related 

to the significance it gives to the process rather than to the product. This procedural 

instruction for writing skill appeared during the 1980´s  and involved the following 

stages: (1) prewriting brainstorming; (2) first draft; (3) conferencing; (4) second draft; (5) 

editing; (6) third draft; and (7) sharing/feedback (Chew, 2006 in Yan,2010). Therefore, 

prewriting, drafting or rewriting constitute basic and important strategies in order to 

provide students flexibility about time, self- error correction and own improvement. 

Additionally, this approach proposes “modeling” which refers to present samples of 

compositions, stories or essays that give the writer a closer idea of the final product.  

Also a given criteria about the way the process will be measured is a concern of this 

approach , “which in fact focuses on including content, organization, vocabulary use, 

grammatical use and  the mechanical considerations of spelling and punctuation “( 

Brown, 2006  ).  

Teaching writing integrated with other skills can be another useful approach since it 

might be commonly applied in most of EFL courses. In fact, this approach facilitates to 

encourage learners to express ideas or opinions in a written way as well as they are 

able to work with the language skills of listening, speaking and reading. Therefore, the 

way that a thematic unit is assembled may be the core of this approach, thus it can start 

with a stage or presentation followed by a stage of interaction and the writing activity 

might be a task which is the last stage of a whole thematic unit.  For instance, it fosters 

learners to manage vocabulary, grammar, spelling and punctuation basically from topics 

given in context. Consequently, they can easily focus on expressing ideas through using 

these new features of the target language (Ikeguchi 1997). 

Portfolios are considered an important practical approach to improve writing skills since 

they provide the scheme for a whole writing course. A portfolio leads learners to 

document their progress, their achievements and any relevant information. Self written 

evaluations and own choices are part of this pedagogical resource; permanent feedback 
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promotes learner´s improvement and performance throughout an academic instruction. 

However, the permanent feedback guarantees learners success, it might also involve 

some disadvantages such as time consuming for teachers to develop it (Rea, 2001). 

 Therefore, the applied approach definitely determines the context of teaching. Thus, 

communicative approach involves some aspects related to the context which develop 

the writing skill such as task, situation organizer, writer, setting and materials.  

Unfortunately, the selection of a context might also be an issue since it depends on 

teacher´s philosophy (Monsenthal, 2003 in Yi, 2009). 

Finally, it is relevant that teachers keep in mind the following statement: 

“We cannot teach students to write by looking only at what they have  

written. We must also understand how that product came into being,  

and why it assumed the form it did. We have to try to understand what  

goes on during the act of writing …if we want to affect its outcome.  

We have to do the hard thing, examine the intangible process, rather  

than the easy thing, evaluate the tangible product ”.(Hairston, 1982: 84 in 
Yi, 2009). 

 

1.6. EVALUATING STUDENT WRITING  
 

Evaluation is a relevant part in all learning-teaching process, especially in a process of 

skill acquisition which is the case of portfolios. Consequently, it is a great responsibility 

for teachers to develop it in an appropriate way since a teacher is the guide of the 

process and the evaluator of the product. For instance, some parameters might be 

established in order to be objective about student´s performance (Brown, 2006).  

According to Brown (2006) the most important aspects to be taken into account in a 

process of evaluation of the writing skill are  the following; content which focuses on a 

thesis statement, development of ideas through personal experience, illustration ,facts, 

opinions, use of description, cause/effect ,comparison/contrast and consistent focus. 
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An additional aspect to be evaluated is organization with the subcategories of 

effectiveness of introduction; logical sequence of ideas; conclusion and appropriate 

length. 

Discourse is another feature of evaluation and it mainly involves topic sentences, 

paragraph unity, transitions, discourse markers, cohesion, rhetorical conventions, 

reference, fluency, economy, variation. Moreover, syntax, vocabulary and mechanics 

might require be evaluated since they are related to spelling, punctuation, neatness and 

appearance.  

2. TEFL PROGRAM PORTFOLIO 
 
A portfolio project is intended to structure a reflection by the involved student on the 

value and applicability of the various course experiences and information gained 

throughout an instructional program using standards based on a specific system. For 

instance, there is a section of Standards Based Position Paper:  Based on the list of 

NCATE standards, the TEFL Master´s program required participants to write a response 

to five selected standards.  Each response includes an assignment artifact and rationale 

to show how the developed content has been effectively applied in specific teaching 

activities by means of using the NCATE standards.  

2.1. NCATE: National Council for Accreditation of Teacher Education 
 

The NCATE is a non-government, non-profit American organization whose main action 

is centered in public educational organizations. It is an organization that fosters the 

development of education in environments of responsibility and high quality of 

instruction (www.ncate.org). For instance, it facilitates teachers to reach a high 

professional level showing extensive knowledge, capacity and effectiveness to transmit 

it. Therefore, teachers receive a permanent training to be prepared and licensed to lead 

P-12 students to internalize effective learning. 

2.2. Mission and Goals of NCATE 
 

 “The National Council for Accreditation of Teacher Education (NCATE), created by the 

education profession and state representatives, acts on their behalf to further excellence 

http://www.ncate.org/
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in preparation for the practice of education. It carries out this mission primarily through 

performance-based accreditation of U.S. schools, colleges and departments of 

education and other providers of educator-preparation programs (www.ncate.org). 

Goal one: “To develop and maintain high standards for the knowledge, skills and 

professional dispositions required of educators and for the units and programs that 

prepare them to practice”(www.ncate.org). 

Goal two:  “To operate an efficient and effective accreditation system to assess the 

quality of educator-preparation units and their programs” (www.ncate.org). 

 Goal three:  “To offer advice and limited technical assistance to educator –preparation 

units in improving their own quality and the quality of their completers “(www.ncate.org). 

Goal four:  “To communicate effectively with all interested parties, including the public, 

about its work and to co-ordinate with others also having responsibility for the 

improvement of educator preparation and other aspects of educator quality” 

(www.ncate.org). 

2.3. TESOL /NCTE STANDARS FOR THE RECOGNITION OF INITIAL 

TESOL PROGRAMS IN P-12 ESL TEACHER EDUCATION 
 

These standards were designed by TESOL/NCTE P-12 ESL Teacher Education 

Program Standards team in order to regulate and guarantee high level of ESL classes. 

For instance, it is important to describe the organization of these standards; there are 

five domains, thus domain1: language, domain 2: culture, domain3: planning, 

implementing and managing instruction, domain4: assessment and domain 5: 

professionalism. Every domain contains different standards. 

