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INTRODUCTION

This research work was done to demonstrate the skills and knowledge | acquired
through coursework and previous field work in the area of Teaching English as a
Foreign Language. The principal purpose of this research was to document the
application of the different principles of effective lesson design, implementation, and
assessment through practice with a real student. The first chapter consists of a Case
Study of an EFL grammar student at Universidad Tecnica Particular de Loja, which was
carried out to document her progress in English language learning by using different

kinds of evaluations.

In order to work on the first part of this research, | applied and reviewed a variety
of methods for Teaching English as a Foreign Language that form the basis of
classroom interaction and student success in the area of communicative grammar. The
student for whom the portfolio was compiled was a beginner grammar student who
wanted to learn English grammar at Universidad Tecnica Particular de Loja. Since the
student was really extrovert, | had to look for activities that allowed her to interact with
other students in a good way. It is important to mention that the EFL student portfolio
was organized in the following way: a pre test on a variety of grammar structures about
the simple present tense, samples of student work, post-test, student self-evaluation,

overall conclusions, and recommendations.

The second chapter presents the results of a Program Portfolio, which was
intended to structure a reflection on the value and applicability of the different course
experiences and information | gained from the Masters of Science in Education with a
specialization in Teaching English as a Foreign Language. To reach this objective, it
was necessary to use a standards based system (INTASC) related with Knowledge of
the subject matter, Knowledge of human development and learning, communication

skills, instructional planning, and assessment of student learning.



Finally 1 would like to mention that the both, the EFL student case study and the
Program Portfolio gave me the opportunity to learn the theory and practice of Teaching
English as a Foreign Language. The experience of gathering, interpreting, and
documenting information, developing and organizing ideas, conclusions and
recommendations was very important for me because | could demonstrate how the
content of the program can be applied to my own teaching in the on-site classroom or at

-a-distance.



CHAPTER 1

A CASE STUDY OF AN EFL GRAMMAR
STUDENT AT UNIVERSIDAD TECNICA
PARTICULAR DE LOJA

10



A CASE STUDY OF AN EFL GRAMMAR STUDENT AT UNIVERSIDAD
TECNICA PARTICULAR DE LOJA

I. Description of student and setting

The student for whom this portfolio was compiled is “Maria”. She is 21 years old and
she studies Economics at the “Universidad Tecnica Particular de Loja.” Maria is a
beginner grammar student who is registered in “Communicative Grammar II”, a subject
that belongs to the second cycle of the English Major. The reason why Maria is studying
this subject is because she wants to learn English, and she expects to receive four
academic credits at the end of the semester. It is important to mention that Maria’s home
language is Spanish, but she started being interested in learning English when she was
at high school. The student has never had the opportunity to learn English in an
academy or at a language institute and she has never been in the United States;
however, she has been in France for two occasions because some members of her
family live there. Maria considers that travelling to other parts of the world has helped
her to understand the importance of learning a foreign language because she has
experienced that a world of opportunities is open for people who speak more than one
language. Maria does not have any physical special consideration, but something that
should be considered when teaching her is that she is really extrovert; for that reason it

is important to look for activities that allow her to interact with other students.

The contents of this portfolio have been organized in the following way: a pre test,
samples of student work, student self-evaluation, overall conclusions, and
recommendations. The grammar structures that have been considered for these

purposes are:
The Simple Present

The Present of Be: Statements.
The Present of Be: Yes/No Questions.

The Simple Present: Affirmative and Negative Statements.

w0 NP

The Simple Present: Yes / No Questions and Short Answers.
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5. The Simple Present: Wh-Questions.
Il. Pre-test and Post-test
English Grammar Pre-test

English Grammar Pretest / / /

The Simple Present | ¢ o / . s

/ #
Name: _ [Maide dof Cisve Ndsquez Nalosees 7L )
Date; 232 Haeh [ 2220, s

A. Complete the sentences. Use the affirmative or negative form of “be”. Use

contractions when possible. >< o r
gnam |

I. Teresa and Cristina e sisters. They're cousins.

2.  Mr. Salas isn't an English teacher. He ' s a Spanish teacher.
3.  We aren't here on vacation. We '1e 7 here on business.

4 1° ™ NEr I from Washingt;n State. I'm from Washington, D.C.

~
B. Choose the alternative that best answers the question or completes the statement.

5. Mark: Are you from around here?
Amy: No, I'm ot bhew

a. happy to meet you
/b. here on vacation
?r.‘:j" not here

d. from here

6. Kathy: Are you a businessman?
Mark: }‘}Io,

('E,/L’ﬁ‘it writer
b. I'm a businessman
<. I'm on vacation
d. I'm not from around here

7. Mark: Is he a travel agent?
Steve: Yes,

F A "
{(a"heis
( _h_L he's

c. she's not

d. she's a doctor

8. Rose: Is she your daughter?
Mary: No,

W

.@/éite's my granddaughter

12



b. heisn't
c. she's your friend

d. he's my son

9. Does Paul have a girlfriend? Yes,

a. do

b. does he
@‘ fhe does
d. heis

10. Does Paula have a car? Yes,
a. she is
b. does she
@ Sl}@”does
d. do
11. my new sweater?
a. Do like
b. Like you

c. You do like
@/‘ﬁj you like

12 do we have dinner? Usually at around 8:00.

a. Why
b. How long
((_:?)Kf hat time

d. Where

13. This says "Don't immerse." What
(a. it means

b. it does mean

./ does it mean

s

d. means

13
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P&ﬂe 3

14. Who to class first?
)
\a. /gets

@;{cﬁi\o get

c. he gets

d. does get

15. do we have dinner? Usually at around 7:00.

a. Why

b. Where
c.)/When

d. How long

C. Complete the story with the correct form of the verbs in parentheses. Use the

affirmative or negative of the simple present tense. Use contractions when possible.

] 2
d;\}" i & f;'\'f’ﬁ\
16. My friend Maria and h?iéter, Connie, are very different. They aend lood (1. look,
; [4X

not) alike Maria (2. have) brown hair and brown eyes Connie

l JQ
A hu.“\\ (3. have, not) brown hair and brown eyes; her hair is blopd, and her eyes
are blue. The sisters are different in other ways too. Maria  i{e< 4. like) expensive
clothes, and _she Qoecs (5. go) to dance clubs on the weekend. Connie

doen ot é
WeOIS /(6. wear) jea and sweaters, and she \! vG\ \WKe ( 7. like, not) clubs at
S\‘\Q D

yl ']:/Iizr]a and I (8. shop) in big departmen fton;is ? £me and her friends
le s © (9. not, go),t/ department stores. They o vd \ike (10. not, like)
big stores. They F,. '-(e_(- (11. prefer) small stores like Bobbi's Boutique.

D. Complete the paragraphs. Use the correct simple present form of be and have.

7

17. Ben :s-/(] .) a writer. He ‘\S/A twenty-two years old. He 1)‘/(3.) from Vermont,

bul he lives in New York City now. He %o /ya tiny apartment. His apartment

hu _YuS(5.) downtown, near Chinatown. Ben l\r 5.46.) a lot of friends in the city. They

1 l(‘
}\E; _hes  (7.) interesting jobs, and they (8.) happy in New York.

Student’s signature

14



The pretest was an evaluation of Marias’s skills in English grammar based on The
Simple Present tense. This test took place on March 23rd, 2010, and her total score was
12 out of 20 points. The principal purpose of the pre-test was to identify the student’s
strengths or weaknesses in the use of this grammar structure in order to establish some
strategies to make the student build upon it. The questions were designed to determine
if the student could identify and use the grammar structures of this tense in an

appropriate way.

It is important to mention that the pre-test was organized into four sections. Each
one of them was related to four different grammar structures. For example, in section A,
| asked Maria to complete some sentences by using the affirmative or negative form of
the verb “be”, and use contractions when possible. Student’s answers demonstrated that
she was able to use the appropriate grammar structures in almost all the affirmative

sentences; however, she could not complete the negative ones in a correct way.

Regarding the second section, the student had to choose the best answers to
some simple present questions with the verb Be and other verbs. She also had to
formulate questions with be by choosing the correct grammar structures. Maria’s results
show that eight questions from a total of eleven were correct, and the principal mistake
she made was the incorrect use of the auxiliaries “Do” and “Does” when formulating Wh-
guestions. In addition, in part C, the student needed to complete a story with the correct
form of some verbs that were in parenthesis by using affirmative or negative structures.
Her answers demonstrated that she found this topic a little bit confusing because she

was not able to choose she correct auxiliaries in some affirmative or negative sentences.

Regarding section D, the student had to use the correct present form of the verbs be
and have and fill in the gaps of a short paragraph. The results showed that she had
difficulties to complete some parts of the paragraph; for that reason, | think that sections
C and D were the most problematic for her. These results gave me a general idea of the
student’s situation regarding the use of the Simple Present Tense; as a result, | planned
some lessons to teach her the most relevant topics within this structure. After each
grammar lesson, | gave the student some exercises that allowed her to practice each

structure in detail. The results will be shown in the artifacts included in this portfolio.

15



On the other hand, when the grammar lessons finished the student took a post-test
(Artifact N°11) in which she demonstrated what she really learned about the simple
present tense. The results show that Maria had a great improvement over the pre-test.
She got a total score of 19.6 over 20 points while on the pre-test she got a score of 12
points. The post-test was carried out on April 28", and consisted of 6 sections where the
student demonstrated a clear understanding of the structures of the Simple Present
Tense because she did not make the same number of mistakes as she did on the pre-
test. Besides, she finished the test much faster than the pre-test because she was clear

on what to answer.
[ll. Samples of student work

3.1 Artifact N° 1. Affirmative and negative statements with BE, page 4

Exercise N 1: Affirmative and negative statements with BE P:Lqr.—: H
Name: Moutr del Gasoe \roooez, \lacues {
L A S
. = M | - - il
Date: 267 NMacn /2O ,AI” .\;:-.-l""
7 i P
Instruction: Complete the sentences with is, am, or are. \ [ & ‘1

1. David Beckam __ i ¥ not from Brazil.

2. Ronaldo __ = _~a Brazilian soccer player.

3. 1_am -~ nota famous soccer player.

4. Soccer _ 15 , -popular in England.

5. Baseball and volleyball Qfc  sports.

6. Baseball S not the number one sport in Brazil.
7. Baseball players (¢ from different countries.

8. Baseball S not my favorite sport.

9. Nicole Kidman S~ not a soccer player.

10.1 _Qm abig soccer fan.

J i.“:“. it Jerd ¢ :'(' A
< [\ *

Student’s signature
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The first grammar structures that we looked at were affirmative and negative
statements with BE. The purpose of the first lesson was that the student learns the
structure and the use of be in present — tense statements that included singular and
plural forms in affirmative and negative statements, contractions, and subject pronouns.
It was a very nice experience to teach this lesson because the student already had a
very good command of the all the branches of be: am, is, are. In addition, it was not
necessary to explain her the subject pronouns “I, you, he, she, it, we, you, and they” in
detail because she already know how and when to use them. After having explained her
the new structures through a series of examples on the board, the student did an
exercise that consisted on completing ten affirmative and negative sentences with the
correct form of “be”, in the singular and plural form. Marias’s answers demonstrated that
she really knows when to use these structures because she didn't make any mistake.
Moreover, she answered the exercise immediately, and | could notice that she felt
confident when answering the questions.

3.2 Artifact N° 2: Affirmative and Negative Statements with BE, page 5

. =
Exercise N° 2: Affirmative and Negative Statements with BE l’\ﬂc =
Name: PWoula &l Gsne \ syt Nodore | \
Date: i ,“\(.w; w7 2 ovn ) /1\ i

\ v

Instruction: Complete the sentences. Use is, is not, are, or are not.

A

|

9 Applcs“\"“~ |<x"' fblack.

p

The Earth ) " round.

3. The sun 15 Ol ~cold.

4. Ice cream and chocolate cve (1 ~~ _good for you.
ane vied

5. Lemons _ . 15 o yvellow.
1 nct {
6. Cars 1S DO cheap.
7. Peter s - a name.
8. An elephant s oot 7 a small animal.
9. English, Spanish, and Arabic aee languages.

10. The president of the United States __ g5 (<l »~~ a doctor.

Wia ol (T\( §eLx,

Student’s signature

17



In order to reinforce student’s knowledge of affirmative and negative statements
with BE, | gave Maria an exercise. In this opportunity she needed to complete ten
sentences with the following be forms: is, is not, are, or are not. Regarding student’s
answers to this exercise, she made just three mistakes. For example, in the first
sentence she used “is not” instead of “are not”, maybe because she didn’t realize that

Apples is a plural noun, or because she didn’t know the meaning of this word.

Maria made a similar mistake in sentences five and six, where she used “is not”
instead of “are not”. In my personal opinion, the reason why she could have made that
mistake is because she didn’t realize that Lemons and Cars were plural nouns. When |
looked at her answers to those sentences, | immediately gave her feedback on the use
of negative statements in the plural form because she already mastered affirmative

statements with BE.

3.3 Artifact N° 3: Yes / No Questions and short answers with Be, page 6 (See next

page)

18



= 1 e G
. \\
Exercise N°® 3: Yes / No questions and short answers with BE C.o O o
Name: Mou o del) CGore Yaomeers \lobox @ P )
.. 3L
Date: | April /2O

Instruction: Write questions. Then answer them. Use short answers.

1. The teacher / you / Are L

Axe ek 1D fecines iy < = ! ,ﬂf/
2. You/ Are / happy L5 o

Are o nappy iy Nes . (= '\'""_; )

3. A student/ your mother / Is _~ -k

1= NTSS) miher a shc l'&'}i,'.; Mo, Soe ys ot
4. Today /Is /__'_]_':h;_{_l:&-‘-day

As ‘:\‘A_'P.-;h.lcul.\ )'l.k_.- SV, ? PO, 1Y S DOT L
5. Are / from California / yvour friends

Hee your friendts droen Cod (OM» - N Yhey ave oo’
6. Busy / your friend / Is
is Yoot bnend oo = ‘;?/' TS, ShE AS W

7. a singer / Are / you

Py O s L SNOEd g A L % ISV /
8. wyour teacher / Is .:’-i'riend]y 3 she 12

A3 Yo tTéeacher ey '."/ s, Gnet s

= —
9. wyour mother and father / Canadian / Are
OO Tnotiney add E&ther Canac \\‘_%-“f?/ ¢ %Y YLy axe .').;_'j}"".'
10. Are / married / you
f"\\l.' O (NN l'\{_zl_s ? (T Y O I'¥ _\

NG ey g2

Student’s signature

The second lesson was related to the use of the verb be in Yes / No Questions in
the singular and plural form, and short and long answers. It was a nice experience for
me to teach this lesson because Maria had previous knowledge of the verb be, so it was
not difficult for her to understand the correct formation of these kinds of questions. After
having explained her the rules for the formation of these questions, she worked on an
exercise in which she wrote ten Yes/No questions and short answers for each one of
them. The student’s results demonstrate that she knows how to write questions of this
type, since the only mistake she made was to write “Is Thursday today?”, instead of “Is

today Thursday?”. Another mistake she made was to use contractions in affirmative
19



short answers, for that reason, it was necessary to explain her this rule in detail through

more examples. The student felt comfortable while answering this exercise.

3.4 Artifact N° 4 Affirmative and Negative Statements with the Simple, page 7

Exercise N° 4: Affirmative and Negative Statements with the Simple 5
Present - ', J
r b ]
. . e Ve J
Namc: \;_r .'l_'_'\\.\_,x._.; 7 .___'\.,_:.__. Czne \ a¥a TR L=t \__.."‘-’ L Sl S
th A :
Date: C f_\{""f;l 2.0y

Instruction: Complete each sentence with the correct verb. Use the simple

present form.

