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¡NTIIODtTCTION

(í
In order to contribute in sorne way to solve the problernatic of

the English Language teaching learning process at Intisana High

School of Quito, it has been airned to cari'y out the research,

DIFFICULTIES IN lIJE ORAL PRODUCTION THÁT STUDENTS

OF THE SUPERIOR ENGLISH LEVEL AT INTISANA HIGH

SCHOOL OF QUITO HÁVE".

As specific goals of the investigation are the foliowing:

- To dernonstrate that the Spanish words in English

sentence structures really affect the students' foreign-oral

language production.

- To dernonstrate that the lack of conve,ational

competence causes rnisunderstandings when learners do not

know what to say and when to say it in a certain context.

xi



- To propose sorne strategies for developing the Oral

Production.

For developing this researcJi, the descntive rnethod was used to

describe the facts and present phenomenon, and also because it

got sorne data for further interpretation and analysi. An4 the

analytical rnethod could find all of the parís or elemenís of the

problem. In reference to techniques, they were direct

observations. Sorne interviews were given to the English teachers

in chaige of that section of INTISANA High School, to the one

in chaige of the Englih Departmen4 as well as to the students

belonging to the 7th., 8th., and 9th. grades (this means to the

students of the superior  EngUsh level) for getting sorne criteria

about STUDENT'S ORAL PRODUCTION (the spoken

language abiities). llie inst,uments used for the observation

were:

* oral tesis

- anecdotical research	 7

- bibhiographic and motechn cards

SI

xu



Pie population was represented by 270 students of superior

English level at Intiana High School where 6 Englis* teachers and

one English Department Director were considerecL Additionally, a

sample of 45 students (15 from 7th. A, 15 from 8th. A, and 15 from

9th. A) was lookedfor.

Formally, this research ¿s' constituted by the foliowing chapters:

Chapter i, General aspects of the spoken language; Chapter ii,

Probiems in oral production, Chapter iii, Speciftc problems in oral

production at Intisana High School; Chapter iv, Strategies for

developing the oral production.

xiii
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1.1 The importanee of Me Spoken

Language

Teachers involved in developing oral language skllls in

EFL le arta ers often find themselves ita a paradoxical situation.

There seems te be a conflkt between, on the one hand, the

learners' perception, that fluency atad naturalness ita oral

production which are preeminent badge of snccess in karning

tite language atad, en tite of/ter, their desindination fo participase

ita activities designed fo develop competent speaking skills. It is

ironie titaS in tite ene skill area where students mighí expecf real

enthusiasin atad interesi i.e., speaking skills, they face probkms.

This suggesls a need fo re-examine English teachers' practice te

see how we can exploit tite motivation inhereni in tite learners'

possitive peieptions of tite abiity fo speak Engllsh Jhiently."

(2)	
G. & G. Yule TeMu Ow Spken IÁ,lua!e. Cambre	 'vyF& 1983 pg. 37
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Brown Et AL ¡ti 1984 questions tiie assurnption that

native-English speaking children natrally acqufre competence

in all the uses of oral pivduction. He sta les that nat&e-speakers

chi/dren are not often able to express thernselves articulately,

and thai they need explicit insiructions in sorne of ihe

ornl-pmduction skills beca use that's the way chlldren leam a

Jangua ge

This fact points w ihe urgency of the EFL leamer's need

iii this ama. It is loo often assumed thai spoken Jangua ge skiils

can be developed by assigning students general topics to discuss

or by getting them lo give a short talk on some subjecL Not

enough attention is given lo (he fa ctors that inhlbit or

encournge the production of spoken Jangua ge. In onier lo

pmvide guidance in developing coinpetent spoken English, it is

necessaiy lo examine ihe dfferent uses of tlw spoken Jangua ge,

which leamers will have lo master as fluent speakers of Englisk
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1. 1. -1 IIenelir of íbe Spolíen Language

"Overseas, Amerkan-currículum schools typically

serve a small buí culturally aud linguisticaily diverse

clientele. Using English as the principal language of

instruction, students from many dfferent. languages and

countries are expected to function competitively in main

stream cta sses as soon as possible. As a result, it is

important that English as a Second Language (ESL)

program meets not only the basic interpersonal

connnunicative need."

Many attempts have been made by teaclzers of

English for Academic Purposes to actively involve

studenb in (1w investigation of tiie English language

teac Jung. One of tlze benefits, £s that sometimes they [the

students] are more nwtivated to learn when they have

Kettri,. 1. C. Diekping Communiealive Comwi.no. Pi1tbwy. Pa.: Universit p fress. 1975. p.37t5
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discovered for tlzemselves what their needs are rather

thais when they are informad of thesr needs by their

English teachers.

If teachers are willing to involve the siudents, they

will not be ¡n4utwonfortabk position of being less

knowledgeable thais Cheir students. They are now cast in

the role of conndtanis.

For sure, spoken activities can help instiii

confidence and motiva tion on the sdents. They do so

by pmviding performance-nzising dicowe opportunities

that are as challenging as they are memorable. Students

must be actively involved iii recivatfrig the ielationships

frito which ¡he second language elements can enter if they

are to store them peonally frs retrievable form. -Thus



Spoken English in a communicative so-1e

subject matter much closer to the "battlefield"

Competeni spoken Enghh is =portara for EFL

leamer, and it must be ninfoived as much as posslble. It

gives them a way to display their language proficiency.

The ultimate afrn of spoken English teaching shouW be

me acquis ition of oral communicatb'e comp etence

beca use it will zncnase the ability to speak appnpriately

which means £hat ¡he students will have sorne benefits

such as knowledge of how to begin and end a

conver3ation, what topics may be talked about iii d#ferent

types of speech events, which a&hvss forins should be

used with d'ferent peions in dffennt süuation.s, etc.;

knowledge of ¡he grammar and vocabu!aty of the

language; knowledge of ¡he way of using and n?sponding
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to dffennt types of speech aets, such as ivques

apologies, thanks, and invita tions, etc.

JI. ¡.2 WIiy learis ilineriean EngliIi

'English Teachirig Forum oca ssionally features

responses to queries concerning dilfererices between British

and American English asid in one of them does not

mention an important grammatical dttference: the high

degree of free varialion ui the use of the present perfect

and simple past for drampie In North American Engiish

as opposedto thai fra BritLsh counterpart."

This was not entiily unexpecte4 as a sutvey of

linguistie and pedagogical gmmmar and course-book

G,mady Ryabov wd Olga PetrowL EaIik LaiuzAe Fvdom.aL huWtuft .ffre/n languages. NMny Ncd.

iP69g. 123.



texis indicate an almost total absence of irealmeni of this

frnportant dep nce between these two varietks of

English.

1.1.2.1 Ilarriers lo uwlerstanding

Is it aca uy so easy to undetand a peifect

slmnger ? Hanily, ¡7 at all. We must know something

about the peion's background, views, likes and disllkes.

The more we know about each other the easier it is ¡o

come ¡o a mutual undetanding.

The same is tn.e of na tions and people. T3'lien they

have a common Mory, religion and traditions, they can

understand each other easily. Cultwully we differ ftvm

¡he American people. Things that seem naturally ¡o us

can be incomprehensible ¡o them and vice vena. So it

takes great effotl ¡o undetand each other. And ¡he best



way to understand a person is to study the language they

speak, for the language nflects eveiything that is peculiar

to the na tion. It reflects those people 's histoiy, va1ues,

beliefs, cw;toms and tmditions, meir way of living. In

shor, ¡he whole of ¡he national cultuiv, and the nation's

soul.

1.1.2.2 BilIereni variedes reliee,

¿illereni eufturfw

Wlzen we speak about ¡he English language ¡a

genera4 we tend to ignow sorne imporrant dffennces

among severni varieties of ¡he language. Britih,

America,, Austiulian, etc. Sorne peopie aPgue that it Ls

still ¡he same l.anguage and whichever variani you speak

you are sure to be understood by eveiybody. This Ls' only

parily tne. It all depends on what we mean by

understanding. When a peion says that he Ls' 18 years oid
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we ah undentand (whatever the language) thai 18 yeai

have passed since Che day of his birtk BuS that is not all

there is lo understand. Sorne people will take it to mean

thaI he has come of age. Others will treat him as a

peon who has tite right lo elect but cannot yet be

elected. Sill others will decide thai he has fbi come of

age yeL Again, If we use d4fferent ianguages lo describe a

gid dnissed in white, all our histeneis will visuahize tite

color in Che sarne way. Bus sorne wil associate it with a

festite occasion while others wihl take as a sign of

mourning. Even 'objeetive" figws mean djffewnt things

¡o dffenrnt people. When the weather forecast says 15C,

people living in dfferent countries will react dfferently; it

will depend on where ¿heir country is situated.

Thus tite real meaning of any utierance is made zq,

of al least iwo components tite denotative meaning

(common Co eveiyone who can use a dic:ionaiy) and Che

huge indeiwater" part that depends on cultural
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traditions, the hitory of the people speaking dic language,

and many other &fralinguitk factors usually referred to

as "background knowledge." To comp rehend the whole

of this "iceberg" one must know both dic language and

the cultw due to they are inseparable.

Al! the things may seem self-evident. But sorne

teachers of English seem to forget about them when it

comes to variants and varieties of the language. They say

that Americans and Britishers can easily cornmunicate

with and understand cadi other, that there jç no more

difference between the two variants than amomg sorne

dialects of Russian. luis may be so, but the dfferences

between British EngUh and American English reflect

important dzfferences between Iwo countries, two cultures

so that you cannot divorce language and culture.

Wc should rernember that the same words e.g.,

natwn, aristocraçy, nobiliy can have dfferent
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connotations and implications for British and Americans

even if they denote the same things. Ihe lexical

d fferences reflect the historical and cultural dfferences

between these two cultures. American Englis* is based on

a specifically American Psycology, Ihe Weltanschauung of

the American people, cii the particular relations within

American socieiy, which Ls so dfferent from British

society.

In demonstrating tize importance of studying

American English, teachers often enumerate the countries

in which it Ls' used and give impressive figures as to the

number of people speaking it as tlzeir fls't or second

language. But that Ls' not the important point. After all,

two people can communicate in a foreign language to

them botk So, if we wanted to communicate with

Americans in a purely pragmatic way, it would be enough

to teach "general English'. lJiere would be no reason to

write new t&tbooks for our schools and universities based
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on the American variant of the English language.
u.

Ii

¡.1.2.3 Unilerstanding culture Ibrongli

¡anguage

BuS we want fo find a common language with the

Unite) States, and this ¿s possible oniy on the basis of

natural undeitanding. It is not enough fo know the

mean/ng of sorne "American words'. We must know what

Americans feel when they pnnowwe tlzese words, what

associations and connotations they attach fo them. We

can never achieve this by sdymg Bri'ish English. The

British variant is necessaiy when we communicate with

Brisishei, bus we shou!d not look at Americans tlirough

the prism of Brisish pshology and Brizish histo'y and

apply Briish standards fo American values, thus g&hig

our students a false impirssion of America and

Americans. Ifwe want them to know what Americans are

o



14

like, te get acquainted with tite way tite people of that

great co~ uve, think, and feel, to realíze how

intevsting and rich its historj £, we must teach them

American English. llllw long stand mg ¡radition of

te€whing Engk iii the Soviet Union was baNed on tite

Britisli variety of the language. ThaI is wliy a group of

facuky members from Nizhny Novgorod Institute of

Foreign Languages in collaboration with their american

colleagues, are engaged in the American texibook project,

the underlying phllosophy of whlch is teaching culture

through language. Three years ago tite, began to Introduce

American English into their schooLs, colleges, and

institiltes. To understand Americans belter it is not enough

to master thelr language, bul through Ihe language to

understand Iheir vahtes, attibide and cultural patterns.

This will help us become more sensitive to cultural

differences atul more accepting of tiiem." (41

Gernia Rjnbov and Oa Pebwa. DWII L(mu.e J~oo, Instue of Fcn Liguage

NaiJeny ¡ib'ottd. 19& pg. 722
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1.2 (1araeteristies of ¡he 5'oken

LaDguage

In order to tniin our leame, teacheis must also keep the

following characteristics of me Spoken Language:

(a) Redwulancy. Whenas a good wn2ing should be

pncle and shouid avoid repetition, this is hardly the case with

spoken language, particularly ihe one whkh occws when having

normal conversation. Spoken language provides the chance of

rep el Ion) restating, and back-trucking. However, mis can be

both an advantage when the litener may have a second

oppoiunity what it was said and it is repeated, but it becomes a

diadvantage forthe inexperienced learner who has lo leam lo

sort out what is important from ¡he excess clues he is pmvided

WIIIL

(b) Untidines& Spontaneous conversation often contains
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language structures that may not be, stiictly speaking,

gmmmaticaL It is also untidy in the sense that it may contain

unfinished utteninces, pauses, and even moments of si/ence. If

me language leamer is not eposed to the ffrt aspect of

untidiness in his learning of English he may become unduly

disiracted by these CIiV& which the competeni speaker leams

to either ignore or tolerate. The second aspect is pnbably an

advantage to the listener beca use it gives hfrn time to think and

digest what he hears.

(e) MultinationaL Communicat ion is Jangua ge. There are

thous'ands of Jangua ges spoken around me world today. In fact;

linguists saythat there may be as many as 10,000.

Theiv are at ieast two good reasons why English is

mu/tina tional today. First of all, knowledge of the English

Janguage Jets us communicate with people from other countries

and cultmrs, modem communication technology is making die

world smaller and smaller, and our contact with other people
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increases evely day, think of modem tnrnsportat ion, for

example, auplane pilots need to know fonign langua ges, and so

do tour guides, and of course the firs: foreign language that they

are learning is Englisk

For sum English has becorne necessaiy in order lo ge: a

new job, lo do your job wel4 to make friends, to tiuve4 etc.

Although there have been many technological advances in

international communication, 11w "language problem still exists.

The need for a multinational language is no: new, and accually

che English language is bezng used eveiywhew in fact it is ¡he

most popular atound :1w worltL

In spite of tlw fact ¡hat English, French, Spanish,

Russzan, and Chinese are 311 offlc ial languages of the United

Nations, English ís the main language of dplomacy al the UN.

It Ls also tlw language of international bussiness. English Ls now

becoming the most frnportant multinational language.
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English. ¿s' pmbably the most popular language for fonign

study. In classnx',ns in over 200 count7ies aFound me world,

students are leaming to speak and read Englisk People am

leaming English no matter how. It seems to have becorne me

passpon ¡o our modem socie. AbOUt haif Lize world's

newspapers and 75 percent of ¡he world's mazi Ls ¡a Englisk

Many countries have spec ial shotiwave radio bmadcasts in -

EnglLs'h, and sorne have one or mons English-language

newspapels'. Most scient'k books and magazines am printed

fts't in EnglLs'h. Many occupation qufre a reading or speaking

knowiedge of the language, for example, aizplane atiendants

and pilots woking on interna tk)nal fighLs'. Actually when

buying a computer, you are accepting ¡he challenge to leam it

or no4 either you want it or not.

English is also mu/tina tío nal beca use it has a laige

number of speakers' and it Ls vefy flexible language. For this

reason, forcign wons easily fiad meir way frito English which

has also borivwed many words from many other languages.
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1.3 Tke inlerperwnal funelion

l The interpersonal function of language is reflected in the

¡ciad of social taik that we participate in throughout tite da, in

conversational exchanges with family, frien4 coileagues etc.