2.4. STANDARDS: DOMAIN 1 LANGUAGE 

Candidates know, understand, and use the major theories and research related to the 

structure and acquisition of language to help English language learners’ (ELLs’) develop 

language and literacy and achieve in the content areas.  

http://www.ncate.org/
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Issues of language structure and language acquisition development are interrelated. 

The divisions of the standards into 1.a. language as a system, and 1.b. language 

acquisition and development do not prescribe an order.  

 

2.4.1. Standard 1.a. Language as a System  

Candidates demonstrate understanding of language as a system, including phonology, 

morphology, syntax, pragmatics and semantics, and support ELLs as they acquire 

English language and literacy in order to achieve in the content areas.  

Supporting Explanation. Candidates need a conscious knowledge of language as a 

system to be effective language teachers. Components of the language system include 

phonology, morphology, syntax, semantics, pragmatics, discourse varieties, aspects of 

social and academic language, rhetorical registers, and writing conventions. Teachers 

use knowledge of these interrelated aspects of language as they support ELLs’ 

acquisition of English.  

Candidates understand the ways in which languages are similar and different. They 

identify linguistic structures that distinguish written and spoken language forms as well 

as those representing social and academic uses of language. Candidates understand 

that one’s first language (L1) may affect learning English.  

Programs and states identify languages commonly spoken by students in their 

communities. Candidates relate their knowledge of English to these languages, as well 

as others they may encounter. Candidates build on similarities between English and 

students’ L1s and anticipate difficulties that learners may have with English. They 

identify errors that are meaningful and systematic and distinguish between those that 

may benefit from corrective feedback and those that will not. They understand the role 

and significance of errors as a gauge of language learning and plan appropriate 

classroom activities to assist ELLs through this process.  

Candidates apply knowledge of language variation, including dialects and discourse 

varieties, to their instructional practice.  

Candidates serve as good models of spoken and written English. 

 

2.4.2. Standard 1.b. Language Acquisition and Development  
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Candidates understand and apply theories and research in language acquisition and 

development to support their ELLs’ English language and literacy learning and 

content‐area achievement.  

Supporting Explanation. Candidates understand that acquiring English for social and 

academic purposes takes a long time. ELLs often understand linguistic concepts 

intellectually while still needing time to fully comprehend all of the elements. On the 

other hand, candidates should expect students to have difficulty with the marked 

linguistic phenomena of the second language (L2) because these unusual forms often 

confound and confuse L2 learners.  

Candidates understand the communicative, social, and constructive nature of language 

and are able to use linguistic scaffolding to aid ELLs’ comprehension and production of 

academic and social English.  

Candidates understand the role of personal and affective variables in language learning 

and establish secure, motivating classrooms in which ELLs are encouraged to take risks 

and use language productively, extending their conceptual knowledge as well as their 

language and literacy skills.  

Candidates understand how different theories of language acquisition (for L1 and L2) 

have shaped views of how language is learned, ranging from nativist to cognitive and 

social interactionist perspectives. Candidates are familiar with key research in factors 

that influence the acquisition of English, such as the amount and quality of prior formal 

education in an English‐dominant country, the age of arrival and length of residence in 

an English‐dominant environment, developmental stages and sequences, the effects of 

instruction and feedback, the role of L1 transfer, L2 input, and communicative 

interaction. They are able to take pertinent issues in second language acquisition (SLA) 

into account when planning for instruction and apply these SLA findings in the 

classroom. Candidates also understand that individual learner variables such as age 

and cognitive development, literacy level in the L1, personality, motivation, and learning 

style can affect learning in the L1 and L2. Candidates understand the processes of 

language and literacy development, use this knowledge to provide optimal language 

input, and set appropriate goals and tasks for integrated oral and written language 
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development. Candidates are familiar with developmental stages of language acquisition 

(including interlanguage) and understand that errors are often signs of language 

learning.  

Candidates understand that language acquisition and development are affected by age, 

previous education, and personal experience. They are aware that linguistic structures 

are often acquired by implicit means rather than explicit direction, particularly with 

younger learners. 

 

Candidates understand that aspects of ELLs’ L1 may be transferred to English and may 

affect an individual student’s learning.  

Candidates understand the important foundation set by the L1; the cognitive, linguistic, 

and academic benefits of L1 development; and the potential transfer of language skills 

and strategies from the L1 to the L2. They understand that without a strong base in L1 

literacy, it may be more difficult for ELLs to acquire L2 literacy. Candidates understand 

that ELLs come to class with previously developed language skills, and when 

appropriate, they extend and use a student’s L1 as a resource for learning the new 

language and for learning in other areas. Candidates understand that proficiency in an 

L2 (or subsequent language) does not have to come at the cost of the L1. They are 

aware of the possible negative effects of losing a home language and encourage the 

maintenance and development of students’ L1s, even when formal bilingual programs 

are not available.  

Candidates understand the sociolinguistic variables affecting the learning of an L2 and 

the maintenance of an L1. They understand the systematic nature of code‐switching and 

know that code‐switching is a rule‐driven communication strategy used for participating 

in social interaction, building community, and expressing identity.  

2.5. Domain 2. Culture  

Candidates know, understand, and use major concepts, principles, theories, and 

research related to the nature and role of culture and cultural groups to construct 

supportive learning environments for ELLs.  
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2.5.1. Standard 2. Culture as It Affects Student Learning  

Candidates know, understand, and use major theories and research related to the 

nature and role of culture in their instruction. They demonstrate understanding of how 

cultural groups and individual cultural identities affect language learning and school 

achievement.  

Supporting Explanation. Candidates recognize that language and culture interact in 

the formation of students’ cultural identities. They further recognize that students’ 

identities are tied closely to their sense of self‐worth, which is correlated to their 

academic achievement. Candidates know that all students can learn more readily when 

cultural factors are recognized, respected, and accommodated, and they demonstrate 

that knowledge in their practice. They further understand that students’ academic 

achievement can suffer if classroom instruction does not respect students’ cultural 

identities.  

Candidates address cross‐cultural conflicts, such as stereotyping and bullying, using a 

combination of cultural appreciation techniques and conflict resolution strategies.  

Candidates use information about their students’ backgrounds to choose appropriate 

and effective teaching techniques. They use their knowledge of cultural diversity to 

foster critical thinking and improve student achievement.  