Fd

1. Mary is a taxi driver. She depes / a taxi.

2. Stuart is a Spanish teacher. He Leadnes ,,/' -'Spanish.

3. Maria Domingo is a singer. She = S100S

4. Nassos Morona is a dancer. He AN ES

5. Bill Bright is a baseball player. He Dlaus < baseball.

6. Shirley Simpson is a bank manager. She 'r,';:v"i'. ;’é G a bank.

7. Sam and Victor are trash collectors. They collect < trash.

8. Margaret and Phil are house painters. They [sa{l L g houses.
9. Lou is a window washer. He wWaspes _—windows.

10. Oscar, Tom, And Steve are firefighters. They {‘u..d-lﬂ E _—_fires.

Student’s signature

During our lessons, we also looked at affirmative and negative statements with
the simple present tense. The principal purpose of this lesson was that the student
learns to use the grammar structures to tell about things that happen again and again;

for example habits, regular occurrences, customs, and routines.

When we finished the lesson, an exercise about affirmative statements with the

simple present was given to the student. The exercise required that Maria completes ten

20



sentences with the correct verb by using the simple present form of different verbs. The
student performed really well on all the exercises and she put —s or —es on the third
person singular (he/she/it) when it was necessary. It is important to mention that in
sentence six Maria used the verb work, instead of the verb manage; however, this is still

correct because it makes sense in the sentence.

3.5 Artifact N° 5: Affirmative and Negative Statements with the Simple Present.

(See next page)

Exercise N” 5: Affirmative and Negative Statements with the Simple J aqge E
Present
Name: '\,T§ Scanaag ke > AShme Vaogue 2 NaS el > ( oL .
z | o4 {
. NN )
Dale: 7 r\F.,,.\ S 2 oy

Instruction: Complete the conversation. Use the correct form of the verb in
parentheses.

A Tell me about you and your family.

>

B: My husband and 1 __Gee (1. are) pretty traditional. I PR 2.

take) care of the home, and he ¢« o (3. go) to work. He _\nas (4. have) a

business in town, but we i ¢ (5. live) in an old house in the country.

Ac: Alone?
B: Oh, no. We i | (6. not live) alone. We Laue < (7. have) eight

Pl Ve
children — seven boys and one girl. Two of them i e (8. not live) with us
anymore. Our daughter v < (9. be) married, and she __lwe - (10. live) with

her family. She bhas 7 (11. have) two children. One of our sons __ il o
("fi_'---" ?'zJi-'l-'.’
be) also married, but he _rhaw='1 (13, not have) any children. Our other six sons

I T (14. live) with us.

A G o )
| Jagigdioeas f &= e X

Student’s signature

After the first explanation, the student understood how to form affirmative
statements in the past tense. | explained her how to construct negative statements by
using does not or do not before the base form of the verb. We also looked at the rules
for writing contractions. After this explanation, Maria did an exercise in which she had to
complete a conversation with the correct form of fourteen verbs that were in parenthesis.

Maria’s results demonstrated that she performs really well when writing affirmative

21



statements; however, she made some mistakes in the negative ones. Maria did not use
the auxiliaries “do” or “does” to write the negative forms of some sentences, so she
wrote “We not live alone” or “He hasn’t any children” instead of “We do not live alone or “
He does not have any children”. The results demonstrated that the student needed more
practice on negative statements with the simple present; so, | wrote more examples on
the board and emphasized that it is necessary to use auxiliaries when making negative

statements. Additionally, | gave her feedback on each one of the mistakes she made.

3.6 Artifact N° 6: Negative Statements with the Simple Present, page 9

] j< (?
Exercise N® 6: MNegative Statements with the Simple Present
Name: _ YNOLI ded Casomeg \Jouog 2 Ualo re e - 0 .a:.\.:-
E - o M-
" R i _>fa o
Date: i 2 VAN 7 e stes

2.1 go shopping a lot, but my friends e Ul S

3. My son wears a tie to work. but my husband

4. Katie has a lot of jewelry, but her sister _ci ey 1 7
5. Ellen and Dave spend a lot of money on clothes, but Bea and Ken <] -
G. My [riend buys used clothes, but 1 eyt 'I_ e
7. Yoko polishes her nails, but her roommates Aot ¥

5. These shoes cost over $100, but the shoes over there _c¥ns: 1

9. My mother likes shopping. but I Al

10. My classmates and I wear fashionable clothes. but our teacher Aodas T

— #
Ao Ol

Student’s signature

In order to reinforce student’s knowledge of negative statements with the Simple
Present tense, and after having explained her the rules for their correct formation, | gave
Maria an exercise where she had to complete ten sentences with the auxiliaries “do or
does” in the negative form. Student’s results demonstrated that she performed really
well in these grammar structures because she didn’t make any mistake. In addition, she
answered the exercise immediately, which clearly shows that Maria understood the

structure and the use of these grammar structures.

22



3.7 Artifact N° 7: Yes/No questions with the Simple Present, page 10

Exercise N° 7: Yes/No questions with the Simple Present |
Name: k\_,\-e e Cisne \Jopgser Velarero ( rl\ /L g
; o )™

5 AP S
Date: 147 Apul /72O«
1 ’ 2

Instruction: Complete the questions.

1. People do not come here on Sundays.
Da 4hoxy conna
Yre Recpie (ome on Sundays?

2. Carlos has class on Mondays and Wednesdays.
15 Caevan hage  class on Tuesdays, too?

93]

. The children like bananas.

I ay KD

Are e dnildeen LWKe apples, too?

4. We live in a house.
D Yuotr ArV/¢
Are vou Jwe in a big house?

)i

. My boyfriend knows my brother.
- M 2 —
1S yout bogfniend Knaw  your sister?

— =
;'._\'}C-_L.._\f'; f E28)
7 ——————

Student’s signature

In this lesson, we looked at Yes/No questions with the Simple Present tense. The
first step was to explain the student the use of these grammar structures by writing some
examples on the board. After the grammar explanation, Maria completed five Yes/No
guestions with some verbs different than Be. Student's results showed that she felt
really confused when completing the questions because she made mistakes in all of
them. In my opinion, the reason why the student made those mistakes could be that
during the first lessons she learned how to form Yes/No questions with the verb Be, so
she taught that using “is, or are” instead of the auxiliaries “do or does” to complete the

guestions was correct. When | had the results, | gave her the corresponding feedback,

23



and she understood the difference between writing Yes/No questions with Be, and

writing those questions with different verbs.

3.8 Artifact N° 8: Wh — Questions with the Simple Present, page 11

j ] e .I:_JI—
J
Exercise N° 8: Wh — Questions. With the Simple Present | )
Name: WMicaoda del Gone \Jeunapez \ablareto . kB
z ¥ ) L
Date: 19" / Yarall

1

Instruction: Write questions. Then write an answer for each one of them.
1. want / tc leave / do / Why / you ?

Uy e woo want {0 eave T = L ok 0 ClOSRS s .

2. for breaktast / What / you / have / do ?

\ Z 7 - ;o \ g
[u‘-.J\\"lll c\s o0 o tov bieo Kfaase? L VO LS QWL D ‘f-_i

3. feel / after /do /anap/How /you? -

Pow) Ao - uou beel after a nap” L (eel (edlly 1o ot
4. your / corrects / homework / Whe?

Wha coect s waux Domeus (K~ TV yeacher cor rects iT .

5. does / work / Rosita / Where?

k) 4 , 2, .
Whrere dees Rosdoa oK SNE N oo M Thwe LOank

/r}\lo. AR d‘“
—

Student’s signature

The next lesson was related with Wh-Questions with the Simple Present tense.
The purpose of this lesson was that the student learns to use the auxiliaries “do and
“does”, and Wh- questions about the subject, and short and long answers. Marie did not
have any difficulty to understand the grammar rules to form these questions, so at the
end of the lesson, | gave her an exercise in which she needed to write questions and
answers with the new grammar structures. Maria had a great performance on this
exercise, since she did not have any mistake. It is important to mention that the student
was able to apply some of the rules she learned in the previous lessons because her
guestions and answers are grammatically correct. Moreover, the student felt confident

when answering this exercise which showed me that she had a good progress.
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3.9 Artifact N° 9: Question Words, page 12

[ "::-;irc-_‘ 12
- i {
IS 2\ o
Exercise N° 2: Question Words 1oL Lern -
Name: Naxic Sl dbne Nepoe U Uabarses
Date: P | - /':._,- ~< 1 | O ¢
1

Instruction: Complete the sentences. Use who, what, where, when, how, or
why.

Rob: (Uhe (1.) gets up early?

Nan: My husband-does. He gets up at 4:00 A.M.

=

Rob: O

(2.) does he get up?
Nan: He sets his alarm clock.
Rob: Uty - ~(3.) does he get up so early?

Nan: He starts work at 5:30.

Rob: onat (4.) does he do?
Nan: He’ s a chef.

Rob: L here (5.) does he work?

Nan: He works downtown. He has his own restaurant.

Rob: iy (6.)does the restaurant open?

MNan: At seven o clock

e

Wigdasu e U
G A—— ey

Student’s signature

In order to reinforce student’'s knowledge of Wh-questions with the present tense,
| gave the student an exercise in which she had to complete six questions with the
following Wh words: Who, What, Where, When, How, or Why. Maria’s results
demonstrate that she was able to use the correct Wh words to write questions with the
simple present. In addition, she was able to understand meaning from context, which

helped her to respond this exercise immediately.
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3.10 Artifact N° 10. Yes/No questions with the Simple Present (Second), page 13

‘Pdge £
Exercise N° 10: Yes/No questions with the Simple Present (Second) )( ':
n { a . (). E
Name: ' ,Yf(‘\lr"/\\’.! del Gspe \dsae? VAJaeelo Coioftt
¥ o
. -th i i b
Date: _ 26 /‘\|L~.;1 /2010

Instruction: Complete the questions.

1. People do not go to this church on Mondays.
| /
Lo they go 4o thE cnusch”” on Mondays?

2. Peter has French classes on Saturdays. ~
s i

T N Qas¥ES A
Does e nase M€ on Saturdays?

3. The children like apples

o they UKe ] bananas, too?

4. We live in a department.
- ///
AL Yo live ¢ in a big department?

5. My girlfriend knows my mother.
~

Docs one Kinowf your brother?

n

{

\

i *‘:’j{.\.@!\ig- 1\\; &2

Student’s signature

During the last lesson, we did a general review of all the grammar structures of
the simple present tense; however, | considered that it was necessary to emphasize on
Yes/No questions because as it was shown in exercise 7 (Artifact N° 7), Maria could not
use these grammar structures in a correct way; for that reason, | gave her a similar
exercise, which consisted on completing five questions with the appropriate grammar
structures. The results demonstrated that Maria clearly understood the grammar rules to
form these kinds of questions because the only mistake she made was in question five,
where she added an —s to the verb know; however, the student used the auxiliaries do

and does in an correct way in all the questions.
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3.11 Artifact N° 11: English Grammar Post Test, page 14

=1 Qo

g
v
Artifac N-11 (‘”’AJ ’P 4
English Grammar Posl Test ( age
3
The Simple Present ) —
4 )
/ (/’
e

Name: /[ ”\ul‘-(c_‘x A\ Gese \L’J-:L‘tlﬁt \‘,e'-l_‘i-_(‘_"’;&_\"_‘

Date: 728 T lpeit jzo10

A. Complete the sentences. Use the affirmative or negative form of “be”. Use
contractions when possible.
1. Teresa and Cristina [6 =<1 & LA WV, Sislc?hcy'rc cousins.

. Mr. Salas isn't an English teacher. He * 5

a Spanish teacher.

3. We aren't here on vacation. We ‘g 7 here on business.

4. 1 _am el / from Washington State. I'm from Washington, D.C.

5. Leonel Messi st a Brazilian soccer player.

B. Choose the alternative that best answers the question or completes the statement.

6. Mark: Are yvou from around here?
Amy: Mo, I'm

a. happy to meet you
b. here on vacation
\.,_‘}J not here
© d. from here

7. Mark: Is he a travel agent?

S’te}: Yes,
G “he is

8. Does Paul have a girlfriend? Yes,
a. do

b. A;Jy}‘.s he
/"(.';.'/' he does
-

d. heis

4.  Does Paula have a car? Yes,

a. she is
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Ejées she Pa:rj& 15
(¢ she does

d. do
10. my new sweater?

a. Do like

b. Like you

¢. You do like
% you like
11. This says "Don't immerse." What ?
a it means
b. ¥ does mean
@/cfoes it mean

d. means

12. Wh to class first?
a.) gets
b. do get
c. he gets
d. does get
C. Complete the story with the correct form of the verbs in parentheses. Use the

affirmative or negative of the simple present tense. Use contractions when possible.

13. My friend Maria and her sister,/Connie, are very different. They don'{ 100K (1. look,
not) alike. Maria has” (2. have) brown hair and brown eyes. Connie
dos0l e (3. have, not) brown hair and brown eyes; her haif is blond, and her eyes

are blue. The sisters are differ;zét in other ways too. Maria __\\4e5 (4. like) expensive

i
clothes, und/%he GoeES (5. go) to dance clubs on the weekend. Connie
Weaks 7 (6. wear) jeans and sweaters, and she d\ﬂ)«iﬁ'ﬂ‘{\\\(ﬁ ( 7. like, not) clubs at

all. Marlaand I &y op (8. shop) in big department itores‘( Connie and her friends

dwen'l ac  (9.not, go) to department stores. They dofi '1 \W'Ke  (10. not, like)
big stores. They Esdcy ;{_(ll.prefer) small stores like Bobbi's Boutique.

28



) ¥
rage 16
D. Complete the paragraphs. Use the correct simple present form of “be” and “have.”

14. Ben 1S /(1.) awriter. He 15 (a%wentyt 0 years old. He ¢~ (3.) from Vermont,
but he Jves in New York City now. He 0S (4.) a tiny apartment. His apartment

\r;(/S.)"(/wntown near Chmdtown/Bdn kxh, (6.) a lot of friends in the city. They

posge, (7.) interesting jobs, and they -G£ (8.) happy in New York.

E. Complete the following Yes/No questions with the Simple Present

15, Dan and Jon like qports }/
\Tﬂ and !u’}

Do Ltfkiu\ muslc too?
16. She lives in the downtown!
Does she live near the museum?

17. They have a terribl?adache.
e they mave a lot of work?

18. My brother plays basketball.
Dgs (yoor peotier/ nt) ?‘@soccer, too?
N 7 N
19. My girlfriend knows my brother.

Ji”ﬁ
Does\your grifil icndl JKoowyour mother?

F. Write WH-Questions for the following answers. Use who, what, where, when, how,
s - * ¥

~ R
20. How do Sm {eeV ?
I feel tired.

or wyy.

21. Why do yo deinK ted ?
[ drink tea at night because it help‘s/iﬁgsleep.

22. \Wiot do Gou fenenniser o Yoot Arearm 9
[ don’t remember a lot about my dre /'m( but it was scary.

03, wnal do you do aftee yovar vap ?
After my nap? I ex;r ise. |

24. o J\C(fﬁx o Wl w qL,u {armily ?

In my family? My brother sleeps a lot.