Tite abilit, te use language for social purposes begins early in

tite language experience of native speaker and is not explicitly

taught informal classrooms situations. It is often limited to short

exchanges with people onefeels comfortable with, and the topic Is

determined by tite immediate interests of tite participants. In a

second- or forelgn-language situation, such a component may or

ma, not be considered necesary. For exampk, it may be thought

thai iLearners need spoken-English skil.ls only in specfle

occupational or study sltuations, sin ce they use tite local

languages, not English, to est4ablish atad mantain social

reldtionL On tite other han4 tite goal might be to equlp learners

with tite fuil repertoire of tanguage skilL needed te functwn with

confidence ira art, situation.

Sara 7Yomas. Teaching Spken gJLi* Londoru ArnokL 1985. pg. 406
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This would need a carefully planned couie to teach

conversational skills, something that has becorne a key

component of many EFL comes. The airn of such a course £s

lo help the students leam in English the kind of sociolingutk

ndes ihat úiey are so adept al in thefr natbe language. The

activities lead lo ihe development of social-relations skllls and

pn2vide opportunfties for practicing common social exchanges

such as greetings, ¡cave taking, ñuroductions, compla ints,

congnuulatzons, etc. Students leam the common exponents for

mese fwwtions and tlw ,ides for meir use in both formal and

informal situations, then they practice the expressions in

conversational situations in which control is reduced by stages.

1. J. ¡ Learnetw ~ve in Seeonil

Language Aequiition

'It Is often assumed thai motivational aspeds of the

second-language acquisltion process are immutable

phenomena, either conferred ben eftts or irksome
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consfraints for tite teacher. lite general belief seems to be

thai stwlens either enter the learning process or they do

not, and that the consequences of this lottery have to be

accepted and accomodated," (6)

The puipose of this Ls' (o aim at teacheis' of Genemi

EnglLs'h woking with studenis' at aft post-primaiy leveis, 1

want to suggest that learner motivation Ls' actuahly in a

constant Sta te of flwc brought aboui by a concatenation of

devek'pmental, pers'onahity, and attitudinal factors. This

point alone means that the ama ¿9 one of hiinitless

richness and complexity. However, although motiva (ion Ls'

a deeply personal impulse, it Ls' possible to identfy leveis

of motivat ion under which individualistic factors are

lagely subsumed.

C/top/ier, F. O. uona1 Pçotv. New Yc,* ffo1 Rbirhartand Wiwi. 1992. pg.3l
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This is fortuna te in tlzat it enables us to d,cuss an

essentially subjectti'e topic in more general temis of

coue, and so identy ways in which pedagogie planning

can take aspects of learner mottation ¡no account.

27w main leveis of motMzt ion are readily

identifiable. These are diplayed below with their various

definitions and dr&es. Needtess ro say, dic leveis are in

contant parallel intemction.

HOLIS7IC

Defiuiition. Aie indwzdual as organism

seeking lo real ¡se its fzdlest po-

tenhialitks: piysical, emo-

tional, mental, and spiritzwL

Drive	 Ego cenlric.

CMp)r. E. O. Educaliand PsIoRll, Ne' Ya'k ¡1 RbehTrrand Winsrn 1992

pg. 86



*CUL7UR41-4JNGUISIIC

Defini:ion ¡he indáfrival as user of non-

native languages in relation ¡o

others within and acivss cid-

ture&

Driver	 Insrwnenta1 and Integratb'e.

*COGNIIIVE.LINGUIS71C

D4inition. ¡he individual fi formal lan-

guage-learning si!uations.

Driver	 Sectrity andprogres

Involvement m ¡he learning

programme.

Cognilive engagemenL

Incentrie ¡o sustain ímpetus.

Perception of language unity.

Chn~her F. G. F4awaifonal	 ?kw Yc,ic IMt Rrzehan and Wrnston 1992pg. 86
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1.3.1.1 ffoii#m: Ihe uzijole-gludeni

approaeli

Abniham Maslow's pionering work (1954) in

pivsenting a un?fied hieranhy of individual needs that

natural/y mot&ate human behaviour was influential in

Westem education syste1ns in the 1960s and ean!y 1970s.

Maslow's hiernrchy is constructed on the essential/y

Westem notion that maximal ego -centred development in

the goal of eve?y individuaL The hienztvhy repn?sents ¡he

individual's progmss in meeting needs and wants that

range Jkm ¡he purely physiological lo (he highly crea tive,

fivm swvival ¡o se1f-actualisation

This explicis desctiption of what is entailed in (he

pmcess of becomlng whoLe has helped teachers to penewe

leame?s as consta nt/y striving individuals, since al each

level of attainment a new need is civate4, defined, and

potentially lirnited lo sorne extent by the degive of success
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achie ved at the j»vvious level. flie developing and

enqufring individual, then, is constantly in a state of what

mig& be termed necessarj and beneficial disequlllbrwm.

"1 belkve that the concept of leanzer disequillbrwm

has profund implications for teacher behaviour; these are

elaborated as the discussion develop&" (7)

Masiow's wo1ç however, Ls of limued dinct

relevance to the language teacher; he makes no reference

to the posüion a second language might occupy on (he

hieranhy of needs. Despite this we can guess with sorne

confidenc e that (he position Ls likely to depend heavily on

(he cultural and occupational con!eva bi which 11w

individual finds himsef Maslow does, however, provide

an important global, if semi- detenninistic, view of (he

individual as a sfrb4ng oianism, a view thaI may help

Chtopher, F. O. EoiuU ?soktp. New York- Hc4 !ehart at Wi. 1992. pg 298
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me teacher to be more aware of the student in

wholeperson ter#ns mther than simply fi his or her

studial capacity.

1. 3 1.2 77w euliiwal-linguisik

II!menswn

A: the level of tJw individual within and across

cultures, tlw motiva tion to learn a foreign or a second

language has tended to be stated iii dichotomous, either

or temis; that i a leamer ¿s drwen by eitJzer instrwnenkzl

or integra tive motivation. Instrumental motivat ion is

engendered and sustained by extrinsic foives such as job

getting, pmmotion enhancement, or pasiizg examina tions,

whzle the fitsgrati'e type Ls genenued intrinsically by

positive peiveptions of the target-language cultuiv and as
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people. Therefore, integmtwe mot&ation provides me

strongest deepest, and most lasting drive to leam the

taet language. Perhaps me most important feature to

note about leamers motiva ted by instrumental ends is

that they take a dangerously short-tenn view of leaming,

ivsulting in fossflizat ion of key aspects of dic

target-language system and tizeir commwzicative use.

Appanrntly people acquin as much of a ianguage as they

ieally wanl buS only that much.

It ú, nevertheles, swpnssfrig that the categol*s of

instrumental and integmtive motiva tion have been

accepted as canons of linguistic law, since this dichotomy,

like any other dichotomy, may be a useful coñtransting

device but can ha?rtly hope to account accurately for the

actual openuions of such multaceted, elusive quality as

motiva tion.. Gardner's nseaivh data originated from dic

bilingual situation in Montreal, and the close proximity

nature of this eiwimnnwnt may have produced too strong
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an emphasis on integ7ut&e motwat ion for wider

applicability. It ¿s important to supportthe not ion that tite

integrat&e variey has little relevance otiter titan to

close-proxbnily environments.

In fact; the social contexi frz which the

second-language leamuig takes place may well be a

powerful constnzint on the development of that language,

¡n that the contexi provides tite parmewn of intmnational

identity and solidarity. It is cler, Hong Kong as an

example, that close-pmximity bilingual environments do

not necessarily engender integmtionist tendencies. It is

quite useful to present a convincing case for regarding

Hong Kong as esentially separa tist in sociocultunzl terms,

while these findings point out an impoant linguistic

consequence of this dual#y, that is, Hong Kong people's

negatbe peneptions of other local people who speak

English ¡fi situations where the use of Chinese would be

natural.
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The strongest strain of integrative

motiva tion_drawing closer to or actually integrating frito

the la rget-language cultwe_seems, then, to be genenilly

untenable. It is certainly dfficu1t lo conceive of a degn3e

of own-cuiture alienat ion so gna4 or taget-cultwt

auiuction so overwhelming, that an individual would wish

ro disown his own context of development completely,

although sor~ ¡sola ted instances of tJzis do, of come,

exiL

For the teacher this realiza tion ¡s a cnw ial

bwakthmugh beca use itpromises a way in whichposit4e

attisudinal and insinemental drives might be linked to

achieve optimal leaming through combining extrinsic and

frurinsic elements of motivation. Thú way it might be

possible to lake ihe leamer from limited peve&e

la rgel-language needs lo a positive desire to leam more

about the cuitun3 through its language and so continually

progress in the acquisition of the taiget language. This ¡s
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not to say that the leamer Ls likely to become

integnuionist fi any süvng sense, buS low affect&e dr&e

and the resuiting high level of fossilisation might be

pivvented

It Ls suggested, then, that fruegnztive mot&ation

might be bes: redefined as a force pote ntial in any

envimnment conductive to second-language acquisiiion,

while acknowledging that it could equally well be viewed

fi universal, non-linguistic temis as ihe drive for

acceptance and security ro bring a sense of belonging to a

particular communiiy.

L3. L3 The Cogni1iveI ea,Iemie

The term cognitive-academic Ls used fi order ro

fer to the level of ¡he individual in formal leaming
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sil uations. Natunilly, th,s is the level al whh teachers

am worried abota. Thus, all Enghish teachers should

develop ¡he proper strategies to encounge students alí ¡he

time. This means teachers must be actively teaching so

that his strategies can generate more dynamk language-

kaming situations.

¡.. ¡.4 Seeuriiy andprogres

The prfrwpal point relates ¡o ¡he need for ¡he

teacher ¡o create a low-anícieiy atmosphere in ¡he

classroom and, at ¡he same time, provide learners wiih a

sense of making pmress within ¡he learning pmgramme

This is of particular imponance for learner with

potentially inhibiting sociocultunil backgivunds or

personahity types. Although theiv is little direct action that

¡he teacher can take ¡o influence ¡hese facom Pickers

(1978) offen a descrption of ¡he ideal background of a
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second-language lea mer, sorne feas ures of which are:

secure bul nonrest,*tb.'e early reanng, no binding

identification with a particular socioeconomic class, and

no confín/ng membershp of an exclusive, monodialectical

regional grouping. The good language leamer, Lhen, i

open-minded and accepts cultunil and l/nguistic varia don

wilh good gruce and humour.

Krashen (1981) has absofled Me basic personalily

,es of introvert and extmven into his model of

second-language acquis ilion, claiming that extroverts are

more likely, becaue of thek lack of inhibLtion, So

communicate more effectively ui Me early sta ges of tlw

second-language progmmme ¡han their sef-repressing

in#overted classmates.

More importa ntly, perhaps, Krashen has also

ernphasized Me need So allow for a relatbely slleni
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receptive period early in the second-language acquisilion

process. Part of the reason for this is to lower the affective

barrier ere cted by many learners when presented with a

form of learning that threatens individual identity.

Aliowing for an appropriate lag belween reception and

production of language has become one of the bed,ock

prindples of communicative approaches to language

teaching and, in the sense that this has reduced the use of

audiolingual techniques demanding immediate oral

responses, has proved to be reasonably successful in

dirnzantling affective barriers.

However, comprehe nsible input from the teacher

and reception-based workfor the siwient does notprovide

enough momentum to keep the learner optimally

motivated. Ot4pu4 and consequent feedback, are the

means by which a learner becomes acquainted with his

level of success. Successful leaming experiences wil tend

to engender the desire for more success.



34

The pivblem ¿s that in lage teacher-centtd class,

students have little opportuniiy to deliver enough output

iv be judged fa ir/y vr receive constructive feedback to

enhance feelings of security and success. Teachers, then,

need iv buIl4 approaches into me programmes that do

allow for substantial and significan: outpui without

thnatening the learner with early and foned public

pmduction. Pvject and theme worlç and activitks

uuilising interactive techniques ¡ncluding the intemclive

noticeboard, inim- and inter-school English Days and

viit$, and tiie electmnic mail system am clearly most

likely iv facilita te this. Swain (1990) describes the need

for the teacher iv "plan for opportunities for siÍained

lanuage use by síu dents where they are motivated to

express faitlzfully and precily their thought, ami are

provided with useffid and consistent feedback"

(8) Ckr1sopher, F. O. Educafrmd FhoJo New York: M4 Rehart and Whston. 1992, p. S53
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Comprehensible aiput fmm the teacher ¿s of little

use 1 students, through lack of language pnic tice and use,

are able only Lo produce virtually incomprehensible

outpul; or at least language so marked . by gross eor that

it has little international viabllity Substantialpractice and

feedback is not only ¡'o sustain mot&ation, but also

pn?vent fossilization of erronous ¡'a rget-langua ge form&

The fosllization pote ntial of sirongiy communkatb'e

language-learning pmgnmmes has long been recognised.

For sure a certain level of grammatical

competence must be reached before strategk,

communkatbe, and discourse competencies are able to

play theu vitaily importa nL roles iii ¡anguage use----that

wiwi can be wiid determines wluit can be meant. More

recently, Majors (1989) linked the effects of fossllised

language ¡'o studies hvestigating pe7veptions of ¡'he relative

gmvity of errors and concluded:
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"There is a sign4flcant difference beween a lisener

wbo merely undetood (he ( inaccunxteiv fonnulated 1

message ami was unaffected, one that undetood but was

annoyed iii (he process, and one who underood ami was

sympathetic. In all three situations (he basic message may

be (he same, but (he total meaning and impact are

dzfferent" ")

Providing opportunities for increased practice could

be fadiitated by (he use of self-directed (self-access)

learning materiaLs, particulaiy for listening reading and

writing. After al!, the ultimate of self-access systems ¿s

maximum individualisation of learning. This

personalisation of the leaming process must enhance

motivation provided regular review sessions with teachers

ami peers are built into the programme to mantain

internal dynamism ami countealance the social

isolation inherent in self-access systems.

C~Aff, F. G. E&icational Pswóolov. New Yo* Hol Rinehc4 and Ju1sio1L 1992 p&394
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For speaking, "1 would advocate regular recording

promptly followed by monitoring (with tite tea€her) of

speech samples for tite learner to detect progress and

repair problems affectively, "

¡.3.2 TIie ari of con versadon and Me SL

¡earner

Teaching inteimedla te or advanced students of

EFL conversational English is d4fflcutt and almost

impossible beca use it involves far more tizan a broad

knowledge of me language. The need for using me spoken

language is always present z,z me teaching-leaming pivcess

of EFL. Ow students demand activities that will ensw

Chrifrp'Er. F. G. F4xUiona1 Psyc?wI yy, New Ycc HcZC RhartawJ Wiii. 1992 pg. 387
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the development of conversational skills, and teachers

must be able to develop conversational competence in the

ta?get language, which Ls as important for dic student as

is grammatical competence.

One way Ls to rely on dic learners' knowledge of

conversing in their mother tongue; they are used to

interact and exc/tange information in their Li; they know

how to negotiate meaning and action in

communicating with otlwrs. But there are cross-cultural

differences between Li and L2 that render tite activity of

conversing in tite other, and diere are norms and

conventions that must be identified in one and in tite

other if we are to consider a speech event as conversation

and notmerely as taik

But teiing someone how to open and close a

conversation is not enough. Wc have seen—more titan

once---that if a student Ls' given a flow diagram to convert
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frito a dialogue or a piece of convetation, he or she will

follow the frzstructions gwen but the msult wili not qual4fy

as a conversational event nor it will lead lo one, because

of the artficiality of the language chosen and beca use the

student does not consider ¡he face-to-face interaction with

all thai	 implies.