The nature and role of culture encompasses such factors as cultural relativism, cultural 

universalism, the additive nature of culture, intra‐ and intergroup differences, the 

interrelationship between language and culture, and the effect of this relationship on 

learning. It also recognizes the various stages of acculturation and assimilation. Taking 

these and other factors into account, candidates design lessons that embed instruction 

in the appropriate cultural context.  

The content of a culture includes values, beliefs, and expectations; roles and status; 

family structure, function, and socialization; humanities and the arts; assumptions about 

literacy and other content areas; communication and communication systems; and 

learning styles and modalities. From this knowledge base, candidates design culturally 

appropriate learning environments and instruction.  
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Candidates understand the importance of the home culture and involve ESOL families 

and community members in students’ learning. They understand that multicultural 

inquiries and interactions among students and colleagues foster critical discourse, 

systemic discovery, and multiplicity in approaches to academics. 

 

2.6. Domain 3. Planning, Implementing, and Managing Instruction  

Candidates know, understand, and use evidence‐based practices and strategies related 

to planning, implementing, and managing standards‐based ESL and content instruction. 

Candidates are knowledgeable about program models and skilled in teaching strategies 

for developing and integrating language skills. They integrate technology as well as 

choose and adapt classroom resources appropriate for their ELLs.  

2.6.1. Standard 3.a. Planning for Standards‐Based ESL and Content Instruction  

Candidates know, understand, and apply concepts, research, and best practices to plan 

classroom instruction in a supportive learning environment for ELLs. They plan for 

multilevel classrooms with learners from diverse backgrounds using standards‐based 

ESL and content curriculum.  

Supporting Explanation. Candidates assess students’ knowledge using multiple 

measures (see Domain 4) and address their students’ diverse backgrounds, 

developmental needs, and English proficiency as they plan their instruction. They plan 

toward specific standards‐based ESL and content‐based objectives but include multiple 

ways of presenting material. They collaborate with general education and content‐area 

teachers to ensure that ELLs access the whole curriculum while learning English.  

Candidates design their classrooms as supportive, positive climates for learning. They 

model positive attitudes and interactions and respect for the perspectives of others. 

Language‐building activities are student centered, incorporating cooperative learning 

and flexible grouping.  

Candidates recognize the needs of students with interrupted formal education (SIFE) in 

acclimating to the school environment. They plan for a broad spectrum of instructional 
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techniques in a variety of settings in which students interact, use their first language 

whenever possible, and learn reading strategies that emphasize comprehension and 

writing strategies that emphasize communication. 

2.6.2. Standard 3.b. Implementing and Managing Standards‐Based ESL and 

Content Instruction  

Candidates know, manage, and implement a variety of standards‐based teaching 

strategies and techniques for developing and integrating English listening, speaking, 

reading, and writing. Candidates support ELLs’ access to the core curriculum by 

teaching language through academic content.  

Supporting Explanation. Candidates provide ESL and content instruction and 

assessment that are standards based and that integrate listening, speaking, reading, 

and writing for purposes that are relevant and meaningful to students. Candidates 

provide a wide variety of activities for students to develop and practice their listening, 

speaking, reading, and writing skills in social and academic environments. Candidates 

base activities on student interests, texts, and themes, a range of genres, and personal 

experiences to enhance students’ comprehension and communication.  

Candidates view language and content learning as joint means to achieve ELLs’ 

academic and language development goals. They understand that language is 

developed most effectively in meaningful contexts, and they manage and implement 

learning around subject matter and language learning objectives. They also understand 

that such learning is more effective when it is standards based. Candidates use 

meaningful instruction to build relevant academic vocabulary.  

2.6.3. Standard 3.c. Using Resources and Technology Effectively in ESL and 
Content Instruction  

Candidates are familiar with a wide range of standards‐based materials, resources, and 

technologies, and choose, adapt, and use them in effective ESL and content teaching.  

Supporting Explanation. Candidates select challenging, culturally appropriate, 

interesting, and motivating materials to support student learning. They must also know 

how to select materials that are linguistically accessible and age appropriate. 
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Candidates match materials to the range of developing language and content‐area 

abilities of students at various stages of learning. They can also determine how and 

when it is appropriate to use L1 resources to support learning.  

Candidates are capable of finding, creating, adapting, and using a wide range of print 

and non print resources, including ESL curricula, trade books, audiovisual materials, and 

online multimedia. They also are knowledgeable regarding the selection and use of 

technology, such as computer software and Internet resources, to enhance language 

and content instruction.  

2.7. Domain 4. Assessment  

Candidates demonstrate understanding of issues and concepts of assessment and use 

standards‐based procedures with ELLs.  

2.7.1. Standard 4.a. Issues of Assessment for English Language Learners  

Candidates demonstrate understanding of various assessment issues as they affect 

ELLs, such as accountability, bias, special education testing, language proficiency, and 

accommodations in formal testing situations.  

Supporting Explanation. Candidates understand the different purposes of assessment 

(e.g., diagnostic, language proficiency, academic achievement) and the basic concepts 

of assessment so that they are prepared to assess ELLs. For example, measures of 

knowledge or ability (including language) that are standards based should be equitable 

(fair), accurate (valid), consistent (reliable), and practical (easy) to administer. Authentic 

or performance‐based assessment measures often best meet these criteria while 

addressing students as individuals. These measures should be both formative (ongoing) 

and summative (proficiency testing) and include both languages where possible. The 

more closely assessment tasks resemble instructional activities, particularly those 

relevant to English learners’ lives, the more likely the tasks are to accurately assess 

what has been taught and learned and to inform further instruction.  

Candidates also demonstrate understanding of issues around accountability such as 

implications of norm‐referenced standardized assessment and other high‐stakes testing. 

They understand the differences between these kinds of assessment and alternative 
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assessments and also understand issues of accommodation for ELLs in formal testing 

situations.  

Candidates understand how assessments for native English speakers and English 

learners differ and the variety of ways in which assessments of English learners may be 

biased and therefore invalid measures of what they know and can do. Such 

assessments may contain cultural bias (e.g., images or references that are unfamiliar to 

ELLs). Assessments may also contain linguistic bias (e.g., items overtly or implicitly 

favoring speakers of standard dialects or items that are more difficult for ELLs because 

of complex language). ELLs may also be challenged in formal testing situations if they 

are unfamiliar with item types (e.g., multiple choice) or response formats (e.g., bubble 

sheets), or if they are unfamiliar with timed, competitive, high‐stakes testing. Candidates 

should be able to identify such biasing elements in assessment situations and work to 

help ELLs become familiar with the content and conditions of tests in school.  