29



G

B:

B:

Az

which was designed to determine if the student had really improved in the use of various
grammar structures with that tense. The results demonstrated that she made just two
mistakes. The first one was an omission of —s after the Wh word Who in section F
(question 24), which is understandable because she did not realize that there was a
third singular person in the answer. In addition, the student did not identify one of the
seven mistakes of section G maybe because she did not remember the rule for
answering negative questions with the auxiliary “do” . It is important to mention that
almost all her responses were correct, and she looked less nervous than in the pre-test.
Moreover, she used less time to answer each one of the questions. In addition, | would

like to mention that Maria showed a great improvement since if we compare the score

r’?{jc 1+

. There are seven mistakes in this conversation. Circle each one of them.

X
.\'L . .y
You're never late to work, Ali. "»Howqydo it?

My family and I always gel;sj”llp really early.
I usually get up early too, but sometimes I:\ri?ﬁi'get here in time.
What time do you lcavby‘ Kome?
Well, I take my daughter to school in the morning, and school 5’[&[}1[ 8:00.
S
We leave at around 7:30.
How old is your daughter?
Slle;l}iii’se\fen years old.
Do you take the bus to Wprk'.’
#<

No, I'm ngt. I drive. How)about you?
b

Sometimes [ walk, and sometimes I take the subway.

...........................

Student’s signature

At the end of all the lessons, Maria took a post-test on the Simple Present tense,

30



she got in the pre-test “12” with the score she got in the post-test “19. 6”7, we will notice
that she really learned the structure and the use of the simple present tense and that
she is ready to learn the structures that follow it.

3.12 Artifact N° 12: Student Self- Assessment, page 18.

-
g )
Pvtifact N 12 Page 18
Student Sell — Assessment
The Simple Present

Name: ‘Made. dsi Cisng \Fsnoe s Nalaye 2o
Date: Zis el /zolo

Instruction: Choose the alternative that best describes your feelings regarding the
grammar lessons yvou attended. Explain yvour answers when necessary.

1. What do yvou think about the grammar lessons you attended?

They were dilficult (
They were casy C
They were really hard (

(

They were uscelul

Why?
Decouse s aramrmexn lescon s welEe e bose of  Snslish aod
it oS oMU (LIES  olso the Bootl @xDION0 S seally miee O A S
\'._\(.‘\\‘4] AL S f('\'w:.'. )

2. Did the teacher use an appropriate methodology?

Yes  (OK)
No ( )
Why?

Poraure che  cxpioins veoy awell . nex TWTW\K_}\L7C)1 s 4o interaetuad
Wik siudents ot puacthice wdn exampkes  en dhe poac

3. Did you understand the teacher’s explanation about all the grammar rules?
Yes (>x)
No ( )
Why?
Beeowse  Hegr Ahe (0ol e simibe | 5ecOnN0 wineis e readh See

Cles wn Ahe borksS e be YOW we can pse ,when and gawe
SoMe  examypes

4.  What strategies should the teacher use in her grammar classes?

Group work (%)
Communication aclivitics ( )
Grammar games ( )
Written [orums (%)
Others ( )  Specily:
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T’::{Je_ 19
5. What was the topic that you enjoyed the most when studying the Simple Present
Tense?

T ey o e ' Cfo\ ning oot fhe Sitvipk  presend ( a !:(“wxi.mu'tuc' cirnol

=) = [ S
vetotwe  sTalemints )

6. List some things you have learned after having studied the Simple Present Tense.
e NG e
e Wh - desnons /1S ore BusShond
> DO /pOCE { OURAOL NE(B)

7. From the grammar you studied, what was the most difficult topic and why?

Thy moSt adficol fapcc I No ooe

8. Do you consider that you have acquired the necessary knowledge to move from
beginner to intermediate level?

Yes (.2

No ()

Why?
el a ¢ ( € \ TN e and exXQynp\e Y
e een | e e ey Buel

SiL?(@ans-mQMlurc

<ol

Regarding the self-assessment, | wrote eight questions to identify student’s
agreement or disagreement with the grammar lessons, but also with the exercises that
were given. The student had to choose the alternatives that better described her
feelings on these lessons. The results demonstrated that the student was very happy
with the grammar lessons she received because the topics that we looked were really
interesting, and the materials used contained clear explanations of each grammar
structure. Moreover, the student considered that the teacher’'s methodology was
appropriate because the explanations were clear, and she enjoyed having special
moments for interaction. In relation with the teacher’s explanation of each grammar rule,
Maria said that they were simple and clear; however, she suggested more group work
and written forums as good strategies that can be used in future grammar classes.
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When the student was asked about the topic that she enjoyed the most, she said:
“learning about affirmative and negative statements in the simple present was the most
interesting for me” In addition, Maria listed the verb be, Wh questions with be, and the
auxiliaries do or does as some of the structures that she has really learned after having
studied the simple present tense. Finally, | consider that the student is ready to move to
a higher level because she has acquired the necessary grammar knowledge to
understand difficult grammar structures. The student felt really happy when she knew
the score she received in the post-test because she considers that all the lessons

helped her to learn a lot.
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CHAPTER 2

TEFL PROGRAM PORTFOLIO
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2. TEFL Program portfolio

The Masters of Science degree in Education with a specialization in Teaching
English as a Foreign Language, which was sponsored by Nova Southeastern University,
the Inter American Distance Education Consortium, and the Universidad Tecnica
Particular de Loja, has given me the opportunity to learn the theory and practice of
teaching English as a Foreign Language. The methodology of this masters program
combined distance, online, and on-site learning which were possible thanks to the use of
the new Information and Communication Technologies, but also thanks to the big effort

of the authorities and professors of these three institutions.

After almost two years of study, | would like to mention that | had wonderful
experiences in each one of the subjects | received, and | have learned a lot about the
new teaching methodologies, technological advances in the teaching field, educational
resources, materials design, educational research, applied linguistics, sociolinguistics,

structure of English, among other areas.

In the following program portfolio | will write a response to five selected standards
from the Interstate New Teacher Assessment and Support Consortium (INTASC), in
which | will include some of the most relevant assignment artifacts and rationales from
the subjects that | studied during the program. The principal purpose of this portfolio is to
demonstrate how the content of the program has been applied to my own EFL teaching
in the classroom or online.

The INTASC standards | have chosen in order to organize this portfolio are the

following:

Knowledge of the subject matter.

Knowledge of Human Development and Learning.

- Communication skills.

Instructional Planning.

Assessment of Student Learning.
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In the following section | will describe each one of the INTASC standards | chose,

with the assignment artifcats and the corresponding rationals.

2.1 Knowledge of the subject matter

The teacher understands the central concepts, tools of inquiry, and structures of

the discipline he or she teaches and can create learning experiences that make these

aspects of subject matter meaningful for students.
Artifcat N° 1: Concept Paper
Course: CUR 526 Educational Research for Practitioners

Date: September 07, 2009

What factors affect gramm ar learning in a virtual environment?

Assignment 10

Presentation of Concept Paper

By:

Paocla Cabrera Solano

Educational Research for Practitioners

CUR 526

Mowva Southcastern University

September 07, 2009

1
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What factors affect grammar learning in a virtual environment? 2

Abstract
WVirtual learning environments (VLEs) have enormously evolved in the last few decades: as a
result, they are widely used in many educational contexts, especially in distance education
programs. Researchers have demonstrated that this kind of technology can be totally
effective in the teaching — learning process because it promotes collaborative learning
between teachers and students, howewver. there is little information on the use of these tools in
EFL teaching. The purpose of this study is to determine the factors that affect grammar
learning in a virtual environment, so, a group of distance students from a university located
in Ecuador, will be the selected sample for this important research. In addition, the following
questions are going to be addressed through a literature review on the topic: Are VLEs a
useful tool for learming English grammar. What are the characteristics of the students who
enjoy using VILEs in their classes?, and What is the teacher’s role in a VLE?. Finally, it is
important to mention that some qualitative and quantitative methods will be used to collect
and analyze the gathered data from the participants with the purpose of establishing

important conclusions on this interesting topic.

What factors affect grammar learning in a virtual environment? 3

Purpose

The purpose of this study is to determine the factors that affect grammar learming in a
virtual environment. The target group will be selected from the students of the English Major of
the “Universidad Tecnica Particular de Loja™, in Ecuador. It will be composed by the
“Communicative Grammar II" distance students who are enrolled in the second cvcle. The
students from the recruited sample generally live in the principal cities of Ecuador, they have
Internet access, and they use the UTPL Virtual Learming Environment (VL E) in order to improve
their academic performance in the subject.

The use of Virtual Learning Environments promotes students” interaction, provides
unique opportunities for teachers and learners,. and it offers excellent levels of motivation.
According to Pino (Z008), “online language instruction allows EFL learners to interact with other
learners and perform a great variety of functions™: however, some students with different English
proficiency usually have some leaming difficulties that need to be clarified (Chen, 2006). The
grammar professors of the English Major arc actually using this tool, but they do not know the
real factors that affect grammar learming through this kind of technology., so it becomes difficult
for them to establish the best teaching strategics or methodologices for making students
comprechend the subject.

To date., there is no data on the factors that affect grammar learming in a virtual
environment, for that reason. this study will enormously benefit English teachers, students, and
higher education institutions that use VILEs for tecaching grammar in their distance educational
programs. In addition. the beneficiaries will be able to determine if the use of this technological

tool is being cfficient or not in their grammanr classes.
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What factors affect grammar learning in a virtual environment? 4

Review of Literature
Over the past of the years, institutions and educators have increased the use of
educational technologies at almost all the teaching levels. Information and communication
technologies (ICT) are having a big impact on the teaching methods and also on students’
learning styles because the environment in which they learn has passed from a traditional to a
virtual classroom. Many researchers have investigated the viability of using Virtual Learning
Environments (VLEs) in different educational contexts; however, there is little information about
the use of this kind of technology in EFL classes, especially on the effects of using VLEs when
teaching English grammar through a distance system. Language instruction that combines
technology has become very popular and it has had a big impact on EFL teaching.
This review of the literature on the factors that affect grammar learning in a virtual
environment focuses on the following questions:
1. Are Virtual Leaming Environments a useful tool for learning English grammar?
2. What are the characteristics of the students who enjoy using Virtual Learning
Environments in their classes?
3. What is the teacher’s role in a Virtual Leaming Environment?
Are Virtual Learning Environments a Usefil Tool for Learning English Grammar?
Language teacher education by distance has become a widespread and important practice
in language education internationally. According to Chen (2006), technology has found a
welcome home in foreign language education; for that reason, the Web is increasingly becoming
a key medium for many distance educational domains, including language learning and teaching
(Rogerson, 2007). Moreover, the advent of the Internet has combined with developments in other

information communication technologies, the globalization of English, and the marketisation of
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What factors affect grammar learning in a virtual environment? 5

education to afford a rapid increase in the number of TESOL (Teaching English to Speakers of
other Languages) teacher education programs, and greater variety in the ways in which teaching
and learning is mediated in these programs (Hall & Knox, 2009). Because of these factors, the
development of distance education has found an excellent support in Virtual Learning
Environments (VLEs) since they allow both teachers and students to share information whenever
and wherever they are.

A Virtual Learmning Environment is a tool that is used for delivering any kind of learning
material on the Internet through synchronous and asynchronous communication. This
technological tool is widely used in the field of distance learning because of the pedagogical
impact that it has on students. Dillenbourg (2000) states that many distance education students
do not live far away from the physical school but have tight time constraints (often they work).
Asynchronous communication provides them with time flexibility, a growing concern in our
society. For that reason, free access to VLEs presents a flexible platform for learning a foreign
language, it offers engaging structures for active and authentic learning, and it breaks the
limitations of space and time. Quality language learning environments require thoughtful
planning, clear articulation of learning goals and at least a basic understanding of the principles
of instructional design (Rogerson, 2007).

There is significant evidence that VLEs support teaching and language learning.
Inevitably; students’ perceptions are influenced by the design and implementation of the
teaching-learning environment, the selection, organization, presentation and assessment of
material, their ways of thinking about teaching, and their expectations about what they should
learn and understand (Love & Fry, 2006). The use VLEs enhances EFL Iearners’ motivation,

improves their academic performance, promotes autonomous learning, and facilitates
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What factors affect grammar learning in a virtual environment? 6

collaborative language learning, for that reason, they can be considered a good tool for leaming
grammar.

The view of grammar has changed a lot over the years. Consequently, when teaching
grammar through VLEs, teachers should provide appropriate instruction and understand
students’ learning difficulties. According to Chen (2006), EFL students with different English
proficiency may have different learning difficulties; for that reason, clarifying those difficulties
can be the first step that helps EFL students master English grammar and enjoy the use of virtual
grammar instruction. Employing virtual environments as a tool to facilitate grammar learning is a
responsibility of educators because in this technological age, they should be able to adapt new
pedagogies in the complex process of language teaching. Norbert Schmitt (2002) states that what
needs to be learnt about grammar can be characterized by three dimensions: form, meaning and
use; however, even if students are able to produce grammatical structures accurately, they still
need to learn what they mean and when they must be used.

Although the tools for teaching and learning have changed during the last few years, the
methods of teaching and learning have not. Elliot (2009) argues that traditional teaching methods
have been applied to VLEs because there is no need to change the tried-and-tested pedagogies;
and, also because there are no alternative methods. Even though, VLES are a useful tool for
grammar learning there is a gap between pedagogy and technology that needs a significant
research.

There 1s considerable evidence to believe that virtual environments are not just another
technological tool, they provide unique opportunities for teachers and learners, offering
unprecedented levels of motivation and emotional engagement. They have the potential to

radically alter the educational experience (Elliot, B. 2009). VLESs are a good tool for learning
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What factors affect grammar learning in a virtual environment? 7

English grammar, but students’ improvement depends on both students’ responsibility and on the
teaching methodologies.

What are the characteristics of the students who enjoy using Virtual Learning Environments in
their classes?

Learning a language through a virtual environment is not an easy task; it has a range of
challenges for both teachers and students since a computer and the Internet are the essential
requirements to attain this purpose. The computer is a one-to-one mode of teaching that allows
for the student to progress at his own pace without worrying about negative or impatient
reactions. At the same time, it is nonthreatening (Rajaretnam, 2004). Web-based language
instruction promotes independent learning and it can provide a sheltered leaming environment
where learners can practice at their own pace and then demonstrate their newly acquired
language skills without experiencing intense feelings of anxiety. Moreover, online language
instruction allows learners to interact with other learners and perform a variety of verbal
language functions by sharing opinions, making suggestions, asking questions, giving responses,
and correcting themselves and each other (Pino, 2008).

In a recent experimental study which was developed by Hove & Corcoran (2008), some
VLE participants had contact with an instructor via the Web site Discussion Board. Participants
posted questions on the Discussion Board, which the instructor answered in the order received.
The authors found that some students reported feeling overwhelmed with the academic
requirements associated with a VLE platform relative to traditional instruction. In addition, they
found that VLEs produced greater learning among students than with traditional lectures. One of
the principal reasons for these results was that VLE created an active learning environment,

which produced greater academic results than the more passive learning environments found in
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What factors affect grammar learning in a virtual environment? 8

the traditional context. These are good reasons to consider that students who enjoy using VLEs
for learning grammar usually prefer autonomous learning and they like privacy while practicing
the new utterances.

When combining form and meaning in teaching grammar to EFL learners, the
characteristics of students and their learning styles, acquire a fundamental role into the teaching-
learning process. For instance, familiarity with computers, student expertise as well as typing
speed, are some of the attributes that virtual learners should have when learning grammar
through VLEs.