However, teachers must believe thai the pmblem of

develop ¡ng conversational competence has a solution if

we take into account the fo1lowg asswnptions:

(1) Conversation has a specfic stnctun thai Ls

dffennt Jivm thai of other forms of orni speech, such as

interviews, taiks, debates, lectures, and so on and

thetfore should not be studied and developed in tlw

same way.

(2) We should speak of stimulating students or

participants to converse rather than givfrig them



ivady-made fonnulas.

(3) We should emphasize the inte,uctional

encounter, which ¿s me centre of me conveiational

pivcess, and stimulates tlze negotiation between t.he

panicjvants on ihe basis of cha iñs of u#eninces rather

¡'han chain of sentences.

1I1O define conversation we should atad by

saying that it is an activity at the upper end of ffie

cune or continuum oí oral language--the lower

end being formal oral discourses, and the upper

end free and spontaneous speech. It is an

unplanned activity of which the main

characteristic is spontaneity unp red ictability is

frequently observed, and a sense of involvement

of both speaker and listener is present.."

' LvÁ1 Cr*k. 7r dramtic rwne ~Me ,n persatjona act. 	 a: Uiuve#y of Donyb. 193. pg 214
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¡.3.2.1 Ilie erileria gorerning

¡he deign of inateriaís

Befon beginning to design the conveation

cun*ulum, It is necessa?y to list the criteria goveming the

choice of ma te,ials. It was concluded that the materials

* have a theme that would (a) be accesslble to tlze

students and capture their imagina tions, and (b)

act as a springboard for discusions of bmader,

nlated ¿9sues; and

* meet tlie deinand for an "active" clas&

1.3.2.2 I)pes oí ,naierial ami ¡hefr

These material can be gro uped into three broad

categories: textua4 conceptual, and audiovisuaL

a) Textaal. As the name suggests, material in this
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categoiy centres aro und a text. Newspapers and

magazines am an ideal hwuing ground. Usually a text

needs to be adapted or edited for use in the classroom,

bu it is always a good idea when editing lo leave intact

useful new words for vocabulaiy work. This means the

students get more from ¡he text than just content matter

A texi had to be short --- ideally not more ¡han 500

words--and contain an easlly discernible ¡heme,

informa don that wouid retain its umntnes? for as long

as possible, and vocabulaiy compatible wüh the linguistic

leve! of ¡he studenz.

b) ConceptuaL Conceptual materials use an idea

or concept as a sumulus for conversation. The advantage

of such materiais is that Ls not necessaiy to duplicate

¡hem and so rizey am ready for use at any time beca use

they deal with sometizing as abstmct as a concepL

Conceptual material tends to have ilie following

cha mc teristics:
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* a certain uunrealnes? arising from tize fact that

much concept-based materials deals with faraway

or frnaginary countries and imaginarj situations;

MM

* they are problem-solving or task-oriented.

This type of material is definixely ¡he mos:

imaginative of ¡he three and is usefd for underworing ¡he

,elationshjp between imaguiation and language. For

students schooled in eveiyday WaP language, this use of

imagina tion should prove pariiculan!y usefuL

c) Audiovisual. Audiovisual material takes

advantage of Chinese students' keen intenst in Westem

pop musie. Pop musie is no stmnger to the EFL

ciassroom, ye:, even wish more advanced students, its use

seems genenzlly resiricted to allowing students lo sb2g

along lo a song by Kaien Capenter, and so on. Pop

music has far givater potential for language teaching,

pmvided that (he songs are carefully chosen. The ci*eria

teachers shoul4 use for chooszng songs rnust be as



foliows:

* The song should have a "message"; ¡7 stu4ents

were asked, What ¿s the song about? 1' they should

be able to give an answer without pause for

diought.

' The words, or lyrics, of the song should either be

so clear that dic song can be closed as a cloze

exeivise or be clear enough that ¡he students can

understand at least certain parts.

* The style of music should be to the students'

taste, taking hito account social and cultunzi norms

and values.

The poetic chanwter of many pop songs invests

diem an iniensity of emotio,t Be it a young man

questioning the meaning of ¿fe or a young woman taiking

about her rnarriage fears, dic students will respond with a
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depth of feelg thaI ¿' an intenl part of free and

spontaneous language.

Conversation classes have been a misnomer for too

long. Let 's uy lo make me conversa tion class a

powerhouse for developing the skills associated wiih the

art of true conversation.

1.3.3 Proinoimg a equiliion ¡u YA 

eon versalion c1a,,

Indeed. It isn't just thai we accumulate facts; we

a/so accurnulate memory of what we have been doing ¡si

speaking the language. Foreign-language tea chers are

de al¡ng with peopie who do not have a cornrnunity

speaking thai language within which fo in!eract

intensively." (12)

I2twid Caterkk TU cinmagecone and ffie conversa#ona! aci. Chbw,: Univey of Dongy#C. 1993.

pg; 81



Krashen says teacheis can have an acquisition-rich

envivnment in the class?vom if they have a type of

teaching where students are using the Janguage in tite

clas3room, but ihis is something that students have been

dfrzg witii the direct method since the end of the

n,neteenth centwy.

Tite imponant thing in using tite spoken Jangua ge is

thai we are enabling the leamer to build up a

performance memoly; and what it is being emphasized at

tite moment, ¿.i contra st to Ktzshen, is thai we need

better Janguage knowledge and Jangua ge control, thai

when leamets are speaking a fomign Janguage they are

using a mental representa tion that they have bulit up and

so it would be beuer for this to be as acc ura te as

possible.

Tite conclusión Swain (1985) drew fmm ¡ter resu!ts

was thai although compre hensible input is essential for
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language leaming, it ¿s not tIte only thing sPdents need.

Site argued that tIte irnponance of la ngua ge output

sito uld also be ivcognied. Ozaput, that is productive-oral

language use, has two main leaming functions that

comprehensible input cannot MfIII:

a. It is possibie to comprehend a message (input)

without its gummatkal analysis sirnply by knowing me

meaning of tite words, whereas produczng language ouput

nquires explicü kncwledge of Iinguástic rules. Thu.s

outputfoives tite leamer lo pay conscious auention ti) tite

fomi of tite messages.

b. Output ¿s also necessay for tlw leamer lo test

hypothesis about tite target language as well as (o receive

com?ct&e feedback about sorne inconectly learned or

ove genernlized language fonns. ¡ti otlwr words, one must

speak to be able lo tiy various means of expression, lo see

how they wor/ç, and lo find out where tite probiem is



theyfail to wo,k

Efficient oral language pívduction (oulput), should

involve mon ¡han uncontmlled student taik She a,ues

that leameis quickly establish ways of communicating

¡he ir messages even though ¡hese ways may not be ¡he

mos: appropriate or elaborate ones. Once that has

happened, then Ls no communicative wge for them to

fwther pal ish their speeck Therefo, in arder for students

fo imp raye, they should be "pushed" fo use aitematie

means or techniques fo expnss ¡1w ir messa ges mon

appmpria tely orpreciely. Thusi, "being pushed ¿u oufput is

desirable, and it involves sorne pressnre on the student lo

€rnalyse further ihe gramrnar and usage of 11w farget

language, aud lo produce oral language thaI is a bit

beyond their currení level of competence."

D. i» iv	 a,,I 4pjcJons. Lordon Loma 1985. pg. 89
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One of me most drama tic occwrences in

second-language teaching vi recent years has been the

claim that comp rehension is piimary to the

language-acquisition process. The theovtical basis for

what has become known as (he comprehension approach

is mos: clearly spelled out in (he Input Hypothesis

(Krashen 1982), which in its strong form states that

listening ¡o "comprehensible inpui1' is the single

causal factor in second-language acquis ition, and that

panicpating in conveiation has no direct influence on

students' acquisition of (he taiet language. A pmctical

consequence of this view is (hat students' oral

panicpation need not be an essential feature of

language-class activities.

1,3.3.1 4 d,ift toward spealíing

Bul as it has happened before in

second-language teaching, (he informed consensu

on (he issue of speaking versus listening now
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appean to be shthig back (o a less extivme

position. There is a givwing ncogn it ion that

students' oral output may also be instrumental in

their acquisition of the new Janguage. (Terrel 1986)

cites four reasons why it is imponant for beginners

md intennediate learners to speak as well as hear

the new language:

(1) By speaking to others, leamers will

provoke their conversation partners to generate the

frzput they need for acquisüion to take place.

(2) By attempting to keep up their end of the

conversation with a more fluent partner, leamers

pivvide the data necessaty fortheir parrner to ga uge

me appropriate input leveL This enabies partne?s ro

ma/ce their input comphenslble ro the learner.

(3) Conversation pennits lea rners (o test

hypothesis they have formulated about how ¡he
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language Ls pus together and nce&e feedback on

the succes of their attempts.

(4) Speaking with nat&es or fluent

nonnatives allows learners lo match zq' their own

ouspus with tlzat of die others, thus helpingthem lo

fonn a realLstic pictum of their own developing

communzcation skllls.

It is increasingly apparent tizat both

conveisational inieraction and compwhensible

input am causa tive variables in second-language

acquisition, and that real fiuency depends as much

on tlw foriner as on ihe laiter. Serious language

leamers, unaffected by theoívtical debate, seem to

understand this fruuitively, seeking out every

opponunisy they can, both in class and out, So

pivvoke conversation with fiuent speakers of the

taet ¡anguage.



Chapáer II

PROBLEMS IN DRIL PROIUTCTtON
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2. ir Sorne speeial speaking prolilerns

2.1.1. TIie pliysieal sefting

Noise, including botlz background noises on (he

ivconiing and envfrvnmental noises, can take (he

listener's mmd off the content of the listening passage.

Listening material on tape or radio lacks visual and

aural environmentai clues. Not seeing the speaker's body

language and facial expressións makes it more dijficultfor

(he listener to undertand dic speaker-'s meaning.

Unclear svunds resulting fmm poor quaiity

equipment can inteifere with the listener's comprehension

Regarding ¡'he physical setup, unfortunately not «II

classrooms are crea ted equal. If ¡'he classroom ft4rniture
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can be moved aound to form sm.ail groups of tables and

cha i,, (he setup is of course ideal. In this way, a separa te

arca can be established for the Speaking center. If (he

classroom does not permit fl.exibllity, a ¡itt/e ingenuity may

be requiid. In a classroom where there are long benches

boited to (he floor, li/ce ours, a comer se ct ion is best

aiocated for che Center, If every aya/Jable seat is

occupied perhaps an area cou/4 be set up near the

teacher's desk so that class acrivities can go on

undisturbed. If all else fa/ls for lack of space, the

teacher's desk cou!d be used, as the teacher wil be

circula ting among (he class- activisy gro ups anyway. The

mosi imporcani di/ng is to find a spot and remember thai

where diere 's a will there 's a way.

2.1.1.1 Posilire beneIiI

EFL students genuinely seem to appreciate

(he availability of this kind of plzysical setting. The
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tnost advanced students am the ones who have

soad ahead, since tJey are the ffrs: to finish

general class activities, and are thus able to spend

the most time vi the speaking cerner. They have

benefited from not being idie or bod after

completing class tasks. The teacher beneflis too,

fitm iiie assurance that eveiybody ú engaged in

Englih-language ac tMt les.

The brighter students, however, are noS me

oniy ones who have benefüed from me Speaking

center. A marked imp ro vement £s apparent iii me

linguistically less advantaged ppiLN as a resuft of

having more teacher time, othewise not available

to mcm in such tremendously lage classes. More

encouraging still is the fact that these students often

puf foTward enough exln2 effort fo get tlnvugh wizh

the compidsoiy activitles more quickly in onier So

go and speak about sornething with a classrnate.



56

Sitwe group wo?k fosters coopent&e actMty, the

words get anund about what is new and exciting in

the Speaking center(SC). The SC frees students

t2.
with a çç/çer language base fivrn the anxiety of

posslble failure, simply because at the SC theiv is

nothing to fa!!. It recaptuivs their interest in English

and itnews their confidence ¡ti themselves as

capable language acqu.frers.

"Tite enthusiasrn wih which tite students have

becorne involved in titeSpeaking Center can only be

makhed by their ¡mprovernent and in!erest itt

speaking English as a means of comsnunica,tion and

not jut as att acadernk or occupational necessity."

(14)

2. L2 The sky peaker

A constant pro biem for teachers is the task of

getting students to speak English iii class especially when

•' Chaudro C F,i taik b e c&zs6nn. China: East China F& 1983. pg.89
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they are asked to make questions. This Ls caused #nainiy

by the lack cf confidence in their own ability to speak

cordlly and parily by an inability to crea te new speeches.

Lack of soccultunil, factual, and contextual

knowiedge of the target language can pttsenc an obstacie

to speaking beca use language is used ¡o epress its

culture.

Both psychological and physicai factors may have a

negative effect on pereption and izerpivtation of speaking

material. It Ls' tiring for these students lo concenírate on

speaking unfamiliar sounds, wom!s, and sentences for

long periods.

Teachers of Speaking iii the secondaiy school

shou.ld recognie that they are dealing with pupds who are
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developing, sean'hing, pivbing, and grnppling witiz me

dernands, joys, and thrills of adolescence; hence, the

pupiis' speeches shouid reflect all Mese demands, joys,

and thrills. Why expect pupils fo reflect in che ir

compositions sorne fiat dinension of l fe when tlieir

whole world seems fo be a series of incongrous

contradictions? Pupi1s should refiect in their efforts a part

of tlwmselves, and that part need not aiways be

hoiisticaily and completely fonned.

However, tite speech rnust be able fo convey its

thoughts, lo comrnunicate. A pupil must be taught fo

develop a sense of dialoguing not oniy with hiinself, buS

also with an audience exiernal fo tite page. Such a

dialogue must be prevalent in composition books beca use

tlzen only tite shy speaker can feel that what is being

spoken is himself taiking fo a listener, not beca use he is

compelled fo but beca use he hirnself (speaker) wants fo

cornrnuzdcate with his listener.
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llus attitueLe of HJ am taiking (o you" is a crucial

¿ssue towards a more genuine approach (o spoken

language. With this philosophy (o support the act of

speaking shy speakers will be able to develop a sense of

commitment to the spoken wor4 a sense of commitment

to language, and hence a sense of apreciation of the

English Language.

2.1.3 The frusirated spealíer

In ordinay conversation or even in much

extempore speech-making or lecturing we actually say a

good deal more than would appear to be necessary in

order (o convey our message. When making redundant

utterances may take the form of repetitions, false starts,

re-phrasings, self-corrections, re-elaborations, tautologies,

and apparently meaningless additions such as 1 mean or

you know. 7his redwzdancy is a natural feature of speech

and may be either a help or a hindrance, depending on



the students' level, when occurring this the speaker feels

most of the time fnistmted as ¡f he/she could not speak at

all. It may make it more dfficuit for beginners to master

what the speaker wants to say.