Candidates work with other professionals (e.g., speech pathologists, psychologists, 

special educators) who assess ELLs in order to distinguish the differences among 

normal language development, language differences, and learning problems. They 

understand that learning problems, as well as factors identifying gifted and talented 

students, should be verified in the student’s native language, if possible. Candidates use 

multiple sources of information (e.g., native language assessment, home contacts, other 

teachers, other learners from the same cultural group, teaching style, the curriculum) to 

make appropriate adjustments before concluding the problem resides within the learner 

and making a referral for special education. 

2.7.2. Standard 4.b. Language Proficiency Assessment  

Candidates know and can use a variety of standards‐based language proficiency 

instruments to show language growth and to inform their instruction. They demonstrate 

understanding of their uses for identification, placement, and reclassification of ELLs.  

Supporting Explanation. Candidates are familiar with national and state requirements, 

procedures, and instruments for ELL identification, reclassification, and exit from 

language support programs. They use available language proficiency test results to 

identify ELLs’ language skills. They also use criterion and norm‐referenced language 
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proficiency instruments, both formative and summative, as appropriate. Candidates 

design assessment tasks that measure students’ discrete and integrated language skills 

and their ability to use language communicatively within a range of contexts. The 

teaching of test‐taking and learning strategies has an important place in the ESOL 

classroom.  

Candidates are aware that the term language proficiency assessment may be used 

synonymously with language achievement assessment and, hence, is usually 

summative in nature. Candidates know that these assessments are designed to show 

language growth over time and to identify areas that need more work. Candidates know 

how to interpret the results of language proficiency assessments and how to apply the 

results in classroom instruction. 

2.7.3. Standard 4.c. Classroom‐Based Assessment for ESL  

Candidates know and can use a variety of performance‐based assessment tools and 

techniques to inform instruction for in the classroom.  

Supporting Explanation. Candidates understand the interdependent relationship 

between teaching and assessment and can develop instructional tasks and assessment 

tools that promote and measure student learning. They are familiar with assessment 

goals, tools, and tasks appropriate for ELLs that correspond with the program’s 

philosophy, the unit’s conceptual framework, as well as state and national standards in 

ESOL. Candidates can assess learners’ content‐area achievement independently from 

their language ability and should be able to adapt classroom tests and tasks for ELLs at 

varying stages of English language and literacy development. They also understand the 

importance of assessing language skills in an integrative way.  

Candidates understand that portfolios are important tools in the assessment of ELL 

learning. A portfolio is a collection of student work that reflects progress over time. 

Portfolio samples are typically based on work conducted as part of class activities or 

home assignments. Using authentic examples is a characteristic of unbiased 

performance assessment. Performance assessments help candidates evaluate 

students’ complex thinking (the ability to write a summary is demonstrated through a 

written summary; the ability to orally debate an issue is demonstrated through an oral 
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debate). Candidates are familiar with and can use a variety of rubrics to assess 

portfolios and their individual contents. They also understand that self‐assessment and 

peer‐assessment techniques can be used regularly to encourage students to monitor 

and take control of their own learning.  

Candidates develop classroom assessments using a variety of item types and elicitation 

and response formats to assess students’ receptive and productive language skills. 

Candidates assess their ELLs’ English literacy skills appropriately. They understand the 

implication of assessing language and literacy skills in students’ native languages. They 

also know how to interpret test results and plan instruction based on those results.  

Candidates understand that some classroom reading assessments designed for native 

speakers, such as independent oral reading, may be uninformative or misleading as 

assessment tools for ELLs who may be overly concerned with the pronunciation 

demands of the task and pay less attention to comprehension. 

2.8. Domain 5. Professionalism  

Candidates keep current with new instructional techniques, research results, advances 

in the ESL field, and education policy issues and demonstrate knowledge of the history 

of ESL teaching. They use such information to reflect on and improve their instruction 

and assessment practices. Candidates work collaboratively with school staff and the 

community to improve the learning environment, provide support, and advocate for ELLs 

and their families.  

2.8.1. Standard 5.a. ESL Research and History  

Candidates demonstrate knowledge of history, research, educational public policy, and 

current practice in the field of ESL teaching and apply this knowledge to inform teaching 

and learning.  

Supporting Explanation. Candidates are familiar with the history of ESL teaching and 

stay current with recent research, methodologies, and strategies in the field. They use 

this knowledge to design effective instruction for ELLs.  
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Candidates understand legal processes, mandates, and policies that have had an 

impact on the development of the field of ESL. They are knowledgeable about the 

history of legal decisions (e.g., Lau v. Nichols) and national legislation (e.g., No Child 

Left Behind) and their subsequent application to the instruction of ELLs. They can 

explain the impact of state and federal legislation on their classrooms and the school’s 

community.  

2.8.2. Standard 5.b. Professional Development, Partnerships, and Advocacy  

Candidates take advantage of professional growth opportunities and demonstrate the 

ability to build partnerships with colleagues and students’ families, serve as community 

resources, and advocate for ELLs.  

Supporting Explanation. Candidates actively participate in professional growth 

opportunities, including those offered by appropriate organizations, and they can 

articulate their own philosophy of education..  

Candidates view ESOL families as vital resources that inform their classrooms and 

schools. They promote the important roles that families play in their children’s linguistic, 

academic, and personal development. Candidates are aware of resources in the 

community to assist ELLs and their families and share this information with students, 

families, and professional colleagues.  

Candidates know and understand public issues that affect the education of ELLs, and 

they support ELLs and their families socially and politically.  

Candidates promote a school environment that values diverse student populations and 

provides equitable access to resources for ELLs. They collaborate with school staff to 

provide educational opportunities for ELLs with diverse learning needs at all English 

proficiency levels.  

Candidates advocate for appropriate instruction and assessment by sharing their 

knowledge of ELLs with their general‐education and content‐area colleagues and the 

community. They also advocate for equal access to educational resources for ELLs, 

including technology.  
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CHAPTER II: EFL CASE STUDY 
 

The subject of this case study is Priscila Alvear. She is an Ecuadorian eighteen year old 

student who has attended a  two hour course every day at the Army University .Her 

participation was by interest and self motivation to improve her writing skill. Priscila 

approved pre-intermediate level during the former term. Therefore, the activities 

developed focused on assessing the acquired knowledge that belonged to pre-

intermediate level. For instance, a pre-test was designed in order to determine 

weaknesses as the first stage of this process, seven artifacts were followed and each of 

them aimed at improving progressively, a self-evaluation and a post-test were part of the 

last stage to establish differences between previous artifacts and the pre-test and in that 

way obtain the real improvement of the writing skill by working with portfolio. 