The teacher’s role in a Virtual Learning Environment

Educational institutions have adopted the Information and Communication Technologies
in their academic programs, for that reason, the potential to use virtual learning environments in
distance grammar classes is enormous; however, in order to teach grammar at a-distance,
teachers need to be well prepared for using VLEs in a correct way. For example, Mulrine (2007)
reported that in order to use a virtual learning environment, the teacher first needs to choose the
content for an integrated thematic unit which should include good lesson plans, interesting
information, and well organized activities. The researcher also mentioned that it is important to
locate virtual lessons from the Internet to enrich the conecepts from the units and adapt them for
any students who may have special needs. There are several reasons why the teachers’ role in a
VLE is important. First, good teachers have to find creative ways to stimulate thinking and to
create learning opportunities for students who enjoy using technologies. Second, teachers add the
element that computer-assisted learning components lack “interactivity”. Third, teachers
explicitly and implicitly direct students, they control the amount of information and present it in

a way that is manageable and relevant to the students.
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What factors affect grammar learning in a virtual environment? 9

According to Sysoyev (1999), a method of integrative grammar teaching that English
teachers should consider, consists of three major stages: exploration, explanation, and expression
(EEE). In the exploration stage, leamers look at certain sentences and discover a grammatical
pattern under an instructor’s supervision. In the explanation stage, the teacher should explain the
rules explicitly, and in the expression stage, students should use new structures in interaction,
and produce meaningful utterances. When delivering these stages on a VLE, the teacher acquires
the role of facilitator, which involves pushing students to grow and improve their grammar
competence by explaining, monitoring and evaluating them. Although technology has advanced
greatly in recent years, designing and developing robust, effective online distance language
learning resources is a complex process and, obviously, technology is not the only solution.

Further, an important role grammar teachers should take is to be aware of the students’
learning styles. Some learners prefer self-paced learning, while others practice private, active
learning or individualized tutoring. Because the leaming activities are standardized, up-datable
and can be organized in such a way as to allow for structured teaching, learners get continuous
feedback, which allows them to monitor their own progress (Rajaretnam, 2004). Thus, if
instructors can obtain knowledge about their students’ leaming styles at the beginning of the
course, they can tailor in-class learning experiences to meet the dominant leaming style, while
relying on online experiences to provide a wide array of experiences in a variety of learning
modes. (DuFrene, Lehman, Kellermanns, and Pearson, 2009)

Similarly, DuFrene, Lehman, Kellermanns, and Pearson (2009) mention that the impact
of learning styles is partly mediated by perceived usefulness of the technology. Since students’
perceptions of perceived usefulness can potentially be influenced positively by the faculty

member, instructors can play two critical roles in the technology adoption process of the
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What factors affect grammar lecarning in a virtual environment?10

students. For that reason, these authors recommend that instructors should educate the students
about the availability of the content provided in the supplied technology so that the benefits of
utilizing it can be better understood. Second, they recommend that instructors review the
technology features provided and explain them in the classroom, which should enhance the
perceived ease of use of the material by the students.

English grammar teachers can help EFL students reduce their language learning problems
by analyzing their needs, their difficulties for learning the language, and most importantly, their
learning styles, because not all of them learn in the same way, so, it is the teacher’s role to find
the appropriate teaching methods, and look for the best ways of teaching grammar through
VLEs.

In conclusion, many factors affect grammar learning in a virtual environment. This
literature review is one step toward building better understandings of the great possibilities that
Information and Communication Technologies offer to any kind of educational program. Virtual
Learning Environments can be an effective tool for learning English grammar; however, their
success depends on the way people involved in the teaching-learning process use them. It is
important to mention that the teaching of grammar itself is complex and multidimensional and
may require a variety of teaching approaches, depending on students’ learning preferences. The
characteristics of the students who enjoy using Virtual Learning Environments in their classes
are widely related with autonomous learning, responsibility, good computing skills, typing
speed, and so on; however, more research on this particular topic is needed. Further, the
tecacher’s role in a Virtual Learning Environment is an essential factor that affects grammar
learning, because some teachers use the same pedagogies of the traditional classes with distance

students. It is important to consider that some students enjoy the use of technology but others
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What factors affect grammar learning in a virtual environment?1 1

prefer traditional tools. Learning styles vary from one person to another, for that reason, one of
the most important factors that influences on grammar learning is the students’” motivation and
the interaction that the teacher promotes through the use of technology in order to increase their
language proficiency.

The previous findings clearly demonstrate that VLEs can be a very useful tool in the EFL
classroom. Even though there was no specific information on this particular topic, a complete
literature review on technological instruction demonstrated that the factors that affect grammar
learning in a virtual environment can be determined through hard work and well-oriented
research. Finally, the following research questions were addressed in the present study: Are
VLEs a useful tool for learning English grammar?, What are the characteristics of the students

who enjoy using VLEs in their classes?, and What is the teacher’s role in a VLE?.
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What factors affect grammar learning in a virtual environment?12

Method

As it was mentioned in the previous sections, the factors that affect grammar learning in a
virtual environment need to be investigated in order to help English students, teachers, and
higher education institutions who use VLEs, to determine the best teaching-learning strategies,
and the appropriate teaching methodologies for managing this kind of technologies. In addition,
some authors’ opinions about this topic were carefully described and classified in the Literature
Review. In this section, the research methods that are going to be used for collecting the
information will be described.
Setting and Participants

This study will be held at the Universidad Tecnica Particular de Loja, which is located in
Ecuador. The participants will be undergraduate students who take the subject “Communicative
Grammar II”. These students belong to the second cycle of the English Major that is offered
through the Distance Education System. The Communicative Grammar subjects are taught in
four academic cycles, they go from the elementary to the advanced level, and they have an
average of 110 students enrolled in each one of them. These subjects are considered the
fundamental basis of the English academic program because students acquire the necessary
grammatical knowledge for their professional development.

With the previous information, the sample will be determined through the following

formula:

n=2*xNxpxq / e* (n-1) +Z*pq.
n=0.952x110(0.50x0.50) / 0.05%(110-1)+0.95%(0.50 x0.50)

n=100 (Sample)
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What factors affect grammar learning in a virtual environment?13

Students

The average number of students per distance grammar class is 110; however, just the
“Communicative Grammar II”” students are going to be selected for this particular study (sample
100). These students are adult learners (women and men) who can easily access the Internet
because they live in the principal cities of the country. In addition, they have the necessary skills
to participate in the all the activities and exercises that will be proposed in the Virtual Learning
Environment.
Teachers

Grammar teachers at UTPL rang in age from 25-34, and from 3-8 years of teaching
experience in distance education. They are certified to teach English as a Foreign Language, and
they are familiar with the use of Virtual Learning Environments for teaching English grammar.
In this study, the teacher of the subject “Communicative Grammar II”” will be responsible of
sending explanations, monitoring students, giving quizzes, and providing the necessary feedback
to each one of them.
Procedires

Once the sample, the setting and the subjects have been described, the following research

questions, which are the essential part of this study, will be answered in this way:

[y

Are Virtual Leaming Environments a useful tool for learning English grammar?
2. What are the characteristics of the students who enjoy using Virtual Leamning
Environments in their classes?
3. What is the teacher’s role in a Virtual Learning Environment?
To give an answer to the first question, two units (Comparative and Superlative forms of
Adjectives, and the Future Tense) will be taught through the Virtual Learning Environment. The

teacher will include an explanation about the grammar charts that appear in the basic textbook of

the subject, and she will upload some documents and extra activities in order for students to
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What factors affect grammar learning in a virtual environment?14

analyze them. Then, she is going to ask students to participate and respond to some forums,
chats, grammar exercises, quizzes, questionnaires, and so on. At the end of each unit, students
will receive a survey with a questionnaire about the experience they had when using this
technological tool for learning grammar. Students will be asked to send the survey back as a
requisite to receive their final score. Besides, the numerical values assigned to test performance
of the students who used the VLE will be quantified and analyzed.

Regarding the second question, the researcher will analyze the way in which students
responded to the proposed activities; just a portion of the selected sample will be chosen to
qualitatively analyze their grammar performance. The obtained results will allow the researcher
to determine the students’ characteristics, and their individual learning styles.

In relation with the last question, students will participate in an online mandatory forum
in which they will express their opinion about the characteristics that grammar teachers should
have when teaching through a virtual environment (the opinion can be written in English or
Spanish). As all the students will be required to respond to this forum, the final data will be
qualitatively analyzed with the purpose of establishing final conclusions on this topic.

Finally, it is important to mention that both, qualitative and quantitative methodologics
will be very useful to collect information from the selected sample. to analyze the final results,

but also to draw important conclusions on this important study.
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2.1.1 Rationale:

I have included this assignment in my program portfolio to document knowledge
of subject matter. As we know, this standard is universally considered a fundamental
attribute for effective teaching and successful learning. The assignment belongs to the
Educational Research for Practitioners course, which had the purpose of introducing
students to the concepts and skills needed by educational practitioners in accessing,
critically reviewing, and designing research. All the contents of this course were
effectively organized in a way that it was easy to comprehend the major concepts, and
assumptions of the research field. The professor demonstrated that she really mastered
the topics by connecting the subject to everyday life situations in a clear way.

In this particular assignment, | investigated the factors that affect grammar
learning in a virtual environment, which gave me the opportunity to generate my own
knowledge, and also to reach the objectives that | stated at the beginning of the process.
It is important to mention that different methods, sources, and instruments were used to
answer the research questions that | proposed. After having carried out this research, |
had a better understanding of the factors that affect grammar learning though the new
Information and Communication Technologies; for that reason, | am now in charge of
directing a thesis project with a similar topic in the university were | work. From this
research experience, | learned that it is extremely important the knowledge of the
subject matter, since we have to be prepared to transmit not only knowledge to our
students but also our energy and values to make them better people. In this assignment
it has been documented how the teacher of this subject engaged me in generating new

knowledge which was a fundamental step to interpret ideas from diverse perspectives.
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The experiences | had in this course allowed me to apply what | learned with my own

grammar students who have been involved in different research projects.

2.2 Knowledge of Human Development and Learning

The teacher understands how students learn and develop, and can provide
learning opportunities that support their intellectual, social, and personal development.
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2.2.1 Rationale:

To document my knowledge of human development, | have selected the previous
Power Point presentation which belongs to the final assignment of the Teaching English
for Specific Purposes course. This subject was really interesting since | learned the

principal steps to organize and implement effective ESP courses.
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In order to develop this assignment we were asked to work in groups to organize
an ESP course within an area of our preference. To carry out this activity, we chose the
Hotel and Tourism Management School of the Universidad Tecnica Particular de Loja,
and collected information from different groups of students that received ESP classes.
After having analyzed and evaluated students’ needs and the quality of English lessons
they received, we designed an ESP course in which we proposed some learning
objectives, methods, lesson plans, and strategies related to their expectations.

Throughout the course, and especially in this assignment, the professor stimulated
our reflection on prior knowledge and linked new ideas to already familiar ideas, making
connections to our teaching experiences, providing opportunities for active engagement,
and encouraging us to assume responsibility for shaping our learning tasks. The most
significant learning experience of this assignment was that we determined the skills that
the tourism students needed to emphasize the most, and we proposed some strategies to
integrate the four language skills with tourism related vocabulary in order for them to
improve in the foreign language.

Because students have different personalities, learning abilities, interests, and
skills, at the beginning it was hard to design the lesson plans of our ESP course;
however, we did our best to design instruction appropriate for their social, cognitive, and
emotional development; for that reason, we included a practical component to help them
assume responsibility for and be actively engaged in their learning. It is important to
mention that | have applied some of the teaching strategies we proposed in the ESP
course with my own distance tourism students by designing instructional activities to help
them practice all the language skills, but also to make them develop self-confidence and

competence.

56



2.3 Communication skills

The teacher uses knowledge of effective verbal, nonverbal, and media

communication techniques to foster active inquiry, collaboration, and supportive

interaction in the classroom.
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seansved fo cussion,

I mgree with che

e ide big cities in Ecuador, sany learners do
T internet and this mAy cause & gap in their learning. I
n do To support learners in c category when we
learning EFL couzse.

B Methods of Teachng...

- gl - Q-
-
[ephy| [ephy privately] Quete] Downicad|
Message no. 31
Author: Cesar Ochoa Cueve
Date: Saturday, March 13, 2010 7:56pm
Dear Faola,
1 agree with you when you mentico that technology has changed the way we teach and
the uay azde learn. I think thaz our EVA pl = i3 a= exzelient exasple of the use
of hasy that car Incesmer band-widch dzes moc
allow the plat tools and work the way teachsrs and students would
.
César
[eply| [Rephy privatety] Quote] Downioad|
Message na, 35
Author: Ines Torres
Date: Sunday, March 14, 2010 :02pm
Dear Facla,
The idear and opiaicas you h stated are sbwolutely true. I absolutely agree with you
eapecinlly whem you say that scodencs can sec their owm Tning goals, or being expased
o & world of opportunities. I comsider that man: pportunicties can appesr with the use of
tance learning, networks for
<]
diplomas asd Certil:
5U £ in TLFL), and shared o
projects) the case of INTER-ALFA Master in Intercultucal Educaticn with ECTS credite and
ea. They all use che wanderfulness of the ay-
Hessage no, 57 -
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sgnin

)

= B pntendor de corren = (O Acwvada +

N

v technslogies. Tn od

&na software. Some Universities have
3 amcng them we can find scademis cradit

racefer ECT3 (Lurupean and latis heerican), diplozas acd ce:

{the ease of KSU and UTFL wich fur g shared of prajests |

prejecta) the ense of INTER-AL Educaticn with

acx 3. They all use © 92 the new 3

inéa

ady estsblisked

eredics and

Message na. 57
Authuor: Rsshd A Moure
Uate: Thursday, March 10, 2010

23pm
these techaologies are startisg to irasefcim =e as a
n which T have ueed Tuitzer and T am enjoying the b
1leagues have began to lzek
8T your sesponses and have saxed me “What
Giscuss in this course chn be sdded to §

between all of ua.
=meezings vhen T am looking
the tools that we
ual Learning Enviracment st

Author: Lisset Tore Gallsrdo
Date: Henday, March 29, 2010 1:30pm

Deas Fasle,

I alsc cunsider that the use
aTudencs keen

techaulogy in & great tool for our
e it makes zhem o frel mare cenfident o

Mazeover. the sacog leormers iot
Langasge & 853 allows the instructer to Belp thes wmes feeded
because respucees are immediate.

Beax regards,

cher as well. This class is

Artifcat N° 4: EFL Technology Plan
Course: TEFL 530 Technology in TEFL

Date: April 29, 2010
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NOVA SOUTHEASTEDRN
UNIVELRSITY

TEFL 330 TECENCLOGY IN
TEFL

EFL TECHNCLOGY PLAN

EBY: PACLA CABLERA

waow e power-poirt-templates com

Grammar Technology Plan: The Past
Continuous Tense

Skill Level/Age: High - Beginners / Young adults,
ages 18-23

General Goal
To understand the structure and the use of
the Past Continuous tense through the use
of technology.

www free-power.poini-templates. com

Specific Objective

» To be able to use the Past Continuous Tense to
describe activities that were in progress in the
recent past, activities at a specific time in the
past, and activities during a period of time in the
past.

» THROUGH
< TECHNOLOGY

e -power-port-lemplates.com

Required Materials
Student’s book D FOCUS

e

Teacher's book G-Wﬂ

Internet connection
Computer lab
Board, charts, markers,

pencils, notebooks n
and erasers.

W frae-powar-pint-templates. com

Past Progresssive ..... %

Statements and questions with the new
grammar structure.