Learners tend to be used to their teacher's accent

or to the standa?d vaiety of British or American English

They fi,id it hand to speak with other accents. Spoken

plvse, as iii news broadcasting and reading aloud writ.ten

texts, i chamcterized by an even pace, volwne, pitch, and

intonation,. "Natural dialogues, on tite other han4 are fulí

of hes Ita! ions, pauses, and uneven intonat ion. Shulents

used to tite former kinds of lliening material may

sometimes find tite !tztter dfficulí to speak as they would

like to.1'

(14) anr, A  Atdes and inotit'atbn Oxfird: Ot1 Un&e'siypreh's. 1979. pg. 221
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Frustration appears then, thus the speaker wants to

find the fast solution to his/her problem. In spite of the

fact that patience is all what they need, sometimes most

of them quit learning English, and of cowe eveiything

about it finishes for this speaker.

2.1.4 The uwno#frated d,w

¡he notions of motivation relevance, authenticity,

and communication are all interconnected and present

eveiydayproblemsfor ¿'he EFL teacher (o solve.

"What can 1 do now ?tt IhiY is the question that

we, as English teache,, always ask ourselves. It is ¿'he

wish of every English teacher to succeed in creating in

their students a positive attilude towards the language;

and the achievement of this goal wil ve?y much depend

on our abiity ¿'o motivate students in our classes.
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It is usually the case that learners of a foreign

language, especially false beginners tend to unde?rate

themselves. They think that they know less than what they

really know. Also, the students are not aware of the

presence and iniportance of the English language,

especiaily in countries li/ce Spain, iii which English has no

spec ial standing; and they consider English as just one

more theoretical subject to be studied, with no recognition

of its pnwticai use as an international language.

The importa nce placed on interaction in language

compre hension and second language acquisition has

activa ted a need for research comparing interactive VS.

non-interactive classroom learners. In onier to cope with

academic texts that are d Pficult in both content and

language, students ftvm high schools need a good level of

English-language proficiency, especially in speak.ing-

stnztegy skills. To help thern meet this requin?ment, the

EFL teacher is constantly seanhing tizrough books and



periodical for relevant material. The result Ls often a

collection of tedious unrelated material that bores

teachers and stwienis' alike.

"As in all ether flelds, (he key lo success ja foreign-

language learning is motivation. Since EFL is ony

indirectly related lo (he student's career objectives, ¡Is

content relevançy must be clearly established in (heir

minds." (15)

2.1.5 The noi weB Irpineil teacher.

It would not be only dzfficult but counterproductive

to generalise fivm the diverse and often contradictory

comments mude by students about good and bad

teachers. In fac4 the diversily of opinions as to what

constitutes effective teaching confirms an assumption

(15) Baiky, K L.anuw-e Iearni. eerieac. Rowia» Matv: N9wbwry House 1981. pg 460
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ma de hei: that there is no fonnula for good teaching,

that verj d?ffennt people make good teachers for vey

d?ffennt reason.

'No matter how concerned teachers may be with the

imnwdlate practicalities of the dassroom, their techniques

are based on sorne principie or other whlch is accountable

to theory...

We have fue responsibility of representing leaching

asa chalienging intellectuizi enterprise... If adherence to

fornwlae is u,matur4 sluitifying aud an enerny of

incentive, ¡tu teaching as ¡tu any other human activity, then

an over-emphasss mu technlque ¡tu teacher fraining without

indicating its link with theory, will be uttimately self-

defeating.	 (14)

(15) Steeven P. New oi1ent0one In me teaddnt of FI1sh. &ford: Ot€tI M jkrsity Fres's. 1977 pg. 159
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Teachers who feel or are not well tnzined and

under pressum oflen look to me experts to provide

sohaions; the expert becomes a gwu or magician who

can solve their problems for them with a magic formula.

If only they could leam thefr secivt, all their probiems

would diappear and the students, hike obedient

bnornsticks in me hands of me soreemr's appmntice,

would do exactly as mese reaches toid them.

Theie is no recpes for success, and equally diere

am no secret formulae. If there ¿s sorne magie invoived ¡ti

successful teaching, a not well ira iwd teacher shouid set

about learning dic pnictical pncjples behind die magic,

like a child with a box of tricks and a set of inslructions,

but aboye all they musi leam lo crea te thew own personal

nagic, a magic of a more ordinaiy kind. A trick is

spec ial; it woks on one occasion,. They cannot go on

repeating the sanie trick with dic sanie audience.
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The problein stems from the way in which pupils

conceive of ths teacher--- "he red-ink-pen-maiker." Wc

need to analyze the speaker's point of view of the person

who is going to assess his speech.. Does the pupil hand in

a piece cf woi* for the prime mason that it needs or

warrants assessrnent? Does the speaker have any zest ro

submit a piece of worlç knowiig that it wil be shredded

by the dictates of gmmmatical and spelling niles? Do this

kind of teachers who are going ro assess have a concept

of univeially true and acceptable standard of English

tlzat can floar tighdy bound iii its transpannt bubble?

Does the pupil feel inadequate in relation ro the demands

made by the all knowing English professional? All these

factors are too often the reality of many South American

classrooms. The content ion ¿9 that how the teacher

conce&es of his role in the classn,om and how he

p?tsents hiinself to his pupils are ah importan factors iii

the quality of the works the pupils produce. Each child

shouid be recognized as a unique and individual person
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whose particular inte;ptation of me world is wonhy of

being recorded, ntold, expressed, and respected.

In me light of what has been said, teaching should

not be equated with, nor limized lo, canying oui ihe

directions in riie teacher's book. However, ihe airn ¡s not

lo show the discnpancies in ELT staff employinent. It ¡s

true thaI lack of proper pv-sevice tnzining nmai,is a

major impediment lo diese kfrzd of teachers for a

considerable part of thefr career. Yet, my argumeni ¡s that

even a propeiiy t,ained teacher who has coínpleted se ve ral

couies on various sides of ELT and has ---even 1 for

only a few hou---actually taught real students as par: of

die training programme, will face intense difficul/y in

becoming a ival teacher. The labonito?y conditions of the

pn-sevice t,uinin where eveiything is parn2nged for

the convenience of me student-teacher and where he/she

teaches at rnost a few ¡sola ted units in a book, are not
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adequate prepanu1on, they do nol prepare hlmiher for the

haniships of acsually becoming the teacher of a class, or

nuher classes, especial/y during the fitt weeks, with the

additional respons 1h11ities of the re/a ted papeiwok and

exam prepara tion, as well as the assessment of sll4dent's

papen. There ¿s no longer a trainer who will cornment on

me work done. The new teacher has not developed me

skill of self-evaluation, he/she does not know if she L

doing the right thfrzg, or is complete/y cm the wrong side.

He/she could, of course, ask for help frvrn colleagues, but

avoids doing so for two reasons: for one thing, he/she is

now quallfied" and does not want to be considered

"incompetent"; aLso, his/her colleagues all seem too busy

k help.

But he.p is needed, ¡mmensely so. Itmay come, iii

the form of ha-sen'ke tmzning progmmmes, bul too late,

and too genen4l. Something e/se is needed: help fivm

co/lea gues who have done it befoiv, who undetand me
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andey, the "what ' wotries of this individual teacher.

Learning is a continual process, and teaching, of

couie, is also a continual process of learning. One can

never be a perfect teacher. No diploma or certficate ¿s the

final pnof of one's etemal competence in teaching.

Young or oid, experienced or novke, a teacher needs to

improve hirnlherseif continuously if heishe does not want

to become dated and fade away. All teachei, reganiless

of their age and experience, shou!d be subjected ¡o

continual evaluation and Ira ining, but more focus is

needed for the inexperienced teachers. A newly appointed

teacher might be talented and enthusiastic about her job,

but he/she stili needs considerable guidance through the

in it ial period of Izis/her career. He/She needs individual

he4 for individual needs. The best assistance for such

teachers will come from their colleagues, who will alo

benefisfrom the experience, as they wii be in contact with

fish enthus ¿a sin that has recently been tmined in a
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school and exposed to new irends and approaches in the

pnfession

New graduates iii many dicplines find themselves

in the sarne universal predicament people will not employ

them beca use they are inexperienced, and lo get

experience, they frst have to find a job. English language

teaching seem to be one of the few arcas where

experience is not an ernphasised prerequisise, as there is a

high demand on the profession. In sorne cases even

adequate certflcation Ls not a requbvment if tiie job

seeker is a nat&e speaker.

Indeed, there is no concensus today as lo who is

qual fied to teach English to speakers of other languages.

Native speakeys with no background academic or

eperknt ial are usually prefeivd over nonnatives with

proper tniining and years of expeience in me profession.
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Being a nat&e speaker is generaily taken to be

synonyrnous with being able to teach Englisk

Among nonnative speakers there is a similar case:

anybody who has been exposed ¡o the English language

long enough ¡o attain a ilatively good comrnand of ¡he

language is usually deemed quatified to teach it.

Especially jf thatpeon has studied English language and

Litemtun at ¡he undergmduate level, he/she is considend

highly qual(fied in ELT, reganiles of whea ther he/she has

had tnzining fi teaching or not. 'Those wlw know can

teach" seerns ¡o be ¡he cunnt rnotto in English-Ianguage

teacher employmen4 and will mmain so witil the ELT

market worldwide is satured with teache,.

21. £ ¡ Inadequa le preparation

Whether nari,ve speaker or not most of these

teachers are thrown mro ¡he cl4sslvom without proper
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training. At bes4 they have short training comes that am

fiar from adecuate (o prepare thern for actual teaching

situation

an English teacher has this pn?blem, he can

find sorne big pivblems and pivssuws beca use they

advocate cornmunicat&e objectives. Certain objections

may be raised openly, while others may rernain

unepressed. Discipline is perhaps the most frvquent

concem la a class of 40-odd teenagers, teache r-cente red

Las truct ion Ls safer than leamer-centeird activities. Again,

if the Engiish spoken by the teacher Ls defective, he wii

usually--though without necessarily adrniting ú---be self

conscious and nen'ous about iL The not well 1ra ined

teachers natura ily regard the wriiten woni as safer than

the spoken

Teachers shouid be made awan of the role that

they have ¡o play m the teaching opera tion as a whole.
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Thc majoriiy of Che teachers iviate Co applied lingitks

as subordinate icpients. They take it for gmnted that it

¿s the responsabllity of the linguisA as a theonticiait and

Che applied linguist, as a media tor, Co find solutions for

classrooin probiems and discover new ways of

appvaching various practical issues. Such a view yields

thefoiowing pictun:

Luitics l-11 Applied Lnguitias -'- Teachin' II

Acco?ding Co this view, the ivlationshjp between the

the fields is un¡-directional, with tea ching at the

receptie and passive end. This top -down relationshp

keeps (he teacher's role within (he cofines of (he

classroom and reswkts his/her responsibiluiy Co canying

out (he commands iii the teacher's book, and of course

Chis means heishe is not ready for Che future or actual
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appra ches.

Whiie a not well tiuined teacher thMs that thzngs

will never change, important changes have been

üitn,duced ¿U the theotkal level. luis is a real pro biem

due to comnwnkahve Ianage teaching for insttuwe is

usually presented as a reaction against former approac hes

and as a reinforcement and justification for new teaching

procedu res. We can see that schools are stiii fidi of

gnirnrnar-oriented teachers who refuse to embrace the

new trend. These are sorne of the reasons for a not well

trained teachers' reluctance to confonn to the change:

1. Sorne of the not well tnüned teachers nject the

new ¡retid only beca use it is new. As iii other dornains,

tradiiionalists refuse ¡o change the status quo.

2. Sorne teache-n think that the new appmach has

introduced an element of disorganization into ¡he
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materials. In their opinión 11w merit of slnsctural

materúús 

¿ç 

that tizey are based on sound criteria of

selection and grading.

3. Another catego?y of teachers simply feel more

secure with tize presentation drilling techniques that they

have been manipulating for years.

4. Others fail to understand the purpose of the new

stnitegies adopted in the new techniques.

5. ihis kind of teachers are the ones who, out of a

sense of duty, will carry out 11w instructions in the

teacher's book to the letter, despite their failure (o

undetand 11w undeiying theoretical assumptions of the

tasks they are asked (o perform.

When there is a not well trained teacher, students

do not leam what these teachers teach. In
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corn.municativeiv oriented classrooms especially, they can

neither control nor know all the language that is being

pvduced in pair work for example. It would be notonly

dficu1t but counteiproductiw to genenilie ftvm the

divee and often contnzdictoy coinrnents ¡nade by

students about well and not well trained teachers. In fact

the dersity of opfrzions as to what constiwzes effecth'e

teaching conffrms an asswnption ¡nade in this chapter.

After all teachers at wokfor many years suggest that both

int,vve,js and extmvens, soft spoken and outspoken

people, theatrical and non-theatrica4 well and not well

trained types can all hoid the altention of a ciass and

make leaming enjoyable and effective.



Cli apier III

SPECIFIC PRIIBLEIWS IN DRIL
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For Che followlng investiga Clon we hcwe considered Co rnention

two of (he ínost frequent problerns caused by the inteiference of meir

mother congue, and by the lack of Che conveiationa1 compete/wc A

set of questions was gben to the students based on the selection

"Artisfry in glass" whose results were analyzed accunuely and ga ye Che

chance Co decide (he mi9pmnowwed wonis.

3.1 JIo/Jier tongue inierlerenee

3. 1. ¡ l'ron,,i,dalion

In Chis resea,vh, we have woi*ed with 45 students

belonging Co 7th., 8tk, and 9üi. grades at Intisana High

School. For dernonstnuing how pmnwiation of the

Spanish language inteiferes in speaking English, firt of

ah, the topic "Art&ry in Glass" was wrLtten on the board,

a chan conta ining pict unes and sorne text was also

displayed, (se annex), a set of copies of chis artzcle taken

fttrn (he book "Treasures from the earth" (pa ges 2-7) was

nad 1w the students (one at a time). Then, ihe students
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were g&en tlzese actMtks

* They imagined (hat a scientist was vis iting from a

distant planet. He wanted to know how Earth!ings (a

chamcter in this story) used dic rocks and minerais of our

planet. They worked in small gro ups and usted all die

uses th.ey could t/zink of with examples.

* They ire gá'en enough time to skiín 'Artist?y i,Fz Glass'

and asked what more they wanted ¡o know about how

people use dic eartii 's resources. They were encoumged to

say iwo questions that they hoped ¡o find answets to as

they read this selection.

* Finailv, diese questions were given ¡o them orally:

1. What are sorne ways (IZIJJ people use resources found in

(he earth?

2. Which of 11w earth's resources are used (o make glass?

3. How can a beaut(ful piece of glass possibly come from

common sand?
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* At mis point, they were gbien a set of copies to read this

selection again in order to discover Che answer Co me

questions.

* The foliowing questions were used to guide discu.ssions

of this selection.

1. What are Che steps mentwned ¡it Che process of maldng

glass by hand ?

2. Wha.t does tite school mean when it says thai "lime arts

are an integral part of tite currwulu,n and tite

environmení al tite Prairle Schooi"?

3. Is it afwtor or art opinion thai lirnoney isn't the reason

sudents are fascinated wlth tite art of glass biowing'?

How do you know"?

4. What is tite rnost important idea you get from reading

this article?

S. Would you li/ce fo create glass art ? Describe what you

would li/ce or dislilce about worlcing with glass?