Description of pre-test  
 

 Pre test:  The most interesting movie I have seen lately      3/14/2010 

In order to establish the level of management of the writing skill that the student has at 

this level I gave a topic which was narrating a movie she had seen lately. Consequently, 

the use of basic tenses was the focus of this task, then present simple, past simple, 

present and past continuous as well as the use of time expressions and linking words. 

Therefore, the student required to write about a film during fifteen minutes.  

Thus, Priscila worked correctly with some of the functions and grammatical aspects such 

as present simple and past simple. However, she failed at using third singular form (She 

know, she get, he fall, she travel); she combined incorrectly present simple and past 

simple to refer to the same event (she get pregnant but when her baby was born she 

taught that him died). Moreover, she only included few time expressions. She also had 

some troubles using some vocabulary (died instead of dead, soon instead of son, parts 

instead of scenes) mechanics (spelling and punctuation of pregnat instead of pregnant; 

soon instead of son; some missing commas and full stops) and she also omitted some 

factual information. 
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 Paragraphs were mostly well organized and each one of them contained a specific 

topic. Overall, Priscila developed a good product; in fact the narration followed a 

sequence which made it easy to understand the entire product. 
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1. Artifact No. 1:    

An  unexpected story  3/21/2012 

This writing activity was developed after finishing a lesson about past perfect and past 

simple which emphasis the management of past tense in general. The purpose of this 

artifact was giving the learner the chance to practice the grammar in a specific context. 

Additionally, the learner read a narrative and answered some comprehension questions 

and also selected a heading for it providing her a “model” of the final product to follow. 

Afterwards, she analyzed the given narrative and put emphasis on the organization of 

paragraphs and also selected events that fitted with each paragraph.  A possible outline 
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for descriptions was provided by using some examples that facilitated the organization 

of the content into paragraphs and specific topics for each one of them. 

The learner had the opportunity to write a first draft and twenty minutes were given to 

develop this activity, then she designed a product with fluency and an improved level of 

accuracy; she kept making some errors on the spelling of some irregular verbs in past 

tense (heared, had preparated). Thus, Priscila failed basically in using prepositions after 

specific verbs (back of me, said me, said her), but the content reached a sequence and 

the whole product was easy to understand.  

Consequently, the feedback focused on the underlined weaknesses that the learner 

showed in the first draft. Then, she had the opportunity to write a second draft which 

constituted the final product in this case. Although, she reached a great improvement 

related to specific directions and observations she repeated most of the same errors. 

This fact was negatively surprising, but the analysis given to it might lead to establish 

that mother tongue interference was the cause for them, especially for those related to 

prepositions (behind of me). 
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3. Artifact No. 2 

 Prepositions 3/26/2012 

However, this artifact is not a writing sample, may be considered as an important activity 

since it focused on measuring the capacity that she acquired in the management of 

syntax and vocabulary related to prepositions. The second part of this activity focused 

on the syntax and context because the learner was able to establish a relationship 

between the picture and the corresponding sentence. Therefore, Priscila could easily fill 

the gaps basing her choices on the correct use of grammar and she was capable to 

internalize the meanings of the statements by relating them with the graphics. 
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The overall activity developed by Priscila can be categorized as an improvement since 

she mainly managed the correct meaning of prepositions; however, she failed in four 

sentences using some wrong particles such as to instead of using of.  While in the 

second part of the activity she reached a successful management of the structures and 

meanings related to pictures. 
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4 .Artifact No. 3   

E-mail 3/29/2012 

This artifact was given after some additional instruction about the uses of simple 

present, present continuous and a reinforcement of a possible outline in order to 

express opinions in a discussion group through an email. The learner had the chance of 

writing a first draft. The first draft showed that there were not grammatical mistakes; 

however, she kept failing in using third singular person (e.g. that help) and in the 

paragraph of “hopes for future” she added a wrong sentence obtaining a misunderstood 

paragraph. The elaboration of the final product constituted the next stage in which 

improvements and corrections were observed by the learner. In fact, Priscila designed a 

good product when she corrected all errors. Although the overall product can be 

considered an understandable and a neat piece of writing, it does not reach a real 

improvement. 

On the other hand, the outline was easily followed in the first draft. Thus, she started 

with a greeting for the group, followed to give personal information (her name and how 

she heard about the discussion group).In the next paragraph she clearly stated her 

interest in the topic of discussion. The last paragraph aimed to say good bye and the 

type of signature is appropriated for the informal style of this artifact. Finally, the 

mechanics, vocabulary and the syntax in general are well developed giving the product 

a good level of fluency and connection with the reader. 
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5 .Artifact No. 4     

Reply a letter   4/3/2012 

This writing activity consisted in developing a letter that focuses on exchanging personal 

information following an informal style. Therefore, the arrangement of this letter required 

an outline that was previously analyzed during class time through reading a model of 

letter.  

 Some techniques were established to obtain a product of quality, thus it was firstly 

established that this letter belongs to an informal style. Consequently, it is mainly used 

to communicate among friends, it also requires the writer to: ask the reader questions, 

write about people and facts the reader knows, express personal feelings about the 

news in the letter and use written expressions similar to hello and goodbye in spoken 

dialogue.  

For instance, Priscila´s letter replied the following letter: 

Dear Priscila 

How are you? I´m fine. I´ve just moved into my new flat and it´s brilliant. It´s such a great 

feeling having a place of my own, although I´m absolutely exhausted after moving all my boxes! 

My neighbors Angela and Bruce are nice, although their kids are quite noisy. However, 

school term starts next week, and Angela says they ‘will be quieter then. Anyway, I can´t 

complain. I ´m quite noisy myself, as you know!  

By the way, bad news about me and David. We´ve split up. It was really hard but I think it 

was the right thing to do. I´ll tell you all about it next time we meet. 

Last time we met, you said you were going to move flat as well. Have you moved yet? 

What´s the new place like? Is it a nice area? Do you get on with the neighbors? Write soon and 

tell me all about it! 

Love from 

Marissa 
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After reading this letter she had time to understand and organize the ideas to develop 

the letter since it was not possible to design a first draft. The analysis of the letter gave 

the following results: she followed the outline and arranged paragraphs according 

following it by including a topic in each paragraph.  

Moreover, she managed to connect ideas using linking words such as by the way, 

however, anyway, although which were part of the previous instruction by joining ideas 

in previous exercises.  