Ss visit the following grammar Websites to find
more examples:

WEBSITES

http:/fwww.englishpage.com/ pagelp itinuous.
html|

. http://www.ego4u.com/en/cram-up/grammar/simpas-
~ paspro
http://www.slideshare.net/marperez/past-simple-past-
~ continuous

e Tree-power-port-templates.com

Students visit different %
Grammar Websites to find
exercises about the use of

- the Past Continuous
Tense.

www free pover-pini-templates.com
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eruves liée-power-porEdemplates com

YouTube - Listening

YouTube videos about the PP are used to reinforce
students’ knowledge of this grammar tense.

K TTTTE

wwew tres-gower-point-templates com

PRACTICE

YouTube Video: Jhon
Lenon (song)

Fill in the gaps activity.
Past Continuos

Wi IE88-DOWRr-porE-tmplates Som

E-mails - Writing &"

Students send an email to the teacher. They answer the
following question:

1

What were you
doing yesterday?

1
| Dear teacher,
. - | T was studying for my grammar

test
| yesterday. I was reading about Wh-Questions

L S SR AyaY

o fre-ower-point-tamplates dom

)
Twitter - Igoogle - Games

SS add the Grammar Ninja gadget to their igoogle
page. Then they Tweet their experiences on the
use of this tool.

oruiw fTOB-pOWer-porS-tempiates. com

Forums - VLE

Ss discuss about important days in their life. They write a
description of what was happening when those events.
occurred.

WA fre8-Gower- pui-tamplates com

Integrated Skills
Livemocha - Grammar Practice
Students create a Livemocha account.

warwsfree. powerport-lemplates cem
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2.3.1 Rationale:

| have chosen to include artifacts 3 and 4 to document communication skills. The
teaching methodology used by the professor of the Technology in TEFL course was
really effective because he recognized the increasing importance of technology and
organized the course around the use of different communication tools.

Artifact 3 refers to an online discussion through which the teacher fostered active
inquiry, collaboration, and supportive interaction between all the course participants.
This assignment was really interesting because the professor monitored the discussion
and provided support and feedback according to student’s real needs; for that reason |
could experience that technology is an excellent tool for meaningful learning. On the
other hand, | included artifact 4 to demonstrate how different technological tools can be
used to engage students in exciting learning experiences. The technology plan was the
final assignment of the TEFL technology course and it proved to be effective especially
for visual learners because its good organization as well as the images | included were
really helpful to communicate the message in a clear way.

In addition, | would like to mention that | have had the opportunity to directly apply
the course content with my own grammar students by asking them to participate in
different forums through the Virtual Learning Environment of the Universidad Tecnica
Particular de Loja. In addition, some of the communication tools that | proposed in my
technology plan have been used and are going to be used with my onsite and distance
students because according to my experience, students really enjoy learning through

these tools.
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2.4 Instructional Planning
The teacher plans instruction based on knowledge of subject matter, students,
the community, and curriculum goals.

Artifcat N° 5: Instructionlal Sequence — Interactive Teaching Strategies
Course: Teaching English to Adolescents and Adults

Date: September 28, 2009

Assignment &

Instructional Segquence

Interactive Teaching Strategies

By:

Paola Cabrera Solano

Teaching English to Adolescents and Adults

Masters in Education with a Specialization in TEFL

Uniwversidad Tecnica Particular de Loja

September 28, 2009
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Author: Paola Cabrera, Module 3, Unit 2

Lesson Plan Title: Education and Student Life

Concept / Topic to Teach: The Simple Past and the Past Continuous Tense

Subject: Communicative Grammar II

Skill Level/Age: High - Beginners / Young adults, ages 18-23

Time Duration: 45 minutes

Detailed description of student’s prior knowledge/ prerequisites: In order to understand
the contents of this lesson, students need to have a very good command of the Simple
Present Tense (The verb be, Yes/No Questions with the verb be, affirmative and negative
statements and affirmative and negative answers). In addition, they should know the use of
regular verbs and general time expressions, as well as the Present Continuous Tense
(activities at the moment of speaking, activities currently in progress, and plans for the
future).

General Goal(s):

- To understand the structure and the use of the Simple Past and Past Continuous
Tense.

Specific Objectives:

- To be able to use the Simple Past to describe actions or situations that began and
ended in the past.

- To be able to use the Past Continuous Tense to describe activities that were in
progress in the recent past, activitics at a specific time in the past, and activitics
during a period of time in the past.

Required Materials: Student’s book, teacher’s book, board, timetables, charts, markers

(different colors to draw the charts and timetables), pencils, notebooks, and erasers.
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Anticipatory Set (Lead-In/ Introduction): At the beginning of the lesson, the teacher will
carry out a general review of the Simple Present Tense and the Present Continuous Tense.
While doing the review the teacher is going to ask students to guess what is the connection
between the previous structures and the new ones. As a reminder students will be asked to
remember some of the regular verbs and the time expressions that they know.
Step-By-Step Procedures:

- To carry out the instructional sequence students are going to be introduced to the
new topic by asking them to read a conversation from the book. Then they will
respond to some comprehension questions about the conversation they just read.

- In small groups (semi-circles), students will work on a “Simulation” activity in
which they are going to create a similar conversation from the one that they just
read. When the groups have finished, they will act out the conversation in front of
the teacher.

- The teacher will introduce the Simple Past tense: actions or situations that began
and ended in the past and time expressions that are commonly used in the past by
drawing a timetable on the board. (To draw the timetable, different colors will be
used)

- Some examples of statements and questions with the new grammar structure will be
written on the board (Ss will help the teacher to create the examples, and they will
have time for questions).

- Once the students have understood the structure of the Simple Past, they will be

introduced to the Past Continuous Tense: activities that were happening in the
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recent past, activities at a specific time in the past, activities during a period of time
in the past, and time expressions that are commonly used with this tense.

Then, some examples of statements and questions in the Past Continuous Tense will
be explained through an organized grammar chart on the board. (Ss will help the
teacher to write the examples and they will have time for questions).

When the grammar explanation has finished, the teacher will ask students to discuss
about the principal differences between the Simple Present Vs the Simple Past, and
the Present Continuous Vs the Past Continuous tense. (If students have any doubt,
this activity will be an opportunity for them to ask any question about the topic).
After the students have understood the new grammar structures, they will work in
pairs to develop some of the activities proposed in the student’s book. While they
work in pairs, the teacher is going to monitor them and provide the necessary
feedback.

Then, students will be asked to write a paragraph in which they should use all the
grammar tenses that they know individually. An emphasis on the past tense and on
the past continuous tense will be required. When students have finished, they will
check their written work with each other. (The teacher will monitor their individual
work and the way students cooperate with their colleagues).

Finally, each student will interview a classmate about his or her experiences in high
school. They will be asked to write five questions beginning with “Did”. Then they
will ask a partner the questions. Finally, they are going to write five sentences about
the partner they just interviewed. (While the students are doing the interviews the

teacher won’t intervene. Just observation will be used)
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Connections to other subjects: This lesson plan could be integrated with the subject
“Reading and Writing II”” because if students understand the correct structure and the use of
the Simple Past and Past Continuous Tense, they will produce good pieces of writing and
they are going to be able to understand the reading passages where these kinds of structures
appear.
Closure: At the end of the lesson, the teacher is going to do a general review of the lesson
in order to determine if the proposed goal and objectives were reached or not. In addition,
and individual homework and a group work for the next class are going to be explained.
(The individual work will consist of writing a short story about their childhood experiences,
by using the new grammar structures they learned. For the group work students will do a
research of their dates of birth. Then they will find out what was happening in the world at
that time. Next class, each group will present the research results to the rest of classmates.
Assessment: The teacher will observe and monitor students while they act out the
conversation, do the activities from the book, interview each other, and while they write
their own sentences individually or in pairs. Through continuous observation the teacher
will know if the new grammatical structures were effectively mastered by the students, and
also if the lesson objectives were reached.
Interactive Strategies: This instructional sequence was based on some of the strategies
proposed by Brown (2001) to initiate and maintain interaction in the classroom. In addition,
the strategies for managing the classroom proposed by the same author were considered. It
is important to mention that I based the activitics of this lesson on the proficiency level of
my students (High-Beginners), so in order to initiate students’ interaction and to promote
communicative competence in the classroom, first, some knowledge and comprehension
questions were planned. According to Brown (2001, p.177.), “group work is a generic term
covering a multiplicity of techniques on which two or more students are assigned a task that
involves collaboration and self-initiated language™, for that reason, | used different group
work techniques such as simulation, checking work with each other, and interviews to
sustain students’ interaction during and after the lesson. Because group works generate
interactive language and promote learners’ responsibility and autonomy in the classroom, [
think these activities are going to be really useful to create a good classroom atmosphere.
Finally, I will consider some of the strategies for classroom management such as the correct
use of the board makers, as well as the correct sitting arrangements because as Brown

suggest, they create a positive classroom climate.

67




References
Brown D.H. (2001). Teaching by principles: an interactive approach (2™ edition). White
Plains, NY: Adison Wesley Longman, Inc.

Wemer, K. P. & Nelson, P.J. (2007). Interactions 2 Grammar. McGraw Hill, Singapore.

2.4.1 Rationale:

| chose artifact 5 to document the Instructional Planning skills standard. This
assignment refers to an instructional sequence that | developed in the Teaching English
to Adolescents and Adults course. The content of this course was really effective since |
learned some effective strategies to teach English to this particular group of students. In
addition, subject matter was a fundamental part in this course because the teacher
demonstated having an excellent knowledge of the subject she taught as well as a clear
undestanding of the teaching methods that are unique for these students. Through
different explanations, discussons, dabtes, and so on, the teacher explained us how to
do short and long-term plans related to student needs and some ways to adapt those
plans to ensure students progress and motvation in the subjects that we teach.

Regarding this paticar assignment, | really learned to dessign lesson plans in order to
addresss variations in learning styles of different kinds of learners. As a grammar
teacher, | based my plan on my knowledge of subject matter, the kinds of students, and
the curriculum goals in order to respond to the different learning needs in an appropiate
way. Finally, | would like to mention that | have directly applied the content of this
course to my own teachig setting by designing different instructional sequences for my
grammar students in order to address their learning styles. It has been a wonderful
experience to help them being able to connect their knowledge with other subjects in an

effective way.
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2.5 Assessment of Student Learning
The teacher understands and uses formal and informal assessment strategies
to evaluate and ensure the continuous intellectual, social, and physical development

of the learner.

Artifcat N° 6: EFL Student case study (portfolio)
Course: TEFL 698 International Applied Professional Experience

Date: May, 3 2010

A ssignrment 2

EFL Student casc study (portfolio)

B

Paola Cabrera Solano

TEFL o92: Intermational Applied Professional Experience

Masters in Education with a Specialization in TEFIL.

™NMowva Southeastermn University

MNMayw., 3 2010
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EFL Case Study (portfolio)

I. Description of student and setting

The student for whom this portfolio was compiled is “Maria”. She is 21 years old and she
studies Economics at the “Universidad Tecnica Particular de Loja.”” Maria is a beginner grammar
student who is registered in “Communicative Grammar II”, a subject that belongs to the second
cycle of the English Major. The reason why Maria is studying this subject is because she wants
to learn English, and she expects to receive four academic credits at the end of the semester. It is
important to mention that Maria’s home language is Spanish, but she started being interested in
learning English when she was at high school. The student has never had the opportunity to leam
English in an academy or at a language institute and she has never been in the United States;
however, she has been in France for two occasions because some members of her family live
there. Maria considers that travelling to other parts of the world has helped her to understand the
importance of learning a foreign language because she has experienced that a world of
opportunities is open for people who speak more than one language. Maria does not have any
physical special consideration, but something that should be considered when teaching her is that
she is really extrovert; for that reason it is important to look for activities that allow her to

interact with other students.

The contents of this portfolio have been organized in the following way: a pre test, samples
of student work, student self-evaluation, overall conclusions, and recommendations. The

grammar structures that have been considered for these purposes are:

The Simple Present

1. The Present of Be: Statements.

70




The Present of Be: Yes/MNo Questions.

2
3. The Simple Present: Affirmative and Negative Statoments.
4, The Simple Present: Yes / No Questions and Short Answers.,
5. The Simple Present: Wh-Questions.
1I. Pre-test and Post-test
English Gramaamnar Pre-test
Fhauger
o )JC
h Grammar Prete -
e Simple Prescnt / i
Mmames MM P VL S i g e lcncees S )
Erantes: = Thoeotsy [ zencs - -
A A Camewn gr et LT e A Wi ke Tyt i o - mogrativo s w-wwn - et Cima
contractions whon possible. \><“ " 1
Tercss and Cristina _ s sisters. They're cousins.
— 2 PAr. = P t nn English tencher. Fe _* 5" o = =h teacher.
3. We aren't here on vacation. We * o hore on business.
-+ T _* weie . froam Woashinguon Stce. Iim from Woashingion, I3 o0
. Choosc the altcrnative that best answeors the guestion or compl the =t .
S, Mark: Are you from arcound here?
Acawayr Pdar, Tiewn ey _—
s, happy to
Jhere on v
not bere
from here
o B athhy: Are vou o businessoman?
NEsarde: o,
€ 2B s it
B, ' oo Businossiman
. 'y on vaocation
. T not from around here
F.  PMaark: Is ho a travel agoenc?
teve: Yos,
he is
3l he's
. she's not
d. smhe's o doctor
. IRose: I= she your daughter?
Mary: MNo.
(o s-fhe's my pranddaushiers
. he isn"
. =she's your friend
cd. he's my son
L= MNoes Paul have a girlfriend? Yes,
. o
b. docs he
Lohe does
<. he is
10. Does Paula hove n ear? Yes,
a. she is
. does she
fc;' )} she'docs
d. do
11. My new swvwealer?
Fr Do like
(= Like you
<. You do like
(@0 v ke
12 do we have dinner? Lisually at around S:00.
8. Why
. How long
(c. ™What time
d. Where
13. Th says "Don't immerse.” What
o it means
b. it doe=s moan
l’é_ /S does mean
. means
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P-t3 e 3

14. Whu . o class first?

. ‘\__,c,l-s
(_‘__? do get
<. he gcts
d. does get

15. do we have dinner? Usually at around 7:00.
a. Why
b. Where
(4_-_ L AW hen

d. How long

C. Complete the story with the correct form of the verbs in parentheses. Use the

affirmative or negative of the simple present tense. Use contractions wl‘u.-n posmble‘

16. My friend Maria and her /:"plz*ilcl', Connie. are very different. They nqux_.l Ir_xg (1. look,

nn_l} ahk(_ M'\rm 1—1 G (2. have) brown hair and brown eyes. Connie
el = ORAT, o (3. have, not) brown hair and brown eyes: her hair is blopd, and her eyes
are blue. The sisters are different in other ways too. Maria Livses 1(4. like) expensive
clothes, and she coe =" (5. go) to dance ul:p-% on the weekend. Connie
ML (6. W'-'-“') Jjeans ‘and sweaters. and she 3% R \\K-_* 7. like. not) clubs at
all. M.arl.' and I oz T _(8. shop) in big department stores. u;uuc_ and her friends
R e (9. not, bo),to department stores. They ovE R e (10. not, like)
big stores. They P t-l{;.‘]: (11. prefer) small stores like Bobbi's Boutigue.

D. Complete the paragraphs. Use the correct simple present form of be and have.

17. Ben 13- (1.) a writer. He _i5 42.) twenly-two years old. He v (3.) from Vermont,
bul he lives in New York City now. He ‘s
L 05.) downtown, near Chinatown. Ben .a_./(/) a lot of friends in the city. They
= - -
ng jobs, and they _ i _(&‘.’- ) happy in New York.