6. Would you like Co attend a sckooi li/ce Praire ? Explain

yow answer.
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The object&e of these questions was just lo see

tize students had inteiference in the pronuncia tion of

English because of tlw sirnilimties with the spelling of

sorne of their rnother-tongue word. The inost cornrnon

words that these students prono unced wrongly in their

answers wen:

Mispronourwed words
1. the
2. fabrie
3. taik
4. thank
5.this
6. these
7. shaped
8. buflt
9. construction

10. question
11. intensting
12. minends
13. frnportant
14. architecture
15. long
16. collars
17.of
18. cause
19. helped
20. author
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TableN.- 1
INTISANA HIGH SCHOOL

7171. A TEST-1 PRONUNCIA lYON

Mispmnounced	 f
wards

1.the	 14	 4.98
2. fabrk	 14	 4.98
3. talk	 14	 498
4. tlzank	 13	 4.62
5. Mis	 13	 4.62
6. these	 14	 4.98
7. shaped	 13	 4.62
S. built	 15	 533
9. consuctlon	 15	 5.33

10. que1on	 14	 4.98
11. lieivsting	 15	 533
12. nilnerals	 15	 5.33
13. ímporiant	 14	 4.98
14. architecture	 13	 4.62
15. long	 14	 4.98
16. coilars	 14	 4.98
17.of	 13	 4.62
18. cause	 14	 498
19 helped	 15	 533
20. author	 15	 533

TOTAL	 281	 100.00

Pie data on Tabk N.1 shows the 20 rnost common

rnispronounced words, their fivquency and the peiventage

that mese mistakes repnsent. For getting this infomation

feen students were taken in a random way and given a
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nwnber jusi lo pntect their identiies from 71k Grade

A. This table ,neans for exa mp/e thai these students

mispronounced wod N. - 1, and so on according lo ihis

test on pronuncia tion.

Graphic N.-1

TEST-1 PROt1JNCIATION WITH/TH

uutJc..to III •UUJIIICIIL.flI LJIIJCI	 1

The Graphw N.-1 shows ciearlv how mosi of tlw

students from 7th. Grade A. really liad probiems when

thev pivnounced Engiish words as if they were Spanish

words beca use of their sirniiari.ties iii speiing with the



taget wonis especially with the words usted prioriy.

TableN.- 2
INTISANA HIGH SCHOOL

87H. A TEST-1 PRONUNCIA lYON

Mlnunced	 f
words

1.tJze	 15	 5.74
2.fabrk	 12	 498
3. talk	 12	 451
4. tlzank	 14	 5.36
5. tlzls	 14	 5.36
6. themo	 14	 536
7. s*aped	 12	 4.51
8. built	 13	 4.98
9. constnicrion	 12	 4.51

10. quesition	 14	 5.36
11. interesting	 15	 5*74
12. minerals	 14	 5.36
13. irnpo1ant	 13	 4.98
14. architecture	 12	 4.51
15. long	 11	 4.21
16. cdllars	 11	 4+21
¡7.of	 14	 536
18. cause	 12	 4.51
19. helped	 12	 4.51
20. withor	 15	 5.74

TOTAL	 261	 100.00
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Now, the data on Table N.2 shows that the

occunrnce of the mispronounced words is just a little
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lower. For getting ihis infonnation other fteen siudents

were taken fivin 8tk Grade A foliowing the sarne

pnxedu as it was done with 7th. A. Anaiyzing sorne

data we have that for example that sorne students

mispronounced word N.- 18, and so on acconiing to this

test on pronunciation.

Graphic N.- 2

nt rn numrici órr	 11 15

The Graphw N.-2 shows once again how rnost of

the students fitm 8th. Grade A. did have problems when

they pnmounced English words during this test as 1 they

were Spanish wonis beca use of iheir similarities iii

spelling with the target wonis especialiy with the words



Usted before, ánd it can be obseived that 7 students fivin

this gnide inade 20 mistakes which means Che haif of Che

students of this group. It also shows that then are jbur

students who m.ade no more than fourteen mistakes.

Table N.- 3
INHSANA HIGH SCHOOL

97H.A TEST-1 FRONUNC7,47ION

Mironounced	 f	 %
word

1.tjze	 12	 481
2,fabric	 10	 4.01
3, talk	 12	 481
4. thank	 12	 4.81
S. (Izis	 15	 602
6. the.se	 15	 6.02
7. shaped	 11	 4.41
S. bulit	 12	 4,81
9, con,uction	 12	 4.81

10. question	 12	 4.81
11. intesting	 14	 5.62
12. minerals	 15	 6.02
13. important	 10	 4.01
14. arciziteciure	 14	 562
15. long	 12	 421
16, coUars	 13	 5.22
17 of	 12	 4.81
18. cau.w	 11	 4.41
19, izelped	 11	 4.41
20. author	 14	 5.62

TOTAL	 249	 100.00
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The data on Table N.3 shows that tiw occurrence

of the rnispronounced wonis is still pvsent in this grade.

For gelting this frfonnation other f4fteen students wen

taken from 9tk Grade A foliowing the same procedun

as it was done with the other. Anaiyzing sorne residts we

have that for earnple these students rnispmnounced word

N - 12 with a frequency of 15, and so on according to

this test on pnnunciation.

Graphic N.- 3

Studonts in numerica.I arder 	 1 5
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The Gmphic N.-3 shows t*at sorne of the students

frLm 9th. Grade A. Izad probteins when they pronounced

English words during mis tes4 and it can be obseved that

in this case 6 students from this grade made 20 mistakes

which means that it is a big group that have pivblerns in

pivnunciation of the English Language It also shows that

the,v are few students who made no less tIzan fifteen

mistakes.

3. L2 45panisb Grammar Iiierferenee

Obviously, for Spanish-speaking begúmers to speak

English is vely dfficu1t beca use of their Spanish

Gmmmar interference. English has its own pattem

Ginrnmar siructures which the speaker has to follow

stdctiy in onier to coinmunicate what he wants.

Speaking English is mally hard especially when
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students like me ones frvm the mseamh do not lake into

account die English pattern Grainmar siructures.

Eveiything seems to be so far that means to say an utter

iii the target language nally becomes a miracie. Many

times these siudenis used their mother tongue Gnimrnar

beca use they wen not SUr or did not rernember how (o

epress the idea in English, and mis inte!ference caused

misundestandings for Sun?.

In order to determine how mother tongue affects

che oral pivduction of che English Language in students

belonging to the same gmup, the second día gnostic test

helped me to pinpoint the students' inteiference in

speaking the English Language due to the Spanish

Gmm.mar interference.

Of course, all of these mistakes were also recorded

iii order to be interpreted later and effectively iJze results



floin this test once again suiprised and suppoTled the first

hypothesis. For this tes4 (he siudenis belonging to (he 8tk

Grude A weit tested first. This time, they were divided

iato two gro zqs. and the topiç 'Goid and Histor/ was

written on (he boani, a chart conaining pictures and

sorne text was also displayed, and (his article taken ftvm

tlw book "Treasures from (he earth" (pa ges 20-27) was

read by (he students in a social way and loudiy. They did

(he foliowing activities:

* The students were toid (ha: :hey were going to explore

(he eanh's tivasures..

* They were asked to look an,und tlw clas.sroorn and

name eveiything they see (hat originated inside (he ean*

* They brainstorín a list of ah (h€ minerais they know.

* They discussed how (he ir hives would be d?/ferent
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without m&nüs or objeas ¡nade from ,ninenls.

* The quest ion "Wliat are sorne of the resources arid

"asures found in the earth ?" was displayed on the

boanL

* They wo,ked in pairs and wrote thne questions about

the resowtes and tnasures that people have found in3ide

the earth, then the class was divided into two grnups, and

had a debate like th& one question-one answer (all of

this was recorded in order to fb2d pmblems in Grammar).

* Then, one by one they compared and contrasted che

photogmphs that showed Leadvile (a town ¿ti Colorado,

U.S.A.) as it was ¿ti the 1800s and as it is toda)'.

* One student nad out loud ¿ti fitnt of the class the

fohiowing setuence: "Not only tite town buí also many of

the people of Leadville went frorn poverty to wealth to
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poverty." After LhIi, the students were asked lo think about

this cycle and how the people would feel about it, and

speak about their rcactions.

* Finaily, ¡he students wen asked to frnagfrw thaI they

could step back m time and work ín the goid fields in

opder lo think about what they might smell, laste, hear,

see, and feel. They were also encouraged W draw on prior

knowledge as well as infonnat ion in ¡he artide. They

worked logether lo brainstonn ideas and fil in thepictun

by creating a chart that lisis sensory impwssions of that

time and place, and wen asked lo speak about similes

convey iheir impressions. The following is a iist of the

most common wivng sentences produced by ihose

students:

ø7wt Che said,	 How thev shouid sait.

A. Ican. fowid	 Icou1dn'tfind

B. Idon't found	 Ididn'tfiwL

C. Yow medition,	 It's med ilion.
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What they said.	 How thej should 2ZV It.

D. He said me.	 He toid me.

E He don'¡ have many time. 	 He doesn't have much time.

F. Ihe other year. 	 Last year.

G.Doyouknowwhatisit?	 Doyouknowwhatitis?

H The Doctor Sánchez. 	 Doctor Sánchez

L W7ien they diing...	 When they are digging.

£ You widerstand?	 Do yo  widersttrnd?

K They not get ...	 Theydonotget.

L The people hasn't t/ie. 	 The people don `t have...

M How mwiv cost?	 How rnuch ¿loes it cost?

N. They go dig afler. 	 They went digging afkr.

O. Ihese person...	 These persons...

P. Wat found they there... 	 What they found then...

Q.They don't So  nothin&	 They didn't geL anything.

R They go ¡ng loo  aL..	 They were go ¡ng Lo look for...

S. 71ey wiZl can Lake ouL	 lhey could take out / geL..

T Almost every bodies go to... Alnwst everjbody's going to..
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Table N.- 4
INTISANA HIGH SCHOOL

8771. A TEST-2 SPANISH GRI4MMAR INTERPERENCE

Wrong	 f	 --	 %

phmses

1.1 cern jbunS	 12	 4.51
2. 1 don'tfrund.	 11	 413
3. Your medi1on.	 14	 5.26
4. He sdd me.	 11	 3.95
5.Hedon'thavemanytime	 14	 5.26
6. The oiaer year. 	 12	 451
7.Doyuknwwhatisit?	 12	 4.51
S. Tlze Dor Sdnchz.	 14	 5.26
9. When tIuy di1ng.	 13	 4.88

10. You undersiand?	 12	 4.51
11. They not gét	 14	 5.26
12. 71w people hasn't the.	 13	 4.88
13.How many cost?	 14	 526
14. They go díg afier. 	 13	 4.88
15. T&se person. 	 14	 5.26
16. Wha.t fund they Mere.	 14	 5.26
17* llzey doriV got nothing.	 14	 5.26
¡8. Theygoinglookat+	 15	 563
19. 71ey wili can take oza, 	 15	 5.63
20.Ahnoit everybo&es go to, 	 15	 5.63

TOTAL	 266	 100.00

The data on Tabk N.4 shows that the occurrence

of the wrong phrases ú a little high üz this grade. For

getting this infomiation, 11w same piocedure done ui the

ffrt test was followed. This time 8th. Grade A was the
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ffrsL Analvzing the results we liare that for example the

students of this girnq produced the wrong phrase N. 12

with a fnquency of 13 being ¡lic lowest frequency of 11

in mis group.

Graphic N.- 4

1
10

ST-2 SPANISH GRAMMAR INTERFERENCE IN OTH.A

14
Students ni numeric& arder 

The Graphk N.- 4 shows that sorne of the students

fivm 8th.. Grade A. had pmblerns when constructing

their Engiish sentences due ¡'o the Spanish Gnirnrnar

inteífrrence. It can be ohser'ed that in ¡'lis case 5
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students froin this gmde made 20 rnistakes which rneans

that it is a big givup that have pro biems in the ami

production of the Engiish Language. It also shows that

then3 are few students who made not so many mistakes..

TableN.- 5
INTISANA HIGH SCHOOL

7771. A 7EST-2 SPANIS1I GRAMM4R INTERFERENCE

wrOng	 f
pkvrises

Lican fotwd.	 14	 512
2.1 don't frund,	 14	 5.12
3, Your medition, 	 12	 4.39
4. He sv.iíd me. 	 15	 5*49
5. He don't ¡zave many time	 14	 5.12
5. 77w other year, 	 14	 512
7.Doy6uknowwh7tisit? 	 13	 4.76
S. 71w Doctor Sánclwz,	 15	 5,49
9. When they diing.	 14	 5.12

10. You understand?	 15	 549
11, 7lzey not get.	 15	 5.49
12, Tlzepeople hasn't the,	 15	 5.49
13,How many coÍ?	 14	 5+12
14. They go dig after. 	 14	 5.12
15. fliese person.	 12	 4.39
15. Wlzat found they there,	 12	 4,39
17. lliey don't got wotlzing+	 13	 475
18. Thy going look at+ 	 13	 4,76
19+ flzey wili can take out.	 15	 5.49
20. Ahnozl everybodies go to. 	 10	 3.66

TOTAL	 273	 100.00
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The data on Table N.5 shows that (he occurrence

f (he wrong phrases is a high in this grade. For geuing

this informa ion, (he same proceduiv done in the firsi test

was followed. Ana lyzing the n?suits we have that for

exaínple (he students of this group produced (he wong

phrase N. - 4 with a frequencv of 15, being (he lowest

fn?quencv of 10 in thisgroup.

Graphic N.- 5

Studontu in nurnríc& ardor 	 15

The Graphw N.- 5 shows that eight students frm

7th. Grade A. had serious problerns when constructing

their Engiish sentences due to the Spanish Grummar
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interference. It can be obsewed tizat in this case 2

students fivm this gnzde ¡nade less tIzan 13 mistakes

which means that it ¿s a big grnup mat have problems in

the onzi production of the English Language.

TaMe N.- 6
IN7IS4RA HIGH SCHOOL

9771. A TEST-2 SPJ4NISH GRAMMAR IN77RFERENCE

Wrong	 f
phsses

1. Ican found.	 11	 500
2,Idon'tfound.	 12	 5.45
3. Your medition.	 10	 454
4. He said me.	 11	 5,00
5.Hedon'thavemai(ytime 	 12	 545
6.Theotheryear.	 10	 4.54
7.Doyuknowwhatisit49	11	 5.00
S. 17w Doctor Sdncizei, 	 11	 5,00
9. 71wn they diing.	 10	 454

10, You understand? 	 09	 4.09
¡1. They not get. 	 12	 545
12, The people hasn't the. 	 12	 5.45
13.Howmanyco?	 ¡0	 454
14. flwygodigafter. 	 11	 5.00
15. Thewperson. 	 10	 4+54
16. What found they tlzere. 	 11	 500
17. They don 't got nothing.	 12	 5.45
18, They going look at.	 11	 5.00
19. They wili can take out. 	 12	 545
20.A1rnot eve,ybodies go to. 	 12	 5.45

TOTAL	 220	 100.00
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The data on Table N.6 gives a clear idea about

what it is happen.ing in the 9th.. Grade A. The occurrence

of the wrong phrases is nor so hgh. Once again the same

pmceduit done in the first test was followed. Anaiyzing

the results we have that for example me students of this

givup produced the wivng phrase N. 5 witii a fn3quency

of 12, and that 9 students made me wlvng phrase

nu,mber 10.

Graphic N.- 6

Studentu ¡u numric& ordr	 lE
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The Graphk N.- 6 shows that few of die student.

ftvm M. Grade A. had nol so se,ious problerns when

construc:ing iheir English sentences due lo the Spanish

Gramrnar interfence. However, ¡t can be obseved thai

in ibis case alt of the studens jk»n ibis grade made more

iban 13 mistakes which means thai ibis gmiq' also have

pmblems iii the oral produc tion of the English Language.