Additionally, the informal style that this activity required was well selected; the quality of 

content is interesting and well developed. In fact, she was able to share details in a 

smart way addressing the questions in order to switch personal information.  The errors 

that she made are few and most of them are related to spelling, a couple of prepositions 

and the spelling of verbs in third singular person. Furthermore, the student was able to 

manage most of the linking words throughout the letter which was an achievement at 

this stage. 
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6. Artifact No. 5        

Letter of application   4/9/2012 

This artifact focused on writing a letter of application which was based on a given 

advertisement that invited people to participate in a reality show. At this time the learner 

did not have the drafting stage. This writing activity was developed after working on 

extensive vocabulary related to physical appearance, personality, clothes and feelings. 

The grammatical points that were covered before doing this artifact were related to 

future intentions. 

The application letter designed by Priscila responded to a well organized outline based 

on a given “model”. In fact, the plan she used was appropriate for this formal style of 

letter and she also included all possible items such as personal information, 

background, physical description, personality, attitude and availability. Surprisingly, she 

was able to combine the formal style creating a funny character with an unusual content 

which might engage easily the reader with the entire product. 

 Additionally, mechanics such as spelling and punctuation were improved in a significant 

way. Moreover, paragraphs also reached a higher level than the former artifacts, thus 

the topic sentence stated in the first paragraph is persuasive, the second paragraph 

included background and the last paragraphs provided detail description of characters´ 

personality in a comic way.   
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7. Artifact No.6  

 A travel recommendation 4/17/2012 

This writing activity consisted in designing a blog following some stages in order to focus 

on a process more than on the final product. For instance, some strategies were 

previously analyzed such as placing the main topic in a circle in the middle, think of 

words connected (subthemes) with the topic in order to design a list of words and 

arrange them into the mind map. The process started by selecting an interesting place 
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to visit; after the learner had to assemble a mind map and finally the most important 

aspects were chosen to give details about them.  

The type of writing activity led to develop an entire product through following a process; 

for instance the use of drafting technique was not selected. Therefore, Priscila worked 

on this activity step by step. Thus  the selected place was  Quisapincha (a small town in 

Ambato) , then she designed the mind map with these selected key aspects like 

location, transport, possible needs and problems for visitors, activities to do there and 

landscapes to see. 

The overall writing revealed that Priscila really managed to brainstorm relevant aspects 

to be described in a blog; she also did a good work related to the organization of a 

specific aspect per paragraph.  Topic sentences were really clear stated and there was 

an excellent fluency throughout the entire product.  She provided helpful information 

giving details, also directions were well described and she included new vocabulary. 

However, she made some mistakes related to mechanics and syntax the general 

improvement that can be observed responds to a positive work since this artifact 

constitutes a better product than the former ones.   
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8. Artifact No. 7 16/04/2012 

An interesting festival  

The aim of this writing activity was to reinforce the process of writing a narrative through 

organizing a brainstorming of aspects in a mind map. The topic was an interesting 

festival and each learner had to follow the process. For instance, Priscila designed the 

mind map with possible aspects about the topic, and then she selected the most 

relevant points according to her opinion.  

 She selected the following topic Day of dead which got four categories in the mind map 

such as where, when, origin, events and people with their subcategories were part of the 

brainstorming stage. After, she decided to write about each chosen aspect distributing 

the information in different paragraphs.  

Additionally, the designed blog addressed easily the reader by using direct questions 

and establishing in that way a possible direct dialogue to make it more interesting. 

In general, the content was interesting, informative and each paragraph focused on a 

specific topic; additionally, the questions were appropriate and were placed correctly to 

make the reader feel more interested in the content. 

Finally, it is not so difficult to notice that syntax, mechanics, vocabulary, fluency, 

development of ideas and descriptions have been improved notoriously reaching a good 

management of the writing skill. 
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9 Artifact No. 8: SELF EVALUATION 

 

The self evaluation was a relevant activity for Priscila since it led her to establish her 

weaknesses and strengths as well as the level of improvement she has achieved so far. 

Therefore, she was able to analyze carefully some aspects in which she had to continue 

working on and she was eager to work more on the writing skill since she realized that 

she succeeded in most of the items throughout this study. 

Moreover, it is important to point out that the self evaluation tends to assess those 

aspects related to contents and useful strategies about the writing skill. In fact, it does 

not require the student to express any opinion about the process since the purpose of 

applying this test was measuring the improvements and it did not focus on the 

participant´s opinion. 

Finally, the results of the evaluation showed that the student internalized most of the 

instruction since the results are positively revealing a high score obtained. 
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10. Post- test  

After the application of the self-evaluation some key aspects were taken into account 

such as the use of simple present and present continuous was reviewed. Thus, it was 

highlighted that present simple describes states, habits and permanent or long-term 

facts. Additionally, it was established that present continuous is used for actions 

happening at this moment and actions happening these days. The spelling rules for third 

singular form were also emphasized according to verb endings such watch: watches, 

wash: washes, try: tries, etc. Some key verbs in past; sentence agreement according to 

the events as well as some irregular verbs in past were also analyzed.  All these 
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structures were evaluated with the purpose of providing the learner enough tools to 

enrich her writing skills as well as her knowledge about syntax.  

This test contains three parts; in the first part a dialogue was required to be completed 

by selecting the correct form of the verb between present simple and continuous basing 

the choices on the verbs given in brackets and in the correct function of each structure. 

The second part focused on evaluating present simple in the third singular form 

(spelling) of different verbs. The last part checked some vocabulary and the past tense 

of some irregular verbs. 

Priscila´s test showed a great improvement in most of the items; however, she failed in 

two items about present simple and present continuous, especially in those cases where 

she had to use third singular form and questions.  

Overall, the obtained results permitted to determine that there is a good level of 

improvement in recognizing functions, organizing ideas into paragraphs, using correct 

structures in context and the internalization of some irregular verbs in past tense. 



 

48 
 

 



 

49 
 

CHAPTER III: TEFL PORTFOLIO 

1. TEFL PROGRAM PORTOFOLIO 

This portfolio was developed based on TESOL/NCATE standards. The current portfolio 

focused on five different standards and each one includes an artifact that belongs to an 

assignment of some courses. They are followed by a rationale in order to demonstrate 

how the content has been developed throughout the Master´s program. Additionally, this 

description provides details of the quality of research that has been done to fit with the 

TESOL standards and guarantee in that way its wise use in the TEFL classrooms or 

academic spaces in future professional experiences. 