(4.)a tiny apartment. His apartment

("7_) intere

Student’s signature

The pretest was an evaluation of Marias™s skills in English grammar bascd on The Simple
Present tense. This test took place on March 23rd, 2010, and her total score was 12 out of 20
points. The principal purpose of the pre-test was to identify the student’s strengths or weaknesses
in the use of this grammar structure in order to establish some strategies to make the student
build upon it. The questions were designed to determine if the student could identify and usc the

grammar structurcs of this tensc in an appropriatc way.

It is important to mention that the pre-test was organized into four sections. Each one of
them was related to four different grammar structures. For example. in section A, I asked Maria
to complete some sentences by using the affirmative or negative form of the verb “be™, and use
contractions when possible. Student’s answers demonstrated that she was able to use the
appropriate grammar structures in almost all the affirmative sentences: however, she could not

complete the negative ones in a correct way.

Regarding the sccond scction. the student had to choose the best answers to some simple
present questions with the verb Se and other verbs. She also had to formulate questions with bSe
by choosing the correct grammar structures. Maria's results show that ecight questions from a
total of eleven were correct, and the principal mistake she made was the incormrect use of the
auxiliaries “Do” and “"Does™ when formulating Wh- questions. In addition. in part C. the student
needed to complete a story with the correct form of some verbs that were in parenthesis by using
affirmative or negative structures. Her answers demonstrated that she found this topic a little bit
confusing because she was not able to choose she correct auxiliaries in some affirmative or

ncga tive sentences.
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Regarding scction D, the student had to use the correct present form of the verbs be and Aave
and fill in the gaps of a short paragraph. The results showed that she had difficulties to complete
some parts of the paragraph: for that recason. 1 think that scctions C and D were the most
problematic for her. These results gave me a general idea of the student’s situation regarding the
usc of the Simple Present Tense: as a result, I planned some lessons to teach her the most
relevant topics within this structure. After each grammar lesson, 1 gave the student some
exercises that allowed her to practice each structure in detail. The results will be shown in the

artifacts included in this portfolio.

On the other hand, when the grammar lessons finished the student took a post-test (Artifact
™21 1) in which she demonstrated what she recally learmed about the simple present tense. The
results show that Maria had a great improvement over the pre-test. She got a total score of 19.6
over 20 points while on the pre-test she got a score of 12 points. The post-test was carried out on
April 28" and consisted of 6 sections where the student demonstrated a clear understanding of
the structures of the Simple Present Tense because she did not make the same number of
mistakes as she did on the pre- test. Besides, she finished the test much faster than the pre-test

because she was clear on what to answer.

I11. Samples of student work
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Artifact N° 1: Affirmative and negative statements with BE, page 4

Exercise N° 1: Affirmative and negative statements with BE pﬂ.q&-:. Lf

Name: - Moudr del Gaoe \Haoez \hlcuer:s ,

=

Instruction: Complete the sentences with is, am, or are. K £ i

s =M L, /1010 . I-’ Th
Date 2E | ppLel | -:‘j:-r/l:_b\ﬂ‘

1. David Beckam ¥ not from Brazil.

2. Ronaldo _ )= a Brazilian soccer player.

3. T _.am not a famous soccer player.
4. Soccer __ 15 , popular in England.

5. Baseball and volleyball OfC _ sports.

6. Baseball 1< not the number one sport in Brazil.
7. Baseball players (& from different countries.

8. Baseball \S -~ not my favorite sport.

9. Nicele Kidman \S " not a soccer player.

10.1 _ QO a-big soccer fan.
Qo

=y

;.’I.T{w." CEAM
e

Student’s signature
The first grammar structures that we looked at were affirmative and negative statements
with BE. The purpose of the first lesson was that the student learns the structure and the use of be
in present — tense statements that included singular and plural forms in affirmative and negative
statements, contractions, and subject pronouns. It was a very nice experience to teach this lesson

because the student already had a very good command of the all the branches of be: am., is, are.
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In addition. it was not nccessary to explain her the subject pronouns I, yvou, he. she, it, we, yvou.,
and they™ in detail because she already know how and when to use them. Afier having explained
her the new structures through a series of examples on the board. the student did an exercise that
consisted on completing ten affirmative and negative sentences with the correct form of “be™, in
the singular and plural form. Marias’s answers demonstrated that she really knows when to usec
these structures because she didn’t make any mistake. Morcover, she answered the excrcise

immediately, and I could notice that she felt confident when answering the questions.

Artifact N” Z: Affirmative and WNegative Statements with BE, page 5

: > =
Excrcise N" Z: Affirmative and Negative Statements with BE F reper —
Name: _Woilor Ml Cune \khaog ez Naloves k "
ol
:_ Bme e S Dovey 00 ) (_,-[..\ o
yran |
N2 |

Instruction: Complete the sentences. Use is, is mot, are, or are mot.
ane 70 -
1. Apples _\5S e folack.

2. The Earth ATD Pt round.
3. The sun _15 ywi¥  —cold.
4. Ice cream and chogolate cue (il ~" good for you.
i ang o .
5. Lemons - vy yellow .,
ane rest
6. Cars AS o . cheap.
7. Peter = a name.
8. An elephant A o= ot a small animal.
9. English, Spanish, and Arabic _—r - Iangunpes.

O. The president of the United States i Ol -~ a doctor.

I¥ikpui ¥Ss ¢ ¢ =%,

Student’s signature

In order to reinforce student’s knowledge of affirmative and negative statements with BE,
1 gave Maria an exercise. In this opportunity she needed to complete ten sentences with the
following be forms: is, is not, are, or are not. Regarding student’s answers to this exercise, she
made just three mistakes. For example, in the first sentence she used “is not” instead of “are not”,
maybe because she didn’t realize that Apples is a plural noun, or because she didn’t know the
meaning of this word. Maria made a similar mistake in sentences five and six, where she used “is
not” instead of “are not”. In my personal opinion, the reason why she could have made that
mistake is because she didn’t realize that Lemons and Cars were plural nouns. When I looked at
her answers to those sentences, | immediately gave her feedback on the use of negative

statements in the plural form because she already mastered affirmative statements with BE.

Artifact N° 3: Yes / No Questions and short answers with Be, page 6 (See next page)
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P uje G

\'\

Exercise W® 3: Yes / No questions and short answers with BE C 20 o
.
Name: Moo del Gene Yoamoes lolBox € N

Date: i :L Aprs] /204
t 7

Instruction: Write questions. Then answer them. Use short answers.

1. The teacher / you / Are // A
Ace you the teaicines ? e, S o “‘»D‘K_/
2. You/ Are / happy P _ T ety
Are Nau happy — 2 Nes, (R emy)
3. A student / your mother / 15/,/ =1
1o your moines & spuckni ? e, Soe vs 0ol
4. Today / 1s / Thursda
s = L./”ml\ A ’ :
s 'r\‘n;i'.)qcl\: Teclony ? IO, A% IS nOY
e

W

Are / from California / your friends E
Bre yar Geants -feen (st ’\f’ P N they e n-._,j/

6. Busy / your friend / Is

Is v Gieond bosy -"‘?/ Nes, she s -

7. a singer / Are / you S )

P yox o SRS ~/ ? No , N oo oot
8. wyour teacher / Is / friendly / shs 1.

T3 your teacher frwendiy ? Jdes  Gner ) :
9. your mother and father / Ca:ydi'xﬁ / Are e

woud Mnothey and E&tiher Cnnachicin? M<T , Ane arxe n;.f/
10. Are / married / you e
Pyve yoo orarried 2 [N L Qs e e

Fili eee,

Student’s signature

The second lesson was related to the use of the verb be in Yes / No Questions in the

singular and plural form, and short and long answers. It was a nice experience for me to teach
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this lesson because Maria had previous knowledge of the verb fe. so it was not difficult for her
to understand the correct formation of these kinds of questions. After having explained her the
rules for the formation of these questions. she worked on an exercise in which she wrote ten
Yes/MNo questions and short answers for cach one of them. The student’s results demonstrate
that she knows how to write questions of this type. since the only mistake she made was to write
“Is Thursday today?”, instead of ““Is today Thursday?”. Another mistake she made was to use
contractions in affirmative short answers, for that reason, it was necessary to explain her this rule

in detail through more examples. The student felt comfortable while answering this exercisc.

Artifact N 4 Affirmative and Negative Statements with the Simple, page 7

Excrcise MN® 4: Affirmative and Nogative Statomonts with the Simple g 7‘-

Froscnt : e (J
\ ey

Mame: Moo cheed Comae Wl om g el

Pote: o 1h Al 24,

Instruction: Complete cach sentence with the correct verb. Use the simple

proesent Tormmm.

1. PAary is o taxi driver. She ___ Tiguse Lol

2. Stuart is a Spanish teancher. He | SR ':-;r-nni.-»h.

3. Maria Domingo is a singer. She __ N

4. MMassos Maoronn is a dancer. He cheay e e

S. B2l Bright is a baseball player. He CASAY T = Boselsall.
6. Shirley Simpson is a bank manager. She . 5 a Bank.
g A and Yicior are =h collectors. They ¢ oiwne ¥ -~  trash.
H. MMorgaret and Phil ar

house painters. Thoy A T s,

@, Lou is a window washer. Fle LTS T i ncloNe s,

10, Oscar. Tom,. And Steve are firetfighters. They iyl Firos.

TSl s o jutic
T

Student s signature

During our lessons, we also looked at affirmative and negative statements with the simple
present tense. The principal purpose of this lesson was that the student learns to use the grammar

structures to tell about things that happen again and again; for example habits, regular

occurrences, customs, and routines.

‘When we finished the lesson, an exercise about affirmative statements with the simple
present was given to the student. The exercise required that Maria completes ten sentences with
the correct verb by using the simple present form of different verbs. The student performed really
well on all the exercises and she put —s or —es on the third person singular (he/she/it) when it
was necessary. It is important to mention that in sentence six Maria used the verb work, instead

of the verb manage,; however, this is still correct because it makes sense in the sentence.
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)
Exercise N° 5: Affirmative and Negative Statements with the Simple | djﬁ 8
Present

‘s |
A - W '\ ey u‘-{" \ y » A
Name: \T-{‘-,-'l;;wuu de )t (USne \jk.i.ol‘ll..-k,w\‘c\—&\.\l{w _ 2, ( ALY l ‘

-
s &=
Date: ] A{;ss\ / L0

Instruction: Complete the conversation. Use the correct form of the verb in
parentheses.

A: Tell me about you and your family.

Yy,

B: My husbandand I _aee (1. arg) pretty traditional. | _ ke (2.

take) care of the home, and he e (3. go) to work. He _\ias .~ (4. have) a

business in town, but we __|i¢ (5. live) in an old house in the country.
i
A: Alone?

S \.ﬂJ/"-"(-: /
B: Oh, no. We (ol i (6. not live) alone. We __\xauc 7 (7. have) eight

e |

CJA.‘* e ljve
children — seven boys and one girl. Two of them ot e (8. not live) with us

anymore. Our daughter 1o /(9. be) married, and she _|iy¢ ;/(10. live) with
her family. She  has Z (11. have) two children. One of our sons i'.:»/(l 2.
A rel bave

be) also married, but he hacn'l  (13. not have) any children. Our other six sons

e (14, live) with us.

Student’s signa'tu re —

After the first explanation, the student understood how to form affirmative statements in

the past tense. | explained her how to construct negative statements by using does not or do not
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before the base form of the verb. We also looked at the rules for writing contractions. After this
explanation, Maria did an exercise in which she had to complete a conversation with the correct
form of fourteen verbs that were in parenthesis. Maria’s results demonstrated that she performs
really well when writing affirmative statements; however, she made some mistakes in the
negative ones. Maria did not use the auxiliaries “do” or “does” to write the negative forms of
some sentences, so she wrote “We not live alone” or “He hasn’t any children” instead of “We do
not live alone or *“ He does not have any children”. The results demonstrated that the student
needed more practice on negative statements with the simple present; so, I wrote more examples
on the board and emphasized that it is necessary to use auxiliaries when making negative

statements. Additionally, I gave her feedback on each one of the mistakes she made.

Artifact N° 6: Negative Statements with the Simple Present, page 9

- ge q
Exercise N” 6: Negative Statements with the Simple Present
Name: _\"‘.’\--.-‘-\- it ged Gusrw Noogoe ze Ualloe e -~ J-f"-_ i
45 . g b e
Date: 127 [MAMpeyil /21 >

Instruction: Complete the sentences. Use don’t or doesn’t.

1. Bell Mall has a music store, but Northshore Mall _ Tk o=yl .

2.1 go shopping a lot, but my friends _ scel .

3. My son wears a tie to work, but my husband

4. Katie has a lot of jewelry, but her sister _cioesy' T -7

5. Ellen and Dave spend a lot of money on clothes. but Bea and Ken _ Jon' I .

6. My friend buys used clothes, but I don't .
- - ™

7. Yoko polishes her nails, but her roommates _ <Aooy

&. These shoes cost over $100. but the shoes over there _c¥kn T 5

9. My mother likes shopping,. but 1 el = _

10. My classmates and I wear fashionable clothes, but our teacher o= T .

’
Y \(-f;w\. oLy ert
———

Student’s signature
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In this lesson, we looked at Yes/No questions with the Simple Present tense. The first
step was to explain the student the use of these grammar structures by writing some examples on
the board. After the grammar explanation, Maria completed five Yes/No questions with some
verbs different than Be. Student’s results showed that she felt really confused when completing
the questions because she made mistakes in all of them. In my opinion, the reason why the
student made those mistakes could be that during the first lessons she learned how to form
Yes/No questions with the verb Be, so she taught that using “is, or are” instead of the auxiliaries
“do or does” to complete the questions was correct. When | had the results, I gave her the
corresponding feedback, and she understood the difference between writing Yes/No questions

with Be, and writing those questions with different verbs.

Artifact N° 8: Wh — Questions with the Simple Present, page 11

’-_'Hé' "Ji P I ¢

Exercise N° 8: Wh — Questions. With the Simple Present 3 ~[ :

- L™
Name: WMWooaa del Gane \lowapier abared " G,L;.."‘
z ; roag™
S i o)
Date: 19" '/f\i-\,| £ e ki
e

Instruction: Write questions. Then write an answer for each one of them.
1. want / tc leave / do / Why / you ?

: ) = Tt Ry et o
Uiy o oo want 1o o ” Docaou@ , A i lage A0 clases
T 5

2. for breakfast / What / you / have /do_ 2~

-

>

(Doat cle o oW oy [.i\-n_._'t\._;_:n‘_,\ﬁ T o ik awnd bread -

3. feel / after /do / a nap / How / you ? -~

Row Ao you teel al for a nop . - I {ea\ QS SLEEN o
4. your / corrects / homework / Whe? P
-
- - ) e
Whie coiiect s waox Domewc (K TV seacher cor rect 1T .
5. does / work / Rosita / Where? _
Udbere does fRostita o ors =SS NAC ¥y A ti~o Lank

C]f‘-i&-. — ) x5 | £ :..;‘-‘
N 7C -

Student’s signature
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The next lesson was related with Wh-Questions with the Simple Present tense. The
purpose of this lesson was that the student learns to use the auxiliaries “do and “does”, and Wh-
questions about the subject, and short and long answers. Marie did not have any difficulty to
understand the grammar rules to form these questions, so at the end of the lesson, I gave her an
exercise in which she needed to write questions and answers with the new grammar structures.
Maria had a great performance on this exercise, since she did not have any mistake. It is
important to mention that the student was able to apply some of the rules she learned in the
previous lessons because her questions and answers are grammatically correct. Moreover, the
student felt confident when answering this exercise which showed me that she had a good

progress.