32 Laelt of eon verst,üonal eompetnee

At least iwo phases are clear iii the speaker's task..- his

decodirig of the original rnessage and bis encoding. These two

distinctphases were also studied during this research.

3.2.1 IPeeoIing.

Decoding a texi is moiv than just identifyhig che

"story it tetis." It means identfying tite Mrt's objective
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(what or who did it address ?) and ¡Ss social finction. Is

(he text basically informative, transinitting infoima tion

either on object&e material, Le., concivte worldly matters,

or on abstract concepts of a non-technical nature ? Is the

text prima ruy expn?ssive, Le.,, is its inteni to cre ate an

¡tnpression of beazay or bnparl (he author's self? Is ¡he

text mainly evocat&e, ¿e., does it stfr the listener's

emotions, does it aún at persuasioi; does it force the

listener to reaci ? Or is (he text, in fact, a healthy mitiae

of at least iwo of ihese characteristics?

1íLentfying 11w cultural phenornena mw.'!ved in ¡he

lext is aLso an important pan of the decoding phase and

of cowse (he students belonging ro tlzat English level

could no! undeistand ¡15 iinportance. The cultural

elemeni indudes traces of national; local; ethnic, or

epochal featuns which must have been picked up by

those students.
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In onier to nach a global and detaikd

understanding of the tex4 this phase inay include sorne

pamilel act&ities such as vocabulay study and research

for background inforrnation on historical data, scientific

facts, or literary knowledge which wil elucidate the srnall

exact deta ¡is in the original text.

3.2.2 EneodiDg.

The other phase is Che encoding of ihe total

message whkh the speaker wants to expn?ss hilo me target

language. Considering the factopy identied in the

decoding phase, these students might have enczp he red

mio coireci language not only the informa tive content btu

also the emotional and cultural ira its of the original

communication. In this phase it is the speaker's duly Co



103

respect the characteristics of the target language, adapt the

social and cultural dzfferences in meanings whenever

necessa?y, and transfer the original mood created by the

source language text in order to produce as similar as

possible an effect on the listener, and of course this was

really difficult for them.

flzis time, the selection "A Gem of a Show" from

the book Treasures from the earth (pages 34-39) was

taken in order to determine if the students really had

probiems in ENCODING and DECODJNG. 1hLS topic

was introduced by reading tius: 'Many examp les of the

ean* resoarces can be seen aid purchased al gem

exbibitions. These treasures are ala, free aid within reach

of rock hounds who search fije rocks around them." After

the class was divided into two groups, and they were toid

to predict about this questiorc What exactly is a mineral ?

so that using this format, they could predict the following:
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- Whatexacttyisacrystal?

- WJuzt exactly is a rock?

- Wlzat exactly is a stone?

- Whatexactly isagem?

- WIuzt exactiy is a fossil?

The princ4>a1 object&e of this was to gwde a ciass

discussion, and the foiowing questions were used, and

mere also given a code (only for the table):

1.- What are rock collectors concerned about?

code: ERROR-A (Iookingfor details)

2- Why do yo  think that people who look for rocks are

called 'rock hounds"?

code: ERROR-B (tkinking white readmg)

3.- Why do you think the pr/ces of me fossils in particular

are skyivcketing?

code: ERROR-C (personal opinion)

4.- Wha e ¿s the rna in idea the a uthor wants you. to
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understand about rock hounds?

codo: ERROR-D (gettmg ¡he main idea)

5.- Would you. like ¡o becorne a rock hound ? Why or

why not?

codo: ERROR-E (personal opinion)

Table N.- 7
INIYSANA HIGH SCHOOL

7TH. A TEST-3 LACK OF COMERSATIONAL COMPETENCE

odes	 f	 %

LERROR A	 8	 21.52
2. ERROR B	 3	 8.10
3. ERROR C	 7	 18+91
4. ERROR D	 9	 24.32
5ERROR E	 10	 27.02

TOTAL	 37	 100.00

Once mo/y 7tk Grade A was ¡he first for this final

test. The data on Table N.7 shows clearly what it is

happening iii ¡he 7th. Grade A. Analyzing ¡he results we

have that sorne of ¡he students of tfus group cou/d foL

answer pmperly ¡he five questions given in thist test,. For
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example, 10 sw&nts couid not decode question 5 (code:

ERROR E), and of couie they could not encade an

answer either. Thev were toid that the questions were

going lo be n!ad 3 times, and after that they would have

15 seconds lo give a reasonable answer.

Graphic N.- 7

Student8 rn numueric& order	 15

Acconiing lo the Graphk N.- 7 it can be said that

eveybody in this Grade had pivblems in Decoding a

question and Encoding an answe, demonstrating in this
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way mat hey am not ready &' hoid a real conve,ation.

Table N.- 8
INIYS4NA HIGH SCHOOL

8711. A 7EST-3 L4CK OF CONVER SA TIONAL COMPETENCE

CÁes

LERROR A	 7	 20.00
2. ERROR B	 6	 17.14
3. ERROR C	 6	 17.14
4. ERROR D	 9	 25.71
S. ERROR E	 7	 20.00

TOTAL	 35	 100.00

The data on Taiik N.8 shows clearly that the

pobiem of encodbig and decoding tite Engllsh language

is a/so happening in the 8th. Grade A. Ánalyzing tite

results we have that sorne of tite students of this group

cou/d not an.swer in a reasonable wav ffie five questions

given in thist test. For example, 9 studentis could not

decode qui.stion 4 (code: ERROR D), and of couie they

could not encode an answer either. They were a/so toid
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thai ¡he questions were going to be read 3 times, and after

thai they wou/4 have 15 seconds lo give a reasonable

answer.

Graphic N.- 8

Sludent3 in nunierical arder 	 1

According lo ¡he Graphic N.- it can be said thai

¡he pro biem for decoding and encoding tlw Engiish

language, not ii the sane percentage as in 7th. Grade btu

theiv are siudenis thai al least one question was d4fl'icult

for thern lo u,zderstand, and obviousiy encoding a good

answer was not easy for them lo do iL
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IN7IS4NA HIGH SCHOOL

9TIL A 7EST-3 L4CK OF CONVERSATIONAL COMPETENCE

odes	 f

1 ERROR A	 .7	 16.66
2. ERROR B	 8	 19.04
3. ERROR C	 9	 21.42
4..ERROR D	 12	 28.57
S. ERROR E	 6	 14.28

TOTAL	 42	 100.00

The data on Table N.- 9 diplays suiprisingly that

me pro biem of encoding and decoding the English

language is higher in the 9:k Grade A in spite of dic fact

diaL they shouid not have Loo many pmblems. Anaiyzing

dic results we have that sorne of the students of this group

couid not answer in a n?asonable way dic five questions

given in thist test. For example, 12 students cou/d not

decode question 4 (code: ERROR D), and of course they

cou/d foL encode an answer either.
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Graphic N- 9

Students in numerical arder	 Iq

Now, the Graphic N.- 9, shows the nwnber of

students who liad dfficufties in Decoding a question and

Encoding an answer. Once more, these students had

pblem.s in the oral production of the Englis.h language.

Arce of the students of mis gvup am still having serious

pmblems.
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18
mistkes

'-• 19 mistks

lii

3.3 Verilying Me Seieuiilie Hypotbesiir

3.3.1 4taiing ihe Ffri 1IypotheiN

- When the students use their mother tongue (Spanish),

they have confussions in the oral language production.

3. 3. -1. -1 tonelusion

It was pretended t.o demotrate that the Spanh

pronunciation, and the Spanish Grammar interference

really affected the students' oral production in English,

and these are the results based on the first 6 graphics and

6 tables.
Graphic N.- ¡O

[TEST-1 PRONUNCIATIOP4 Imistks 
16	

.. 15 mj2tks	
20mistakes	

__________ 	 miteg
17 -.
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At the very beginning of the research, it was

expected to get a lower number of studentN with these

kind of pro biems due to the interference of the Spanish

words w/iich have almost the sane spelling in English.

Graphic N.- 11

mi~es 16	
TEST-? SPAN1St-I

IP1TERFEREP4mstkes 

16

17---
mtstkv

I1	
19 mi9tnkes

18 
miotsj.co

The Graphic N.- 11 also shows that only the 16%

of the population made 15 mttakes or less. It is clear

enough that the SpaniNh Grammar interference made the

students of these groups fa¡¡ in the oral production of the

English language.

20
PC
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3.3.2 Siitiiig Ihe 5eeond Itpothesis

- The students involved can not hoid a converation

natural/y due lo me iack of conversational competence.

3.3.2.1 con duion

- It was expected fo demonstnUe that the lack of

conversa tional comp etence causes ni isunderstandings

when leamers do not know what fo say and when lo say

it iii a ce#ain context, and that Ls what happened when

tnost of fue students involved never understood ¡'he

questions proposed.

Graphw N.- 12
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The the gdes did have tmubks in

decoding the que stions and encoding the answers.

The Graphic N.- 12 gives an idea about how the

students iiwolved wen duTing this test. There am a

few students who did not have so many probkrn.

Only the 9% of the population answered the five

questions given about 'A Gem of a Show

3.4 ConeIuçions

Two planned scientfic hypothesis were statistically pro ved

geuing the following conclusions as a final resuk

- At Intisana High Schoo4 English teachers do not g&e a

special auention to onilpmduction skiiis.

- At Intisana High School, rfie leveis of motivation are verj iow,

and tfiey concentrUe their attention to the wrüing skzils mostiy.
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- At Intiana High Schoo4 the English teachers poorly promote

the language acqiáition during the conversation exe,vies.

- At Intiana High SCJZOO4 there are shy and frustrated Englih

speakers.



Chapter ¡Y

SIILI JEGIEN FOl, DE VEL OPING TJIE
0h11 PiffDIDIJCTION
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4.11?uhaiwing Oral 41^

lJze goal of this thesis ¿s to introduce t.he main features of

these strategies that the researcher has used in teaching

Speaking to the students of the superior level of English at

INTJSANA HIGH SCHOOL in Quito. As two most prominent

features are that it is both practica¡ aid systematic.

What sets it appart as "pmctical sinitegies?" In re cent

years we have seen (he emergence of se ve ral divee teaching

methodologies. Each one is attracting practiiioners who often

contend that their particular technique Lv superior, to (he

&clusion of the others. However, despite (he claims of these

proponents, no single methodology adequate4y addresses £he

needs of all English-language studeniv. On (he contraiy,

evidence gained fivm practical experience stmngly suggests that

the strong points of a variely of methodologies, if s1dllfi4



118

combine4 can complement one another, together forming a

cohesive, realitic, and hghly motivalional teaching sliategy. For

instance, it can be demonsffiited that the Total Physical

Response meihod can be effeclivetv integrated with ceilain

elements dmwn from the new methodology proposd which is

going to be called Whole Process. 17w enthusiasiic response of

the students involved in the research and their accelerated skilL

development indicate that this particular combination of varied

methodologies becomes practica! sirategies well suited to the

student needs at INTISANA HIGH SCHOOL and why not to

the rest of dze high schools that are facing the sane problem.

Most teachers would agree that listening comprehe nsion

and speaking are iwo of the most dzfflcult skills to teach

students of English in a country where English is a foreign

language. Opportunities for practicing listening and speaking in

English in an authentic, communicative selting do not exist in

great quantity in an EFL situation, particulariy since students

do not hear spoken English outside the dassroom generaly.
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4.1.1 Is it iieeessary lo teaeli Listeisiiig 2

Listenin& unlike other language skills, is an

internal process which cannot be directly observecL

Nobody can say with certainty what happens when we

listen to, and unde,tand one another. Psycholinguisz

have, however put forward sorne theones as to what they

think happens when one listens to language. One of them

says that listening ¿s an active pmcess in which the

listener plays a very active part in constructing ¡he overail

message that is eventually exchanged between the listener

and the speaker.

Listening comprehension is a skill that tends to get

neglected. One of the reasons for this neglect is the feeling

among language teachev that this skiJl ¿y autornaticaly

acquired by the learner as he learns to speak the

language. Wlzen one as a teacher rernembe that many
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competent perforrners in many languages were never

taught to lisien and yet they can do this well, one Ls

tempted to ag?ve with those who see in the new ernphasis

on listening comprehens on in language teaching a kind

of conspiracy between material producers and publishers,

airned at selling more books and other language-teaching

materials. Another reason why thzs skill is not given due

attention Ls' the fact that incompetence in it is easy to hide

through nodding and shaking of the hea4 which may

give the impression of undestanding even where there Ls

none. A third reason is that sorne audiolingual cous'es

give Lije impression that they are teaching listening

comprehension when in fact they are teaching other skills.

If, however, we examine carefully the lis'tening

activities of many leanzev of foreign languages, we wil

realize that they are not always as competent as they

think llie situation usually becomes obvious when Liie

learner makes his' fis't contact with native speakers in
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their natural environment. Often the foreign speaker feels

lost and complains about the speed of deliveiy of the

native speaker or their accents. lius alone should

convince us of the need to systernatize the learning of this

skiJl. But 1 think there are other reasons why we may feel

obligated lo teach lLs'tening. The fact thai listening

co,nprehension is ene of tIte items en sorne ¡anuage

&arns is reason enough for it lo be tauht. In addition, we

need to mention that it is the most used of all the

communicative activitjes, and also that many of the

enjoyable activities that a learner may indulge in ihe

target language, such as listening to radio and lo muszc

and watching films, demand that the learner exercies thL

skill.

lJze final and maybe tite most impoant reason for

teaching listening is that although one can and does leam

to listen with udeitanding without being taughi we wil

gain time and efflciency if we systematize and organize
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tlze learning of this vital skill instead of leaving our

leamers to acquire it without guidance and help. llzus, if

we accept the argumeni that it ¿s necessa?y to teach

listenin& we are still faced with the probiem of which

variety of the language we shouid expose our leamers to.

As far as speaking is concerne4 me choice is often

made by the teacher, since we can only teach the variety

that he Jiimself has learned. øzen it comes to listenin&

the teacher cannot make the same easy choice because,

although one can choose what variety of English to

spealç one generaily has no influence over what variety is

spoken to us. It would of cowe be impossible to make

our learners competent listeners to al] the dialects of

Eng1ik However, me teacher should by to get hi

students to listen to the American and British varieties of

course llzey should also be exposed to material f,vm a

number of registers Le.., fvm informal conversational

English to me most formal varieties used in lectures and
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public speaking.

4.2 Previou sirafrgies br listeiiing

aeiieides

Practically, the suggestions below are considered quite

important before a teacher plans a listening-speaking class. He

must keep sorne if not all of the foliowing stmtegies in minck

1. 71w tasks that the teacher asks the students to perfonn

rnust always be sufficiently realistic and motivating for them to

see a useful pwpose for text study.

2. As in evey area of learnin& it is necesswy to vary the

activities if the learners' interest is to be retained for long. hiere

should also be variey in the kind of answers that the learners

are asked to ftirnish.
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3. All the listening activities should refiect the learners'

language level, age, and interests.

4. lYze listening activities should stretch over the whole

period dwing which the English language is learne4 since there

Ls no point at which one can be said to have perfect one's

abiity in this area.

S. What happens' in the 1Ls'tening lesson should reftect and

relate to what is happening in readin& spelling composition

and grammar as well.