This current master program in TEFL has given students the opportunity to develop a 

great number of standards which have been accomplished by performing different 

activities throughout the different courses. Additionally, the high level of instruction that 

has been provided will constitute a significant achievement making a big difference in 

my professional life. 

For instance, the following TESOL indicators have been selected; the main domains are 

listed with the corresponding standard and indicator with its artifact and rationale to 

support the level of acquisition that this program has provided. 

Domain 1: Language 

1.1.1.a Language as a system 

1.a.2. Apply knowledge of phonology (the sound system), morphology (the structure of 

words), syntax (phrase and sentence structure), semantics (word/sentence meaning), 

and pragmatics (the effect of context on language) to help ELLs develop oral, reading, 

and writing skills (including mechanics) in English.  

Name of artifact: Conditional Sentences 

Date: June, 2010 

Course: Structure of English 
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 Rationale 

This artifact was selected since it focused on improving the management of   language 

features such as phonology, morphology, syntax, semantics and pragmatics. Then, the 

purpose of teaching conditional sentences was to strengthen all of these elements in 

order to promote the internalization and appropriate linguistic application in meaningful 

situations. 

Therefore, the given structure provide  students with enough  language skills and 

linguistic features that permitted them effective communication using the target 

language through expressing ideas , opinions and statements  working with the different 

language skills of speaking, reading and writing.  

Additionally, this type of material constitutes a useful tool to be used in EFL classes 

because it really allows students to visualize patterns making in that way easier for them 

to observe rules, functions and mechanics.   

2.Domain 2: Culture 

2.1.Standard  2. Culture as It Affects English Language Learning 

2.e. Understand and apply concepts about the interrelationship between language and 
culture. 

 

 Artifact:  No gaps and overlap rule 

Date: March, 2011 

Course: Sociolinguistics for TEFL practitioners 
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Rationale  

  

This artifact led me to observe and analyze carefully some sociological aspects that are 

usually highlighted when learners are using their mother tongue. In fact, some rules 

about speech community were determined by observing groups of people from different 

ages and background in specific places located in Ecuador.  

Therefore, it was established that there are some differences which depend on the age 

of speakers and also the place; giving way to develop a fruitful analysis of ethnography 

according to some sociolinguists’ theories. For instance, this artifact allowed me to 

establish cultural differences between mother tongue and English foreign language 

which has been really useful for me as an English teacher in order to develop strategies 

that focus on teaching culture as a transversal axis, as a continuous aspect of the 

curriculum during my English classes. 

3. Domain  3. Planning, Implementing, and Managing Instruction 

3.1. Standard 3.a. Planning for Standards‐ Based ESL and Content Instruction 

 

3.a.1. Plan standards‐based ESL and content instruction. 
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Name of Artifact: Thematic Unit Plan 

Date: April, 2012 

Course: International Applied Professional Experience 
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Rationale  

 A specific theme facilitated to design a unit plan in order to achieve goals which were 

based on TESOL standards focusing on its five domains and some standards that 

respond to different indicators according to the performed activities throughout the 

lessons. 

I selected this artifact since it has been really helpful in order to establish goals that 

respond to international standards such as the TESOL. Consequently, the quality of a 

unit plan can be improved by working with appropriate approach, a variety of resources, 

the four language skills, and technology to guarantee in that way that students 

accomplish achievable goals.  

As a result, I will design future lesson plans taking into account different international 

standards to perform a self evaluation of my work and also to ensure an input of high 

level which might respond to an agreement with goals.  

3.Domain  3. Planning, Implementing, and Managing Instruction 

3.1.1.Standard 3.a. Planning for Standards .Based ESL and Content Instruction 

3. a.2. Create supportive, accepting classroom environments  

 

Name of Artifact: Project-based second and foreign language learning 

Date: July 2011 

Course: English for adolescents and adults 
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 Rationale 

I selected this artifact since assembling a learning environment was really significant. 

This artifact constitutes a project based learning which demanded working with detailed 

skills related to prior knowledge, the process of acquisition of new knowledge and the 

development or improvement of other skills. Consequently, the experience and practice 

of developing this artifact in my class provided me enough tools to design student´s 

centered activities in an environment of cooperative learning which will be useful for 

future professional requirements. 

 Another interesting fact about this artifact is that my students worked actively and eager 

throughout the project being able to perform activities related to a field of study that 

responds to their appealing with an abiding support of technological resources. 

3.1.2. Standard 3.b. Implementing and Managing Standards‐ Based ESL and 

Content Instruction 

3.b.2. Incorporate activities, tasks, and assignments that develop authentic uses 

of language as students learn academic vocabulary and content‐area material. 

Name of the artifact: ESP course for tourism 

Date: December, 2011 

Course: English for Specific Purpose  
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Rationale 

The current artifact constituted an opportunity to implement the authentic use of English 

language through structuring a course for tourism. This course focused on providing 

learners enough language skills to manage the target language in context with the 

purpose of being able to communicate with foreign visitors in a small county. For 

instance, participants were highly motivated as they were able to use new vocabulary 

and structures in the meaningful context of tourism. Additionally, the given vocabulary 

aimed at developing language skills which facilitate learners written and spoken 

activities related to their field of interest, reinforcing in that way the level of 

communication. 

 I was able to design an ESP course for a staff of tourism and this activity was really 

fruitful because I could identify the specific learners’ necessities, wants and lacks 

through designing a need analysis which led me to establish goals and a situational 

syllabus which all together were based on selecting authentic material. 
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4. Domain 4 Assessment 

4.1. Standard 4.a. Issues of Assessment for English Language Learners 

.4.a.2 Knowledgeable about and able to use a variety of assessment 

procedures for ELLs.  

4.a.3. Demonstrate an understanding of key indicators of good assessment 

instruments.  

Name of artifact: Kinds of tests and testing effect on teaching 

Date: September, 2011 

Course: Testing and Evaluation in TEFL 
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Rationale 

Assessment is a relevant aspect which allows determining the proficiency of English as 

foreign language. For instance, this artifact was selected since it focused on analyzing of 

Cambridge tests (KET, PET, FCE, CAE, CPE)and their effects on the teaching- learning 

process; to analyze this group of tests gave me the opportunity to establish 

characteristics, strengths and weaknesses of the different Cambridge tests. In that way 

this artifact constituted a useful tool in order to establish the validity and reliability that 

tests might contain in order to implement them as part of evaluation procedures. In fact, I 

could use the KET exam with my students of pre-intermediate level, successfully. 