Artifact N° 9: Question Words, page 12

Tage. 12
g »
Exercise N° 9: Question Words _.'--)/, g A A2 .
Name: NNoria Al dorme WUcuopos v \Uoabarses
Date: T Al o

Instruction: Complete the sentences. Use who, what, where, when, how, or
why.

Rob: Whe (1.) gets up early?

Nan: My husband does. He gets up at 4:00 A.M.

Rob: Yoo (2.) does he get up?

Nan: He sets his alarm clock.
Rob: LL"\,\“ -—(3.) does he get up so early?
MNan: He starts work at 5:30.

Rob: ulvwat (4.) does he do?

Nan: He s a chef.

Rob: Whexe, (5.) does he work?

Nan: He works downtown. He has his own restaurant.
Rob: LIy (6.)-does the restaurant open?

MNan: At seven o’clock

Y T )
Wict T e e #de e L

=

Student’s signature
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In order to reinforce student’s knowledge of Wh-questions with the present tense, I gave
the student an exercise in which she had to complete six questions with the following Wh words:
Who, What, Where, When, How, or Why. Maria’s results demonstrate that she was able to use
the correct Wh words to write questions with the simple present. In addition, she was able to

understand meaning from context, which helped her to respond this exercise immediately.

Artifact N° 10. Yes/No questions with the Simple Present (Second), page 13

Tage 13

{

Exercise N 10: Yes/No questions with the Simple Present (Second)

LS

Name: "ni'\ﬁ'\fl del Gsoe Vdsawer Nolarero %}i»,ﬁ{,{;"

“h z
Date: 26 /“.i‘.lil 2010
I

Instruction: Complete the questions.

1. People do not go 1o this Churchy/lundays.
Do ey go to HE chuich

on Mondays?

3]

. Peter has French classes on Saturdays.
DS
s Y et N €
Does We pawe M€ 6n Saturdays?

3. The children like apples
/"
-~ : Y, —
Do {ney UKE bananas, t00?

4. We live in a department. -~

0 Yoo hve /inahigdeparlmcnl?

5. My girlfriend knows my mother.
rd

b 1

Do one Mrowf

)

your brother?

!

: JW DEEX

s =
Student’s signature

During the last lesson, we did a general review of all the grammar structures of the simple
present tense; however, I considered that it was necessary to emphasize on Yes/No questions
because as it was shown in exercise 7 (Artifact N° 7), Maria could not use these grammar
structures in a correct way; for that reason, I gave her a similar exercise, which consisted on
completing five questions with the appropriate grammar structures. The results demonstrated that
Maria clearly understood the grammar rules to form these kinds of questions because the only
mistake she made was in question five, where she added an —s to the verb know; however, the

student used the auxiliaries do and does in an correct way in all the questions.
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Artifact N° 11: English Grammar Post Test, page 14

Arhitact N-11
English Grammar Post Test

The Simple Present

Name: f‘(\bj—-\t.\ 2\ Gs 't*\bfm Jaoeere

/ (,
=
Date: 78 B lhopit Jzord

A. Complete the sentences. Use

the affirmative or negative form of “be™. Use
contractions when possible.

. Teresa and Cristina (& == o A0 WP sis.m/:r'h >y're cousins.

. Mr. Salas isn't an English teacher. He * a Spanish teacher.

3.  We aren't here on vacation. We Y g~ here on business.

4. 1 _am < Y from Washington State. I'm from Washinglon, D.C.
5. Leoncl Mess 1sn'T a Brazilian soccer player.

Choose the alternative that best answers the question or completes the statement.

6. Mark: Are yvou from around here?
Amy: No, I'm

a. happy 1o meel you
b, here on vacation

l-\v(.} not here

d. from here

7. Mark: 1s he a travel agem?
Sty‘. Yes,
) he is

b. he's

c. she's not

d. she's a doctor

8. Does Paul have a girlfriend? Yes,
a. do

b. ’c_?,\ he
¢,/ fe does
&=

d. heis

9, Does Paula have a car? Yes,

a. she is

L= Gex she
(=¥ she does
. oo

10, my new sweater?

. Do like

1. Like you

< ¥ou do like

fa)bo vou like

11, This says "IDon’t immmoersce. ™ Wihat ?

n it means

L. docs m
e does= it mean

d.  mes

12 'V\)’}‘/ e cluss frse?
LS s
Bl e gmet

<. he gets
d.  does gmen

. Complete the story with the correct form of the verbs in parentheses. Use the

affirmative or negative of the simple present tense. Use contractions swhoen pros

£] TN

13. MMy friend MMar

and her sister. Conni nre wvery different. They
e Murin 2 h=ass - 2. have) brrossww n I il brown eves. o

o ae 'L Wi (2. have, not) brown hair and brown eyves: he

Dol ook (1. look.

oy

i

haif i= blond. and her cyves
= i L e 2 2

ure bluc. The sisters arce different in other wayvs oo, Maria Ao (4. like) expensive
clothes, and  _she oot (5. g0y o dance clubs _on the weckend., Conniae

ARG S < (6. wenr) je aars and sweanters, and she chos s \WKes ¢ 7. like. not) clubs ot

all. Blaarba and 1 .‘_'r\_’."_“i' (2. shop) in big department stores: Connie and hes warels
chort L o (2. _ot. Zo) to department stores. They Clodi L WV e

C10. not, like)

big =tores. They _picicey _—T11. prefer) small stores like Bobbi's Boutique.

14
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)
raqge 16
D. Complete the paragraphs. Use the correct simple present form of “be™ and “have.™
14. Ben = (1.) a writer. He S ) twenty }ro vears old. He A= (30) from Vermont.
but yvcs in New York City now. He » (4.) a tiny apartment. His apartment

i=7(5.) dewntown, near Chlnatown.’?‘h i (6.) a lot of friends in the city. They
oOse .) interesting jobs, and they e (8.) happy in New York.

E. Complete the following Yes/WNo guestions with the Simple Present

15. Dan and Jon like sports. /
oan and Lt’a
Do Et\"x:x—\\ ux\—e’rnu‘-.lc too?
16. She lives in the downtowmn?
DO Soe e / near the museum?
17. They have a terrible headache.
T ey o d/a a lot of work?
18. My brother plays basketball.
])L:ﬂ_—)_(\\.fu)f— b‘EUl\‘rt‘,," ) ¢%soccer. too?
19. My girlfriend knows my . brother.
M’ét;:lel::i C\nﬂfl-!c‘n:i’)ﬁ:your mother?
F. Write WH-Questions for the following answers. Use w‘h_o, what, whfre, whfn, how,
or W‘!’/I}'.
20. Houo do uow fee > 2
I feel tired. /
27.. Wy do oo drinK tea s ?
I drink tea at night because it heip;zrn(. sleep.
22. Wihok Jdo You fennemicer adeaRt usac  Axeavr >
I don’t remember a lot about my d@n{_’ but it was scary.
23. VINal do vou ao affee yooa vop Z

After mmy nap? I exegrcise.
24. ue  sledpia Wl o gBur {arsily

In my family? My brother sleeps a lot.

"
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— b
l"?u_'{c,. 1
€. There are seven mistakes in this conversation. Circle each one of them.
P "

A You're never late to work, Ali. U—I(_)\ﬁ_;il_p'(ln it?

3: My family and 1 always g.q:(_ up really carly.

A I usually get up carly too. but sometimes [{‘___Ti.}gcl here in time.

| EH What time do you leaves/ Home?

A Well, 1 take my danghter to school in the morning, and school Q‘_LE:E_)QI 200,

We leave at around 7:30.

B: How old is vour daughter?

A ven yvears old.

3: Do yvou take the bus to work?

Az No. I'm not. | drive. How)about you?

13- Sometimes [ walk, and sometimes | take the subway.,

Student™ s signature

At the end of all the lessons, Maria took a post-test on the Simple Present tense, which
was designed to determine if the student had really improved in the use of various grammar
structures with that tense. The results demonstrated that she made just two mistakes. The first
one was an omission of —s after the Wh word W#ho in section F (question 24), which is
understandable because she did not realize that there was a third singular person in the answer. In
addition, the student did not identify one of the seven mistakes of section G maybe because she
did not remember the rule for answering negative questions with the auxiliary “do™ . It is

important to mention that almost all her responses were correct, and she looked less nervous than
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in the pre-test. Morcover, she used less time to answer cach one of the questions. In addition, 1
would like to mention that Maria showed a great improvement since if we compare the score she
got in the pre-test " 127 with the score she got in the post-test " 19. 67", we will notice that she

really learned the structure and the use of the simple present tense and that she is recady to learn

the structures that follow it.

Artifact N” 12: Student Self- Assessment, page 18.
At Fact N1 FPage 18

Student Sclf Assessiment

o cAFy i
= = WA YsT=]

rose the
=

Tt best describes your feel
your answers whon necessary.

Ze roegar

g the

1. What do you think about the gramm:ar lessons you attended?

were
F W e
roweere renlly b
woere uselul

z. BPid the teachoer use an appro

e methodology 7
e (»<)
NNy L ]
Wy
Py cow cu - s ) P e L 17 Wt MY £ = T L0 = 1} Y r  vveEirwescieollen ey s v yNileroa et
waoaviy Twyochevi T o ReQctic e Y eougae s o e oo
3. Diel you understand the ieacher’s explanation abowut all the grammar roles™
Yaos € >
P [4 ¥

Lo L
= e e

[ = T = SR

4. What strategies should the teacher use in her prammar classes?
CGiroup we €2
]
L4 b ]
L ]
Cnhers L8 3 Spoecity:

"’j«'r-_'!c.'. o A

. Whnt was
Tense?

topic that v

Iying the Simple Present

C o Hveiwn

It topic and wi

H., Do you comnsider that s
Boginner (o Intermediate loy

‘o sacsguiread the nocessary koowledpge o move o

Yes € .>)
[ P i ¥
W

el Ly et i

Foegard

12 the sclffasscssment, I wrote cight questions to identify student™s agrecment or
disagrecoement with the grammar lessons. but also with the exercises that were given. The student
had to choose the alternatives that better described her feelings on these lessons. The resulrs
dormonstrated that the student vwas very happy with the grammar lessons she reoccived boecausce the
topics that we looked were really intoeresting, and the materials used contained clear explanations
o cach gramunar structure. Morcover, the student considered that the teacher’s mocthodology
was appropriate because the explanations were clear, and she enjoyved having special mmomenits

for interaction. In relation with the teacher™s explanation of each pgrammar rule. Maria said that
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they were simple and clear; however, she suggested more group work and written forums as
good strategies that can be used in future grammar classes. When the student was asked about
the topic that she enjoyed the most, she said: “learning about affirmative and negative statements
in the simple present was the most interesting for me” In addition, Maria listed the verb be, Wh
questions with be, and the auxiliaries do or does as some of the structures that she has really
learned after having studied the simple present tense. Finally, I consider that the student is ready
to move to a higher level because she has acquired the necessary grammar knowledge to
understand difficult grammar structures. The student felt really happy when she knew the score

she received in the post-test because she considers that all the lessons helped her to leamn a lot.

V. Overall recommendations

a. Conclusions

This case study was focused on the simple present tense. The grammar lessons were
carefully organized and designed to help Maria, a beginner grammar student to improve her
knowledge of the simple present tense. After having organized the information for this portfolio,
I think that in order for a grammar lesson to be productive, students should be open and
motivated to learn through a series of exercises, tasks and many kinds of activities, since leaming
a foreign language requires a great effort. One of the principal difficulties that the student faced
during the lessons was to understand when and how to use the auxiliaries Do or Does in
affirmative and negative statements in the simple present tense. In addition, she had some
difficulties when combining the verb e with other kinds of verbs in Yes/No questions in the
present tense, so, after the grammar explanations she received, and after having worked in some

exercises related with those topics, the student showed improvement and understanding of the

87




structures because she did as many exercises as she could. A shown on the test scores, the
student improved a lot since she took the grammar pre-test. As we know she got a total score of
12 at the beginning of the process, and a score of 19.6 in the post-test. These results allow me to

conclude that the grammar lessons and the explanations were clear and productive.
b. Recommendations

The student should have more practice of the grammar structures of the simple present
tense along with reading, writing, listening, and speaking activities since it is important to
integrate grammar with all the language skills. Maria is very intelligent, and she has
demonstrated that she really enjoys learning English; for that reason, it would be a good idea to
use technology to reinforce student’s grammar knowledge. For example, Maria can participate in
some written forums on the Virtual Learning Environment of the university, or she can use tools
such as twitter, YouTube videos, grammar websites, or other resources in order to practice the
grammar structures that she has difficulty with. In addition, group work will benefit the student a
lot because as she is really extrovert, I think she will enjoy learning grammar if she has the
opportunity to interact with other students. For that reason, I consider that collaborative learning
should be promoted in future grammar lessons. Finally, I strongly believe that if Maria continues
practicing grammar in detail, she will get excellent results in the future.
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2.5.1 Rationale:
I have included this assignment in my program portfolio to document assessment
of students learning. This assignment was part of the International Applied Professional

Experience course of the masters program. In this course | had the opportunity to
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practice what | leaned in the different subjects | received. In order to organize my case
study portfolio, | chose one of my grammar students from the on-site system of the
Universidad Tecnica Particular de Loja and used a great variety of assessment
strategies to inform about her progress.

In order to reach the objectives of this assignment, | designed and gave my
student a pre-test, different exercises, a post-test, and a self-assessment on the Simple
Present tense. These assessment activities helped the student become aware of her
strengths and needs, and encouraged her to set personal goals for grammar learning. It
is important to mention that the content of this course has been applied to teaching EFL
in the classroom because | learned from my professor to use different tools to evaluate
the effects of class activities through observation, questioning, and analysis of student
work. | haven't had the opportunity to apply these contents in my classes yet; however,
after having learned the importance of keeping records from student work, | will start
keeping records of my students work and performance because it will help me to be
aware of their performance, to adjust instruction adequately if it is needed, but also to

communicate their progress in a responsible way.
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CONCLUSIONS

The case study was focused on the simple present tense. The grammar lessons
were carefully organized and designed to help Maria, a beginner grammar student to
improve her knowledge of the simple present tense. After having organized the
information for the student portfolio, | think that in order for a grammar lesson to be
productive, students should be open and motivated to learn through a series of
exercises, tasks and many kinds of activities, since learning a foreign language requires
a great effort. One of the principal difficulties that the student faced during the lessons
was to understand when and how to use the auxiliaries Do or Does in affirmative and
negative statements in the simple present tense. In addition, she had some difficulties
when combining the verb be with other kinds of verbs in Yes/No questions in the present
tense, so, after the grammar explanations she received, and after having worked in
some exercises related with those topics, the student showed improvement and
understanding of the structures because she did as many exercises as she could. A
shown on the test scores, the student improved a lot since she took the grammar pre-
test. As we know she got a total score of 12 at the beginning of the process, and a score
of 19.6 in the post-test. These results allow me to conclude that the grammar lessons
and the explanations were clear and productive.