6. If this task has not been done before, it must be.

intmduced gradually and in small measured amounzs'.

7. llze students should be exposed to a variety of voices,

panicular styles of speech used in formal or informal

ci,vumstance and dasses of literature according to tiwir type

of lesson that they are studying at the moment not only for
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motivational purposes but also because tliey wil in fact need to

lten to thzs multiplkizy of Opes of spoken language in real lfe

situation.

8. Students should always be given something to listen to

through tite use of such devices as guide questions.

9. 71w chosen litening texts should as a rule be sitorter

man tite reading texts since tite litener does not have tite

privilage of refemng back to tite text if he has forgotten what

was said before.

10. 11w Englh teacher should avoid using edited texts

which take out most of tite redundancy present in real

conversational speech, thus making the listening activities too

chfficuit.

11. lIte teacher must take into consideration such aspects

as the clarity and loudness of tite recorded material and tite
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accoustics of the room.

12. lIze questions proposed for listening should always

demand less detailed knowledge of Che text Chan tlzose for

readin& since Che listening one does not always retain as much

as one does when reading.

13. When playing a tape for Che class, teache,s should

always use evey opportuniy Co enhance Che listening selection

by stopping Che tape at various points and checking on student's

comprehension while at Che same time making uve

contributions Co the selection

14. Electronic gadgets wil never take (he place of (he

teacher; these are only aids to learning.

15. It ¿ç up Co (he teacher Co stop Che tape and to discuss

with the class what happened so far or what comes next, and it

is this interaction between student%s and teacher that makes for
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more effective, realLtic language teaching.

16. llze teacher should be careful, however, to be

sensitive to the students aUention span and to end the ltening

activily once students become restless or fnsstrated. In genera¿

the more advanced the learner, the longer the exposure to

listening material can be.

17. Choice of the language vañey used in the listening

selection will vey much depend on what is most easily available

to tite teacher.

18. English or American materials have no practical or

useful signzficance; students should have as much exposure to

both varieties as possible, not only for the presentation or real

dive rsuy in tite language classmom, but also to famiiarize

students with standard pronunciation and vocabulary

differences that exist in the real world. These need not be in

conftict with each other, as many nonnative teachers of English
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believe. On the contra,y, the more exposure to both varieties, the

better.

19. TIte teacher's role in the presentation of oral language

matepials Ls to be an undestanding lLvtener, both demanding

either pe?fect recali or perfecty formed responses from studens.

To demand too much would be to desimy tIte learning

atmosphere and to create bamers to learning.

20. Overcorrection and unnecessary correction of

students' speech when it Ls their lLStening comprehension that Ls

being assessed can frusfrate even the most responsive studenL

Moreoever, teacher should correct by rephrasing correctly what

the student has said incorrecty, not by completely refusing to

accept a student's response.

21. lIte teacher's responsibiizy is to create the situations

that provide oppounities for and stimulate students into tiying

t.o communicate orally with tIte little EnglLs'h that they may have
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at their diposa4 thus giving them confidence in their abiily to

leam.

22. Along with litening activitie1s activities for speaking

practice should be provided.

23. 71w teacher can design extra litening activities such

as creation of pair dialogues, role pla>ing, or gmup work and

problem solving.

24. Teacher must keep in mmd, though they slwuld not

be too extremely concerned with the students' production of

errors if the objective £s to provide opportunities for the students

to communicate with the language they have available to them.

25. Finaily, the learners should be made to understand

that though complete understanding Ls desirable, sometimes

even native speakers have to manage with whatever Ls at hand

with le&s than complete understanding. llierefore, they should
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be encouraged to guess the meaning and not to be too much

wonied when they fail to hear or undetand what they are

listening to.

4.3 Speeific aetirities ¡nr Me learner*

Ihe activities that follow fiuther tend to require ihe

learner to do global listening in the hope that in being gwen

frequent practice to listen carefully he will end up being a

competent listener.

1. Make and confirm predictions of what may be in a

given text.

2. &tract speczfic information as he might do when reads

quic/dy in search of particular information.

3. Get a general idea or gist of what the listening text is
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about.

4. Discover the speaker's attitudes and opinions as

expressed in the text.

S. Deduce the meaning of unknown language sinicture

from the context.

6. Recognize discowe markers and language firnctions.

7. Recognize and ditinguish between the chfferent sounds

of the language as well as its intonation and stress patterns.

4.4 Sgrávíegfes fm sorne ¡ínowii lisieiiiiig

acliviVies

IHgeriwinadpn beween I",wefr aud Conm,nant

When learners have problemsr distinguA*ing between iwo

sounds either in the same language or in iwo dzfferent

languages, minimal-pair eremises can be z4wed to tin them to

lisien to and learn the dfference betweem them. 17w teacher
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can ma/ce the students listen to three words pronounced in

sucesion and decide which word contains a sound that ,çq

different ¡mm the other Iwo lJzese sounds can also be

incorporated in sentences as weü and students can be recquired

to show titeir recognilion of tite sound either by simply telling

tite teacher which one Ls used in the sentence or by showing that

they can understand its meaning.

• The li+ienlnLspav~

luis' is tite exercis'e most widely jised by those who by to

teach the lis'tening comp rehe nsion, and it has been modifled

just a little bit for our main purpose. Follow tite next

1. 71w teacher chooses a passage that he judges suitable

for his group of leames' and sets comprehension questions on

it Of course, tite selection must be taken out from tite reading

books the students have in order to follow with tite program

planned at tite very beginning.
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2. The teacher has to introduce the text by either giving its

background or putting it in context if he feels that mis Ls

necessaPy. llie teacher must strongly follow the other procedws

suggested in the teachers edition book if he consrides so before

going on with the next steps described below.

3. lIjen, me teacher has to guide questzons on die

blackboard or dictates them to his learnepy. lliese are questions

that require an undestanding of me general ideas in me

passage rather than the detailed knowledge.

4. He has to read the text to his students for the ftt time,

and after giving them time to answer the guide questions, he has

to discuss the answers with them. llzus, giving his leame,y more

opportunilies to speak without forgetting to follow the

instiuctions, described priorly, to correct hLv leamers in the most

appropriate way.

S. Ihe teacher has to dictate or write more detailed
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questions on tite blackboard and then read the passage to the

students a second time.

6. Ihe students must be given time eitlzer Lo answer the

second set of questio in writing or sirnply to think about them,

lite teacher titen discusses the answers with them forcing his

learners in thzs way Lo be speaking and speaking.

7. 11w final step, which is optiona4 could consist of tite

teacher reading the text aloud once more meanwhile tite

students can perform silent reading at tite sanie time.

If the chosen ted Ls a long one, it can be divided into

section.s pages or chapters (only if they are not Loo long), and

each one of this has Lo be treated as a whole passage, with

teacher and learner going through alí tite aboye steps.

* Compledon exereLw&

lhese kind of exercises are based on tite belief that a
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good lztener can predict or guess what the speaker is going to

say before the words are actually uttered. In this way, ¡he

lis'tener can therefore, quite often complete the utterance

reasonably well if for sorne reason the flow of ¡he speech ¿

interrupted in midstream. Fiese kind of exercises can be

described as short and long comp!etion exercises, respectively.

11w teacher has to choose the most appropriate one according

fo the text, and read it fo his learners, stopping from time to

time during his reading in order to force ¡he students suggest tlw

word or words that can complete best in the selection. ihen he

has fo teil ms students the word or words that actually are in

the context and then continues readin& repeating this procedure

at a certain point until he finishes all the reading. In the short

completion dril! ¡he teaher chooses of course a short text and

telis ¡he students that as he reads, he is likely fo stop at any

moment and ask them fo complete the text.

e.g., When 1 got home, 1 kept tbinking how lucky 1 was fo

have a special frien€I like Louise. 1 was already worried

about how much 1 would msss her when
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* SsE1t Ihe eliange.

In this kind of exercise tize teacher has to retid a text to

the students and then read it again a second time, making sorne

changes. A11 what the students are supposed to do is to spot the

changes and suggest what me original text saicL e.g., Sanik siept

(worked) for hours (minutes). Finaily, Mr. Jode said. It ¡ooks

hike Meres only one puppy (chick) this time. Sara has never

(always) liad such a smail (big) ¡¡¡ter before.

'lneeiokw tuid jo&e&

Here, the teacher and 11w students can teil jo/ces to the

rest of me class. 71w response of the liteners in this case can

lake a variely of forrns. 71w stoty can be treated li/ce a listening

passage, with understanding cizecked by comp rehension

questions. On the other hand, me listeners can demonstmte

their understanding by retelling the story as a whole to the rest

of the class, or the entire class can do the reproduction with

each member contributing a sentence at a time. Finahly, if we
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want to maximize student partic4iation, tite learners can work

in pairs; each member retelling tite stoPy to the other. ihe

sources for these anecdotes can be tite learners tite mselves or

• 4Tavsgi.

Songs ranging ftvm folk ones to pop can be used for

listenin& provided tite lyrics are sung cleariy enough to be heard

and understood by learners. lJze song can be treated as a

lLvtening passage with comprehe nsion questions acting as a

check of understanding. Alternatively, tite learners can be given

copies of tite songs with blanks in i1 to be filled in as they

listen. lltese blankis should not nonnaily be too close to each

other, but if they are, tite students should be given several

oppommities t.o hear tite song. Another ~díty is for tite

students to hear tite song and either summarize, reteU or

comment on what it says. luis kind of listening activities Ls too

much expected by tite students because they saythat in this way
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they can learn not only vocabulaiy or idiomatie expressions Ma

algo they confirrn what they know about gramrnar siructures

and sorne other unusual ones. Country, blues, western rnusic, or

pop lenciç i&lf to ths exercie, but (he teacher should be on the

lookout and update his stock with curnrnt hit, where possible.

Iherefore, sorne language teadiers agree completely with

those who believe that for rnost teachers, popirock music

rernains an unreconized and underexploited dornain for high-

intensity1 authen and exirernely relevant teaching materiaL

All over the wori4 pop music among (he young (specficaly

classical rock and disco) aecounts for most of (he English-

language music played on (he mdio, and for many adolescenz

and young aduft it may be the only contact they have with (he

Enghish language outside of the classroom

77w use of pop music also brings Eng1ib culture mIo (he

classroom and gives it recognition, while (he use of current t1hits"

provides powerful motivation for students who want (o
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unde,s'tand what the song means and even sing along. Of

cou,e, songs carry particularly high appeal tf they are currently

being played repeatedly and featured on tite wee/dy "hit ¡iqs"

publihed by radio stations and pop music magazines. Other

songs may also be enjoyable, although they may not be as

appealing as the current tune that the students may be

humming or tapping their feet to. iiierefore, pop songs can be

used in simple exemises aliowing tite students to fúl in tite

missing words. In intermediate and advanced courses, these

songs can be used to famiiarize students witit tite frequency and

tite varieiy of idiomatic expresvions (e.g., iwo-word verbs) and to

point out differences between wpitten Englzsh and spoken

language, something that these badly kind of students neecL

After listening to a song or reading a few unes of tite song

lyrics on a piece of cardboar4 tite students have to guess a

possible tille of the song or the name of tite singer if po&ible.

Iltis seemingly silly activity made teachers realize how pupil's

menzories are challenged and how eveiyone's desire to score
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positively affects their quickness of response. Doing tius in the

classroom is not different from in a contest. Everyone is

involve4 and eveiyone wants to t

When lis tening to song fragments or reading them the

students trigger a reconstnsction process in their minds. More

(han attempting (o remember (he title or the name of tite singer,

they 1y to build the whole song. Why not titen, to ask them (o

recali how the song goes or to sing it ? After such a collective

and joyful start, the teacher can use (he very fragment.s to

introduce vocabulaiy items, explain coloquial expressions,

check gmmmatical items (1t...if you leave me now, you'll lake

away the biggest pail of me...") or just establish a connection

with (he lesson that has been planned. It ¿s not necessay to be

up-to-date on tite week's top forty song hits. Jite teacher just

has to look for (he appropriate tít!es or suitable songs that he

can use (o make (he necesswy connection with (he topics that

he Ls going fo teach lite teacher wil not have fo ma/ce a great

effort to get their students involved beca use they will find joy in
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wlzat Lije teacher asks them to do.

21w songs may be used to reinforce idiomati.c expressions

previousy studied in class, or to ~duce a topic or an

pression, especially if it occurs ftquen4y in (he song or in (he

language. Another advantage of using pop music, besides as

high nwtivation value, is that (he language used Ls generaly

studied in class. 11zus, songs may be used during the lasi 10

minutes of ¿'he class once or twice a week if teachers like (o end

the class on a brislç lively musical note and to give studenLs

something to look forward to when they come ¿'o cla.ss.

After listening to ¿'he song several times and pausing (o

allow the students to complete (he exercise, the answers can be

checked in several ways. lize teacher may cail on individual

students to respon4 allowing the sludenLs to discusss ¿'he

answers. Students can become vey excited when they realize

that they have been able (o decode the yiics of a pop song. lize

lyrics are not always easy (o understancL However, teachers
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should not hesitate to ask stu&nts to join them in guessing the

une in question On ihe other hand, pop magazines in sorne of

the rnusic stores in our country usualy provide Lhe lyñcs for the

most popular songs, along with anicles and interviews with the

singers that can be used for further d&scussion in class. Ihus,

teachers should get diese kind of magazines wheneverpossible.

Song activities need not to end with completion activities.

llie teacher can usually ask the students about the message of

the song and the tone in which it is conveyed. Students can also

be asked to work in groups to dicuss whether or not they agave

witiz the message of the song or if they know of other songs that

convey the same message. It is quite usefid to use questions

beginning with "Why". llie teacher might want to assign outside

reading on tize song's theme or on the singer himself. Finaily,

students might be asked to w,ite a short sumrnary of the son&

their interpretation of ii and why they think Lhe song is popular

or whether or not they share the singer's feelings or expenences.

Later, these outside assigments can be discussed in srnall groups



143

in cla, with students exchanging personal opinions of each

other's work

# IHMetçioiLq ~dio áerwiew&

A lot of slmtegies exist for meaningful and succesful

shsde nt-dire ct diwusions. In this research the word discussion

is used rather broadly to include anything ftvm the simple

question-anwer guessing pmces through simulation of realistic

situations andproblem solvin& to the most complete debates.

Activities in this catego?y share the d,tinction of being

groundec4 where a functional syIlabia Ls followeL Authentic

teaching aids are used, and three disiinguishingfeatures are ever

present infonnation gap, choice, andfeedback

Information-gap exercises are an esa mple of a pmblem-

solving task where each member of the group is exlusively in

possession of certain bits of information that can only be gained
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from one another through verbal communication. One teaching

strategy is the 'igsaw story", where each of the members of a

small gmup see only one of a series of pictures which together

teil a stoty. It is only as each member accurately describes in

words the pictures seen, and only as the members attentively

listen to each other so that coiectii'ely they can determine tJie

proper sequence of the pictures and ultimateiy reconstnwt the

original stoiy. Giving a time limit andpitted againt rival gmups

within the classroom, not oniy a lively atmosphere but also one

productive from a fluency-development standpoint can be

treated.