Moreover, working with this artifact allowed me to identify validity and reliability as   

important features of tests in order to guarantee   learners ´success. Therefore, this 

artifact responds to two indicators of the domain of assessment since it helped me to 

determine procedures of assessment as well as key indicators of tests of quality. 
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5. Domain 5 Professionalism 

5.1. Standard 5.a. ESL Research and History 

5. a.1. Demonstrate knowledge of language teaching methods in their historical 

context  

Name of artifact: Methods of teaching TEFL 

Date: February, 2011 

Course: Methods of Teaching English as a Foreign Language 
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Rationale  

This artifact was centered on planning a set of lessons taking into account some aspects 

such as language objectives, methods, language strategies, multiple intelligence 

approaches.  Therefore, it has been a very enriching activity since I was able to design 

lessons in agreement with student´s necessities, profiles, and learning styles. All lessons 

are related to food and their tasks aimed at reaching better language skills using specific 

vocabulary about the specific theme. 

Consequently, the entire group of lessons focused on obtaining appropriate input, 

activities and assessment which basically led me to work with a different approach which 

depends on students’ factors especially, it is a learner centered instruction. 

In conclusion, this artifact took into account the current context that the group of 

students had at that time in their specific context depending on their unique reality and 

profile. For instance, the activity has been a remarkable experience to reflect as a 

teacher and I will always keep in my mind to establish goals and elaborate a plan to 

observe, evaluate and determine students’ profile. 

Domain 5 Professionalism 

Standard 5.a. ESL Research and History 

 5.a.3. Demonstrate ability to read and conduct classroom research.  

Name of artifact: Concept paper  

Date: July, 2011 

Course: Educational Research for Practitioners 
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Rationale 

This artifact focused on elaborating a concept paper about the application of 

communicative approach in a specific institution during the school year 2011.  For 

instance, it was developed following some stages. A purpose section consisted on a 

general view of target group, setting, purpose of the study and procedures to be used. 

Then, the need assessment instruments were designed according to the purpose and 

procedures already stated. Afterwards, an online research and analysis of bibliography 

related to the topic was developed an in that way I was able to reinforce and support my 

entire research. A synthesized and organized review from different sources such as 

journal articles and texts constituted the following stage. At this time with a complete 

theoretical knowledge and designed instruments the application of them and their results 

took part in the following stage of needs assessment report. Finally, using the obtained 

data the methodology of developing and performing this study was established through 

stating goals, objectives, activities and concrete tasks with the correspondent strategies 

and material which together allowed a successful research with possible clues for 

accomplishing the stated purpose at the beginning of the research. 

Consequently, this artifact not only gave me the opportunity to develop an activity of 

research in an institution where improvement was necessary in relation to the use of 

approaches to teach English as a foreign language. But also it allowed me to establish 

the different stages to research using the appropriate elements in order to implement it 

easily in different contexts. For instance, this artifact contains an entire investigation 

which provided me a highlighted experience which might be applied later in other 

situations, contexts where improvements and changes will constitute a necessity. 

10. CONCLUSIONS AND RECOMMENDATIONS 

10.1TEFL CASE STUDY 

CONCLUSIONS 

This portfolio constitutes a useful approach in which Priscila has followed a process and 

she has achieved a higher level on the writing skill through working on the different 

artifacts which required some strategies. However, she showed some weaknesses at 
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the beginning which were established based on the pre-test; her interest and the 

appropriate feedback encouraged her to improve progressively.  

The post-test focused on the specific weaknesses revealed in the pre –test and 

reinforced throughout the development of the different artifacts; but a simple comparison 

between the pre-test and post-test shows a great improvement in the effectiveness of 

using the grammatical structures in context. Also syntax, mechanics, fluency and the 

arrangement of ideas have reached a better level of coherence in the last pieces of 

writing.  

Moreover, the technique of modeling was a helpful tool used throughout this portfolio 

since it constituted the base to develop some of the artifacts. In fact, working with a 

model facilitated to determine outlines or plans and strategies according to the different 

genres and types of writing activities. Then, the given models were the main input used 

to encourage Priscila to analyze and inferring different techniques as well as strategies 

to obtain a better quality of writing skill. 

Additionally, each writing task was developed after working on some grammatical points, 

vocabulary, spelling rules given in context and the correspondent input according to the 

task. This aspect shows that in that way it has been promoted a better internalization of 

vocabulary and mechanics which are directly related to the writing skill. 

On the whole, the learner was able to perform good products at the end of the process; 

becoming able to communicate ideas, opinions and information in context with evidence 

of internalization as well as creativity which means that she is able to transfer, built and 

rebuilt structures at a higher level than the one she possessed at the beginning of this 

study. 

RECOMMENDATIONS 
 

On one hand, Priscila, practiced some language features such as the spelling of new 

vocabulary, verbs in different tenses. Moreover, she built some isolated sentences in 

order to test how well she was able to use the new terms or structures all together in a 

context of important knowledge about some genres. Furthermore, she achieved a great 
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level of the writing skill by improving fluency, arrangement, content, outline, mechanics 

and vocabulary basically.  On the other hand, it is advisable that the learner maintains 

practicing for more time in order to obtain better results, especially in those aspects 

related to weaknesses and doubts; since exposure and continuous practice might lead 

her to real success.  

 It is advisable for teachers to reflect that writing as a language skill is really challenging 

for EFL students. Therefore, it is a great responsibility for teachers to engage learners in 

this task by motivating them and also providing clues in order to be successful by 

guiding them with specific activities, strategies and techniques which might take into 

account individual and socio-cultural aspects to constitute really helpful tools for future 

educational experiences with target language. 

10.2 TEFL PROGRAM PORTFOLIO 
 

Every developed artifact has contributed to obtain a high level of instruction and apply it 

in different activities closely related to teaching English as a foreign language. 

Therefore, the TESOL/NCATE standards enhance the application of different skills and 

an extensive knowledge related to the teaching field. 

Additionally, working with all language skills guarantees the high level of the provided 

instruction throughout this Master´s program since all the activities facilitate to 

accomplish a high professional level efficiently and effectively.  

In conclusion, the five involved domains such as language aspects, culture, technology, 

assessment and professionalism which are included in the TESOL/NCATE standards 

are relevant aspects that influenced directly the process of foreign language acquisition. 

Consequently, a permanent conjugation and balance among them has been the 

highlighted characteristic of this program fostering in that way an integrative formation of 

the participants and a successful application of the new knowledge into the classrooms. 
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ANNEXES 