The Masters of Science degree in Education with a specialization in Teaching
English as a Foreign Language was a high quality program that allowed Ecuadorian
teachers to attain a high level of technical and practical knowledge in the teaching of
English as a Foreign Language. The participant’'s characteristics were taken into
consideration when organizing and designing each one of the courses, which allowed us
to learn about the advances in interactive technologies, to design curricula for the field of
Teaching English, to develop and apply new methods, techniques, and educational
resources, to conduct action research in the classroom, to design materials according to

our student’s needs, among others aspects.
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RECOMMENDATIONS

The EFL student should have more practice of the grammar structures of the
simple present tense along with reading, writing, listening, and speaking activities since
it is important to integrate grammar with all the language skills. Maria is very intelligent,
and she has demonstrated that she really enjoys learning English; for that reason, it
would be a good idea to use technology to reinforce student’'s grammar knowledge. For
example, Maria can participate in some written forums on the Virtual Learning
Environment of the university, or she can use tools such as twitter, YouTube videos,
grammar websites, or other resources in order to practice the grammar structures that
she has difficulty with. In addition, group work will benefit the student a lot because as
she is really extrovert, | think she will enjoy learning grammar if she has the opportunity
to interact with other students. For that reason, | consider that collaborative learning
should be promoted in future grammar lessons. Finally, | strongly believe that if Maria

continues practicing grammar in detail, she will get excellent results in the future.

I would also like to recommend that the students who were part of this masters
program do all their best to put the knowledge they acquired into practice by developing
new projects to benefit Ecuadorian English students. Transforming the way we teach
just depends on our efforts to start applying all the things we learned with our own
students because it will help us to be better professionals. On the other hand, it would
be excellent if the institutions that sponsored this masters program continue working in
cooperation in order to give students the opportunity to be involved in Doctoral programs

in the near future.
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ANNEX 1
English Grammar Pretest
The Simple Present

Name:
Date:

A. Complete the sentences. Use the affirmative or negative form of “be”. Use

contractions when possible.

Teresa and Cristina sisters. They're cousins.
Mr. Salas isn't an English teacher. He a Spanish teacher.
We aren't here on vacation. We here on business.

I from Washington State. I'm from Washington, D.C.

o > WD PF

. Choose the alternative that best answers the question or completes the

statement.

5. Mark: Are you from around here?
Amy: No, I'm

a) happy to meet you
b) here on vacation
c) not here

d) from here

6. Kathy: Are you a businessman?
Mark: No,

a. I'ma writer

b. I'm a businessman

c. I'm on vacation

d. I'm not from around here

7. Mark: Is he atravel agent?
Steve: Yes,

a) heis
b) he's



8.

9.

10.

11.

12.

c) she's not

d) she's a doctor

Rose: Is she your daughter?
Mary: No,

a. she's my granddaughter
b. heisn't

c. she's your friend

d. he's my son

Does Paul have a girlfriend? Yes,
a) do

b) does he

c) he does

d) heis

Does Paula have a car? Yes,
a) she is
b) does she
c) she does
d) do
my new sweater?
. Do like
. Like you
You do like

Qa o T o

. Do you like

do we have dinner? Usually at around 8:00.

Why

How long
What time
Where

a0 T p



13.

14.

15.

C.

This says "Don't immerse." What ?
a. it means

b. it does mean

c. does it mean
d

. means

Who to class first?
a. gets

b. do get
c. he gets
d

. does get

do we have dinner? Usually at around 7:00.

. Why

. Where

. When

. How long

o O T 9

Complete the story with the correct form of the verbs in parentheses. Use
the affirmative or negative of the simple present tense. Use contractions

when possible.

16. My friend Maria and her sister, Connie, are very different. They (1.
look, not) alike. Maria (2. have) brown hair and brown eyes.
Connie (3. have, not) brown hair and brown eyes; her hair is

blond, and her eyes are blue. The sisters are different in other ways too. Maria

(4. like) expensive clothes, and she (5. go) to
dance clubs on the weekend. Connie (6. wear) jeans and
sweaters, and she ( 7. like, not) clubs at all. Marla and I

(8. shop) in big department stores. Connie and her friends




(9. not, go) to department stores. They (20.

not, like) big stores. They (11. prefer) small stores like Bobbi's
Boutique.

D. Complete the paragraphs. Use the correct simple present form of be and

have.

17. Ben (1.) a writer. He (2.) twenty-two years old. He (3.) from
Vermont, but he lives in New York City now. He (4.) atiny apartment. His
apartment (5.) downtown, near Chinatown. Ben (6.) a lot of friends
in the city. They (7.) interesting jobs, and they (8.) happy in New
York.

Student’s signature



Exercise N° 1: Affirmative and negative statements with BE

Name:

Date:

Instruction: Complete the sentences with is, am, or are.

1. David Beckam __ not from Brazil.

2. Ronaldo __ a Brazilian soccer player.

3.1 not a famous soccer player.

4. Soccer __ popular in England.

5. Baseball and volleyball  sports.

6. Baseball  not the number one sport in Brazil.
7. Baseball players __ from different countries.

8. Baseball not my favorite sport.

9. Nicole Kidman __ not a soccer player.

10. I a big soccer fan.

Student’s signature



Exercise N° 2: Affirmative and Negative Statements with BE

Name:

Date:

Instruction: Complete the sentences. Use is, is not, are, or are not.

1. Apples black.

2. The Earth round.

3. The sun cold.

4. Ice cream and chocolate good for you.

5. Lemons yellow.

6. Cars cheap.

7. Peter a name.

8. An elephant a small animal.

9. English, Spanish, and Arabic languages.

10. The president of the United States a doctor.

Student’s signature



Exercise N° 3. Yes /No questions and short answers with BE
Name:
Date:

Instruction: Write questions. Then answer them. Use short answers.

1. The teacher/you / Are

2. You/ Are / happy
?

3. A student / your mother / Is
?

4. Today/ Is / Thursday
?

5. Are /from California / your friends

?
6. Busy/ your friend / Is

?
7. asinger / Are / you

?
8. your teacher / Is / friendly

?

9. your mother and father 7 Canadian / Are

?

10. Are / married / you

Student’s signature



Exercise N° 4. Affirmative and Negative Statements with the Simple

Present

Name:

Date:

Instruction: Complete each sentence with the correct verb. Use the

simple present form.

1. Mary is a taxi driver. She a taxi.

2. Stuart is a Spanish teacher. He Spanish.

3. Maria Domingo is a singer. She

4. Nassos Morona is a dancer. He

5. Bill Bright is a baseball player. He baseball.
6. Shirley Simpson is a bank manager. She a bank.
7. Sam and Victor are trash collectors. They trash.
8. Margaret and Phil are house painters. They houses.
9. Lou is a window washer. He windows.
10. Oscar, Tom, And Steve are firefighters. They
fires.

Student’s signature



Exercise N°5: Affirmative and Negative Statements with the Simple
Present

Name:

Date:

Instruction: Complete the conversation. Use the correct form of the
verb in parentheses.

A: Tell me about you and your family.

B: My husband and | (1. are) pretty traditional. | (2.
take) care of the home, and he (3. go) to work. He (4.
have) a business in town, but we (5. live) in an old house in the
country.
A: Alone?
B: Oh, no. We (6. not live) alone. We (7. have) eight
children — seven boys and one girl. Two of them (8. not live)
with us anymore. Our daughter (9. be) married, and she

(20. live) with her family. She (11. have) two children.
One of our sons (12. be) also married, but he (13. not
have) any children. Our other six sons (14. live) with us.

Student’s signature



Exercise N° 6: Negative Statements with the Simple Present

Name:

Date:

Instruction: Complete the sentences. Use don’t or doesn'’t.

1. Bell Mall has a music store, but Northshore Mall

N

. I go shopping a lot, but my friends

3. My son wears a tie to work, but my husband

4. Katie has a lot of jewelry, but her sister

5. Ellen and Dave spend a lot of money on clothes, but Bea and Ken

(o2}

. My friend buys used clothes, but |

\l

. Yoko polishes her nails, but her roommates

8. These shoes cost over $100, but the shoes over there

(]

. My mother likes shopping, but |

10. My classmates and | wear fashionable clothes, but our teacher

Student’s signature



Exercise N°7: Yes/No questions with the Simple Present

Name:

Date:

Instruction: Complete the questions.
1. People do not come here on Sundays.

on Sundays?

2. Carlos has class on Mondays and Wednesdays.

class on Tuesdays, t00?

3. The children like bananas.

apples, too?

4. We live in a house.

in a big house?

5. My boyfriend knows my brother.

your sister?

Student’s signature



Exercise N° 8. Wh — Questions. With the Simple Present

Name:

Date:

Instruction: Write questions. Then write an answer for each one of
them.

1. want/to leave / do / Why /you ?

2. for breakfast / What / you / have / do ?

3. feel / after / do/anap/How /you ?

4. your / corrects / homework / Who?

5. does / work / Rosita / Where?

Student’s signature



Exercise N°9: Question Words

Name:

Date:

Instruction: Complete the sentences. Use who, what, where, when,
how, or why.

Rob: (1.) gets up early?

Nan: My husband does. He gets up at 4.00 A.M.
Rob: (2.) does he get up?

Nan: He sets his alarm clock.

Rob: (3.) does he get up so early?

Nan: He starts work at 5:30.

Rob: (4.) does he do?

Nan: He's a chef.

Rob: (5.) does he work?

Nan: He works downtown. He has his own restaurant.

Rob: (6.) does the restaurant open?

Nan: At seven o’clock

Student’s signature



Exercise N° 10: Yes/No questions with the Simple Present (Second)

Name:

Date:

Instruction: Complete the questions.
1. People do not go to this church on Mondays.

on Mondays?

2. Peter has French classes on Saturdays.

on Saturdays?

3. The children like apples

bananas, too?

4. We live in a department.

in a big department?

5. My girlfriend knows my mother.

your brother?

Student’s signature



English Grammar Post Test
The Simple Present

Name:
Date:

A. Complete the sentences. Use the affirmative or negative form of “be”.

Use contractions when possible.

1. Teresa and Cristina sisters. They're cousins.

2. Mr. Salas isn't an English teacher. He a Spanish

teacher.

3. We aren't here on vacation. We here on business.

4. | from Washington State. I'm from Washington, D.C.

5. Leonel Messi a Brazilian soccer player.

B. Choose the alternative that best answers the question or completes the

statement.

6. Mark: Are you from around here?
Amy: No, I'm

a) happy to meet you
b) here on vacation
c) not here

d) from here

7. Mark: Is he a travel agent?
Steve: Yes,

a) heis
b) he's
c) she's not
d) she's a doctor
8. Does Paul have a girlfriend? Yes,
a) Do
b) does he

c) he does



d heis

9. Does Paula have a car? Yes,
a) sheis

b) does she

c) she does

d) do

10. my new sweater?
a) Do like

b) Like you

¢) You do like

d) Do you like

11.This says "Don't immerse." What ?
a) it means

b) it does mean

c) does it mean

d) means

12.Who to class first?
a) gets

b) do get

c) he gets

d) does get

C. Complete the story with the correct form of the verbs in parentheses. Use
the affirmative or negative of the simple present tense. Use contractions

when possible.

13. My friend Maria and her sister, Connie, are very different. They 1.
look, not) alike. Maria (2. have) brown hair and brown eyes.

Connie (3. have, not) brown hair and brown eyes; her hair is




blond, and her eyes are blue. The sisters are different in other ways too. Maria

(4. like) expensive clothes, and she (5. go) to
dance clubs on the weekend. Connie (6. wear) jeans and
sweaters, and she ( 7. like, not) clubs at all. Marla and |

(8. shop) in big department stores. Connie and her friends

(9. not, go) to department stores. They (10.

not, like) big stores. They (11. prefer) small stores like Bobbi's

Boutique.

D. Complete the paragraphs. Use the correct simple present form of “be”

14.

and “have.”
Ben (1.) a writer. He (2.) twenty-two years old. He (3.) from
Vermont, but he lives in New York City now. He (4.) a tiny apartment. His
apartment (5.) downtown, near Chinatown. Ben (6.) a lot of friends
in the city. They (7.) interesting jobs, and they (8.) happy in New
York.

E. Complete the following Yes/No questions with the Simple Present

15.

16.

17.

18.

19.

Dan and Jon like sports.

music, too?

She lives in the downtown.

near the museum?

They have a terrible headache.

a lot of work?

My brother plays basketball.

soccer, too?

My girlfriend knows my brother.

your mother?

Write WH-Questions for the following answers. Use who, what, where,

when, how, or why.



20. ?

| feel tired.
21. ?

| drink tea at night because it helps me sleep.
22. ?

| don’t remember a lot about my dream, but it was scary.

23. ?
After my nap? | exercise.

24. ?

In my family? My brother sleeps a lot.

G. There are seven mistakes in this conversation. Circle each one of

them.

A: You're never late to work, Ali. How you do it?

B: My family and | always gets up really early.

A: lusually get up early too, but sometimes | no get here in time.

B: What time do you leaves home?

A:  Well, | take my daughter to school in the morning, and school start at 8:00.
We leave at around 7:30.

B: How old is your daughter?

A: She has seven years old.

B: Do you take the bus to work?

A: No, I'm not. | drive. How about you?

B: Sometimes | walk, and sometimes | take the subway.

Student’s signature



Student Self - Assessment
The Simple Present

Name:
Date:

Instruction: Choose the alternative that best describes your feelings regarding the
grammar lessons you attended. Explain your answers when necessary.

1. What do you think about the grammar lessons you attended?

They were difficult ( )

They were easy ( )

They were really hard ( )
They were useful ( )

Why?

2. Did the teacher use an appropriate methodology?

Yes ()
No ( )
Why?

3. Did you understand the teacher’s explanation about all the grammar rules?

Yes ()
No ()
Why?

4. What strategies should the teacher use in her grammar classes?
Group work ( )
Communication activities ( )

Grammar games ( )



Written forums ( )
Others () Specify:

5. What was the topic that you enjoyed the most when studying the Simple

Present Tense?

6. List some things you have learned after having studied the Simple Present

Tense.

7. From the grammar you studies, what was the most difficult topic and why?

8. Do you consider that you have acquired the necessary knowledge to move

from beginner to intermediate level?

Yes ()
No ()
Why?

Student’s signature



ANNEX 2 - FINAL PRESENTATION (PROGRAM PORTFOLIO)

22/11/2010

NOVA SOUTHEASTERN
UNIVERSITY

TEFL 698: INTERNATIONAL APPLIED

PROFESSIONAL EXPERIENCE

@ BY: PAOLA CABRERA

-

MASLOW'’S HIERARCHY OF NEEDS
Tral 3.1

~ Cognitiveneeds

Esteem Needs




22/11/2010

The Masters program in TEFL has given
me stability in my job, since | have had
the opportunity to improve the way |
teach.

| have learned to work in
groups, establish better
relationships, and feel a deep
affection towards my family and
friends.




ESTEEM NEEDS

| have learned to self — respect my values, opinions
and actions. It was a good experience to do my best in
order to learn new things.

Responsibility
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| found the answers ...
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Developing new methods,

Interactivetechnologies and techniques.

T — Designing curricula -

English >
Language o
Teaching o
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Testing and
Evaluation

Educational
research

Designing
materials
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| have learned to be organized in all the

activities | do.

22/11/2010




22/11/2010

| have experienced a
personal growth since |
have learned to find
solutions to problems, to
help others, and also to be
more responsible.

| have learned to be
independent, to trust on the
things | do, to enjoy the
company of others, and to
develop my own potential.

v fpptinfo

The masters program
has transformed my
life and has inspired
me to continue
learning.

| have learned to view
the world with a sense
of appreciation because
all the experiences of
the Masters program
have been a source of
inspiration for me.
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