Periodie discussions ami inteiviews are a means of

consolidating vocabulam idiomatic express'ions. and paltems

already covered in the pivcess of studying about a topic in the

tedbook. Activities combining elements of brainstorming and

classification, and often consisting of multipie stages of

integmtion, are possible and may inciude elaborate simulations,

classroom debates, panel discussions, planning pmjects, etc. Ail
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of these special activitiis are well suitable exevises for

developing oral communication with no doubt at alL

For our sake, a change of pace is irnportant factor in

student motivation at least three or four activities should be

planned for each class period, with drill-work sessions kept brief

and lively. It is always better to plan more activities that can be

used rather than too few.

At sorne poiní in their lives, EFL learners may want or

need to listen to the news, to airport ortuin announcements, or

to documentaries orinterviews in English. For these situations,

nothing serves as better preparation than recordings of the

authentic language used in each case that rnost of die English

textbooks have. Commercially prepared recordings are

indispensable for this purpose be ca use tizey are usually well

done and vely authentic. For making the listening activ4y

practica!, studenis can be asked to complete tasks, actually

required of the listener in the real contex4 such as idenhifying
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the gate at which an ainine flight will be boardin& selecting

highlights fivm a newscas4 or determining a speaker's tone and

opiruon in a discussion.

As with pop musie songs and newscasts, the teacher

should fit introduce the topic or event with pictures and

background information on what students are about to hear,

asking questions to determine theirfamiiarizy or experience with

the topic. Learners should be encoumged ¡o guess ¡he meanings

of words thai they do not underskind, and the lLs'tening task

should focus oit overali comprehension first, then on

identtficaiion of spectflc infoinwtion llie task shouid never

require total recail of al! detaiLs. 11&S Ls not required even when

listening in one's native language. Vocabulwy words and place

names that may hinder comprehension should be wriiten one at

a time on the board, with the teacher asking students to identify

diese items or doing thzs himself ¿f students do not recognize

7,19. 1 Mí
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As a part of a pre-listening session, a listening task should

be assigned that aims at extracting the gist of tize message, such

as identifying or selecting information by supplying responses iii

multiple-dzoice exerciw, completing sentences (o a dialogue or

paragraph fiuing in a gri4 or writing short answers to

questions.

Students should be allowed to listen many times to each

¡iening selection and the teacher should always pause afler

each mean gful segment of information, such as a phrase, a

clause, or a sentence, which the students may not have

unde,tood. For pre-lzstenin& Lize teacher can ask if students

know who the person Ls that Ls being interviewed. It is advLsable

for the teacher to find out all he can about the persons before

conducting the listening session. After determining whether or

not the students have heard of the person being interviewe4 the

teacher can ask them their opinions of the topic itself.

After listening to the interview once or twice, students can
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be asked to give the gist or the message. If they can not do thi

the teacher shou!d always play the tape again, stopping at the

most signflcaiu or crucial places to elicit from the students that

which is being said in each segment. llze class working together

in this way can usually detennine the gis4 with appropraite

guiding questions and dues fmm the teacher, of course. In

order (o check comprehension furtlwr, the students should be

given speciic question with regard to (he speaker's exact

opinions on the topic and his reasons for these opinions. llie

teacher can alw write several other opinions about the topic on

the board, asking students whether they think the person being

interviewed would agree or disagree with ilie statements based

on what they have hearS These oral activities can be done in

large or small groups.

Finaily, reading or writing activities may be assigned, such

as a pararaph, giving the student's personal reaction to the

interview. In many cases, the teacher may alto be able to find a

song on the same topic (now we can get compact disks easily)
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as the interview or discussion, and use that on anotlzer day as

an extensión of listening activities on the same theme.

4.5 The final wiraiegT br inaking your

shiJenó speak EIig1ih Jelinitively

An effective conveiwation class involves the active pailicipatwn by

siudents te e*pis emily and confident{v what they have in mmd.

However, it is not mr in many schools, tlzat the students keep quiet

all through the lesson while (1w teacher busily performs ah by himself.

Ironically, as soon as the behi rings for the end of the conversation

class, the students burst out with a surging storni of taik in their

mother tongue as if they have finaly found an outlet for their voices.

It u reahly dfficuht to motívate students; and wliat fivquenty

happens is that dic teacher has to wait while his students look up and
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down, here and there with no sound made. In self-defense the teacher

may think that a teaclzer-talk dass fits a convevation class better than

a no-one-talks class since at least someone iv speaking. l7zen, how

should Englivh teachers handie situations like this? What can be

done to change Llie lfeless clasom atrnosphere ? Miere does the

cn of the problem ile ? Ilze foliowing strategy Ls a suggested slnztegy

which has helped i*ose students speak definitively and may work

anywhere eLve.

As the students are Iremendouslj afluid of making mistakes and

losing and lowering their self-respec4 why not have a stage called

Survival English Oral Communication which rneans flrnctionally

accepted communication without consideration of accwucy. In other

words so long as students can get tijeir ideas across, they have

completed the comrnunicative process and have 'vu,vived".

It wil be necessary for the EnglLvh teachers plan a special chart

which wil contain sorne scores, li/ce the one shown on page 151.
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According to the aboye chart, each student will receive eght

scores. For column one, anyone who volunteers to speak up and gets

the audience to understand him wil receive a fuil score of five points

in 4 opportunities until he gets 20, no matter how many errors he

ma/ces during his speech. On the other hand, if a student refuses to

tal/ç he will lose five points. On the chart for example, student A may

speak better than student B, but student B may score higlier simply by

taking the chance to taik in dass. Of co~ here dic emphasis is on

"opening your mouth" in the spirit of 'pmctice ma/ces perfecI or
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practice is the key for success." luis arrangement has greaty

encouraged the students involved at INTISANA HIGH SCHOOL to

actively take part in oral dicussion and presentations. 77w once shy,

timid students who felt "unlucky" wlzen 1 called on tliem to do oral

presentations, now have turned mio students who complain when they

do not have enough chances to speak When die expectations were

clanfied at this stag4 no one worried about making mitake& Instea4

these students busily engaged themselves in the different oral activities.

For iwo whole montk%, diese students had the chance to incase

their way of speaking by having this motivational dzart

Since envrs will not disappear at all if there is no pressure to

remove z*em, Column two of this Conve,ation Chart which Ls called

Competence Communication Ls really of great relevance. At this stage,

oral competence, rather than attitude or motivation, has to be

emphasized. Here, it Ls teacher's biggest oppomuzily to focus his

altention on tlzose features that reftect the students" abiily to speak

and present level of proficiency in Oral communication. Such factors

as pronunciation, intonation, fluency, tone of voice, stress, structure,
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choice of words and effectiveness of communication are taken into

consideration. lite princ4al purpose here is to lead to better-polished

English and to avoid "Survival English tt. A siudent actual score for

oral communication comes from active participation and oral abiity,

and tite teacher can follow tite same procedure as with colunm one

(Swvival English). luis Conversation Chart conveys to students tite

idea that they must voluntarily throw themselves into the

conversational pool and stive for effective oral communication.

Afier tite Siuvival Englih stage, teachers should allow student

to help their classmates edit and polish their language. One student

after another can be asked to taik on tite same topic or a different

one. 71w point is to avoid errors and improve oral communicative

skil& Teachers should make clear to their students that the English

Conversation Chart wil form part of tite oral-monthly and tenn

scores. Teachers must let tite students know their scores by placing

this chart on a cornee of tite classroom In thi way, notonly compete

for belter English but strive for more opportunities to spealç and also

to increase tite average of tite course as a group. lJus strategy was
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used with a more or less-called "dumbt' class and actually, it is nice

to say that they are now as active as the most active clases this High

School has ever liad before. They were (not all of them but at least

more tizan a 98%) also making rapid progress in oral skills.

Finaily, the way of how these students are using their good oral

abiities is the feedback that it Ls gotten fivm them. And as it was

done with them, the Iwo total scores can be added and get a grade for

a monthly or term exam. Tiy it.

4.6 general coiwlgz,io,,s

Since opportunities for developing oral language skilLs' are

severely himited in an EFL situation, teachers must cariy Ihe sale

respoizsibihiiy for selecting and designing lisening and speaking

activities thai engage the sYudents in autbentic language use. 71w

tendecy of sorne teaches' to place excessive emphasis on grarnmar
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rules and exerczes and on lengthy literwy analysis in the classroom

often de~ts fivm the building of oral language skills.

Q4u_1t/	 (J"
1ening and speaking are active pnicesses ami have lo be

taught in a way thai will induce 11w sludenis lo lake an active role in

learning. In language learnin& as with any skil4 we leam to do only

what we have practiced many times. ihis practice becomes more

meaningful if topics and events from the "real" wo,ld are used as

starting points where power is built up for developing genuine

communication in the classroom.

Finaily, tize students can accept doing what the majority flncis'

most beneficial while still realizing they are having an impact upon

the direction of the instruction. In such sessions, teachers can also put

forth arguments in support of leaming directions aná methods in an

attempt to convince stud.ents of what tlze teaclier sees as valuable for

them. lJie student comments furtlzer show 1/uit doing these proposed

activities aliows students to take their oral production of the English

language beyond me classroom ami influence their oral production
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out of the class. But the most impoiant consequence of this is that

these proposed activities enriched the student-teacher rapport whidz ¿ç

so vital to a motivated oral production of English by both of them.

4.7 Final Siiggestions

Fii4 teachers should recognize that ltening Ls an intemctivç

not a passive process, requiring much effort and practice on the part

of the students. One only remembers how dfflcult it Ls to leam to

dLstinguish foreign sounds and extract meaning from the ta?get

language (in our case fiom English) in the early stages of language

learning in order to appreciate the dzffzculties of thLs task luis Ls why,

the role of tize teacher) both as listener and speaker, Ls of supreme

impo?ance in the EFL situation. Secon4 teachers need to know Jzcw

to select and design appropiiate authentic language-leaming mate,ials

and activities according to the age group, interest leveis, and lanpuage

abiiy of the students. Speciflcally, a repertoire of leaming activities to
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be used before listening and speaking should be developed Yiiese

activities must be based on extremely high-interest-level topic in order

to promote die language-learning proces& llzey should alsoprovide

extended practice in gmmmar, vocabulaiy, and language functions

presented in the classroom. Since one of the most difficult obstacles to

learning Englih in a foreign-language situation Ls motivation the

English teachers must be heid accountable for encouraging language

leaming through the use of materials' and activities that bring the

students' world into the classmom.

In an EFL situation, the importance of the cultural context of

the spoken language cannot be ove remphasized. A lack of

understanding of this cultural infonnation can be a major impediment

to lis'tening comprelzension and speaking and of cows'e Ihe Englis'h

teacher should make an effort to become acquainted enough with the

cultural context so that the teacher wil be able to explain it to the

students prior to the listening task 7liLs might include, for example,

names of people and places given orally in a newscas4 dialogu4 or

as well as comments of a his'torical or cultural nature.
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Understanding what listening entails helps us not only to select and

d&s'ign activities for leaming but also aliows us lo define the teacher's

role in developing the oral language sIdilis. 71w teacher should be

suitable lo be copie4 listening to students with undetandin&

tolemnce and patience. lite teacher who listens with understanding

creates a relaxe4 trusting environment for language whidz Ls much

more inviting titan one in which the teacher demands a perfect answer

lo evey question titat he ma/ces although sometimes an exact answer

Ls expected or desire4 as for example in pronunciation and grammar

drilis and strongly in evaluation exercis'es.

Definitively, it is believed titat the students have to kant Iww lo

listen just as thev have to leani hoy lo speczk and titerefore, they

should be exposed most of the lime, from tite earliest leveis of

language leaming lo lis'tening-comprehension activities based on

natura4 authentic speech. Moreover, English teacheis need lo prepare

students psychologically for ¡he ILs'tening activity, telling them mat they

will not be able lo unde,s'tand eveything they listen to aná that they

should not panic because of thL. Instea4 students are invited lo guess



159

at the meaning of words and phrases that tliey do not comprehend.

Listening activities should encourage the students to develop tolerance

and acceptance of those features of language that they do not

understand yet and of a certain ambiguizy while litening to the

spoken language. Ihis wil enable the students to focus on

antic4ating what Ls to come and on getting the main message.

Developing tolerance of the unknown Ls not an easy taslç however,

and tius means that the teacher needs to gtve rystematk (not

sporadic) 1Ls'tening practice in identzfying and selecting information

luis' calis for methodologically planned activities in lLs'tening

comprehension and spea/dng through regular, and repeatedpractice.

A few practical points will be also considered with regard (o

teaching at all leveis in (he EFL classroom. Ihis' will include logistics,

equipment, use of (he audiovis'ual aids, and topic selection In

selecting materials and eqz4pment for livtening activities, teachers

should consider the size and accoustics of the classroom and (he

number and location of elect#ical outlets. A language laboratoy Ls'

idea4 but if it Ls not available, student desks and chairs should be
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arranged so that ah the students can hear the material clearly. A tape

recorder should be set in the center of the room, with the volume high

enough lo be comprehensible but not over.vhelming. In using cassette

tapes, teachers should aim for high qual4y recordings (either

commercial or teacher made) of authentic language. Ihese tapes may

seem obvious to the experienced teacher, but too many times language

teachers frustrate students by playing an incomprehensible tape, by

using an inadequate tape recorder, by placing the recordr loo far

away fivm students in dic back of the moni, by playing widi the

volume set too high, or worse, by discovering loo late and to their

dis1may that tize electrical outlet does not permit conveniení placement

of the equipmenL iherefore, teachers should take care of oil these

logisticoi details before embarking on litening co mprehension

sessions.

Audiovisual aids can be powerfzd stimulators in developing oral

language abiiy without recoursing to the written language. Ihe

challenge to EFL teachers Ls precisely this': lo focus ¡ess en literary

uses of dic langwige ami more on aaual uses of tite spoken kinguage.
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After a14 we do not want our students to taik li/ce bookil Authentic

listening materiaLs also ma/ce sh¿ents aware of unauthentic phrasing

and vocabulaiy caused by mother tonRue interference and provide

valuable praclice in idiomatic uses of the language. Audiovisual aids

available for oral language development include commercial textbook

and accompanying cassettes, radio, and television newscasts,

documentaries, interview discussions, pop music commercial or

teacizer-made sikies and video tapes, and films. Viese are in addition

to the teacher's picture file (magazine pictws are particularly

effective as well as flash cards or picture cards) and chalkboard of

course lize use of various media provides an impac4 that the

classroom teacher alone cannot generaily achieve. In using

audiovisual aids, it is impo#ant to remember that the more interesting

an impression is, the more likely it is that file impression will be

retained.

Áppropriale creative use of audiovisual aids can demand

attention and consequen4v enhance MO TI VA477ON. Ihe question

should not be whet/zer or not to use audiovisual aids, but which ones
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to use most effectiely in teaching oral language skills. Topics which

are presented through audiovisual aids must be provocative and

personalized in order to be stimulating. At intennediate and advanced

leveis, s"nts tlzemselves slzould be allowed to suggest themes for

oral language activities, such as trav4 careers, famous personalities

and celebnties, social problems evident ftvm current eventr, and other

topics, according to the lesson being studie4 that wil ensure students

involvement. Possibiities for tJze number and kind of listening and

spealdng activities that can be designed using audiovisual aids, topics

suggested by students, and syllabus items of grammar, vocabulary and

language fucntions are limited only by the teacher's time, energy, and

imagination.
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EVÁLUATION OF THE ORAL PRODUCTION

INFORMA TIVE DATA:

Place: INTISANL4 HIGH SCHOOL

Date:

Observer: Luis Enrique Proaño Benavides,

CASE:

DESCRIPTION:
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